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ABSTRACT 
 
 
Research into the Utility of Standards in Foreign Language Instruction: 
 
A Case Study of Methods/Approaches Used in the High School Setting 
 
 
by 
 
 
Paul S. Kirby, Doctor of Education 
 
Utah State University, 2012 
 
 
Major Professor: Dr. James J. Barta 
Department: School of Teacher Education and Leadership 
 
 
 Given the increased emphasis on language acquisition in public education, and in 
university, government, and military settings there will be an increased focus on the 
language classroom. My goal in this study was to investigate how five foreign language 
instructors in the greater Salt Lake area perceived and implemented the national 
standards disseminated by the American Council for the Teachers of Foreign Language 
(ACTFL) known as the five Cs: communication, cultures, connections, comparisons, 
and communities. These standards have also been adopted by the Utah State Office of 
Education (USOE). A broadened understanding was achieved through analysis of 
interviews and observations, also evaluation of classroom materials and handouts and 
interpreting differences between instructors’ perceived adherence and observed 
adherence to the standards. The purpose of my analysis was to describe the degree of 
integration of the standards attained in the thinking (perceptions) and teaching 
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(practices) of these Spanish instructors. (All the teachers taught second-year Spanish, 
known as Spanish II.)  
The design for this study emanated from four in-class observations for each 
teacher. The need for research grew out of discussions with district-level administrators 
about the problem of implementing state and national standards. I selected a case study 
approach and cross-case analysis because it was most appropriate for this question, and 
because I wanted to describe the specifics of how high school Spanish language 
teachers perceived the five Cs and the degree to which they integrated them into their 
disclosure statements, classroom practices, and teaching materials. Cross-case analysis 
involves case-by-case comparison of various data sources including comparison of 
language instructors’ responses to a questionnaire and observations I made.  
I discovered a lack of congruency/consistency in what teachers perceive they are 
doing and what they are actually doing in the classroom. There are actions that can be 
taken at the school, district, state, and university credential program level to deal with 
the pervasive problems uncovered in this study. It is apparent that my research confirms 
what a national survey of teachers found, that there is both a lack of knowledge and an 
unwillingness at multiple levels to implement the mandated ACTFL five Cs. 
(407 pages)  
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PUBLIC ABSTRACT 
 
 
Research into the Utility of Standards in Foreign Language Instruction: 
 
A Case Study of Methods/Approaches Used in the High School Setting 
 
 
by 
 
 
Paul S. Kirby, Doctor of Education 
 
Utah State University, 2012 
 
 
 
 Given the increased emphasis on language acquisition in public education, and 
in university, government, and military settings there will be an increased focus on the 
language classroom. My goal in this study was to investigate how five foreign language 
instructors in the Salt Lake metropolitan area perceived and implemented the national 
standards disseminated by the American Council for the Teachers of Foreign Language 
(ACTFL) known as the five Cs. These standards have also been adopted by the Utah 
State Office of Education (USOE).  
 A broadened understanding was achieved through analysis of structured 
interviews, direct observation of foreign language instructors, evaluation of classroom 
materials and disclosures, and interpreting differences between instructors’ perceived 
adherence and observed adherence to the standards.  
 The purpose of my analysis was to describe the degree of integration that the 
national standards attained in the thinking (perceptions) and teaching (practices) of 
these Spanish instructors. The design for this study emanated from extensive in-class 
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observations. The need for research grew out of discussions with district-level 
administrators about the problem of implementing state and national standards with 
high school language instructors. I selected a case study approach and cross-case 
analysis because it was most appropriate for this question, and because I wanted to 
describe the specifics of how high school Spanish language teachers perceive the five 
Cs, and the degree to which they integrate them into their disclosure statements, 
classroom practices, and teaching materials.  
Cross-case analysis data included comparison of language instructors’ responses 
to a perception questionnaire and interviews compared to observations; disclosures 
compared to observations; and finally disclosures compared to classroom materials. I 
noted that teachers are not using a variety of teaching methods. The grammar translation 
method was the mainstay method used. My research also revealed that ACTFL has not 
endorsed specific teaching methods to be used with the five Cs.   
In conclusion, I discovered a lack of congruency/consistency in what teachers 
perceive they are doing and what they are actually doing in the classroom.  There are 
actions that can be taken at the school level, the district level, the state level, and at the 
university credential program level to deal with the pervasive problems uncovered in 
this study of implementation of state standards in secondary foreign language 
classrooms.  It is apparent that my research confirms what a national survey of teachers 
found, that there is both a lack of knowledge and an unwillingness at multiple levels to 
implement the mandated ACTFL five Cs. 
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 CHAPTER I 
 
INTRODUCTION 
 
 
 Van Manen (1990) observed that methods for human science differ from those 
used in natural science: Investigating nature we seek to explain, but investigating 
human life we seek to understand. Human science, therefore, involves description, 
interpretations, self-reflection, and critical analysis. The research I present here 
investigated and interpreted the experience of five foreign language teachers in five 
different high schools as they strived to apply national standards of foreign language 
education to their curriculum and instruction. 
My goal in this study was to investigate how these five foreign language 
instructors perceived and implemented the national standards published by the National 
Standards in Foreign Language Education Project (NSFLEP). The NSFLEP standards 
have also been adopted by the Utah State Office of Education (USOE). A broadened 
understanding was achieved through analysis of structured interviews, direct 
observation of foreign language instructors, evaluation of classroom materials, 
disclosure statements, and interpreting differences between instructors’ perceived 
adherence and observed adherence to the standards. All five foreign language 
instructors were teaching Spanish in the Salt Lake metropolitan area. The purpose of my 
analysis was to describe the degree of integration that the national standards attained in 
the thinking (perceptions) and teaching (practices) of these Spanish instructors. (The 
five taught second-year Spanish known as Spanish II.)  
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Background 
 
Over the past 50 years, the teaching of foreign language at the high school level 
has been marked by substantial evolution in research and practice. As with biological 
evolution, there has been progressive adaptation. National consensus on standards 
applicable to the major languages being taught to students in kindergarten through grade 
12 (K-12) may be considered a culmination of the recent evolutionary process. The 
development of national standards united the field of foreign language education. 
Adoption of competency based teaching and instruction moved language educators to 
focus on preparing students to use language in meaningful ways, often in real life 
scenarios (NSFLEP, 2006, p. 15). Thus, the study of foreign language is now oriented 
to helping students use language as a way to function effectively in both oral and 
written forms in the culture where the language is spoken, whether that be here in the 
United States or abroad.  
Methods of foreign language instruction have long been an important issue in 
the United States. The U.S. has accepted the imperative to join other nations in fostering 
a truly bilingual or multilingual citizenry (Met, 1988). Instruction in a foreign language 
also has become imperative because of an increased bilingual population, growing 
monolingual foreign populations, and universities requiring two years of foreign 
language study in high school (Jordan School District [JSD], 2005). 
 According to Nugent (2000), “In a global community, foreign language is a 
necessity, not a luxury” (p. 35). Given the increased emphasis on language acquisition 
in public education, university, government, and military settings, there must be an 
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increased focus on the foreign language classroom. This is underscored by the 
herculean effort made by a collaboration of 11 foreign language teaching organizations 
to produce the Standards for Foreign Language Learning: Preparing for 21st Century 
produced by the American Council of Teachers of Foreign Language (ACTFL, 2000), 
and referred to as the ACTFL standards.  
 In 1993, foreign language educators received federal funding to develop national 
standards for students K-12. The NSFLEP was formed to answer this federal mandate. 
The 11-member task force that undertook the enormous task of defining content 
standards drew upon a variety of languages, levels of instruction, program models, and 
geographic regions. The intention of the task force was to create standards that would 
measure excellence as states and local districts addressed curriculum in the schools 
(NSFLEP, 2006, p. 13). Yet, ultimately, the responsibility for integration of these 
national standards is upon the shoulders of the high school language instructor, and the 
success of these reforms depends entirely on what teachers do in their classrooms.  
 The standards created by the NSFLEP (2006) described what students should 
know and be able to do in, and as a result of, foreign language education. These national 
standards are known as “the ACTFL standards” in deference to the lead organization, 
the American Council for the Teaching of Foreign Languages. The ACTFL standards 
focus on five areas, referred to as “the five Cs” of foreign language: (1) 
communicating with others, (2) understanding other cultures, (3) connecting with 
other disciplines, (4) comparing language and culture, and (5) participating in 
multilingual communities (ACTFL, 2000). Throughout this study, mention of “the five 
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Cs” can be understood as referring to the ACTFL standards. NSFLEP also uses “the 
five Cs” when referring to the standards (p. 31).  
 ACTFL states that the standards do not describe the current status of foreign 
language education in this country. While they reflect the best instructional practice, 
they do not describe what is being attained by the majority of foreign language students. 
The standards for foreign language learning will not be achieved overnight; rather, they 
provide a gauge against which to measure improvement in the years to come. 
 The standards are not a curriculum guide. While they suggest the types of curricular 
experiences needed to enable students to achieve the standards, and support the ideal of 
extended sequences of study that begin in the elementary grades and continue through 
high school and beyond, they do not describe specific course content, nor recommended 
sequence of study. They must be used in conjunction with state and local standards and 
curriculum frameworks to determine the best approaches and reasonable expectations 
for the students in individual districts and schools. 
 Since 1996, states across the nation have adopted the five Cs. The Utah State 
Office of Education (USOE) integrated the five Cs into its state language standards in 
January 2009. All of the five Cs were adopted by the USOE, but were translated into 
three different levels: beginning, developing, and expanding. Standards at each level 
were elaborated into objectives. Table 1 compares a sample of the five Cs as published 
by the NSFLEP to the USOE foreign language K-12 standards to demonstrate 
consistency between the two. Table 1 demonstrates that the language adopted by the 
USOE varies only slightly from the ACTFL standards. Comparison of the two sets of 
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Table 1 
 
Comparing a Sample of ACTFL and USOE Foreign Language Standards 
Goal Sample of ACTFL standards Sample of Utah standards 
Goal 1: Communicate in 
languages other than English  
Standard 1.1: Students engage in 
conversations, provide and obtain 
information, express feelings and 
emotions, and exchange opinions. 
Expanding: Standard 1: Students 
obtain and provide information, 
express feelings and emotions, 
engage in conversations, and 
exchange opinions. 
Goal 3: Connect with Other 
Disciplines and 
Acquire Information 
 
Standard 3.1: Students reinforce 
and further their knowledge of 
other disciplines through the 
foreign language. 
Expanding: Standard 1: Students 
reinforce and expand their 
knowledge of other disciplines 
through the target language. 
 
standards shows a strong similarity throughout. It was determined, therefore, that based 
on this understanding, the USOE standards and the ACTFL standards are essentially the 
same. 
 
Statement of the Problem 
 
 
Prior research of secondary foreign language instruction has failed to report on 
teachers’ perceptions of their instructional practices compared with their actual 
implementation of in-class practices and approaches in the high school setting 
(Freeman, 1992). Pedagogy is a complex matter. Those engaged in it may perceive their 
instruction as one thing when in fact it may be something entirely different. If this is 
true, it may be one more of the many complicating factors that make teaching such a 
challenge.  
Educational reforms (such as the USOE’s 2009 mandate to implement ACTFL 
standards) have proven to be difficult to put into practice. Reforms may be difficult to 
implement because even if teachers accept the reform and want it to succeed, their 
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perception of implementation may not align with their actual implementation.  
Since 1996, the NSFLEP has been encouraging the language teaching 
community to adopt the five Cs. Since 2009 the USOE has required Utah’s language 
teachers to implement the ACTFL standards in their instruction. Little is known about 
the success of this educational reform. Martha Abbott, director of education at the 
American Council on the Teaching of Foreign Languages (ACTFL) has indicated that 
little if any qualitative or quantitative study has focused on the ACTFL standards in the 
high school setting (personal communication August 1, 2011). Gregg Roberts of the 
USOE has indicated that he knows of no studies regarding the ACTFL implementation 
(personal communication, March 26, 2011). More needs to be known about these 
reforms, and in what ways the fidelity between teacher perceptions and practices may 
affect ACTFL implementation in the state of Utah.  
The following three impacts of this problem make clear the need for successful 
implementation of the five Cs.  
1. Student capability: Foreign language professionals formulating the ACTFL 
standards placed student performance as the highest priority. In fact, in developing the 
standards they considered the primary condition for improvement in foreign language 
instruction as “what students can do with language—that is, how they function in the 
language. Such an assessment would evaluate the tasks students carry out and the 
quality of that achievement” (Phillips, 1998, p. 37). Therefore, if standards are ignored 
or not properly applied students may not reach their full potential in foreign language 
acquisition.  
7 
 
2. Instructional excellence: The formulators of the ACTFL standards recognized 
that foreign language acquisition is a long term endeavor. Therefore, they looked to 
articulation between the grades, as well as quality instruction within the classroom. 
Furthermore, they recognized the need for voluntary application and policy oversight: 
“[The standards] are intended as a model to state and local policy makers and 
curriculum developers as they reconsider the role of foreign languages in their schools” 
(ACTFL, 2000, p. 97). Therefore, if standards are ignored the flow of instruction 
between grades and levels could be disruptive to students’ language acquisition, and 
educational leaders may develop foreign language programs with a limited perspective, 
which could be especially detrimental because of the global character of foreign 
languages.  
3. Instructor professionalism: “Professional development for practicing teachers 
is crucial” (ACTFL, 2000, p. 97). When designing professional development, designers 
should be aware of any complications that could occur if the fidelity between teacher 
perception and teacher practice is inherently poor. USOE is uniquely positioned to 
provide its secondary instructors with useful collaboration, since the project director for 
development of the ACTFL standards was June K. Phillips, Dean of the College of Arts 
and Humanities at Weber State University located in Ogden, Utah. Therefore, if the 
ACTFL standards are ignored the USOE could miss the opportunity of receiving expert 
consultation for professional development of language instructors.  
 Therefore a need exists to understand what is happening in the high school 
language classroom. In what ways have the ACTFL standards impacted teachers’ 
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perceptions, and in what ways have the standards impacted teachers’ practice? A 
qualitative study using the ACTFL standards as a lens is needed to better understand 
teachers, their perceptions and practices in regard to the ACTFL educational reforms.  
 
Research Questions 
 
 
Emerging from these authoritative observations, five research questions (RQs) 
were formulated to guide the proposed research. 
 RQ1: Are foreign language instructors aware of the five Cs? 
 RQ2: Do foreign language instructors believe they are implementing the five Cs in the 
classroom? 
 RQ3: What methods/approaches are high school foreign language teachers actually 
utilizing in the classroom? And why? 
 RQ4: To what degree do the methods/approaches utilized in the teachers’ classrooms 
align with the goals of the ACTFL and USOE standards? 
 RQ5: Are foreign language instructors’ actual implementation of the five Cs (including 
methods/approaches used) the same as or at odds with their perceived implementation?  
 Research was conducted to better understand the difference between what language 
instructors believe they are teaching and what they actually accomplish. The ACTFL 
standards, as integrated into the Utah language standards and referred to as “the five 
Cs,” were used as the criteria to examine this problem. 
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Research Method 
 
Case study research was chosen as the research methodology suitable for this 
investigation of how foreign language teachers, specifically Spanish teachers, integrate 
the ACTFL standards into their interaction with students. Yin (2009) offered a two-part 
definition of case studies, which can also be applied as criteria to determine the 
appropriateness of conducting case studies. The first criteria apply to the scope of a case 
study: it must be an empirical study that “investigates a contemporary phenomenon in-
depth and in its real life context” (p. 18). Researching foreign language teachers’ 
acceptance and use of the ACTFL standards within their classrooms required an in-
depth study, therefore, fitting the definition of a case study.  
The second part of Yin’s (2009) definition, or criteria, calls for case studies 
where there “will be many more variables of interest than data points, and as one result 
relies on...data triangulating” (p. 2), which is what was done in the current study: Both 
qualitative and quantitative data were used to investigate teachers’ awareness of and 
compliance to the USOE and ACTFL standards. Also, the research “benefits from the 
prior development of theoretical propositions. . .” (p. 18). Certainly, this research would 
not be possible were it not for the comprehensive formulation of the theoretical 
propositions that became the ACTFL standards, therefore the research also met this 
criteria. The challenge of studying in-class behaviors of Spanish teachers in different 
high schools, and their integration of the standards fits Yin’s (2009) criteria and the 
study clearly is well suited to case study research.  
 As the researcher I concluded, therefore, that a case study approach was best 
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suited to this exploratory research into how foreign language instructors perceive the 
five Cs. Ultimately, I wanted to help facilitate the education of language instructors in 
the ACTFL standards; this meant teachers’ beliefs and attitudes in regard to ACTFL 
standards were central to understanding the integration of these standards into their 
classrooms, and, therefore, were the primary focus of this research. In addition, 
observation of teacher instruction was needed to verify the fidelity between an 
instructor’s perceptions of ACTFL standards and the actual implementation of those 
standards in their classroom practices. Thus, in addition to perceptions and attitudes, 
there is a need for understanding the methods and approaches employed by these 
teachers. Yin (2009) listed the five components of a research design for case studies: (1) 
a study’s questions; (2) its propositions; (3) unit(s) of analysis; (4) logic linking the data 
to the propositions; and (5) the criteria for interpreting the findings. Components 1 and 
2 are addressed herein and components 3, 4, and 5 are presented in Methodology, 
however, assumptions are first considered. 
 
Assumptions 
 
  
 The logic of case study research aligns with the worldview of qualitative study, 
in which the primary philosophical assumption is that reality is not objective; rather, it 
is subject to multiple interpretations. In contrast to a strictly quantitative approach, 
which disassembles a phenomenon to examine its parts, the case study approach 
“strives to understand how all the parts work together” (Merriam, 1988, p. 16). Reality 
is a function of personal interaction and perception and in need of interpreting rather 
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than measuring. “Beliefs rather than facts form the basis of perception” (p. 17). 
 Another underlying assumption is that the researcher is the instrument for data 
collection and analysis, and that all data are affected by beliefs and perceptions, rather 
than by some inanimate medium, such as a questionnaire or machine. The human 
instrument as one interviews and observes can clarify and summarize as the study 
evolves (Merriam, 1988, p. 19).  
 A third fundamental assumption to this research is practicality, and relies on the 
applied nature of case study research. The assumption is that research will be conducted 
in the field to address a problem by going directly to the people or institution involved. 
For me, as the researcher, it was clear from the outset that case study research was ideal 
for investigating first-hand the beliefs, perceptions, and behaviors of fellow foreign 
language instructors specializing in Spanish, the language I have taught.  
 
Propositions of this Research 
 
 
In his explanation of case study research, Yin (2009) advised that, after the 
formulation of questions, the researcher develop propositions to move the research in 
the right direction. Propositions reflect important theoretical issues and begin to tell the 
researcher where to look for relevant evidence (p. 28). Propositions for this case study 
research applied to application of the five Cs in teaching a target language. In these 
cases that language was Spanish.  
Proposition 1: Spanish teachers in secondary schools are given the latitude to 
select the methods and means they deem will meet the standards for foreign language 
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learning and will most benefit their students.  
Proposition 2: Spanish teachers in the high school may perceive that they are 
implementing the ACTFL standards when in reality they may not be. 
Proposition 3: Conclusions can be obtained by analyses comparing interview 
responses with observations of the teachers’ application of the five Cs in the classroom.  
 
Purpose of the Study 
 
 
The purpose of this study was to provide the descriptive and observational data 
that T. S. Rodgers and others in his field have called for, to enhance the understanding 
of university faculty, state education specialists, high school or district administrators 
responsible for professional development of foreign language teachers, preparing 
second language teachers for the classroom, and those overseeing the implementation of 
the ACTFL standards. In addition, second language teachers are able to access this data 
to compare and contrast their own perceptions, as well as their in-class practices and 
approaches, ultimately benefiting students’ language instruction. Understanding the 
fidelity between teacher perceptions and practices identified factors for, and obstacles 
to, the implementation of the standards. 
 
Limitations 
 
 
In qualitative research the investigator is considered “the instrument.” It is 
critical to consider the relationship between that investigator—myself (a school 
administrator), and each of the foreign language instructors as this relationship could 
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have an effect on the research. Table 2 summarizes the relationship between the 
investigator and each instructor. Table 2 shows that most teachers in the study could 
have perceived me as an administrator who was evaluating them and their teaching 
activities. This perception likely caused them to answer in the interview that they were 
aware of and using the ACTFL standards to a greater degree than occurred when 
classroom observations were made. It was the original intent to select a sample that 
would provide a rich variety of perceptions and practices. For this reason teachers from 
five different high school settings were involved. However, there is no way of 
presenting or representing all possible scenarios which could be brought forth and 
examined. A further limitation was that the selection of those interviewed was a matter 
of convenience. Other teachers may have had different knowledge of the standards and 
implemented different practices.  
 
Definition of Terms 
 
 
For clarity, within the scope of this research project, the following terms have 
been defined. 
 
Table 2 
 
Investigator Relationship with Foreign Language Teachers in the Research 
 
Case pseudonym Known as teacher Known as administrator 
Roberto Clemente Yes Yes 
Dulcinea No Yes 
Carlos Fuentes No Yes 
Don Quixote Yes Yes 
El Jefe Yes Yes 
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 ACTFL: American Council of Teachers of Foreign Language. 
 ACTFL Standards: I will use the ACTFL guidelines (standards) as a means of 
comparing teaching practices. In 1996, the ACTFL published the Standards for Foreign 
Language Learning: Preparing for the 21st Century. Now in its third edition, ACTFL’s 
foreign language standards have set the framework for teachers, curriculum developers, 
and administrators to deliver improved language instruction.  
 Case study: An empirical inquiry that investigates a contemporary phenomenon 
in depth and within its real-life context, especially when the boundaries between 
phenomenon and context are not clearly evident (Yin, 2009). 
 Case study research: The earliest examples of case study methodology are 
found in the fields of law and medicine, where “cases” make up the large body of 
research. However, there are some evaluative applications carried out specifically to 
assess the effectiveness of educational initiatives. Case studies do not need to have a 
minimum number of cases, nor do they need to randomly “select” cases. The researcher 
is called upon to work with the situation that presents itself in each case. Case studies 
can be single- or multiple-case designs, where a multiple design must follow a 
replication rather than sampling logic.  
 Foreign language: The use of the word “foreign” to describe languages other 
than English is becoming increasingly problematic within the U.S. context. The 
members of the NSFLEP (2006) debated the use of this word extensively over the three-
year project period. In the end, the term “foreign language” was retained “because it is 
readily understood by all prospective audiences” (p. 27). It was decided, however, to 
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replace the word “foreign” throughout this study with the terms “second language” or 
“target language.” 
 National Standards in Foreign Language Education Project (NSFLEP): A 
collaborative project of ACTFL, AATF, AATG, AATI, AATSP, ACL, ACTR, CLASS, 
and NCJLT-AT. In response to a 3-year grant from the U.S. Department of Education 
and the National Endowment for the Humanities, an 11-member task force 
(representing a variety of languages, levels of instruction, program models, and 
geographic regions) undertook the task of defining content standards—what students 
should know and be able to do—in foreign language education. The final document, 
Standards for Foreign Language Learning: Preparing for the 21st Century, first 
published in 1996, represents an unprecedented consensus among educators, business 
leaders, government, and the community on the definition and role of foreign language 
instruction.  
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CHAPTER II 
 
REVIEW OF RELATED LITERATURE 
 
 
Introduction  
 
 
The problem I was confronting with this research was that global language 
instructors’ perceptions of their own instruction differ from their actual practices, and 
that this “disconnect” may interfere with their integrating educational standards into 
their classroom practices. The purpose of this research was to use the new ACTFL/ 
USOE standards as a lens through which to consider how fidelity between perception 
and practice affects adoption of school reforms such as ACTFL’s five Cs/USOE 
standards.  
In this literature review I examined resources from electronic library Websites, 
peer-reviewed education articles, textbooks, and dissertations regarding foreign 
language instruction, case study research, and learning theories. These sources were 
selected on the theoretical assumptions of constructivism, which is the theoretical lens 
of this study. 
 
Theory of Constructivist Learning 
 
 
Constructivism is a theory describing how learning happens and is associated 
with instructional approaches that promote active learning, or learning by doing. It has 
strongly influenced foreign language instruction to move it away from rote 
memorization to active participation in the culture, social interactions, and practical use 
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of a new language.  
 Application of constructivism to human learning is attributed to Jean Piaget, 
who first observed how knowledge is internalized, or constructed, by learners. He 
suggested that it is through a process of accommodation that children construct new 
knowledge based on their experiences. He observed as children assimilate a new 
experience, they must incorporate that experience into their existing framework of 
experience, which remains unchanged. Thus children accommodate new experiences 
into their internal representations of the world. When children’s experiences contradict 
their internal representation, they may change their perception of the experience to fit 
the internal representation. According to the theory, accommodation is the process of 
reframing one’s mental representation of the external world to fit new experiences. 
Accommodation can be understood as the mechanism by which failure leads to 
learning. More than in any other setting, in the foreign language classroom, this process 
of accommodation happens in a rapid succession of failures and successes as a learner 
accommodates the innumerable nuances of a second language.  
 
Theoretical Framework of Foreign Language Instruction 
 
 
Several studies have highlighted the benefits of second language proficiency, 
which can be understood within the framework of educational psychology. According 
to Woolfolk (2001), Piaget proposed a theory of cognitive development wherein 
children begin to “develop the use of language and ability to think in symbolic forms” 
(p. 31) at the preoperational stage (two to seven years). Woolfolk reported that 
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Vygotsky’s sociocultural theory rests on the premise that human activities take place in 
specific cultural settings and utilize specific cultural tools including language.  
Foreign language learning is still relatively little studied within a Vygotskian 
sociocultural framework. Vygotsky believed that “higher-order mental processes...were 
mediated by psychosocial tools including language, signs, and symbols” (Woolfolk, 
2001, p. 45). Within these contexts we can see how children in the elementary grades 
are ripe for introduction of both the English language and others. The underlying 
questions to this research were: How is foreign language taught after the childhood 
years, and what are the best practices for teaching foreign language in the high school 
setting?  
Methodology in foreign language teaching has been characterized in a variety of 
ways. A classical formulation suggests that methodology links theory and practice. 
Within methodology, a distinction is often made between methods and approaches, in 
which methods are held to be fixed teaching systems with prescribed techniques and 
practices, and approaches are language-teaching philosophies that can be interpreted 
and applied in a variety of different ways in the high school classroom (Rodgers, 2001). 
High school Spanish instructors have a myriad of different approaches and methods 
they can utilize in language teaching.  
 However, Nespor observed that “relatively little attention has been accorded to 
the structures and functions of teachers’ beliefs about their roles, their students, the 
subject matter areas they teach, and the schools they work in” (Brown & Rodgers, 2002, 
p. 154). According to Bell (2005), very little research has been conducted regarding 
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discipline-specific teaching behaviors and attitudes of teachers. In general, research of 
secondary foreign language instruction has been quantitative with comparisons and 
contrasts made between the various methods and approaches for language acquisition. 
 Very little research has reported on the actual, in-class practices of foreign 
language teachers in the high school setting. T. S. Rodgers, former director of the 
largest language education curriculum project in the U.S., noted a lack of descriptive 
data, as far back as 1986, concerning how teaching approaches are typically 
implemented by teachers in the classroom (see Richards & Rodgers, 2001, p. 250). In a 
personal communication (January 9, 2009), Rodgers confirmed his observation saying 
there was still a need for descriptive data concerning classroom implementation of 
approaches. Freeman (1992) said the central challenge of teacher education is grasping 
how teachers conceive of what they do and how they adopt new ways of understanding 
and behaving.  
Tellez and Waxman (2006) complained that in an exhaustive review of the 
literature they could not find the number of qualitative descriptive studies regarding 
second language teaching “typically found” for most meta-analyses (p. 250). In a 
personal communication (December 12, 2008) L. Ortega, co-author of the book in 
which the Tellez and Waxman article appeared, observed: “We need qualitative 
research that looks at teachers’ actual implementation of language teaching methods” 
and, in a subsequent communication (February 17, 2009), she noted, “Language 
teaching at the K-12 level has been neglected” and is worth investigating.  
In the book Second and Foreign Language Learning through Classroom 
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Interaction (Hall & Verplaetse, 2000), the authors argued for an “extensive 
investigation” of language learning contexts other than university classrooms (p. 296) 
and for qualitative measures such as “participant observation, audio and video 
recordings, interviews, and field notes” that could be implemented in the research (p. 
297). In another personal communication (February 20, 2009), Hall commented that 
“there is actually very little qualitative research” in secondary classrooms and because 
of this “consequential decisions are regularly made about teaching and learning in high 
schools that have little to no basis in what is actually happening.” He added, “Not only 
do we know little about perceptions of [secondary] teachers’ beliefs and attitudes; we 
also know little about [secondary] classroom methods and approaches.” 
Following is a chronological review of the major educational methods and 
approaches that have shaped current foreign language instruction in the high school: 
 
The Grammar Translation Method (1890s-1930s) 
At the turn of the last century, language students in America often translated 
cumbersome volumes from classical Greek or Latin into English by the grammar 
translation approach. This approach consisted mainly of exhaustive use of dictionaries, 
explanations of grammatical rules (in English), some sample sentences, and exercise 
drills to practice the new structures. Little opportunity for real second-language 
acquisition existed then (Terrell & Krashen, 2005). 
 Other major characteristics of this method as given by Prator and Celica-
Murecia (1979, as cited in Brown, 1994) included the following protocols: 
[1] Classes are taught in the mother tongue, with little active use of the 
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target language. 
[2] Much vocabulary is taught in the form of lists of isolated words. 
[3] Long elaborate explanations of the intricacies of grammar are given. 
[4] Grammar provides the rules for putting words together, and 
instruction often focuses on the form and inflection of words. 
[5] Reading of difficult classical texts is begun early. 
[6] Little attention is paid to the content of texts, which are treated as 
exercises in grammatical analysis. 
[7] Often the only drills are exercises in translating disconnected 
sentences from the target language into the mother tongue. 
[8] Little or no attention is given to pronunciation. (p. 53)  
  
 Most teachers who employ the grammar translation method say it helps students 
build grammar, reading, vocabulary, and translation skills. This method is considered 
institutional and fundamental (Rodgers, 1986); however, even if learning a language by 
the grammar-translation method trains the mind in logical thought, there is little 
evidence to suggest that this ability is transferable to other walks of life beyond the 
language classroom. Classes are taught in the mother tongue with little active use of the 
target language (“The Grammar Translation Method,” 2005). 
 
Cognitive Approach (1940s-1950s) 
 
The cognitive approach has been very instrumental in helping foreign language 
acquisition. It came about because by the middle of the last century cognitive 
psychologists like Vygotsky and Piaget (see Schultz, 2005) brought up theories that 
explained the ineffectiveness of the traditional prescriptive and mechanistic approaches 
to language instruction and later served as a basis for the new natural-communicative 
approaches. This approach introduced the four principal language skills for the first 
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time: listening, speaking, reading, and writing. Oral communicative competence 
became the focus. Comprehensible auditory input became important and speaking in the 
target language began to occur in the classroom. Also, learning about the language was 
overemphasized in this approach (see Rodgers, 1986).  
Prior to this approach, foreign language acquisition had not been analyzed; this 
approach, however, helped break down foreign language acquisition. Richardson (1998) 
reported that by having students read aloud in the target language, the instructor was 
able to introduce basic language acquisition, which logically would be phonemic and 
syntactic awareness, target language exposure, language aptitude, cognitive style, and 
increased motivation for learning a foreign language. This method seems to “jump-
start” language learning and it works well at all levels of foreign language. On the other 
hand, the method seems to teach students about the language rather than how to speak 
it. 
Audiolingual Method (1950s-1960s) 
 
With the advent and popularity of audiotapes, the audiolingual method 
introduced the first language recordings, which allowed language learners to actually 
hear and mimic native speakers, often using earphones in a language lab setting. This 
method was based on structural linguistics (structuralism) and behavioristic psychology 
(Ellilokuzoglu, 2005), and placed heavy emphasis on spoken rather than written 
language and on the grammar of particular languages. It stressed habit formation as a 
mode of learning; also rote memorization, role playing, and structure drilling were 
predominant activities in this method. 
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 Audiolingual approaches do not depend so much on the instructor’s creative 
ability and do not require excellent proficiency in the language, being always associated 
to sets of lessons and books. Therefore audiolingual approaches are easy to implement 
and cheap to maintain (Ellilokuzoglu, 2005). The U.S. Army for crash-course 
instruction in foreign languages used the audiolingual method during World War II 
(Mora, 2007). Many U.S. servicemen became aware that monolingualism prevented 
them from benefiting from linguistic and cultural diversity they discovered while 
stationed abroad. Thus, for the first time in American education, the purpose of foreign 
language courses became the development of oral skills. This change revolutionized the 
content and processes of foreign language instruction (Met, 1988). The method seems to 
stress aural skills. On the other hand, the method does not appear to help oral 
proficiency.  
 
Total Physical Response (TPR) (1960s-2000s) 
 
Cabello (2005) wrote about the total physical response (TPR) method as 
follows: 
This approach...was founded by James Asher. In this method, both language and 
body movement are synchronized through action responses and use of the 
imperative (direct commands). TPR may be used in conjunction with some other 
methods involving psychoneurokinetic techniques wherein the teacher gives a 
host of commands with the students responding by “acting out” the command: 
“Stand up,” “Go to the door,” “Sit down,” etc. Kinetic movement of the hands 
and arms is incorporated in lieu of rote memorization. TPR is very effective in 
teaching temporal states, personal pronouns, and other deep grammatical 
structures. (p. 4) 
 
Typically, TPR heavily utilizes the imperative mood and is used predominantly in the 
early stages of foreign language development; however, it can be used even into more 
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advanced proficiency levels in teaching a foreign language. It is especially beneficial in 
beginning language acquisition but then loses its luster as the learners develop in their 
confidence level. It should be noted that TPR is highly effective in teaching temporal 
states, personal pronouns, and other deep grammatical structures. Student speech is 
delayed until they feel comfortable enough to give other students commands (see 
Rivers, 1992).  
 The advantages of this method seem to include instant understanding of the 
target language, regardless of academic aptitude. There appears to be long-term 
retention. According to Asher (2005), it is also relatively stress free. On the other hand, 
no matter how exciting and productive the innovation, people will tire of it and no 
longer respond eventually. 
  
The Silent Way of Acquisitioning Foreign  
Language Skills (1960s-2000s) 
  
The “silent way” approach shares a great deal with other learning theories and 
educational theories. According to Terrell and Krashen (2005),  
Dr. Caleb Gattegno, originally out of Alexandria, Egypt, introduced this 
classroom technique wherein the teacher remains silent while pupils output the 
language on cue through perpetual prompting. This is the production before 
meaning school of thought and practice. A color-coded phonics (sound) chart 
called a fidel, with both vowel and consonant clusters on it, is projected onto a 
screen to be used simultaneously with a pointer, thus permitting the pupil to 
produce orally on a continuous basis in the target language, via a sequence of 
phonemes or sound units.... Modeling of correct pronunciation for students is 
discouraged. The greatest strength of this method lies in its ability to draw the 
student out orally, while the teacher “takes a back seat.” (p. 1)  
 
Very broadly put, the learning hypothesis underlying Gattegno’s (1972) work could be 
stated as follows: Learning occurs when the learner discovers or creates, rather than 
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remembers and repeats what is to be learned. Accompanying (mediating) physical 
objects (see Rodgers, 1986) and problem solving also facilitate learning. The silent way 
is also related to a set of premises called “problem solving approaches to learning.” 
These premises are succinctly represented in the words attributed to Benjamin Franklin: 
“Tell me and I forget. Teach me and I remember. Involve me and I learn.” 
 In the language of experimental psychology, the kind of subject involvement 
that promotes the greatest learning and recall involves processing the material to be 
learned at the “greatest cognitive depth” (Craik, 1973) or for our purposes involving the 
greatest amount of problem solving activity. Memory research has demonstrated that 
the learner’s memory benefits from creatively searching out, discovering, and depicting 
(Bower & Winzenz, 1970). In the silent way, “the teacher’s strict avoidance of 
repetition forces alertness and concentration on the part of the learners” (Gattegno, 
1972, p. 80). According to Brown (1994), the silent way is characterized as a problem 
solving approach to learning.  
 A final comment on the silent way, the learning system is activated only by way 
of intelligent awareness: “The learner must constantly test his powers to abstract, 
analyze, synthesize, and integrate” (Scott & Page, 1982, p. 273). This method works 
well with advanced language courses and helps learners develop independence, 
autonomy, and responsibility. The teacher is a facilitator, not a hand holder. This 
method helps students to draw them out orally and the teacher takes a back seat.  
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The Natural-Communicative Approach  
(1960s-2000s) 
 
Beginning in the 1950s, Chomsky and his followers challenged previous 
assumptions about language structure and language learning, taking the position that 
language is creative (not memorized), and rule-governed (not based on habit), and that 
the universal phenomena of the human mind underlie all language (“The Role of 
Receptive Skills,” 2005). This “Chomskian revolution” initially gave rise to eclecticism 
in teaching, but it has more recently led to two main teaching approaches: (a) the 
humanistic approach, which is based on the charismatic teaching of one person; and (b) 
the content-based communicative approach, which tries to incorporate the need for 
active learner participation and appropriate language input. In sum, Chomsky’s 
challenge of previous assumptions set the stage for the natural approach. 
 The natural-communicative method was originally developed by Terrell and 
Krashen (2005), and is a competency-based approach, which sees communicative 
competence progressing through three stages: (a) aural comprehensive, (b) early speech 
production, and (c) speech activities. All three stages are said to foster “natural” 
language acquisition, much as a child would learn his or her native tongue, following an 
initial “silent period” (Terrell & Krashen, 2005). The most striking application of the 
natural approach theory is to adult learners. Using competency-based techniques, this 
approach has shown that adults can still acquire second languages, and that the ability to 
pick up languages does not disappear at puberty.  
Terrell and Krashen’s (2005) contribution to Chomsky’s language acquisition 
proposition is that adults follow the same principles of universal grammar, as do 
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children. The theory behind the natural approach implies that adults can acquire all but 
the phonological aspect of any foreign language by using their active language 
acquisition development. What makes adults different from children is their abstract 
problem solving skills that make them consciously process the grammar of a foreign 
language. Important to this approach, Ariza (2004) found that stress intervenes between 
the act of learning and the object being learned; therefore, the lower the stress, the 
greater the learning in the classroom.  
 The natural-communicative method with its focus on the three levels of 
competency development is the theoretical foundation for the ACTFL and USOE 
standards. The NSFLEP (2006) explicitly stated, “More than a decade of work on 
defining competency-based teaching and assessment [has] focused language educators 
on preparing students who can use language” (p. 15). The evidence for USOE standards 
fitting this method is in the elaboration of the standards into three levels (beginning, 
developing, and expanding) that directly reflect the three stages (aural comprehensive, 
early speech production, speech activities) promoted by Terrell and Krashen (2005). 
 
Teaching Proficiency through Reading  
and Storytelling (1990s-2000s) 
 
This method for teaching world languages created by Blaine Ray combined 
James Asher’s Total Physical Response system with personalized, often humorous, 
stories that assist students to apply a second language (see Ray, 2010). These stories are 
complemented with reading from a variety of sources. The Teaching Proficiency 
through Reading and Storytelling (TPRS) process included three main steps: (1) 
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Establish meaning by the presentation of target language vocabulary structures, usually 
no more than three per lesson, and their equivalents in the students’ native language. (2) 
Ask, not tell, a story using a general outline of a story, then the instructor asks students 
to provide details. This involves what is called a “circling technique” of asking 
questions and repeating phrases. This is based on Ray’s philosophy that “learning is a 
function of repetition.” Thus the circling technique leads to multiple repetitions of the 
target structures. (3) Read and discuss the story, or a different story that contains the 
target grammar structures. The discussion is carried out in the target language with the 
teacher asking questions both about the story and also about the students and their lives.  
TPRS is based on the importance of personalization. Personalization can be 
attained by asking students simple questions about their lives in the target language or 
by asking questions about celebrities known to the students. Thus, the language initially 
becomes a means to get to know students who are receiving language instruction. Later, 
language is used to pique their interest in the celebrity or subject of discussion. The goal 
is that interest in a person or subject is heightened to such a degree that students 
spontaneously desire to communicate in ways that are comprehensible and entertaining. 
According to Krashen (2003), whose research supports TPRS, using humorous stories 
lowers the “affective filter,” or the part of the brain that becomes self-conscious when 
trying to speak a new language.  
Summary 
 
The chronological presentation of methods and approaches referencing sources 
given provides a background for the proposed research, as well as a potential 
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framework for observing the practices of foreign language teachers in the classroom. 
Although each of these methods or approaches is distinct, in progression they culminate 
in the ACTFL standards. The design and development decisions addressed in the 
following chapter were based upon the literature reviewed above.  
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CHAPTER III 
 
METHODOLOGY 
 
 
Introduction 
 
The design for this study emanated from the extensive in-class observations I 
have made evaluating foreign language instructors. The need for research grew out of 
discussions with district level administrators about the problem of implementing state 
and national standards with high school language instructors. I selected a case study 
approach and cross-case analysis because it was most appropriate for this question 
(Merriam, 1988, Stake, 2006; Yin, 2009), and because I wanted to describe the specifics 
of how high school Spanish language teachers perceive the five Cs, and the degree to 
which they integrate them into their disclosure statements, classroom practices, and 
teaching materials. Cross-case analysis involves case by case comparison of various 
data sources. Cross-case analysis data included comparison of language instructors’ 
responses to a perception questionnaire and observations I made of actual, in-class 
practices of the same teachers in the high school setting. 
 
Context of Research 
 
 
 The broadest context for the research was the field of global language 
instruction. It is at this contextual level that the ACTFL standards were developed 
(NSFLEP, 2006). Within all global language instruction, the focus of my research 
became the specific language of Spanish in which I have 20 years of experience. 
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Geographically, the context was the Salt Lake metropolitan area: All five case studies 
were in high schools in this area. The specific geographical context was the high school 
classroom. This context was also chosen because it is where I have the experience. 
 The academic, geographical, and personal context of this study are critical for 
interpreting its results and implications. Context, as described, relates to the essential 
elements for application and possible replication or expansion of this work. The 
following subsections review the history and perspectives of the research, give each 
instructor’s professional experience in education, and describe the district level and high 
school level settings within which I framed each instructor’s case study.  
 
Researcher 
 
As the researcher, I was motivated to study this topic for several important 
reasons. First of all, I am an administrator at a high school and as such examine the 
curriculum and practices of foreign language teachers. ACTFL standards have recently 
become a part of the Utah state curriculum and I wished to know more about the 
progress the teachers are making to integrate the standards into the classroom. 
Secondly, among fellow administrators there is ongoing discussion about “the 
disconnect” between what teachers perceive they are doing in the classroom and what 
they can actually be observed to do. Administrators recognize that a better 
understanding of the gap between teachers’ perceptions and actions is essential in 
moving teachers from comprehension of the standards to application in the classroom. 
Third, I was motivated to explore what methods and approaches teachers ultimately 
used in their classrooms to facilitate student learning. A clear depiction of current 
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classroom practices and materials establishes a baseline as standards are integrated into 
teaching practices. In sum, this research is my attempt to take a more academic look at 
the multiple interests that direct my role as an evaluator of language instruction. 
  I have experience teaching Spanish and know first-hand the dilemma of high 
school teachers as they struggle with decisions about standards, methods, and 
approaches to language instruction. I have observed that over time many language 
instructors become complacent about the changing curriculum environment. I have been 
an administrator for 12 years and I am accustomed to evaluating educators. I was 
inserviced by Jordan School District in 1999 to understand how to evaluate teachers in 
an objective and subjective educator evaluation. I have used the “Jordan Performance 
Assessment System” (JSD, 2005). I am involved in advanced placement (AP) testing 
and have served as an AP reader for 15 years. I understand how to use rubrics and how 
to evaluate tests because of the training I have received from Educational Testing 
Services (ETS). I feel very competent in the classroom setting while observing Spanish 
II teachers in order to explore if there is a disconnect or connect with their perceptions 
regarding teaching methodologies/approaches and also the implementation of the 
ACTFL five Cs in the classroom.  
I hope to share this data with university faculty, state education specialists, and 
high school or district administrators who are responsible for professional development 
of foreign language teachers. It is important that those preparing second language 
teachers for the classroom, and those overseeing the implementation of the ACTFL 
standards to know if their efforts are reaching the classroom. In addition, researchers 
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who continue to investigate, such as Norris and Ortega (2006), Hall and Verplaestse 
(2000), and Rodgers (2001), may be able to use the observational data to fill in some of 
the gaps in the research they have identified. Finally, I hope that second language 
teachers will access this data to compare and contrast their own perceptions, as well as 
their in-class practices and approaches, and that their response to this study will 
ultimately impact the benefactors of language instruction, the students. 
 
Study Participants 
 
 Five foreign language (Spanish) instructors teaching in five different high 
schools in the Salt Lake metropolitan area gave verbal/written agreement to participate 
in the research. Each teacher supplied in-depth data for this study from one of his or her 
Spanish II classes. Permission was given for me to interview them personally, to 
observe one of their classes four different times in the 2009-2010 school year, and to 
collect data on the books and ancillary materials they use in that class. I also obtained 
copies of their disclosure statements.  
 
Unit of Analysis 
 
Yin (2009) included the unit of analysis as one of the basic components of case 
study research (p. 27). The unit of analysis for this case study research was the 
individual Spanish instructor. There are five instructors in the study. Each is teaching in 
a different high school setting; each has a unique background from which she or he 
perceives the ACTFL standards as presented by the USOE and/or the school district in 
which she or he is teaching; and each instructor has been given the opportunity to 
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structure her or his class in response to the new standards. Data were collected from a 
disclosure statement, answers to a questionnaire, observations and evaluation of related 
ancillary class materials, and collected separately for each individual teacher with a 
concerted effort to maintain each participant’s data separate and confidential. 
 
Logic Linking Data to Propositions 
 
Yin (2009, p. 33) includes the logic linking data to propositions as another of the 
basic components of case study research; therefore, the following propositions are 
given. 
Proposition 1: Spanish teachers in secondary schools are given the latitude to 
select the methods and means they deem will meet the standards for foreign language 
learning and will most benefit their students. Data were collected to evaluate this 
proposition from teachers’ disclosure statements retrieved from syllabi and other 
hardcopy or online materials distributed to students and their parents for an orientation 
to each Spanish class. 
Proposition 2: Spanish teachers in the high school may perceive that they are 
implementing the ACTFL or USOE standards when in reality they are not. Direct 
interviews with teachers supplied data for this proposition. Comments made by the 
teachers during the interviews were transcribed from an audio tape and the resulting 
documentation was analyzed for words or concepts related to the five Cs.  
Proposition 3: Conclusions can be obtained by analysis comparing interview 
responses with observations of the teachers’ application of the five Cs in the classroom. 
I have conducted numerous observations for accreditation at the secondary level and, 
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therefore, applied the skill I have acquired in these observations to documenting the 
fidelity between a Spanish teacher’s perceptions and practice. My analysis consisted in 
comparing interview responses to observations of the five Cs in the classroom.  
 
Data Collection and Analysis 
 
 As described in the propositions, data collection was from disclosure statements, 
structured interviews, four in-class observations of foreign language instructors, 
classroom materials, and a questionnaire measuring instructors’ perceived adherence to 
the ACTFL/USOE standards.  
This research used cross-case analysis as described by Merriam (1988) and Yin 
(2009). The purpose of the analysis was to describe the degree of integration the 
national standards attained in the teaching of these five Spanish instructors teaching at 
the high school level. The data analysis involved qualitative and quantitative 
procedures. The quantitative data were gathered through a self-report questionnaire 
measuring the five Cs and instructors’ teaching methods and approaches. The 
quantitative data were analyzed for internal congruency. The qualitative data were 
collected using procedures that implement constant comparative open-ended analysis. 
Conclusions were derived from a comparison of interview statements with data from 
four separate observations, in which I judged the fidelity between a Spanish teacher’s 
perceptions and practice.  
 
Criteria for Interpreting Findings 
 
Yin (2009) suggested that “criteria for interpreting findings” is another of the 
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basic components of case study research (p. 34); therefore, the following criteria are 
given. 
1. Disclosure statements retrieved from course orientation materials, such as a 
syllabus, contain some mention of either the five Cs as a whole or one of the five Cs in 
particular—communication, cultures, connections, comparisons, and communities. Also 
included was a description of teaching methods/approaches used in the classroom. 
2. Multiple in-class observations include either an activity representing one of 
the five Cs, a related concept, or simply the mention of one of the five Cs.  
3. Teachers’ answers collected in the written questionnaire compared data 
collected in classroom observations.  
4. Responses to the interview compared to the observations. 
5. A review of the ancillary materials used in class compared to disclosure 
statements. 
 
Verification 
 
To begin, I hand coded a sample of the five instructor interviews. From this 
sample, thematic codes were calibrated using interrater reliability studies involving  
G. C. Stallings, Ph.D., Associate Professor of Hispanic Literature at Brigham Young 
University; D. C. Jensen, Ph.D., Department Chair of Foreign Languages at Utah Valley 
University; and W. H. González, Ph.D., Full Professor Emeritus of Language and 
Literature from the University of Utah. (For convenience, I refer to these people as 
interrater consultants or members of my audit trail committee.) 
Although multiple interrater reliability studies were conducted, I was the only 
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one who gathered data, thus to avoid data collection inconsistencies. Once a set of codes 
was developed, then observations of the five instructors’ delivery methods were hand 
coded. Once I coded all qualitative data, they were explored for patterns related to the 
ACTFL five Cs and instructors’ personal (e.g., years teaching) or institutional 
characteristics (e.g., urban or suburban setting). I grouped the coded data by patterns 
that emerged in the data set. 
I used additional analyses to compare the data collected from interviews and 
self-report questionnaires, disclosure statements (perceptions), with data collected 
through observations and from collected ancillary materials (practice). This comparison 
explored the difference between the perceptions of the ACTFL standards (five Cs) and 
the instructors’ daily practice. I used cross-case analysis to categorize similarities and 
differences between the teachers in the study.  
I used an audit trail to record my thought process. Triangulation of data (see 
Cresswell, 1998; Yin, 2009) was made between the interviews, classroom observations, 
copies of handouts distributed during the week of the observation, and the “member 
check” with each teacher in the case study. Cresswell described triangulation, 
“Researchers make use of multiple and different sources, methods, investigators, and 
theories to provide corroborating evidence” (p. 202). 
The professors participating in the interrater reliability check also analyzed the 
audit trail and gave feedback. Their comments are included in Chapter V focusing on 
the five instructors and giving a summary analysis. These three professors also agreed 
to participate in a peer debriefing. The end goal of the data analysis was to address the 
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overarching questions of the case study. 
 
Research Purpose, Questions, and Objectives 
 
 
The purpose of the research was to understand the fidelity between teacher 
perceptions and practices as a factor for, or an obstacle to, the implementation of 
standards. Addressing this purpose, I first determined foreign language instructors’ 
perceptions of the five Cs, then documented their actual implementation of the five Cs 
including methods/approaches used, then assessed whether their perceived 
implementation supported or contradicted their observed implementation of the five Cs.  
 
Research Questions 
 
 
The ACTFL standards served as a lens through which I observed the 
methodological choices of the five Spanish language teachers in the Salt Lake 
metropolitan area of Utah.  
As mentioned previously, the following research questions directed the inquiry: 
RQ1: Are foreign language instructors aware of the five Cs? 
RQ2: Do foreign language instructors believe they are implementing the five Cs 
in the classroom? 
RQ3: What methods/approaches are high school foreign language teachers 
actually utilizing in the classroom? And why? 
RQ4: To what degree do the methods and approaches utilized in the teachers’ 
classrooms align with the goals of the ACTFL standards? 
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RQ5: Are foreign language instructors’ actual implementation of the five Cs 
(including methods/approaches used) the same as or at odds with their perceived 
implementation?  
 
Research Methodology 
 
 This study implemented the case study method (Stake, 1995; Yin, 2009). The 
cases described were Spanish language instructors in Utah high schools. Case studies 
are generally considered valuable for exploratory and descriptive research and enable 
the use of a variety of data collection methods that can provide multiple perspectives 
(Eisenhardt, 1989; Yin, 2009). An iterative process of data collection and analysis was 
used to facilitate a continually deepening understanding of the emerging relationships 
(Strauss & Corbin, 1998).  
 Multiple levels of analysis were used to triangulate the data. In particular the 
data were triangulated (see Yin, 2009) through observation in each of five classrooms, 
interviews with the five high school Spanish teachers, and by analysis of handouts 
distributed by these same five teachers during the week of observation. A member 
check (see Ratcliff, 1995), also known as informant feedback or respondent validation, 
with each of the teachers who were interviewed was done to ensure that as the 
researcher I did not make inaccurate statements. Member checks were an ongoing 
process. Once the interview data were analyzed and interpreted, a final member check 
was done to ensure that each participant’s intent had been maintained. This step was 
probably the most critical for establishing credibility (Cresswell, 1998, p. 203). 
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Appendix A is a grid for recording methods and approaches, while Appendix B is a grid 
devised to record use of the five Cs of ACTFL for each of the teacher observations. I 
conducted these 60-minute observations during classroom visits.  
 As per Yin (2009, p. 72), authoritative colleagues were employed to help reduce 
the possibility of researcher bias. I kept a journal of my perceptions and experiences 
throughout the research and data analysis. This was helpful to guard against researcher 
bias. This journal was used also as a means of interpretation. Cresswell (1998, p. 278) 
stated that in qualitative research it is difficult to discern where reporting findings end 
and where interpretation begins.  
 I developed the instruments used to collect data from the teachers. These data 
are in the following appendices: Appendix C includes interview questions used to elicit 
statements that could be coded and analyzed for themes. Appendix D includes a grid for 
recording classroom materials distributed by the instructors to their students. This grid 
represents each of the common methods and major standards derived from the ACTFL 
guidelines (the five Cs). Appendix E includes a questionnaire designed to gather 
quantitative feedback regarding teacher perceptions of the ACTFL standards and the 
methods/approaches they employ to meet those standards.  
 
Procedures 
 
 
 The methodological steps were as follows. 
 1. I obtained approval from Utah State University Institutional Review Board 
(IRB) followed by IRB approval from two school districts in the Salt Lake metropolitan 
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area. The research was approved on the condition that all information provided would 
be kept confidential and that information would only be released in aggregate with no 
individual data identifying a participant. IRB approval also required that all collection 
instruments, including tapes or transcriptions from the interviews, would be kept locked 
in a secure storage cabinet and only the primary researcher would have access to them. 
Finally, it was agreed that after the research was complete, the recordings and 
transcribed interviews would be destroyed.  
 2. I conducted individual, structured interviews with the five Spanish teachers 
to understand their perceptions of the ACTFL standards and their beliefs about their 
methodological choices aligning to the standards. During these interviews, I inquired 
about ACTFL standards five Cs and the teachers’ attitudes toward the use of these 
standards. 
 3. I made observations in the classrooms of the five Spanish teachers. These 
were timed observations that were conducted separately. Each observation took 
approximately 60 minutes. Each teacher was observed four times allowing a sufficient 
depth of data collection.  
 4. Simultaneous to observations, I collected ancillary class materials (handouts) 
and disclosure statements.  
 5. I distributed a questionnaire to each of the five foreign language instructors 
to gather quantitative feedback regarding their perceptions of the ACTFL standards and 
their chosen teaching methods/approaches.  
6. I constructed case studies for each teacher using a procedure developed by 
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Dennis M. Kroeger, ETS Spanish AP Table Leader, Reader College Board, California 
State University, San Bernardino, Emeritus Adjunct Instructor, Department of World 
Languages and Literature (personal communication, January 23, 2011), which included 
these components for each case study. 
 6a. I presented each teacher’s background in Spanish, degrees, life 
experiences, and so forth, as well as an explanation of each teacher’s assignment 
with a description of the school where he/she is now working.  
6b. I summarized each disclosure statement in which teachers outlined their 
intentions. I made observations on which of the five Cs as well as methods, were 
noted in the disclosure statements. 
6c. I also analyzed teacher responses to key questions in the oral interview 
(Question #1, #1a, #3), to better understand their familiarity with the ACTFL 
standards.  
 6d. I reported on my classroom observations and whether they corresponded 
to their disclosure statements. 
6e. I reported on my classroom observations and whether they corresponded 
to written questionnaire responses. 
6f. I reported on my classroom observations and whether they corresponded 
to the oral interview. 
 6g. I presented an evaluation of the ancillary materials used in class to 
identify the ACTFL five Cs as well as methods employed in those materials.  
6h. I presented an evaluation of the ancillary materials used in class to 
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identify whether they corresponded to disclosure statements.  
 I implemented the Eisner Connoisseurship Model for my observations. The educational 
connoisseur like the connoisseur of art possesses a critical eye that permits him or her to 
appreciate the characteristics and qualities of a phenomenon. This evaluation approach 
utilizes the concept of the connoisseur as an evaluator who enters an organization and 
serves as a critic of the program under review (Eisner, 1985). Essentially I was an active 
observer who was a living witness of the foreign language classroom gathering data for 
the research. 
After reviewing all the data (written documents, written questionnaire, oral 
interviews, classroom observations, teaching materials employed), I summarized each 
case study teacher and attempted to answer my research questions: (1) Are foreign 
language instructors aware of the five Cs? (2) Do foreign language instructors believe 
they are implementing the five Cs in their classrooms? (3) What methods/approaches 
are high school foreign language teachers actually utilizing in the classroom? (4) To 
what degree do the methods and approaches utilized in the teachers’ classrooms align 
with the goals of the ACTFL standards? and (5) Are foreign language instructors’ actual 
implementation of the five Cs (including methods/approaches used) the same as or at 
odds with their perceived implementation?  
 7. I added the summary observations of collaborating expert audit trail 
colleagues who made observations on the qualitative data collected for each teacher.  
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Summary 
 
 Case study research methods were used to construct cases from five Spanish 
instructors in five different high schools in the Salt Lake metropolitan area. Data 
collection for each case consisted of a personal interview, as well as written 
questionnaire and analysis of disclosure statements to obtain perceptions of their 
teaching practices and of the five Cs as presented in the ACTFL/USOE standards. Data 
were also collected in four, 1-hour in-class observations of each instructor, as well as 
evaluation of their ancillary materials. Cross-case analysis was used to examine 
congruity/consistency between instructors’ perceptions and practices. 
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 CHAPTER IV 
 
ANALYSIS OF DATA 
 
 
Introduction 
 
 
The purpose of the analysis was to examine the degree of fidelity between the 
instructors’ perceived implementation of the ACTFL national standards and their actual 
implementation of those standards. The data collected were both qualitative and 
quantitative. The quantitative data were gathered through a questionnaire measuring the 
five Cs and instructors’ teaching methods and approaches. The qualitative data were 
collected using procedures that implement constant comparative open-ended analysis 
including a structured interview, classroom observations, and analysis of ancillary 
materials and disclosure statements. A journal was kept to record my own perceptions 
and experience. An audit trail was utilized to ensure consistency and minimize bias. 
Conclusions were derived from a final comparison of interview statements, 
questionnaire, data, and disclosure statements compared with data from four separate 
observations in which I judged the fidelity between each Spanish teacher’s perceptions 
and practices.  
 
Organization of Data Analysis 
 
 
 Case study analysis can be conducted in a variety of ways, but most appropriate 
for this study was the cross case synthesis (Yin, 2009), which Merriam (1988) also 
described as cross-case analysis (pp. 153-157). Therefore, the data in this chapter are 
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presented in a series of case comparisons: First I compared the high schools where the 
case study participants were working at the time of this research. Then I compared their 
background in Spanish, education, and each teacher’s assignment. Continuing, I 
compared summaries of the 11-question interview that I completed for each case study 
(see Appendix C for the questions; see Appendix F for teacher responses). This is 
followed by a comparison of summaries taken from the four, 1-hour in-class 
observations I made in the spring of 2010 (see Appendix G). Then, I compared ancillary 
(handout) materials collected during these in-class observations (Appendix H). To 
conclude, I compared summaries of the five disclosure statements produced by each of 
the instructors, focusing on teaching methods used and whether the ACTFL five Cs 
were included in the disclosure statements (see Appendix I). The observations were 
coded and are explained in the section (below) called “Summary of Observations: 
Coding of the Five Cs” (see Appendix J).  
 
Presentation of Descriptive Characteristics of Respondents 
 
 
 The five teachers in the cross case comparisons gave instruction in five different 
public high schools. All teachers instructed Spanish II as well as a variety of other 
levels of Spanish including AP Spanish. For anonymity, each teacher was assigned a 
pseudonym associated with a high school as follows: School #1, Roberto Clemente; 
school #2, Dulcinea; school #3, Carlos Fuentes; school #4, Don Quixote; and school #5, 
El Jefe (“The Boss”). See Appendix K for a summary of the descriptive characteristics 
of the respondents. 
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Demographics 
 
 Demographics for the high schools associated with each case study are 
presented in Table 3. As noted, the source of the information is the National Center for 
Education Statistics (2011) and citidata.com for average income. All high school data 
are from the 2009-2010 school year (SY). Student populations ranged from 1,532 to 
2,290, a difference of 758 students. The percentage of Hispanic students ranged from 
4% to 18%, and the percentage of white non-Hispanic students ranged from 73% to 
89%. Average annual income of patron families ranged from $43,738 to $74,068, a 
difference of $30,300 per year. Percentages of students receiving free lunch through the 
federal program for low income families ranged from 10% to 33%. All five high 
schools are in the same general geographic area of the state.  
Roberto Clemente’s school boundaries include acres of apartments and office 
complexes of five and six stories with 1,816 students. It is an area that over the past 
decade has transitioned from suburban to urban as corporate offices have fled the 
congested downtown area and moved closer to ski resorts. However, I have worked in 
 
Table 3 
Demographics for High Schools Where Instructors Taught SY 2009-2010 
H.S. # and  teacher “name” No. students Hispanic White Avg. Income Free Lunch 
1. Roberto Clemente 1,816  4% 89% $74,068 10% 
2. Dulcinea 1,532  15% 75% $43,738 33% 
3. Carlos Fuentes 2,290  18% 73% $72,272 20% 
4. Don Quixote 1,755  9% 80% $60,837 25% 
5. El Jefe 1,782  16% 77% $60,837 30% 
Sources. National Center for Education Statistics (2011) and citidata.com for average income. See also 
Appendix K. 
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this high school, and know that the majority of students live in single-family 
households. This school has the lowest percentage of students qualifying for free lunch 
(10%) and the lowest percentage with a Hispanic background (4%). It also has the 
highest average household income, which for 2010 was $74,068. 
 Dulcinea’s high school boundaries include many apartments and small single-
family residences with 1,532 students. It is an older area that has taken on the character 
of the inner city. I have also worked in this high school and know that a portion of the 
students (> 35%) are from single-parent households. This school has the highest 
percentage of students qualifying for free lunch (33%). About 15% were from an 
Hispanic background, and, of the five high schools, it had the lowest average household 
income, which for 2010 was $43,738.  
 Carlos Fuentes’ high school encompasses areas that have smaller and somewhat 
older homes with 2,290 high school students, the largest of the five schools studied. 
There are pockets in the area that are economically challenged and the school is 
categorized as an urban high school. This is the only high school of the five studied that 
I have not worked in. The Hispanic community makes up 18% of the population while 
the Caucasian population is 73% of the total. The other 9% fall into the “other” 
category. One fifth (20%) of the students at this high school qualify for a free lunch. 
The average household income of patrons is $72,272. 
 Don Quixote’s high school has transformed from a rural to a suburban category. 
The high school population stands at 1,755 students—80% Caucasian, 9% Hispanic, 
and 11% other. This community has seen much growth with many of the open fields 
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replaced by subdivisions of individual family homes. I have also worked in this high 
school and have seen the transformation and growth. One-fourth (25%) of the students 
qualify for a free lunch. The average household income for this area is $60,837. 
 El Jefe’s high school is without question a suburban high school with a steadily 
increasing student body of 1,782. There are subdivisions being built drawing in younger 
families. I also worked at this high school as a Spanish teacher. The Hispanic 
population of the school stands at 16%, while the Caucasians are at 77% of the 
population with other ethnicities rounding out the other 7%. Not quite one-third (30%) 
of the students qualify for a free lunch. The average household income for this area is 
$60,837.  
 
Where the Teachers Learned to Speak Spanish;  
Where Their Degrees Were Earned; Years of 
Teaching; Spanish Classes Taught  
 
 Table 4 gives a summary of where the teachers participating in the study learned 
to speak Spanish, what degrees they have, years of teaching, and Spanish courses 
taught. Also see Appendix K for a summary which includes other information. 
Roberto Clemente learned Spanish in high school, and later served a two-year 
LDS mission working in Pennsylvania as a Spanish-speaking missionary, proselytizing 
primarily among Puerto Ricans. He received his B.A. from Brigham Young University 
in physical education with a minor in Spanish. He has taught 28 years and is currently 
teaching Spanish I, Spanish II, and U.S. History. He also has a secondary education 
certificate. He coaches basketball and baseball and purports to be a teacher first and a 
coach second.  
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Table 4 
 
Spanish Language Background Summary of Each Case Study Instructor 
 
H.S. # & Name  Acquisition Degree(s) Years Spanish courses taught 
1. R. Clemente  LDS mission BA in PE, minor in 
Spanish 
28 Spanish I, II 
2. Dulcinea LDS mission BA in Spanish, ESL 
minor 
2 Spanish I, II 
3. C. Fuentes LDS mission BA in Spanish, MA 
linguistics 
13 Spanish I, II 
4. D. Quixote LDS mission BA exercise and sports 
science, minor in 
Spanish, MS in 
coaching 
21 Spanish II, III, IV (AP) 
5. El Jefe Native of Mexico BA in PE and a BS in 
Spanish 
17 Spanish I, II, III, IV (AP) 
 
 
 Dulcinea took Spanish in high school and served an LDS Spanish-speaking 
mission in New Jersey for 18 months, working principally with Mexicans.  She 
graduated from Utah State University with a Spanish major, an ESL minor, and has a 
certificate in secondary education. She has taught two years and is currently teaching 
Spanish I and II. Additionally she is the girls’ assistant softball coach and remarks that 
she is a teacher first and a coach second.  
 Carlos Fuentes took Spanish classes in high school and later served an LDS 
mission to Chile for two years. He received his B.A. in Spanish from the University of 
Utah and his M.A. in linguistics is from the University of Utah. Also, he is ESL 
endorsed and has a secondary certificate. Mr. Fuentes has taught Spanish I and II for 13 
years. He also teaches architecture and CAD courses as well as coaching golf and 
readily admits he is a “coach first and a teacher second.”  
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 Don Quixote also took Spanish in high school and later served an LDS mission 
to the Dominican Republic for two years. He is married to a Peruvian woman. He 
received his B.A. in exercise and sports science from Brigham Young University, with a 
minor in Spanish. He received an M.S. degree in coaching from U.S. Sports Academy 
and has a secondary certificate. Don Quixote says he’s definitely a coach first and a 
teacher second because his passion is coaching, not Spanish. Nevertheless, he has 21 
years teaching Spanish which includes Spanish I, II, III, and IV (AP).  
 El Jefe is from Mexico and therefore is a native speaker of Spanish. He served 
an LDS mission in Mexico for two years. He is married to a Mexican woman who is a 
teacher of Spanish in a junior high school. El Jefe had dual majors and received a B.A. 
in physical education and B.S. in Spanish from Brigham Young University. He is 
endorsed in ESL and has secondary certification. El Jefe also coaches track, but feels 
that he is a teacher first and a coach second. He has 17 years’ experience of teaching 
Spanish, which includes Spanish I, II, III, and IV (AP).  
 
Analysis of Data; Research Questions 
 
 This section draws from interviews, observations, a questionnaire, and analysis 
of ancillary materials and disclosure statements to address the research questions 
presented in Chapters I and III. The research questions for this research were as follows.  
RQ1: Are foreign language instructors aware of the five Cs? 
RQ2: Do foreign language instructors believe they are implementing the five Cs 
in the classroom? 
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RQ3: What methods/approaches are high school foreign language teachers 
actually utilizing in the classroom? And why? 
RQ4: To what degree do the methods and approaches utilized in the teachers’ 
classrooms align with the goals of the ACTFL standards? 
RQ5: Are foreign language instructors’ actual implementation of the five Cs 
(including methods/approaches used) the same as or at odds with their perceived 
implementation?  
 In the cross case synthesis each research question (RQ) was considered, and data 
first from the interview and then from the four observations in aggregate were applied.  
 
RQ1 Research  
 
To answer RQ1 (Are foreign language instructors aware of the five Cs?), 
structured interviews using the 11-item interview (Appendix C) was used as a guide. 
The following three questions in the interview addressed RQ1.  
 1. To what extent do you know of the American Council for the Teaching of 
Foreign Language (ACTFL) standards? 
 1a. What do you understand the ACTFL standards to be in reference to the five 
Cs (communication, cultures, connections, comparisons, communities)?  
 3. How familiar are you with the ACTFL five Cs? 
 To answer RQ1, I used questionnaire question #2, “How familiar are you with 
the 2009 USOE world standards, the five Cs?” Table 5 gives the interview responses to 
these three questions, which were deemed to apply most directly to RQ1. They are 
combined for each teacher.  
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Table 5 
 
Applicable Verbatim Responses to Interview Questions 1, 1a, and 3 Gauging Teacher 
Awareness of the Five Cs (RQ1) 
 
Teacher Interview question and response 
Roberto Clemente 
 
 (1.) I laugh. But to me, this is just a part of teaching. Even before the standards 
came out, when I saw the standards, I kind of laughed because I was doing that 
daily.... You look at languages and the way they compare. So it’s all the same 
thing. If you teach it the way, the whole package, you use the standards. I looked 
at that and thought, that’s the way I’m supposed to teach and everybody else was 
doing the same thing.  
(1a.) What I try to understand in everything I do, even a handout, is set up so that 
number one, you learn communication. Two, you learn to compare the language 
because this is the way we pronounce this in English. This is the way we 
pronounce it in Spanish. Communities. This is what I use out in the community. 
On the last page of my handout, there’s a cultural connection. 
(3.) Again, I don’t just think about the five Cs. When I first read about them, this 
is something I did anyway because my method was to implement all of those in 
one sitting. So instead of worrying about, am I doing this or am I doing that? No, 
from beginning to end, it was what I wanted to do, incorporate all of them. 
Dulcinea 
 
(1.) I believe the five Cs are perfect for the actual standards because these things 
encompass everything we do in foreign language. Not just the grammar, not just 
the culture, but how it all comes together that makes it relevant and authentic to 
language learning.  
(1a.) Communication to me is definitely verbal but also understanding different 
forms of body language, any type of communication. Culture is how language 
influences the culture and how culture influences the language. Connections, they 
connect from one discipline to the next. It’s connecting to other disciplines 
essentially. Comparisons. When I think of comparisons, to me it is how culture 
relates to connections, how does that compare, how they are the same or 
different, what they have in common, it means different ways of life, comparing 
language structure. I mean just comparison to everything. Communities is on a 
smaller scale rather than cultures. It is schools, stores, and shopping. Also here in 
the United States, connecting with different communities within the school and 
with the English-speaking community. Those communities working together.  
(3.) Probably pretty familiar, but I could probably learn more about them. I could 
learn more about communities and connections. 
(table continues)
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Teacher Interview question and response 
Carlos Fuentes 
 
(1.) To be honest, I don’t know that I pay attention a whole lot to those standards. 
I teach the way I was taught to teach and the way I’ve seen others teach as well. 
(1a.) Mostly through demonstration. I focus on all the Cs. Communicate. There’s 
writing, reading, speaking, and listening. So we do a lot of hands-on and cultural 
experience. We do a lot of reading. We do a lot of writing. It depends on the 
level. Level II gets more into speaking, conversation. If you understand the 
culture represented by the language, you’re trying to learn or represent, there are 
many cultures that speak Spanish for example. If you have knowledge of some of 
the cultures, it makes it a little easier to understand why certain things are said a 
certain way, why they are done a certain way, and that there is no easier way or a 
right way, only saying or doing anything. In regard to connections, there are a lot 
of connections between the way we say things and the way we do things in our 
culture. In my mind, connections wrap around everything because you’re 
connecting communication with culture, you’re connecting our culture with 
another culture.  
In regard to comparisons, as you’re learning the target language, you’re always 
making comparisons between the ways something is said in one language versus 
how it is said in another. You have to use it subconsciously—when you hear a 
cognate, for example, you make that comparison. Communities, I think refers to 
the community in which you live. There are various cultures particularly the 
Spanish. Not only do we have them in our own community who use a foreign 
language, and use Spanish as their primary language is my understanding so 
drawing on those Americans as comparisons, helps us make those references and 
comparisons and helps us with community issues.  
(3.) I’m familiar with them, similar to what we’ve talked about. 
Don Quixote 
 
(1.) I know of them. I’ve read through them. When I was going to school, we 
studied them and I taught every conceivable method. Basically I’m aware of them 
but I also have my own philosophy of what works in a classroom and what 
doesn’t work. 
(1a.) They set the standards and say what students should be able to communicate 
in these areas and develop efficiency in talking about certain things. Cultures, 
there are certain cultures that foreign language learners should learn. They should 
learn gestures. They should learn who the people are. They should learn the 
habits and cultures so they can connect. They are not really going to adopt that 
culture, but to learn about it will enable you to connect better. Connections, that’s 
where it all lies.  
I think it is the most important in speech communication. All others are pointing 
toward making a connection because you can take all the vocabulary and you take 
people out of the language, there’s no purpose for it, because it’s English, 
Korean, Spanish, it doesn’t matter. Comparisons, this is the least defined. 
Comparing your language to others. I wouldn’t say it’s least important. It’s just 
the one that’s difficult to put your finger on. Communities I believe goes back to 
(table continues) 
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Teacher Interview question and response 
Don Quixote 
(continued) 
connections. How can you connect your community to Spanish? Especially here 
in this high school, with a huge Latino population. I think we’re about 20% 
Latino here at this high school and because of the lack of standing in the Latino 
community, you have certain cultural issues that arise. Everything from bigotry to 
impacting how they communicate.  
(3.) (He rates himself as a two, on a scale of one to 10. He says he’s not really 
aware of the five Cs.) 
El Jefe 
 
 (1.) My understanding is very general. I think they very much follow on how we 
implement what they are expecting us to teach. So there is constant 
communication and comparison and so on. We do that and they leave it up to us.  
(1a.) They are basic things that we’re supposed to relay to the students so they 
can understand and learn the language. They need to understand the people who 
speak the language. Cultures is something we teach to respect all cultures. All 
cultures are different. That doesn’t mean they are bad; it’s that we have to 
understand them. Connections. I think there are times when we feel that we are a 
part from the rest of the world because we belong to a different culture and 
sometimes a different language. But the reality is that we have so many common 
things that we are closer than farther apart. 
(3.) I am very familiar. On a scale of one to 10, I am an eight.  
 
 
Structured Interview Analysis 
Pertaining to RQ1 
Summary of question (1.) answers. Two out of the five said they are 
unfamiliar with the standards. The remaining three said they have a general 
understanding of the standards.  
Summary of question (1a.) answers. None of the Spanish teachers gave correct 
definitions of the five Cs. There appears to be a misunderstanding of the  
terms—particularly the “connections, comparisons, and communities standards” 
definitions. 
Summary of question (3.) answers. Each Spanish teacher differed widely in 
perceived familiarity with the standards. The variety of answers to this question (some 
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claimed ignorance while others claimed to understand them well) underscores that these 
teachers may perceive that they understand the ACTFL five Cs when in reality they do 
not fully understand the standards. 
 
Summary of RQ1 
 
RQ1 asked: Are foreign language instructors aware of the five Cs? It was 
apparent from the answers that these five teachers have a lack of understanding of the 
standards as well as the terms themselves. Clearly all have been exposed to the 
standards, but there is not a common or complete understanding. 
 
RQ2 Research 
 
To answer RQ2 (Do foreign language instructors believe they are implementing 
the five Cs in their classrooms?), one question in the interview (3c.) directly addressed 
RQ2. Table 6 gives the applicable verbatim responses. 
 
Summary of Question (3c.) Answers  
By their own admission, none of the Spanish teachers could confidently claim 
that all five standards were being implemented in their classes. With this interview 
question it became even more obvious that many of the terms (the five Cs) were 
misunderstood. Some of the teachers mistakenly believed they were correctly 
implementing the five Cs—an example would be the misuse of “connections.” Don 
Quixote, for example, prided himself in the “connections he draws from life 
experiences.” Don Quixote believes he is implementing the connections standards. 
However, the connections standard refers to “connecting with other disciplines and  
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Table 6 
 
Applicable Verbatim Responses to Interview Question 3c. Asking Whether Teachers 
Believe They Are Implementing the Five Cs 
 
Teacher name Question and response 
Roberto Clemente 
 
 (3c.) I try to get every day those five Cs in the way I teach. I’m not 
guaranteeing it happens. I know I try to get them all in. 
Dulcinea 
 
 (3c.) I would say on a scale of one to 10, with 10 being perfect, I’m probably a 
six. I definitely use some more than others. I focus more on communication.  
Carlos Fuentes 
 
 (3c.) Like I said, I have a strong emphasis on communication, cultures, and 
comparisons. Less so on communities and connections. When I say less so, I’m 
saying they have lesser degree of emphasis than the others. 
Don Quixote 
 
 (3c.) What are the five Cs?...My class is almost 100% communicative in that 
I’m speaking and the kids are speaking. I’m asking questions and they’re 
answering my questions. When it comes to culture, culture we get from reading, 
culture we get from experiences. When we read a book, we’ll get out of the 
book the culture and we’ll talk about it as it comes up. Connections I do the 
same. Connections I get from life experiences. The kids’ life experiences. 
That’s the most important part. Do you know something? Six months after 
being in my class, they’re probably not going to remember squat but we 
remember the life lessons we’ve been taught.  
El Jefe 
 
 (3c.) I use them at different times. If I’m going to use communication, I mix 
that with the others, then I make connections and cultures and combine with 
communities. That’s my way of teaching.  
 
 
acquiring other information.” Such misunderstanding and misapplications of the 
standards were consistently noted. 
  
Questionnaire Analysis Pertaining to RQ2  
 
A self-report questionnaire was designed to answer RQ2 (see Appendix E). I 
collected instructors’ perceptions of how they were implementing the five Cs. This was 
operationalized into an examination of the congruence between a teacher’s perceived 
degree of implementation of a standard or a language teaching method (see Review of 
Related Literature), compared to a behavioral description of the standard or method, 
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which is what an observer would see in the teacher’s classroom. An example may 
clarify the design of the questionnaire: 
Example: 
Item #5. I implement the communication standard in my classroom. 
Item #6. My students regularly communicate in both the written and verbal 
aspects of the target language. 
 
The first item in each pair indicates the teachers’ perception of their 
implementation of the communication standard. The second item is a restatement of the 
first, in behavioral terms, which could be observed if the standard were implemented in 
the classroom. The questionnaire used 11 pairs of items designed to measure 
congruence between teachers’ perceptions of the five Cs and their classroom 
implementation of those standards. Table 7 shows these paired items: 5 and 6, 7 and 8, 
9 and 10, 11 and 12, 13 and 14, 15 and 21, 16 and 22, 17 and 23, 18 and 24, 19 and 25, 
and 20 and 26. Table 7 shows congruency (indicated with an X) within a pair of 
questions, or incongruency (indicated with an O) within a pair of questions. One would 
expect the same response in both items. Table 8 indicates congruency or incongruency 
for each teacher in the study. Table 9 gives a pairing of questionnaire items measuring 
congruency of perceptions and practices relating to the ACTFL standards. 
  
Summary of RQ2 
 
 RQ2 asked: Do foreign language instructors believe they are implementing the 
five Cs in the classroom? It is interesting to note in Table 7 that none of the Spanish 
teachers showed consistent congruency despite the fact that the average years of 
experience in the classroom among the five Spanish teachers is 16.2 years. This can be 
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Table 7 
 
Congruency/Incongruency of Paired Items  
 
School # 
Pairs of items designed to contrast perceptions of a standard with in-class practices 
5/6 7/8 9/10 11/12 13/14 15/21 16/22 17/23 18/24 19/25 20/26 
1. X O X X O O X O X O O 
2.  X X X O X O O O X O X 
3.  X O X O X O O X O O O 
4.  X X O X O X O O O X X 
5.  O X O O X O O X O X O 
Note. X indicates congruency, O indicates incongruency.  
 
 
Table 8 
 
Congruency/Incongruency for Each Teacher in the Study  
 
H.S. # & name Congruency Incongruency Average congruency 
1. R. Clemente 5 6 45% 
2. Dulcinea 6 5 55% 
3. C. Fuentes 4 7 36% 
4. D. Quixote 6 5 55% 
5. El Jefe 4 7 36% 
Group Average 5 6 45% 
 
 
 
interpreted to mean that what the Spanish teacher believes or perceives he or she is 
doing in the classroom is not reflected in his or her behavior—there is incongruence. 
This further underscores the hypothesis that these instructors think they are conversant 
with the ACTFL five Cs when in fact these Spanish teachers do not truly understand the 
standards. Without clear understanding of the standards there can be little hope of 
consistent and correct implementation of the standards in the foreign language 
classroom. 
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Table 9 
 
Pairing of Questionnaire Items to Measure Congruency of Perceptions and Practice 
Relating to the ACTFL Standards or Five Cs and Teaching Methods  
 
Item measuring perceived implementation of 
ACTFL standard (five Cs) 
Paired item measuring behavioral equivalent of 
ACTFL standard 
5.  I implement the communication standard in 
my classroom.  
6.  My students regularly communicate in both the 
written and verbal aspects of the target 
language.  
7.  I implement the cultures standard in my 
classroom.  
8.  My students regularly gain knowledge and 
understanding of other cultures.  
9.  I implement the connections standard in my 
classroom.  
 
10. My students regularly connect with other 
disciplines and acquire information through the 
target language.  
11.  I implement the comparisons standard in my 
classroom. 
12. My students regularly gain insight into the 
nature of language and culture.  
13.  I implement the communities standard in my 
classroom. 
14. My students regularly participate in 
multilingual communities at home and around 
the world.  
21.  Grammar translation method is . . . 
 
15. My students often memorize the target 
language vocabulary, rules of grammar, etc.  
22.  Cognitive approach method is . . . 
 
16. My students often listen, speak, read, and write 
the target language.  
23.  Audiolingual method is... 
 
17. My students regularly hear and mimic the 
target language.  
24.  Natural communicative approach method is... 18. My students regularly use the target language 
to accomplish real life tasks.  
25.  Total Physical Response (TPR) approach 
method is... 
 
19. My students respond kinesthetically to 
commands in the target language on a regular 
basis.  
26.  The Silent Way method is... 20. My students converse with each other, while I 
only involve myself when needed.  
 
 
RQ3 Research  
 
To answer RQ3 (What methods/approaches are high school foreign language 
teachers actually utilizing in the classroom? And why?) I collected a substantial body of 
both qualitative and quantitative data when I conducted the four in-class observations of 
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each of the five teachers. Each observation session lasted an hour. Table 10 summarizes 
the dates and start times of the in-class observations. I made every effort to keep the 
dates and times of the in-class observations as consistent as possible to ensure reliability 
in that aspect of the research. All 20 observations occurred within the same two-month 
period in 2010: March 19th through May 20th. All observations began in the morning or 
at noon and lasted no later than 1:00 p.m. All observations were in different weeks. 
Table 11 shows the spacing of the days of observation. The variation was due to 
teachers’ schedules.  
Table 12 gives a summary of the percentage of total observed time (240 
minutes) the participants used the various teaching methods. Table 13 gives the number 
of minutes of instruction time each Spanish teacher devoted to each teaching method. 
(Table 13 highlights the relative popularity of the various teaching methods.) Figure 1 
depicts the total time observed in minutes.  
 
Summary of RQ3  
RQ3 asked: What methods are high school foreign language teachers actually  
 
Table 10 
 
Summary by Case Study of the Dates and Start Times of the Four, 1-Hour In-Class 
Observations  
 
Instructor  Observation 1 Observation 2 Observation 3 Observation 4 
1. R. Clemente 3/25, 7:55 3/29, 10:20 4/7, 10:20 5/20, 8:00 
2. Dulcinea 3/24, 7:55 3/31, 7:55 4/29, 8:00 5/7, 8:00 
3. C. Fuentes 4/13, 11:50 4/19, 11:30 4/23, 11:30 5/11, 12:00 
4. D. Quixote 3/19, 7:55 4/22, 8:00 5/6, 8:00 5/15, 11:30 
5. El Jefe 3/23, 9:30 4/14, 8:00 4/23, 8:00 4/30, 8:00 
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Table 11 
 
Spacing of Days of Observations 
  
H.S. # and instructor name 
Days between observations 
1 & 2 2 & 3 3 & 4 Average 
1. R. Clemente 4 9 43 19 
2. Dulcinea 7 29 8 15 
3. C. Fuentes 6 4 18 9 
4. D. Quixote 34 14 12 20 
5. El Jefe 22 9 7 13 
Average 15 13 18 15 
 
 
Table 12 
Percent of Instruction Time Used for Each Teaching Method 
 
Teaching method Clemente Dulcinea Fuentes Quixote El Jefe Averages 
Grammar translation 62.5% 25.0% 91.7% 33.3% 66.7% 55.8% 
Cognitive approach 25.0% 33.3% 8.3% 8.3% 25.0% 20.0% 
Audiolingual 12.5% 17% 0.0% 4.2% 0.0%  6.74% 
Natural approach 0.0% 25.0% 0.0% 16.7% 8.3% 10.0% 
TPR 0.0% 0.0% 0.0% 0.0% 0.0%  0.0% 
Silent way 0.0% 0.0% 0.0% 0.0% 0.0%  0.0% 
TPRS 0.0% 0.0% 0.0% 37.5% 0.0%  7.5% 
 
 
Table 13 
 
Minutes Observed over Four Observations Teaching in Each Method 
 
Teaching method Clemente Dulcinea Fuentes Quixote El Jefe Averages 
Grammar translation  150  60  220  80 160 134 
Cognitive approach  60  80  20  20  60  48 
Audiolingual  30  40  0  10  0  20 
Natural approach  0  60  0  40  20  24 
TPR  0  0  0  0  0  0 
Silent way  0  0  0  0  0  0 
TPRS  0  0  0  90  0  18 
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Figure 1. Total time observed in minutes.  
 
 
utilizing in the classroom? And why? Out of the seven defined methods of foreign 
language instruction, grammar translation is clearly the most used. All of the Spanish 
teachers employed this method, some to the near exclusion of other methods. In fact, as 
described in Tables 12 and 13, two of the methods (TPR and silent way) were not used 
at all. This observation contradicts the best practices which suggest a balanced approach 
employing equal use of varied teaching methods.  
 
RQ4 Research  
To answer RQ4 (To what degree do the methods and approaches utilized in the 
teachers’ classrooms align with the goals of the ACTFL standards?), it was surprising to 
find that ACTFL has not suggested methods that align to the five Cs standards. I 
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corresponded with Dr. Rod Ellis, of the University of Auckland, New Zealand, who is a 
renowned linguist and chair of the Department of Language at the University of 
Auckland, New Zealand. I asked him what ACTFL recommends in terms of methods 
and approaches aligned to the ACTFL standards (the five Cs). He responded as follows. 
 I honestly don’t know what ACTFL recommends but I doubt they would link 
specific methods to specific levels. A standard test like ACTFL really needs to 
be neutral regarding teaching methods although of course theoretical arguments 
can be made for a method or methods likely to achieve the specific skills 
measured in a specific test. (personal communication, November 10, 2011) 
 
 I posed the same question to Dr. Tom Matthews, a professor of Spanish at 
Weber State University in Ogden, Utah. He answered as follows. 
No, ACTFL does not and has never tried to attach a technique or methodology 
to the standards. The national standards represent curricular and proficiency 
goals—that is, they inform us what to teach; they do not make any attempt to tell 
us how to teach. 
 
Nevertheless, ACTFL has certainly made some position statements over the 
years (they are all available on the ACTFL Website) that can be interpreted to 
favor some methods over others. Indeed, the whole communicative 
competence/proficiency movement seems to be a backlash against some of the 
worst practices of “audiolingualism.” (personal communication, November 11, 
2011) 
  
 I asked Dr. William Deaver the same question. Dr. Deaver is a Spanish 
professor at Atlantic University, Savannah, Georgia. He responded as follows.  
I don’t think ACTFL recommends a set methodology. At least, I don’t know of 
any. Our faculty uses a variety of methods. My approach is pretty eclectic—I 
explain the grammar and try to get them to partner up as much as possible for 
speaking. Other colleagues in the University of Georgia system have written me 
about how we address the five Cs and how their majors come out of the 2002 
Intermediate II class ill-prepared for upper level work. We are struggling with 
the same problem and it seems that everyone I talk to is trying to revamp their 
courses to prepare students better for those courses. (personal communication, 
November 11, 2011) 
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 I asked Dr. John Norris the same question. Dr. Norris is a professor of 
Secondary Language Acquisition at the University of Hawaii. He responded as follows. 
 I think the closest you will get would be in the form of the ACTFL NCATE 
[National Council for Accreditation of Teacher Education] standards for teacher 
preparation programs, where they do pretty much spell out their recommended 
practices for what teachers need to know and be able to do in teaching to the 
standards. You can access them [from the ACTFL Web site]. (personal 
communication, November 11, 2011) 
 
I asked Dr. Theodore Rodgers the same question. He is the former director of 
the largest language education curriculum project in the U.S. and highly published 
professor of psycholinguistics at University of Hawaii. He responded as follows.  
As far as I know there are no direct links between ACTFL proposals and 
specific methods. I would be surprised if you could find any. Some local 
interpreters may have tried to cross-reference particular methods or approaches 
with ACTFL or other standards. (personal communication, November 17, 2011) 
 
I asked Martha Abbott the same question. Ms. Abbott is Director of Education 
for ACTFL. She responded as follows.  
 ACTFL doesn’t really have a recommended approach to teaching but the 
standards include the research base for the standards themselves. The citations 
are in the document. They vary from “comprehensible input” to other second 
language acquisition theory. (personal communication, November 23, 2011) 
 
 
Summary of RQ4  
 
 RQ4 asked: To what degree do the methods and approaches utilized in the 
teachers’ classrooms align with the goals of the ACTFL standards? Clearly, ACTFL has 
not linked teaching methods (as evidenced by the direct response from the director of 
education at ACTFL) to the national standards (the five Cs). This might account for the 
lack of understanding of what the five Cs are and may help us understand why the 
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different teaching methods are inconsistently used in the classroom. 
 
RQ5 Research  
 
To answer RQ5 (Are foreign language instructors’ actual implementation of the 
five Cs the same as or at odds with their perceived implementation?), an extensive 
cross-analysis was undertaken, completing the following analysis.  
1) A 26-point questionnaire forced ranking compared to 20, 1-hour observations 
of each teacher. 
2) Interviews with each teacher compared to the 20, 1-hour observations.  
3) Ancillary materials compared to the disclosure statements.  
4) Five disclosure statements from each teacher compared to the 20, 1-hour 
observations.  
 
The 26-Point Questionnaire 
 
 The same questionnaire designed to answer RQ2 (see Appendix E) was used to 
compare instructors’ perceptions (as indicated in the questionnaire) with classroom 
practices observed as recorded in the four, 1-hour observations. The answers to the 
questions also answered RQ3. Observation data are included in Appendix G (“The 20 
Observations”).  
 
Structured Interview 
 
 The same structured interview used to answer RQ1 (see Appendix E, “Teacher 
Questionnaire”) was used to compare the instructors’ perceptions (as indicated by their 
responses) with classroom practices observed as recorded in the four, 1-hour 
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observations. (These questions also pertained to RQ3.) Observation data are found in 
Appendix G (“The 20 Observations”).  
 
Ancillary (Handout) Materials  
 
 As I made my visits to the high schools, I accumulated the ancillary materials 
the teachers provided their students. I ended up with 109 pages which are summarized 
in Appendix H. Many of them were sheets onto which the students were to translate an 
English sentence or two into Spanish or to translate a Spanish sentence or two into 
English. I categorized all the handouts and after making observations about them I 
evaluated them, looking for the ACTFL five Cs and which teaching methods and 
approaches were employed, the results of which are given in Chapter V. It should be 
noted that some handouts consisted of more than one page, and some employed 
multiple standards and methods.  
 
Disclosure Statements 
 
 When I met with the teachers for the first time, I requested copies of their 
disclosure statements. Appendix I gives the text of what all the teachers provided their 
schools’ Web sites giving descriptions of what the classes would cover during the year. 
Appendix I also provides an analysis of each disclosure statement revealing what 
ACTFL five Cs standards as well as teaching methods were to be employed in the 
classroom. In addition, Appendix I contains a comparison of the disclosure statements 
versus ancillary materials. The data are discussed in Chapter V.  
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Summary of Observations: 
Coding of the Five Cs  
 
 After visiting each school, I made lists of what I observed (see Appendix G). 
These were subsequently coded to determine which of the five Cs were implemented in 
the classrooms (see Appendix J). Tabulations in Appendix J give the totals for each 
teacher as well as summaries. Figure 2 is an illustration of the number of times the five 
teachers were observed using the five Cs in the classroom. Table 14 gives totals of the 
five Cs observed.  
 
Summary of RQ5  
 
RQ5 asked: Are foreign language instructors’ actual implementation of the five 
Cs (including methods/approaches used) the same as or at odds with their perceived 
implementation? The strategy of this cross analysis was to map the teachers’ own 
perceptions of their implementation of the ACTFL five Cs as well as the teaching  
 
Figure 2. Number of times the five teachers were observed using the five Cs in the 
classroom.  
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Table 14 
Coding of the Five Cs Totals—Number of Observed Classroom Uses of the Five Cs 
 
Teacher Communication Cultures Connections Comparisons Communities Not applicable 
Roberto Clemente 38 7 0 2 0 10 
Dulcinea  38 3 0 0 1 24 
Carlos Fuentes 27 8 0 1 0 25 
Don Quixote 19 13 3 0 0 14 
El Jefe  21 11 0 0 1 9 
TOTALS  143 42 3 3 2 81 
Note. See Appendix J also Figure 2. 
 
 
methods/approaches employed and then contrast those perceptions to what was 
observed. The actual classroom implementation of the targeted ACTFL five Cs 
standards and the teaching methods were observed and the gathered ancillary materials 
and disclosure statements compared. The teachers’ perceptions were derived from 
questionnaires, interviews, and the disclosure statements the teachers produced 
themselves. The resulting consistency analyses are presented in Chapter V.  
 
Summary 
 
 Chapter IV has presented an exhaustive view into the research—the questions, 
the answers gathered, and the data generated. Also included are comments and insights 
gathered in personal communications from experts in foreign language instruction from 
around the world. Two of the research questions focused on the five Cs of the ACTFL 
standards while two explored the methods and approaches. The final research question 
explores the relationship between the instructors’ perceptions of the ACTFL five Cs and 
their actual implementation in the classroom.  
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All five standards were not being implemented in any of the classes. It is 
obvious that many of the items are misunderstood—particularly connections, 
comparisons, and communities. The research data exposed multiple inconsistencies 
between perceptions and practices which will be explored and analyzed in Chapter V 
along with findings, conclusions, and implications. 
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CHAPTER V 
FINDINGS, CONCLUSIONS, AND IMPLICATIONS 
 
 
Introduction 
 
 
Chapter V gives a summary of the study followed by an exhaustive presentation 
of the research findings which will include my comments as well as comments from the 
audit trail participants. Conclusions will be drawn from the findings and presented in a 
narrative format following the same order that the data were presented in Chapter IV. 
The implications of this research will be discussed as well as suggestions for addressing 
the issues raised. Finally, recommendations for future research will be outlined based 
upon the data collected and the data that are yet to be researched.  
 
Summary of the Study 
 
 
 Prior research of secondary foreign language instruction has failed to report on 
teachers’ perceptions of their instructional practices, compared with their actual 
implementation of in-class practices and approaches in the high school setting. 
Educational reforms (such as USOE’s 2009 mandate to implement ACTFL standards) 
have proven to be difficult to put into practice. Reforms may be difficult to implement 
because even if teachers accept the reform and want it to succeed, their perception of 
implementation may not align with their actual implementation. The following three 
impacts of this problem make clear the need for secondary language instructors’ 
implementation of the five Cs in their classrooms: student capability, instructional 
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excellence, and instructor inservice. Therefore a need exists to understand whether the 
established national standards have penetrated the foreign language teaching profession. 
If so, have they resulted in a transformation of the instruction? 
The ACTFL standards served as a lens through which I observed the 
methodological choices of five Spanish language teachers in the Salt Lake metropolitan 
area of Utah. The instructors came from two school districts, from five different public 
high schools—two urban, two suburban, and one inner city high school. All teachers 
taught Spanish II as well as a variety of other levels of Spanish including AP Spanish. 
The five Cs served as the criteria required by Yin (2003, 2009) for interpreting the 
findings of the case study. These criteria were operationalized into the following 
research questions (RQs). 
RQ1: Are foreign language instructors aware of the five Cs? 
RQ2: Do foreign language instructors believe they are implementing the five Cs 
in the classroom? 
RQ3: What methods/approaches are high school foreign language teachers 
actually utilizing in the classroom? And why? 
RQ4: To what degree do the methods and approaches utilized in the teachers’ 
classrooms align with the goals of the ACTFL standards? 
RQ5: Are foreign language instructors’ actual implementation of the five Cs 
(including methods/approaches used) the same as or at odds with their perceived 
implementation?  
A comprehensive literature review resulted in a chronological 
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presentation of methods and approaches, which provided background for the 
proposed research, as well as a potential framework for observing the practices 
of foreign language teachers in the classroom. Although all of the methods or 
approaches reviewed are distinct, in progression they culminate in the ACTFL 
standards (the five Cs).  
 This study implemented the case study method (Stake, 1995; Yin, 2009).  I 
developed instruments used to collect data from the teachers. I obtained approval from 
Utah State University IRB. I conducted individual interviews with the five Spanish 
teachers to understand their perceptions of the ACTFL standards and their beliefs about 
their methodological choices aligning to the standards (see Appendix F). I conducted 
observations in the classrooms of the same five Spanish teachers (see Appendix G). 
Each teacher was observed four times for 60 minutes each, allowing a sufficient depth 
of data collection.  
Simultaneous to observations, I collected ancillary class materials (handouts) 
and disclosure statements. I distributed a questionnaire to each of the five foreign 
language instructors to gather quantitative feedback regarding their perceptions of the 
ACTFL standards and their chosen teaching methods/approaches (see Appendix E). I 
constructed case studies for each teacher analyzing the fidelity between perceptions and 
practice. Figures 3-22 were generated, four for each teacher, for a total of 20 graphs. 
They will be inserted as each summary is given. Figures 23-26 were generated for all 
five teachers for two graphs for each summary; these too will be inserted as summaries 
are given. I then did a cross-case analysis including all five instructors. Finally I 
74 
 
employed an audit trial throughout the research process to ensure consistency and 
reliability.  
Findings 
 
 
The following is a review of the findings from the analysis of data collected for 
this research. The findings will be organized in the following manner. A case study for 
each of the five participating instructors will be presented. Each case study will be 
organized by answering the five research questions guiding this study. In each case 
study comments will be included from me as well as from each audit trail participant. It 
is hoped this will provide a rich descriptive analysis.  
As mentioned in Chapter III, the three audit trail participants included William 
H. González, Ph.D., Full Professor Emeritus of Language and Literature at the 
University of Utah; Douglas C. Jensen, Ph.D., Department Chair of Foreign Languages 
at Utah Valley University; and Gregory C. Stallings, Ph.D., Associate Professor of 
Hispanic Literature at Brigham Young University. Following the five case studies, a 
cross-case analysis including all five instructors will be used to answer the five research 
questions through a broader lens. 
 
High School #1: Roberto Clemente 
 
 
For a quick glance at Roberto Clemente, some key information from the 
interview has been summarized in Table 15. As I met with the teachers, I asked them to 
respond to the 26-item teacher questionnaire (Appendix E) and then interviewed them, 
answering the 11 questions in what I call the interview questions (see Appendix F).  
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Table 15 
 
Key Information from Roberto Clemente  
 
Rating of the five Cs: 
 1. Communication 
 2. Comparisons 
 3. Connections  
 4. Communities 
 5. Cultures 
  
 Favorite teaching method: Communicative. He says this is the best method for student learning. 
 Least favorite: TPRS. “I just don’t use the physical response. I don’t go that way.”  
 Inservice. Mentioned they had a department get-together two years ago that talked about 
standards.  
 Teaching or coaching? He is a baseball/basketball coach. He says, “I am a teacher first, then a 
coach. My passion is to help students learn Spanish and secondly I am a coach on the field. Those 
are my priorities.”  
 
 
 
Roberto Clemente responded to the teacher questionnaire (Appendix L); his answers to 
the interview questions appear in Appendix M. 
RQ1 asked: Are foreign language instructors aware of the five Cs? To answer 
the research question I cite responses to the interview questions 1, 1a, and 3. They were: 
1. To what extent do you know of or implement the American Council for the 
Teaching of Foreign Language (ACTFL) standards?  
1a. What do you understand the ACTFL standards to be in reference to the five 
Cs (communication, cultures, connections, comparisons, communities)?  
 3. How familiar are you with the ACTFL five Cs? 
 Table 16 gives Roberto Clemente’s answers to the three questions. 
 
Drawing from the instructor’s responses Clemente perceives that he has a 
general understanding of the five Cs. 
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Table 16 
 
Roberto Clemente’s Answers to the Three Questions 
 
Question Response 
1. I laugh. But to me, this is just a part of teaching. Even before the standards came out, when 
I saw the standards, I kind of laughed because I was doing that daily.... You look at 
languages and the way they compare. So it’s all the same thing. If you teach it the way, the 
whole package, you use the standards. I looked at that and thought, that’s the way I’m 
supposed to teach and everybody else was doing the same thing.  
1a. What I try to understand in everything I do, even a handout, is set up so that number one, 
you learn communication. Two, you learn to compare the language because this is the way 
we pronounce this in English. This is the way we pronounce it in Spanish. Communities. 
This is what I use out in the community. On the last page of my handout, there’s a cultural 
connection. 
3. Again, I don’t just think about the five Cs. When I first read about them, this is something I 
did anyway because my method was to implement all of those in one sitting. So instead of 
worrying about, am I doing this or am I doing that? No, from beginning to end, it was what 
I wanted to do, incorporate all of them. 
 
 
Continuing to answer RQ1, I cite Clemente’s response from the questionnaire. 
Question 2 asked: How familiar are you with the 2009 USOE world language standards, 
the “five Cs”? He had the option to indicate Not at all (1); Somewhat (2); No Opinion 
(3); Very (4); Extremely (5). He chose “very” (4). 
 
Summary of RQ1 
 
RQ1 asked: Are foreign language instructors aware of the five Cs? Using data 
from the questions, Clemente reported that he was familiar with the ACTFL five Cs. 
 
Analysis of RQ2 
  
RQ2 asked: Do foreign language instructors believe they are implementing the 
five Cs in their classrooms? To answer the research question I cite responses to the 
interview question 3c (see Table 17). Drawing from the instructor’s response Clemente 
perceives that he implements the standards almost daily.  
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Table 17 
 
Roberto Clemente’s Answers to Question 3c  
 
Interview question Response 
3c. To what extent do you implement the five 
Cs in your classroom? 
I try to get every day those five Cs in the way I teach. 
I’m not guaranteeing it happens. I know I try to get 
them all in. 
 
 
Continuing to answer RQ2, I cite Clemente’s response from the questionnaire. 
The question was: How often do you implement the five Cs in your instruction? The 
instructor had the option to indicate: Never (1); Sometimes (2); No Opinion (3); Often 
(4), Always (5). He chose “often” (4). 
  
Summary of RQ2 
 
RQ2 asked: Do foreign language instructors believe they are implementing the 
five Cs in the classroom? Using the data from the question, Clemente perceived that the 
five Cs are a regular part of his instruction. 
 
Analysis of RQ3 
 
 RQ3 asked: What methods/approaches are high school foreign language 
teachers actually utilizing in the classroom? And why? To answer RQ3, I cite my 
observation data collected during the four, 1-hour observations. The data are given in 
Appendix G. The methods and duration of time employed during each observation were 
noted and summarized in Appendix M. Table 18 gives a summary.  
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Table 18 
 
Observations of Roberto Clemente’s Teaching Methods  
 
Teaching method  Observation 
Grammar translation Observed grammar translation method 150 minutes out of four (60-minute) 
observations. Students received handouts on grammar translation, etc. 
Observed students work in pairs asking questions and responding in different 
tenses (cognitive method) for 60 minutes out of four (60-minute) observations. 
Students listened to Spanish lyrics for 30 minutes out of four (60-minute) 
observations. 
 
 
Drawing from the observations made in Clemente’s classroom he heavily 
employed the grammar translation method with some cognitive approach and a 
smattering of audiolingual method.  
Continuing to answer RQ3, I cite my analysis of ancillary materials collected 
during the four, 1-hour observations. The data can be found in Appendix H. The 
materials and methods were analyzed and summarized for the disclosure statement to 
ancillary materials comparison (see Appendix I). There were four handouts over four 
classroom observations; three handouts exclusively employed the grammar translation 
method. One handout employed both the grammar translation method and the natural 
approach. Drawing from the ancillary materials used in Clemente’s classroom he 
heavily employed the grammar translation method with some natural approach method.  
To answer why Clemente uses the methods and approaches he does, I cite his 
responses to interview question 7a which asked: Why do you use these 
methods/approaches? (see Table 19). Drawing from his response Clemente reported that 
his chosen method helps students feel comfortable (low affective filter). 
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Table 19 
 
Roberto Clemente’s Answer to Interview Question 7a 
 
Interview question Response 
7a. Why do you use these 
methods/approaches? 
It allows me or allows them to feel comfortable by doing it themselves 
together. Then when I have them ask a person, the whole class has to 
answer. Now they get the feeling. So if this girl over here asks another 
one a question, everyone is asking, is it being asked correctly? So being 
comfortable, we’ve already done it. It makes it easier one on one. 
 
 
Summary of RQ3 
 
RQ3 asked: What methods/approaches are high school foreign language 
teachers actually utilizing in the classroom? And why? Using the data from classroom 
observations and analysis of gathered ancillary materials Clemente heavily employed 
the grammar translation method with some cognitive audiolingual and natural 
approaches and believes that his chosen method helps students feel comfortable (low 
affective filter).  
 
Summary of RQ4 
 
RQ4 asked: To what degree do the methods and approaches utilized in the 
teachers’ classroom align with the goals of the ACTFL standards? As stated in Chapter 
IV, ACTFL has not linked teaching methods (as evidenced by the direct response from 
the director of education at ACTFL) to the national standard (the five Cs) resulting in 
not being able to answer this question.  
 
Analysis of RQ5 
RQ5 asked: Are foreign language instructors’ actual implementation of the five 
Cs the same as or at odds with their perceived implementation? To answer RQ5 an 
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extensive cross-analysis was undertaken. Perceptions of the instructor were gathered 
through various instruments such as the 26-item questionnaire and disclosure 
statements. Data on implementation were gathered through four, 1-hour observations 
and the collection of ancillary materials. Perception data and implementation data were 
compared completing the following analysis.  
Before proceeding with the analysis of RQ5, it may be helpful to insert what I 
call Table 20, which summarizes the information given in the balance of this study. It 
appears on the next page.  
1. A 26-point questionnaire forced ranking compared to 20, 1-hour observations 
of each teacher (see Appendix G also Appendix L). Each response was compared to 
observations in the classroom. When a response to the questionnaire aligned with 
observations in the classroom it was recorded as a consistency. When a response to the 
questionnaire did not align with observations in the classroom it was recorded as an 
inconsistency. A graph was generated to show the number of consistencies compared to 
inconsistencies (see Figure 3).  
2. Interviews with each teacher compared to the 20, 1-hour observations (see 
Appendix F). Each interview response was compared to observations in the classroom. 
When a response aligned with observations in the classroom it was recorded as a 
consistency. When a response did not align with observations in the classroom, it was 
recorded as an inconsistency (see Appendix M). A graph was generated to show the 
number of consistencies compared to inconsistencies (see Figure 4).  
3. Ancillary materials compared to the disclosure statements (see Appendix H). 
 
 
Table 20  
 
Summary of Consistencies and Inconsistencies in the Study Also Relation of Figures 3-26 to Appendices L-U    
 
 Questionnaire/observations 
──────────────── 
Interview/observations 
──────────────── 
Disclosure/ancillary 
───────────────── 
Disclosure/observation 
─────────────── 
Instructor Consistent Inconsistent Consistent Inconsistent Consistent Inconsistent Consistent Inconsistent 
Clemente 38% 62% 45% 55% 50% 50% 100% 0% 
Dulcinea 65% 35% 80% 20% 0% 100% 50% 50% 
Fuentes 46% 54% 45% 55% 0% 100% 0% 100% 
Quixote 38% 62% 62% 38% 0% 100% 100% 0% 
El Jefe 27% 73% 48% 52% 50% 50% 50% 50% 
Average  57.2%  44%  80%  40% 
 Grid showing Figures 3-26 and Appendices L-U  
Clemente  Figure 3 Appendix L Figure 4 Appendix M Figure 5 Appendix H Figure 6 Appendix I 
Dulcinea Figure 7 Appendix N Figure 8 Appendix O Figure 9 Appendix H Figure 10 Appendix I 
Fuentes Figure 11 Appendix P Figure 12 Appendix Q Figure 13 Appendix H Figure 14 Appendix I 
Quixote Figure 15 Appendix R Figure 16 Appendix S Figure 17 Appendix H Figure 18 Appendix I 
El Jefe Figure 19 Appendix T Figure 20 Appendix U Figure 21 Appendix H Figure 22 Appendix I 
All Five  Figure 23 n/a Figure 24 n/a  Figure 25 n/a Figure 26 n/a 
 
Note. This table compares consistencies and inconsistencies between “Questionnaire and Observations Comparisons” and the “Interview and 
Observation Comparisons” also the “Disclosure Statement and Ancillary Materials Comparisons” and “Disclosure Statement and Observation 
Comparisons.” See Tables 46 and 47 from which the top portion of this table was constructed. 
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A summary analysis of the ancillary materials was generated based on methods and 
standards employed. A summary analysis of the disclosure statement was generated 
based on methods and standards promised to be implemented in class. Alignment 
between disclosure and ancillary material was analyzed and consistencies graphed in 
Figure 5.  
4. The disclosure statements from each teacher were compared to the four, 1-
hour observations (see Appendix I). A summary analysis of the disclosure statement 
was generated based on methods and standards promised to be implemented in class. 
Promised methods and standards were compared to observed methods and standards. 
When the two aligned, consistency was noted; when they did not, inconsistency was 
noted (see Figure 6).  
 
Summary of Question RQ5 
RQ5 asked: Are foreign language instructors’ actual implementation of the five 
Cs (including methods/approaches used) the same as or at odds with their perceived 
implementation? RQ5 sought to understand the fidelity between the instructors’ 
perception and their actual practice. It is assumed that higher fidelity would make 
implementation of standards and methods more successful. Thus it would be hoped to 
see consistencies approaching 100%. Using the data from the four data sets above one 
can see that Clemente was inconsistent in two of the four analyses; he was consistent in 
one of the analyses, and 50/50 on another. On balance there seemed to be a disconnect 
between perception and practice. 
 
83 
 
 
 
 
 
 
 
Figure 3. Roberto Clemente’s answers to
26-item questionnaire compared to 
observations.
Figure 4. Roberto Clemente’s 
interview answers compared to 
observations.
Figure 5. Roberto Clemente’s disclosure 
compared to ancillary materials.  
Figure 6. Roberto Clemente’s 
disclosure compared to observations. 
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 A Summary of Roberto Clemente  
Based on my perceptions, this teacher exhibited only a vague knowledge of the 
standards and saw little reason to implement them in his classroom. In the interview I 
gave him multiple opportunities to discuss the five Cs, yet he persisted in stating that he 
focuses on communication and the rest are always present. It appeared to me that he 
downplayed the need for including cultures because to him Hispanic culture seems to be 
changing.  
The interview shows this teacher perceives he is familiar with the five Cs and 
implementing them in his classroom, but when observed he is not, and if I fell short in 
any way, it was by not clarifying the standards and facilitating more coherent answers 
on the teacher’s part. Understandably, however, I did not want to prejudice the research 
by intervening too much when what was really wanted was to study this teacher’s 
attitudes and practices toward the standards. 
Classroom observations showed the teacher tended to overstate even his 
application of the communication standard. His class appeared to emphasize grammar 
fairly heavily. If anything, as before, I believe I was generous in acknowledging the 
teacher’s efforts to apply the standards. During the four observations I noticed he used 
the target language 50% of the time.  
I am not fully aware of all the opportunities for inservice training language 
teachers are expected to undertake every year. In these interviews and observations I 
observed little or no intent on the part of this teacher to improve or diversify his 
teaching through inservice. In my observation, Clemente is very grammar translation 
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oriented with a little cognitive and natural approach supplementing his mainstay 
method. He simply—flippantly—stated that he uses most of the methods without 
thinking about them. I would guess that even his textbook suggests a method he could 
incorporate more into his class without having to change too many things. I would also 
guess that the textbook suggestion would have very little to do with daily grammar 
worksheets.  
 Without question there is a disconnect between this teacher’s perception of what 
he does in the classroom and his actual implementation of standards and methods in the 
classroom.  
 
Audit Trail Member Comments 
for Roberto Clemente 
Asked to comment on Roberto Clemente, Dr. González responded by e-mail as 
 
follows. 
 
I think this teacher needs a review of Spanish culture and history. He also needs 
a review of teaching methods and also a review of the ACTFL five Cs. This 
teacher has been teaching many years and needs to implement into the 
classroom best practices in regard to teaching methods and ACTFL standards. It 
appears from the data that there is discord between his perceptions and data as 
noted by the researcher.  
 
 It is interesting that this instructor does not put emphasis on cultures. My 
understanding is that world language teaching and cultures go hand in hand. I do 
not understand why he believes the global economy makes it so cultures should 
not be emphasized in the classroom. This also goes against the ACTFL 
standards of applying cultures in instruction. 
 
My belief is that this teacher has become set in his ways but could be remediated 
if he received inservice on methods and ACTFL training. It appears from the 
observations that his class is inviting; however, it could have more rigor and 
relevance in the instruction. It is refreshing to note he is a teacher first and a 
coach second. I have found that the researcher has analyzed this teacher with no 
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bias and I concur with his comments concerning this teacher (personal 
communication, March 5, 2011).  
 
Dr. Jensen responded likewise by e-mail as follows:  
  
Roberto Clemente is the most experienced of the five teachers in the 
researcher’s study. He has 28 years of classroom experience following earning a 
Spanish minor at BYU and serving as a missionary in a Puerto Rican 
community in Pennsylvania. One might assume that his Spanish language 
background and years of teaching experience would be reflected positively in 
the study.  
  
Nevertheless, when the researcher observed him in the classroom, this teacher 
had the most noteworthy disconnect between his claims and his actual teaching. 
In the written survey in answering the first two questions, he indicated he is very 
familiar with the five Cs and often implements them in his classroom. In fact, he 
tries to get to them all daily. However, this was not substantiated in the four 
classroom observations. Though he stated he implements the comparisons 
standard “often,” in practice this was not observed more than once in four class 
periods. There is a disconnect between perception and implementation in the 
classroom.  
 
Though he claimed to implement the connections standard, in practice it was 
never observed during the researcher’s four class periods in attendance. 
Likewise, though he claimed to implement the communities standard, this was 
never observed in the four visits. Regrettably, he told the researcher that of the 
five Cs, he implements the cultures standard the least, ostensibly because 
“cultures are changing.” 
  
To sum up, he justifies his attitude toward the ACTFL and USOE standards, 
saying that “everybody should have his own method.” Perhaps this is to explain 
why, during the four classroom observations, his implementation of the five Cs 
exhibited the lowest frequency of the five teachers in the study. He clearly 
shows he does not actually understand the standards. 
 
To his credit, this teacher states that even though he coaches two sports, “I am a 
teacher first.” Though he states, “My passion is to help students learn Spanish,” 
this passion is not seen in any dedication to master the most recent and proven 
methodologies nor any attempt to stay current in the pedagogy of his field. His 
instructional method consists mainly of handouts and is textbook-based. Perhaps 
by playing up his verbal commitment to the profession and his extensive 
experience in the classroom, he might be a candidate for intensive, focused 
inservice trainings in the true meaning of the ACTFL and Utah State Office of 
Education standards as well as in updating his understanding of second language 
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acquisition methodologies. (personal communication, March 24, 2011) 
 
 Dr. Stallings responded by e-mail as follows regarding Roberto Clemente. 
 
This instructor appears unaware regarding the five Cs in general, even though in 
his interview with the researcher he seems to want to appear current with his 
field by saying he implements the standards 80% to 100% in his class and uses 
them all the time, says he uses the five Cs in an integrated way, and even ranks 
the five Cs (communication, connection, comparisons, communities, and 
cultures).  
 
In the interview, he says he had to laugh when the standards came out initially 
since he was already doing the five Cs intuitively in his classroom teaching: “So 
I try to get every day those five in the way I teach.” In his disclosure [statement] 
he stresses learning environment: “I will try to maintain a proper learning 
environment in which the target language will be used.” Evidently he thinks 
such an environment will foster an unconscious use of the five Cs. 
 
In his interview, “Roberto Clemente” talks quite a bit about “communication,” 
yet he uses the word in a vague way (“...So I want you to be able to get yourself 
out of a situation or be able to help somebody out of a situation so you can 
communicate.”) His use of the word “connection” does not reflect knowledge of 
the standards, although strangely it seems to come closer to the standard of 
“communication” as defined by the National Standards for Foreign Language 
Education in that he seems to be talking about language use in real-life 
situations as he speaks of “connecting,” although his example of McDonald’s 
Restaurant is expressed in a fragmentary manner: “Connect is when I talk about 
different ways the languages are different yet they’re connected. You go down 
to McDonald’s now, if I want my hamburger right, I order it in Spanish.”  
  
Another strange attitude concerning the five Cs occurs in the interview when he 
minimizes the importance of “culture” by claiming local cultures have become 
engulfed by the global economy, so why bother local, community, or national 
cultures. (“Culture is the least [important] because I feel like culture is being lost 
with the global economy; we’re becoming a global culture.”) 
 
So although “Roberto Clemente” claims to do a lot with the five Cs, the 
researcher’s classroom observation tells a different story and this teacher 
stresses grammar translation at the expense of a proper learning environment in 
which students would be immersed in the Spanish language. The researcher has 
done a good job at noting the gap here between what this instructor says about 
his teaching and what actually goes on in the classroom. One can see a 
disconnect between perception and implementation in this teacher’s classroom. 
(personal communication, February 23, 2011) 
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High School #2: Dulcinea 
 
 
For a quick glance at Dulcinea, some key information from the interview has 
been summarized in Table 21. As I met with the teachers, I asked them to respond to the 
26-item teacher questionnair (Appendix E) and then interviewed them, answering the 11 
questions in what I call the interview questions (see Appendix F). Dulcinea responded 
to the teacher questionnaire (Appendix N); her answers to the interview questions 
appear in Appendix O.  
 
Analysis of RQ1 for Dulcinea 
 
RQ1 asked: Are foreign language instructors aware of the five Cs? To answer 
the research question, I cite responses to the interview questions 1, 1a, and 3.  
 1. To what extent do you know of or implement the American Council for the 
Teaching of Foreign Language (ACTFL) standards? 
 
Table 21 
 
Key Information from Dulcinea 
  
Rating of the five Cs:  
1. Communication 
2. Cultures 
3. Communities 
4. Comparisons 
5. Connections 
Favorite teaching method. “Dulcinea” was not familiar with teaching methods but said she would likely 
use the cognitive and natural approach.  
Least favorite: TPR. 
Inservice. No inservice from district or state regarding ACTFL standards. 
Teaching or coaching? She is a volleyball coach. “Without question I’m a teacher first before coaching. 
Coaching is just a side benefit from teaching. I love teaching Spanish.  
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1a. What do you understand the ACTFL standards to be in reference to the five 
Cs (communication, cultures, connections, comparisons, communities)?  
 3. How familiar are you with the ACTFL five Cs? 
 Table 22 gives Dulcinea’s answers. Drawing from the instructor’s responses, 
Dulcinea perceived that she had a general understanding of the five Cs but admitted she 
could learn more. Continuing to answer RQ1, I cite Dulcinea’s response from the 
questionnaire. Question 2 was: How familiar are you with the 2009 USOE world 
language standards, the “five Cs”? The instructor had the option to indicate: not at all 
(1); somewhat (2); no opinion (3); very (4); extremely (5). Dulcinea chose “somewhat” 
(2).  
 
Summary of RQ1 
 
RQ1 asked: Are foreign language instructors aware of the five Cs? Using the  
 
Table 22 
 
Dulcinea’s Answers to the Three Questions  
Question Response 
1. I believe the five Cs are perfect for the actual standards because these things encompass 
everything we do in foreign language. Not just the grammar, not just the culture, but how it 
all comes together that makes it relevant and authentic to language learning. 
1a. Communication to me is definitely verbal but also understanding different forms of body 
language, any type of communication. Culture is how language influences the culture and 
how culture influences the language. Connections, they connect from one discipline to the 
next. It’s connecting to other disciplines essentially. Comparisons. When I think of 
comparisons, to me it is how culture relates to connections, how does that compare, how 
they are the same or different, what they have in common, it means different ways of life, 
comparing language structure. I mean just comparison to everything. Communities is on a 
smaller scale rather than cultures. It is schools, stores, and shopping. Also here in the 
United States, connecting with different communities within the school and with the 
English-speaking community. Those communities working together. 
3. Probably pretty familiar, but I could probably learn more about them. I could learn more 
about communities and connections. 
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data from the questions Dulcinea perceived that she was not very confident of the 
ACTFL five Cs. 
 
Analysis of RQ2 
 
RQ2 asked: Do foreign language instructors believe they are implementing the 
five Cs in their classrooms? To answer the question I cite responses to interview 
question 3c (see Table 23).  
Drawing from the instructor’s response Dulcinea perceives that she implements 
the standards a little more than half the time (six out of 10).  
Continuing to answer RQ2 I cite Dulcinea’s response from the questionnaire. 
Question 1 asked: How often do you implement the five Cs in your instruction? The 
instructor had the option to indicate: Never (1); Sometimes (2); No Opinion (3); Often 
(4); Always (5). She answered “sometimes” (2). Drawing from the instructor’s response 
Dulcinea perceives that she only “sometimes” implements the five Cs in her instruction.  
 
Summary of RQ2  
 
RQ2 asked: Do foreign language instructors believe they are implementing the 
five Cs in the classroom? Using the data from Dulcinea, she perceived that the five Cs 
are only a part of her regular instruction and there is room for improvement. 
 
Table 23 
 
Dulcinea’s Answers to Question 3c 
 
Interview question Response 
3c. To what extent do you 
implement the five Cs in your 
classroom? 
I would say on a scale of one to 10, with 10 being perfect, I’m probably a 
6. I definitely use some more than others. I focus more on communication. 
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Analysis of RQ3 
 
 RQ3 asked: What methods/approaches are high school foreign language 
teachers actually utilizing in the classroom? And why? To answer RQ3, I cite my 
observation data collected during the four, 1-hour observations. The data can be found 
in Appendix F. The methods and duration of time employed during each observation 
were noted and summarized in Appendix O. Table 24 gives information on my 
observations of Dulcinea’s teaching methods.  
Drawing from the observations made in Dulcinea’s classroom she employed 
first the cognitive approach followed closely by the natural approach with some 
complementing grammar translation and audiolingual method.  
Continuing to answer RQ3, I cite my analysis of ancillary materials collected 
during the four, 1-hour observations. This data were summarized and can be found in 
Appendix H. The materials and methods they employed were analyzed and summarized 
for the disclosure statement to ancillary materials comparison (see Appendix I). It will 
be noted that there were four handouts employing the grammar translation method, one 
handout employing the cognitive approach, and two handouts employing the natural 
 
Table 24 
 
Observations of Dulcinea’s Teaching Methods 
 
Teaching method  Observation 
Cognitive approach Observed cognitive approach in four out of four observations for a total of 90 
minutes of four (60-min.) observations. Observed the natural approach in two 
out of four observations for a total of 70 minutes of four (60-min.) 
observations. Observed grammar translation method in three out of four 
observations for a total of 60 minutes out of four (60-min.) observations. 
Observed audiolingual method one out of four observations for a total of 40 
minutes of four (60-min.) observations. 
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approach. Drawing from the ancillary materials used in Dulcinea’s classroom she 
employed the grammar translation method with some cognitive and natural approach 
method.  
To answer why Dulcinea used the methods and approaches she did, I cite her 
responses to question 7a: Why do you use these methods/approaches? She replied, “I 
think they build confidence. The students want to learn more. They want to use it.” 
Drawing from her response Dulcinea perceived that her chosen methods build 
confidence and are appealing.  
 
Summary of RQ3 
 
RQ3 asked: What methods/approaches are high school foreign language 
teachers actually utilizing in the classroom? And why? Using the data from classroom 
observations and analysis of gathered ancillary materials Dulcinea heavily employed the 
cognitive and natural approaches with some grammar translation and audiolingual 
method and she believes that her chosen methods are appealing to students and help 
students build confidence.  
 
Analysis and Summary of RQ4 
 
RQ4 asked: To what degree do the methods and approaches utilized in the 
teachers’ classroom align with the goals of the ACTFL standards? As stated in Chapter 
IV, ACTFL has not linked teaching methods (as evidenced by the direct response from 
the director of education at ACTFL) to the national standard (the five Cs) resulting in 
not being able to answer this question.  
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Analysis of RQ5 
 
RQ5 asked: Are foreign language instructors’ actual implementation of the five 
Cs the same as or at odds with their perceived implementation? To answer RQ5, an 
extensive cross analysis was undertaken. Perceptions of the instructor were gathered 
through various instruments such as the interview, the 26-item questionnaire, and 
disclosure statements. Data on implementation were gathered through four, 1-hour 
observations and the collection of ancillary materials. Perception data and 
implementation data were compared completing the following analysis (all figures are 
shown together following this brief discussion).  
1. A 26-point questionnaire forced ranking compared to 20, 1-hour observations 
of each teacher (see Appendix F also Appendix N). Each response was compared to 
observations in the classroom. When a response to the questionnaire aligned with 
observations in the classroom it was recorded as a consistency. When a response to the 
questionnaire did not align with observations in the classroom it was recorded as an 
inconsistency (see Appendix N). A graph was generated to show the number of 
consistencies compared to inconsistencies (see Figure 7).  
2. Interviews with each teacher compared to the 20, 1-hour observations (see 
Appendix F). Each interview response was compared to observations in the classroom. 
When a response aligned with observations in the classroom it was recorded as a 
consistency. When a response did not align with observations in the classroom it was 
recorded as an inconsistency (see Appendix O). A graph was generated to show the 
number of consistencies compared to inconsistencies (see Figure 8).  
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3. Ancillary materials compared to the disclosure statements (see Appendix H). 
A summary analysis of the ancillary materials was generated based on methods and 
standards employed. A summary analysis of the disclosure statement was generated 
based on methods and standards promised to be implemented in class. Alignment 
between the disclosure and ancillary material were analyzed and consistencies graphed 
in Figure 9.  
4. The disclosure statements from each teacher were compared to the four, 1-
hour observations (see Appendix I). A summary analysis of the disclosure statement 
was generated based on methods and standards promised to be implemented in class. 
Promised methods and standards were compared to observed methods and standards. 
When the two aligned consistency was noted, when they did not inconsistency was 
noted (see Figure 10).  
 
Summary of Question RQ5 
 
RQ5 asked: Are foreign language instructors’ actual implementation of the five 
Cs (including methods/approaches used) the same as or at odds with their perceived 
implementation? RQ5 sought to understand the fidelity between an instructor’s 
perception and their actual practice. It is assumed that higher fidelity would make 
implementation of standards and methods more successful. Thus it would be hoped to 
see consistencies approaching 100%. Using the data from the four data sets above one 
can see that Dulcinea is consistent in two of the four analyses. She is inconsistent in one 
of the analyses and 50/50 on another. On balance there seems to be a connection 
between her perception and practice.
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Figure 7. Dulcinea’s answers to 26-
item questionnaire compared to 
observations. 
Figure 8. Dulcinea’s interview answers 
compared to observations. 
Figure 9. Dulcinea’s disclosure 
compared to ancillary materials. 
Figure 10. Dulcinea’s disclosure 
compared to observations. 
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A Summary of Dulcinea  
This teacher seemed to have a positive outlook toward the ACTFL five Cs but 
lacked confidence in the standards. She believes the standards are a part of her 
instruction but needs improvement. Dulcinea heavily employed the cognitive and 
natural approaches with some grammar translation and audiolingual method. She 
believes that her chosen methods are appealing to students and help students build 
confidence. In her interview, this teacher recognized that she employs a variety of 
methods and techniques, even as she fails to articulate and perhaps to even realize how 
her classroom practices relate to the methods mentioned by me. She is very interested in 
the classroom environment, that students are having a positive experience, and that after 
taking her class, students want to continue with Spanish. During the four observations, I 
noticed Dulcinea used the target language 50% of the time.  
The observations suggest that this teacher achieved her goal of establishing an 
enjoyable classroom, where students have fun and are challenged to learn. There was a 
clear balance between communicative activities and some emphasis on grammar. I 
noticed that students committed many grammatical errors when they spoke, which is 
acceptable as long as there is some effort to encourage them to self-correct. I noticed a 
degree of fidelity between her perceptions and implementation. It seems this may be 
due to her lack of confidence in the standards and methods brought out in this research.  
 
Audit Trail Member Comments 
for Dulcinea 
 Dr. González responded as follows regarding Dulcinea:  
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 This instructor is clearly interested in the process of teaching students and has 
great potential. I believe she could be a very impacting teacher if she were to 
receive inservice on teaching methods and the ACTFL standards. From the 
interview it appears she has some understanding of the ACTFL standards but 
admits she could be stronger in the areas of connections and comparisons. She is 
honest in her comments with the researcher. It is also interesting that during the 
interview, the researcher utilized great patience in trying to elicit responses 
regarding teaching methods. It is very clear that she does not understand the 
teaching methods and that during the observations, she displayed in her teaching 
the communicative and natural approaches.  
 
From the observation notes, it appears she is very approachable and tries to 
reach all the learners in her class. It is interesting how she uses the ESL students 
with her classroom. From what I was told from the researcher, she inculcates the 
program “Latinos in Action” communities aspect of the five Cs. “Latinos in 
Action” is a program where students excel in leadership, literacy, and 
community service. She mentions in her interview that a noisy classroom is 
good because students learn. I am of the opinion that a noisy classroom is chaos. 
There needs to be order and direction in the classroom.  
 
 She has great potential; however, she needs more of an understanding in world 
language pedagogy and knowing how to implement the five Cs into the 
classroom. I concur with the comments the researcher made regarding this 
teacher. She does show some degree of connect with perception and 
implementation in the classroom. It is evident in the interview that the 
researcher used proper patience in the process. (personal communication, March 
5, 2011) 
 
 Dr. Jensen responded as follows regarding Dulcinea.  
 
This teacher claims in her interview to apply the five Cs in about 60% of her 
classes, emphasizing communication the most and connections the least. Yet she 
does not seem to know much about the five Cs. She writes in her disclosure 
[statement] that her goal as a Spanish teacher is: “To have students study culture 
of the Hispanic world and become culturally sensitive.” She demonstrates a lack 
of knowledge of the five Cs of which she speaks such as “communication” or 
“connections.” Although the researcher notes that the “communication standard 
is used” in her classes, I surmise that she ends up covering the C of 
“communication” intuitively as a result of some basic methodology training in 
college (inasmuch as she does a lot with paired activities, skits, songs, and the 
like), rather than any conscious effort to follow any of the five Cs.  
 
She does, however, get some things right—and perhaps even better than some of 
her more experienced colleagues surveyed here—concerning the National 
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Standards for Foreign Language Education; for example, when she correctly 
states that “connections” means “how they connect from one discipline to the 
next. It’s connecting to other disciplines essentially.”  
 
I agree with what the researcher says about this teacher’s general lack of 
knowledge concerning the five Cs. Nonetheless, after reading through the other 
research subjects who often claim to know the standards (but obviously do not), 
“Dulcinea’s” humble admission of a general unfamiliarity with the standards for 
foreign language learning is actually somewhat refreshing (“Probably pretty 
familiar but I probably could learn more about them”), offering hope that some 
of our teachers out there are still willing to learn to be better teachers. As the 
researcher aptly writes concerning her potential as a well-prepared, informed 
teacher: “She would be an excellent candidate to go to ACTFL conferences and 
district language conferences.” I agree with the researcher that there is some 
degree of fidelity with perception and implementation in her classroom.  
 
This teacher acknowledges the standards and appears to make a good faith effort 
to apply them, although she really only applies communication and culture. Her 
disclosure statement indicates an emphasis on culture and her statements about 
Spanish being enjoyable and fun indicate that she probably adheres to a 
communicative approach, or maybe Communicative Light. (personal 
communication, February 23, 2011) 
 
 Dr. Stallings sent these remarks via e-mail regarding Dulcinea. 
 
 This teacher, the only female in the group studied, has a major in Spanish with a 
minor in ESL and is the most recently trained. She has only two years of 
teaching experience while the other four teachers selected by the researcher 
average 20 years of experience. Like her colleagues in the group studied, she too 
was an LDS missionary, serving in New Jersey with a population described as 
“mostly Mexicans.” 
 
She appears to be the most forthcoming in admitting that she is only “somewhat 
familiar” with the standards and that she only “sometimes” implements the five 
Cs in class. She also admits to not implementing the connections standard at all, 
though the comparison standard is another one never observed in her classroom. 
Though she agrees in the questionnaire that she implements the culture and 
communities standards, each of those standards was only observed once by the 
researcher in his four classroom observations. 
 
  This teacher does use a communicative approach to Spanish instruction and 
plans many paired activities, encouraging the use of the target language in class. 
She appears very concerned with providing a “fun” classroom environment. 
She does not make much use of the textbook, but rather has students make 
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“reference sheets” to use as a guide. She admits to being unfamiliar with 
teaching methods and says she has not been inserviced by the district or by the 
state in ACTFL standards. She appears willing to learn more about the state 
standards and how to implement them. She should be a prime candidate for 
meaningful intervention. The data show fidelity with perception and 
implementation. This was also noted by the researcher. (personal 
communication, March 24, 2011) 
 
 
High School #3: Carlos Fuentes 
 
 
For a quick glance at Carlos Fuentes, some key information from the interview 
has been summarized in Table 25. As I met with the teachers, I asked them to respond 
to the 26-item teacher questionnaire (Appendix E) and then interviewed them answering 
the 11 questions in what I call the interview questions (see Appendix F). Carlos Fuentes 
responded to the teacher questionnaire (Appendix P); his answers to the interview 
questions appear in Appendix Q. 
 
Table 25 
 
Key Information from Carlos Fuentes 
 
Rating of the five Cs 
1. Communication 
2. Cultures  
3. Comparisons 
4. Communities 
5. Connections 
Favorite teaching method: audiolingual. His next favorite is grammar translation.  
Least favorite method: TPR.  
Inservice: Only mentions e-mail received from state office talking about standards.  
Teaching or coaching? He is the girls’ golf coach and also teaches architecture.  
“I am in education because I teach the architecture classes at this high school. I teach Spanish I and 
Spanish II and I’m also the architecture and CAD instructor at our school. I got my foot in the door of 
education because I have a degree in Spanish but my preference is the architecture classes. I enjoy being 
a golf coach and I enjoy that more than being a Spanish teacher. That’s my story.” 
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Analysis of RQ1 
 
RQ1 asked: Are foreign language instructors aware of the five Cs? To answer 
the research question I cite responses to the interview questions 1, 1a, and 3.  
 1. To what extent do you know of or implement the American Council for the 
Teaching of Foreign Language (ACTFL) standards? 
 1a. What do you understand the ACTFL standards to be in reference to the five 
Cs (communication, cultures, connections, comparisons, communities)?  
 3. How familiar are you with the ACTFL five Cs? 
 Table 26 gives Carlos Fuentes’ answers. Drawing from the instructor’s 
responses Fuentes perceives that he has a minimum basic understanding of the five Cs.   
 
Table 26 
 
Carlos Fuentes’ Answers to the Three Questions 
Question Response 
1. To be honest, I don’t know that I pay attention a whole lot to those standards. I teach the way I was 
taught to teach and the way I’ve seen others teach as well. 
1a. Mostly through demonstration. I focus on all the Cs. Communicate. There’s writing, reading, 
speaking, and listening. So we do a lot of hands-on and cultural experience. We do a lot of reading. 
We do a lot of writing. It depends on the level. Level II gets more into speaking, conversation. If you 
understand the culture represented by the language, you’re trying to learn or represent, there are many 
cultures that speak Spanish for example. If you have knowledge of some of the cultures, it makes it a 
little easier to understand why certain things are said a certain way, why they are done a certain way, 
and that there is no easier way or a right way, only saying or doing anything. In regard to connections, 
there are a lot of connections between the way we say things and the way we do things in our culture. 
In my mind, connections wrap around everything because you’re connecting communication with 
culture, you’re connecting our culture with another culture.  
In regard to comparisons, as you’re learning the target language, you’re always making comparisons 
between the ways something is said in one language versus how it is said in another. You have to use 
it subconsciously—when you hear a cognate, for example, you make that comparison. Communities, I 
think refers to the community in which you live. There are various cultures particularly the Spanish. 
Not only do we have them in our own community who use a foreign language, and use Spanish as 
their primary language is my understanding so drawing on those Americans as comparisons, helps us 
make those references and comparisons and helps us with community issues.  
3. I’m familiar with them, similar to what we’ve talked about. 
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Continuing to answer RQ1, I cite Fuentes’ response from the questionnaire. He was 
asked: How familiar are you with the 2009 USOE world language standards, the “five 
Cs”? Drawing from the instructor’s response, Fuentes perceives that he is “somewhat” 
(2) familiar. 
 
Summary of RQ1 
 
RQ1 asked: Are foreign language instructors aware of the five Cs? Using the 
data from the questions, Fuentes perceived that he has a minimum understanding of the 
ACTFL five Cs.  
 
Analysis of RQ2 
 
RQ2 asked: Do foreign language instructors believe they are implementing the 
five Cs in their classrooms? To answer the research question, I cite responses to the 
interview question 3c (see Table 27).  
Drawing from the instructor’s response Fuentes perceives that he only partially 
implements the standards roughly only two out of five times. Continuing to answer RQ2 
I cite Fuentes’ response from the questionnaire. He was asked: How often do you 
implement the five Cs in your instruction? The instructor had the option to indicate 
 
Table 27 
 
Carlos Fuentes Answers Question 3c  
 
Interview question Response 
3c. To what extent do you 
implement the five Cs in your 
classroom? 
Like I said, I have a strong emphasis on communication, culture, and 
comparisons. Less so on communities and connections. When I say less 
so, I’m saying they have lesser degree of emphasis than the others. 
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Never (1); Sometimes (2); No Opinion (3); Often (4); Always (5). His answer was 
“often” (4).  
 
Summary of RQ2 
 
RQ2 asked: Do foreign language instructors believe they are implementing the 
five Cs in the classroom? Using the data from the questions, Fuentes perceives that the 
five Cs are a part of his instruction. Note he was not confident in the interview but much 
more confidant in the questionnaire regarding the implementation of the five Cs in his 
classroom. 
 
Analysis of RQ3 
 
RQ3 asked: What methods/approaches are high school foreign language 
teachers actually utilizing in the classroom? And why? To answer RQ3 I cite my 
observation data collected during the four, 1-hour observations. This data are given in 
Appendix G. The methods and duration of time employed during each observation were 
noted and summarized in Appendix Q; also see Table 28. Drawing from the 
observations made in Fuentes’ classroom he heavily employed the grammar translation  
 
Table 28 
 
Observations of Carlos Fuentes’ Teaching Methods  
 
Teaching method  Observation 
Grammar translation Observed grammar translation method in all four observations for a total of 200 
minutes out of 240 minutes observed. The cognitive method was minimally 
observed, 20 minutes out of 240 minutes observed. Did not observe the proper 
implementation of the Audiolingual method. Students listen to the target 
language from audio and videotape for 30 out of 240 minutes; however 
students never orally mimicked the target language. 
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method with minimal cognitive approach and a smattering of audiolingual method. 
Oddly, no practice in the target language was observed in this classroom. 
Continuing to answer RQ3 I cite my analysis of ancillary materials collected 
during the four, 1-hour observations. This data were summarized and can be found in 
Appendix H. The materials and methods they employed were analyzed and summarized 
for the disclosure statement to ancillary materials comparison (see Appendix I). It was 
noted that Carlos Fuentes had four handouts employing the grammar translation 
method. Drawing from the ancillary materials used in Fuentes’ classroom he heavily 
employed the grammar translation method. (There were four handouts employing the 
grammar translation method.)  
 To answer why Fuentes uses the methods and approaches he does, I cite his 
responses to the interview question 7a which asked: Why do you use these methods/ 
approaches? He said, “I hope the students will internalize the learning.”  
 
Summary of RQ3 
 
RQ3 asked: What methods/approaches are high school foreign language 
teachers actually utilizing in the classroom? And why? Using the data from classroom 
observations and analysis of gathered ancillary materials Fuentes heavily employed the 
grammar translation method almost exclusively, and believes that his chosen method 
helps students internalize learning. 
 
Analysis and Summary of RQ4 
 
RQ4 asked: To what degree do the methods and approaches utilized in the 
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teachers’ classroom align with the goals of the ACTFL standards? As stated in Chapter 
IV, ACTFL has not linked teaching methods (as evidenced by the direct response from 
the director of education at ACTFL) to the national standard (the five Cs) resulting in 
not being able to answer this question.  
 
Analysis of RQ5 
 
RQ5 asked: Are foreign language instructors’ actual implementation of the five 
Cs the same as or at odds with their perceived implementation? To answer RQ5 an 
extensive cross-analysis was undertaken. Perceptions of the instructor were gathered 
through various instruments such as the interview, the 26-item questionnaire, and 
disclosure statements. Data on implementation were gathered through four, 1-hour 
observations and the collection of ancillary materials. Perception data and 
implementation data were compared completing the following analysis (all figures are 
shown following discussion of these data).  
1. A 26-point questionnaire forced ranking compared to 20, 1-hour observations 
of each teacher (Appendix G also see Appendix P). Each response was compared to 
observations in the classroom. When a response to the questionnaire aligned with 
observations in the classroom it was recorded as a consistency. When a response to the 
questionnaire did not align with observations in the classroom it was recorded as an 
inconsistency. A graph was generated to show the number of consistencies compared to 
inconsistencies (see Figure 11). 
2. Interviews with each teacher compared to the 20, 1-hour observations are 
given in Appendix Q. Each interview response was compared to observations in the 
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classroom. When a response aligned with observations in the classroom it was recorded 
as a consistency. When a response did not align with observations in the classroom it 
was recorded as an inconsistency. A graph was generated to show the number of 
consistencies compared to inconsistencies (see Figure 12). 
3. Ancillary materials compared to the disclosure statements are given in 
Appendix H. A summary analysis of the ancillary materials was generated based on 
methods and standards employed. A summary analysis of the disclosure statement was 
generated based on methods and standards promised to be implemented in class. 
Alignment between disclosure and ancillary material was analyzed and consistencies 
graphed in Figure 13. 
4. The disclosure statements from each teacher were compared to the four, 1-
hour observations (see Appendix I). A summary analysis of the disclosure statement 
was generated based on methods and standards promised to be implemented in class. 
Promised methods and standards were compared to observed methods and standards. 
When the two aligned consistency was noted, when they did not, inconsistency was 
noted (see Figure 14). 
 
Summary of Question RQ5 
 
RQ5 asked: Are foreign language instructors’ actual implementation of the five 
Cs (including methods/approaches used) the same as or at odds with their perceived 
implementation? RQ5 sought to understand the fidelity between the instructors’ 
perceptions and their actual practice. It is assumed that higher fidelity would make 
implementation of standards and methods more successful. Thus it would be hoped to 
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Figure 11. Carlos Fuentes’ 26-
point questionnaire answers 
compared to observations. 
Figure 12. Carlos Fuentes’ 
interview answers compared to 
observations. 
Figure 13. Carlos Fuentes’ 
disclosure compared to ancillary 
materials. 
Figure 14. Carlos Fuentes’ 
disclosure compared to 
observations. 
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see consistencies approaching 100%. Using the data from the four data sets above one 
can see that Carlos Fuentes was inconsistent in all four analyses. There seems to be a 
large disconnect between Fuentes’ perceptions and practice.  
 
Summary of Carlos Fuentes 
 
 Notably, Carlos Fuentes was the only observed teacher who mentioned the five 
Cs in his disclosure document. Interestingly enough, however, no further mention of 
them was made after the line that stated that they are “one of the course goals.” Fuentes 
perceived that he is aware of the ACTFL five Cs, but that he only partially implements 
them. His education is in language and teaching. He has an M.A. in linguistics. All of 
this points to a teacher who is aware of and should implement best practices in teaching. 
In the four observations he used the target language 20% of the time.  
 Based on my perceptions, this teacher demonstrated an awareness of methods, but did 
not claim to use many of them. TPR is “ridiculous” and possibly only valuable in junior 
high. He was not a touchy-feely kind of teacher, not particularly interested in teaching 
Spanish—very unexpected. Fuentes heavily employed the grammar translation method 
almost exclusively. 
This teacher may have said some things he wanted me to hear. Observation 
showed that the real truth about this teacher is that he is not touchy-feely—or 
particularly interested in his students learning Spanish—and that he would rather coach 
golf or teach architecture. I was incredulous at the lack of engagement with students and 
the near-total absence of the target language in his classroom. I think I was probably 
generous with this teacher in his comments, but after several observations it became 
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clear that this teacher was doing as little as possible to facilitate student learning. 
Without question there was a disconnect between this teacher’s perception of what he 
does in the classroom and his actual implementation of standards and methods in the 
classroom. The knowledge and background this instructor has about language and 
instruction does not correspond to the type of instruction observed.  
 
Audit Trail Member Comments 
for Carlos Fuentes 
 Dr. González responded as follows regarding Carlos Fuentes. 
 
My impression on this teacher is that he is not very motivated to teach the 
Spanish language or cultures to the students. It is very interesting because of all 
the five teachers, he has the strongest background in foreign language (Spanish 
B.A., M.A. in linguistics, ESL endorsed), yet in the four observations he does 
not try to encourage students to speak in the target language (very odd). He also 
does very little in presenting cultures to the students other than the videos he 
shows or having the students make piñatas to hang on the ceiling.  
 
It is very clear that teaching Spanish is not his first priority. Perhaps he should 
try to ask the principal if he can teach more classes in architecture, since that 
appears to be his passion. It is also curious how he presents in his disclosure 
[statement] that he implements the five Cs in his classroom but during the 
observations, he only implements a few of them. Like the researcher, I am 
surprised he does very little to encourage the students to communicate orally in 
the Spanish language. He has been teaching over 10 years and should have the 
skills to engage the students in the target language.  
 
I really believe it would benefit students if he were to teach more classes in the 
field he loves rather than give students an unproductive experience in Spanish. I 
am certain that inservice classes in the five Cs and teaching methods would help 
this teacher. As a Spanish II teacher, he has a great opportunity to excite 
students to learn Spanish. There is clearly a disconnect with perception and 
implementation in the classroom. This is very apparent with this teacher. The 
researcher showed no inaccuracy or bias in his comments—only the same 
frustrations that any conscientious educator would have in such a situation. 
(personal communication, March 5, 2011) 
 
 Dr. Jensen responded as follows regarding Carlos Fuentes. 
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This teacher has excellent credentials with a B.A. in Spanish and an M.A. in 
linguistics. He was a missionary to Chile and he has taught for 13 years, though 
is not full-time in Spanish.  
 
Sadly, he admits to not paying attention to the standards saying he has “glanced 
over them.” Unlike the other teachers in the study group, he mentions the five 
Cs in his disclosure statement, stating that all five will be included in the 
instructional program. Unfortunately, this was not observed by the researcher 
who spent four class periods in his room. So despite being somewhat familiar 
with these state standards, he admittedly ignores them. Specifically, during the 
four observations, the researcher saw no evidence of the communities standard, 
only one instance of the connections standard, and only one of the comparisons 
standards being implemented. It should be pointed out that the data from this 
research reflect that there is a problem between perception and implementation 
in the classroom.  
 
  Despite his educational background in the target language and his graduate 
degree in linguistics, his teaching style focuses on grammar translation and is 
textbook/workbook driven. Very little or no attention is given to speaking the 
target language in class with almost all the instruction being in English. He 
admits “I teach the way I was taught to teach....” which, presumably, was about 
15 years ago. 
 
  He is a part-time Spanish teacher who admits he enjoys teaching architecture 
classes and coaching golf “more than being a Spanish teacher.” Consequently, it 
will likely be difficult to get “buy-in” from this teacher if additional inservice 
opportunities were to be presented to try to update his skills in teaching a world 
language and in understanding current standards of the profession. (personal 
communication, February 23, 2011) 
 
 Dr. Stallings had this to say regarding Carlos Fuentes. 
 
With an M.A. in linguistics, this teacher initially would appear to be the most 
knowledgeable among the research subjects concerning language instruction. He 
claims to be familiar with the five Cs. He even tells the researcher in the 
interview that he believes that the five Cs are valuable. “They’re all valuable. I 
don’t discount any of them.”  
 
Yet he evidently has a limited knowledge of what words like “connections” 
mean in the context of the National Standards in Foreign Language Education. 
“Connections we would use a lot in the classroom. I could make connections 
with your native language and target language.” His lengthy discussion 
concerning the five Cs indicate to me that he is trying to convey a sense of 
respect for the standards, and thus to transmit a sense of professionalism to the 
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researcher, though he seems to tire of talking about them near the end of the 
interview.  
 
Carlos Fuentes says in his disclosure statement that he aims to “Provide a 
learning environment based on the five Cs of the national standards—culture, 
communication, connections, comparisons, and communities and teach the 
concepts of listening, speaking, reading, and writing at the second-year level.” 
Yet he clings to more traditional, less taxing for the teacher, ways of teaching 
such as the audiolingual method and having a focus on reading, claiming he 
likes to use drill, skill, and repetition in the classroom. It thus makes sense that 
he would dislike TPR so much in that it would require a lot of energy from the 
instructor. (“I enjoy being a golf coach and I enjoy that more than being a 
Spanish teacher. That’s my story.”)  
 
The researcher is thus correct in noting a gap in the way Carlos Fuentes attempts 
to teach Spanish without using the language in class and his purported 
endorsement of the five Cs in his disclosure statement and interview. I agree 
with the researcher that it is clear that there is a disconnect between perception 
and implementation in the classroom. I suspect that this teacher only claims to 
find value in the five Cs in order to not overly raise the concern of the 
researcher. (personal communication, March 24, 2011) 
 
  
High School #4: Don Quixote 
 
 
For a quick glance at Don Quixote some key information from the interview has been 
summarized in Table 29. As I met with the teachers, I asked them to respond to the 26-
item teacher questionnaire (Appendix E) and then interviewed them, answering the 11 
questions that I call the interview questions (see appendix F). Don Quixote responded to 
the teacher questionnaire (Appendix R); his answers to the interview questions appear 
in Appendix S.  
 
Analysis of RQ1 
 
RQ1 asked: Are foreign language instructors aware of the five Cs? To answer 
the research question I cite responses to the interview questions 1, 1a, and 3. They were: 
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Table 29 
 
Key Information from Don Quixote  
 
Rating of the five Cs 
1. Communication 
2. Connections 
3. Cultures 
4. Comparisons 
5. Communities 
Favorite teaching method: TPRS, without question. 
Least favorite method: the silent way. 
Regarding the five Cs, did not mention any inservice/conferences from district or state. 
Teaching or coaching? He is a track coach. He says: I am most definitely a coach first and a teacher 
second. Truth be told, I am in education because of coaching. Spanish is not my passion but coaching 
is my gift. I’ve a great impact on athletes more so than kids in the classroom. Personally I bleed, cry, 
have success and failure with athletes. I don’t make that same connection with students in the 
classroom. Teaching is the way I got into being a coach. I would not teach if I could not coach. That’s 
the truth. 
 
 
 1. To what extent do you know of or implement the American Council for the 
Teaching of Foreign Language (ACTFL) standards? 
 1a. What do you understand the ACTFL standards to be in reference to the five 
Cs (communication, cultures, connections, comparisons, communities)?  
 3. How familiar are you with the ACTFL five Cs? See Table 30. 
Drawing from the instructor’s responses Don Quixote perceived that he had a 
minimal understanding of the five Cs. 
Continuing to answer RQ1, I cite Don Quixote’s response from the 
questionnaire. Question 2 asked: How familiar are you with the 2009 USOE world 
language standards, the “five Cs”? The instructor had the option to indicate: Not at all 
(1); Somewhat (2); No Opinion (3); Very (4); Extremely (5). Don Quixote answered 
“somewhat” (2).  
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Table 30 
 
Don Quixote’s Answers to the Three Questions  
Question Response 
1. I know of them. I’ve read through them. When I was going to school, we studied them and I 
taught every conceivable method. Basically I’m aware of them but I also have my own 
philosophy of what works in a classroom and what doesn’t work. 
1a. They set the standards and say what students should be able to communicate in these areas 
and develop efficiency in talking about certain things. Cultures, there are certain cultures 
that foreign language learners should learn. They should learn gestures. They should learn 
who the people are. They should learn the habits and cultures so they can connect. They are 
not really going to adopt that culture, but to learn about it will enable you to connect better. 
Connections, that’s where it all lies. 
I think it is the most important in speech communication. All others are pointing toward 
making a connection because you can take all the vocabulary and you take people out of the 
language, there’s no purpose for it, because it’s English, Korean, Spanish, it doesn’t matter. 
Comparisons, this is the least defined. Comparing your language to others. I wouldn’t say 
it’s least important. It’s just the one that’s difficult to put your finger on. Communities I 
believe goes back to connections. How can you connect your community to Spanish? 
Especially here in this high school, with a huge Latino population. I think we’re about 20% 
Latino here at this high school and because of the lack of standing in the Latino community, 
you have certain cultural issues that arise. Everything from bigotry to impacting how they 
communicate.  
3. He rates himself as a 2, on a scale of one to 10. He says he’s not really aware of the five Cs. 
 
 
 
Summary of RQ1  
 
RQ1 asked: Are foreign language instructors aware of the five Cs? Using the 
data from the questions Quixote perceived that he is only minimally familiar with the 
ACTFL five Cs.  
 
Analysis of RQ2 
 
 RQ2 asked: Do foreign language instructors believe they are implementing the 
five Cs in their classrooms? To answer the research question I cite responses to the 
interview question 3c (see Table 31). Drawing from the instructor’s response Don 
Quixote perceives that he partially implements the standards in his classroom.  
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Table 31 
 
Don Quixote’s Answers to Question 3c 
 
Interview question Response 
3c. To what extent do you 
implement the five Cs in your 
classroom? 
(He replies, “What are the five Cs?”) I give him the terms and he 
replies: My class is almost 100% communicative in that I’m speaking 
and the kids are speaking. I’m asking questions and they’re answering 
my questions. When it comes to culture, culture we get from reading, 
culture we get from experiences, When we read a book, we’ll get out of 
the book the culture and we’ll talk about it as it comes up. Connections 
I do the same. Connections I get from life experiences. The kids’ life 
experiences. That’s the most important part. Do you know something? 
Six months after being in my class, they’re probably not going to 
remember squat but we remember the life lessons we’ve been taught. 
 
 
 
Continuing to answer RQ2, I cite Don Quixote’s response from the 
questionnaire. He was asked: How often do you implement the five Cs in your 
instruction? The instructor had the option to indicate: Never (1); Sometimes (2); No 
Opinion (3); Often (4); Always (5). He chose “sometimes” (2).  
 
Summary of RQ2  
 
RQ2 asked: Do foreign language instructors believe they are implementing the 
five Cs in the classroom? Using the data from both questions, Don Quixote perceived 
that the five Cs were not a significant part of his instruction.  
 
Analysis of RQ3  
 
RQ3 asked: What methods/approaches are high school foreign language 
teachers actually utilizing in the classroom? And why? To answer RQ3, I cite my 
observation data collected during the four, 1-hour observations (see Appendix G). 
The methods and duration of time employed during each observation were noted 
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and summarized in Appendix S. Table 32 gives information on Don Quixote’s teaching 
methods observed. Drawing from the observations made in Don Quixote’s classroom, 
he heavily employed the TPRS method with a significant dose of natural approach with 
a smattering of cognitive approach, grammar approach, and a minimal use of 
audiolingual methods. 
Continuing to answer RQ3 I cite my analysis of ancillary materials collected 
during the four, 1-hour observations. This data were summarized and can be found in 
Appendix H. The materials and methods they employed were analyzed and summarized 
for the disclosure statement to ancillary materials comparison (see Appendix I). There 
were two handouts employing the grammar translation method and two TPRS handouts. 
 To answer why Don Quixote uses the methods and approaches he does, I cite his 
responses to the interview question 7a. The question was: Why do you use these 
methods/approaches? He said, “Storytelling is a way to take them out of the classroom 
and transport them to another adventure.” Drawing from his response, Don Quixote 
perceived that his chosen method helps students learn through imagination and fun.  
 
Table 32 
 
Observations of Don Quixote’s Teaching Methods 
 
Teaching method  Observation 
Grammar translation Observed grammar translation method (as part of TPRS) in two out of four 
observations for a total of 80 minutes out of four (60-min.) observations. 
Observed cognitive approach (as part of TPRS) in two out of four observations 
for a total of 20 minutes of four (60-min.) observations. Observed the natural 
approach (as part of TPRS) two out of four observations for a total of 40 
minutes of four (60-min.) observations. Observed audiolingual approach one 
out of four observations for a total of 10 minutes out of four (60-min.) 
observations. 
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Summary of RQ3 
 
RQ3 asked: What methods/approaches are high school foreign language 
teachers actually utilizing in the classroom? And why? Using the data from classroom 
observations and analysis of gathered ancillary materials Don Quixote heavily 
employed the TPRS and natural approach with some cognitive method, grammar 
translation, and audiolingual approaches and believed his chosen methods help students 
learn through fun and imagination. 
 
Analysis and Summary of RQ4  
 
RQ4 asked: To what degree do the methods and approaches utilized in the 
teachers’ classroom align with the goals of the ACTFL standards?  As stated in Chapter 
IV, ACTFL has not linked teaching methods (as evidenced by the direct response from 
the director of education at ACTFL) to the national standard (the five Cs) resulting in 
not being able to answer this question.  
 
Analysis of RQ5 
 
RQ5 asked: Are foreign language instructors’ actual implementation of the five 
Cs the same as or at odds with their perceived implementation? To answer RQ5 an 
extensive cross-analysis was undertaken. Perceptions of the instructor were gathered 
through various instruments such as the interview, the 26-item questionnaire, and 
disclosure statements. Data on implementation were gathered through four, 1-hour 
observations and the collection of ancillary materials. Perception data and 
implementation data were compared completing the following analysis.  
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1. A 26-point questionnaire forced ranking compared to 20, 1-hour observations 
of each teacher (see Appendix F, also Appendix R). Each response was compared to 
observations in the classroom. When a response to the questionnaire aligned with 
observations in the classroom it was recorded as a consistency. When a response to the 
questionnaire did not align with observations in the classroom it was recorded as an 
inconsistency. A graph was generated to show the number of consistencies compared to 
inconsistencies (see Figure 15). 
2. Interviews with each teacher compared to the 20, 1-hour observations (see 
Appendix F; see also Appendix S). Each interview response was compared to 
observations in the classroom. When a response aligned with observations in the 
classroom it was recorded as a consistency. When a response did not align with 
observations in the classroom it was recorded as an inconsistency. A graph was 
generated to show number of consistencies compared to inconsistencies (see Figure 16). 
3. Ancillary materials compared to the disclosure statements (see Appendix H). 
A summary analysis of the ancillary materials was generated based on methods and 
standards employed. A summary analysis of the disclosure statement was generated 
based on methods and standards promised to be implemented in class. Alignment 
between the disclosure and ancillary material was analyzed and consistencies graphed 
in Figure 17. 
4. The disclosure statements from each teacher were compared to the four, 1-
hour observations (see Appendix I). A summary analysis of the disclosure statement 
was generated based on methods and standards promised to be implemented in class. 
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Promised methods and standards were compared to observed methods and standards. 
When the two aligned, consistency was noted; when they did not, inconsistency was 
noted (see Figure 18).  
 
Summary of Question RQ5 
RQ5 asked: Are foreign language instructors’ actual implementation of the five 
Cs the same as or at odds with their perceived implementation? RQ5 sought to 
understand the fidelity between an instructor’s perception and their actual practice. It 
was assumed that higher fidelity would make implementation of standards and methods 
more successful. Thus it would be hoped to see consistencies approaching 100%. Using 
the data from the four data sets above one can see that Don Quixote was inconsistent in 
two of the four analyses; he was consistent in the other two of the four analyses. On 
balance there seems to be a disconnect between perception and practice. Surprisingly 
the disconnect is different from other instructors. Don Quixote did not perceive that he 
is implementing the ACTFL five Cs when in reality (practice) he was.  
 
A Summary of Don Quixote  
 
Though this teacher has a minor in Spanish, served a mission in the Dominican 
Republic, and has 21 years of teaching experience, he perceived that he has only a 
minimal understanding of the five Cs. In my opinion, Quixote clearly does not 
understand the standards of connections, comparisons, or communities. He seems to be 
marching to his own drummer, saying he has “read through” the ACTFL standards, has 
taught every method, but that he has his own philosophy of teaching now.  
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Figure 15. Don Quixote’s 26-point 
questionnaire answers compared to 
observations. 
Figure 16. Don Quixote’s interview 
answers compared to observations. 
Figure 17. Don Quixote’s disclosure 
compared to ancillary materials. 
Figure 18. Don Quixote’s disclosure 
compared to observations. 
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Though many would assert that the USOE world language standards are based 
on recent research in language acquisition, this teacher maintains that those standards 
are out-of-date and are “an attempt to pigeonhole language learning.” However, he used 
the standards second most of all the teachers. Don Quixote could not define the 
standards, and in his interview incorrectly related the connections standard to life 
lessons as opposed to other academic disciplines. Though he implemented the five Cs 
more than the other four teachers, he did not implement the community’s standard.  
It is very curious that of all the instructors he showed the least interest in using 
the standards in the classroom. He is 100% sold on one methodology (TPRS) and uses it 
at all levels. He refuses to use a textbook, which I found professionally problematic. His 
mastery of TPRS is excellent, but his teaching could be well enhanced by including 
other teaching methods and approaches as well. He used teacher-made handouts 
exclusively as his instructional materials. In two of the observations (using the TPRS 
method), he used the target language 70% of the time; in the third observation he used 
the whole hour to teach dance steps, using English most of the time. In the fourth 
observation they talked about the musical play, Man of la Mancha (Wassernann, Leigh, 
& Darion, 1968), all in English.  
It seems there is a large disconnect between Don Quixote’s perceptions and 
practice but only because he does not realize that he is already implementing the 
ACTFL standards. Due to this teacher’s disinterest in teaching Spanish (says he is a 
coach first), one can only assume that he is not likely a candidate for any inservice to 
improve his instructional skills and understanding of second language acquisition. My 
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belief is that Don Quixote’s insistence on teaching without a textbook and using only 
one methodology are further evidence that he would be very resistant to further 
pedagogical training.  
 
Audit Trail Member Comments  
for Don Quixote 
 Dr. González responded as follows regarding Don Quixote. 
 
It is interesting that this teacher does not use a textbook in the classroom. My 
belief is that students need to have a text in order to review grammar structure, 
verbs, and conjugations. This is the necessary base the students need in order to 
learn a foreign language. Where he gives students materials, there is a possibility 
they will not receive the full Spanish II curriculum. It is necessary for this 
teacher to receive some direction in his teaching. It would be interesting to know 
if the school administration, district, or state knew he did not use a text in the 
class.  
 
It is apparent in the observation that the use of TPRS works with his style of 
teaching. He apparently has high energy and has a command of the target 
language. It was noted in the interview that his wife is a native Spanish speaker 
from Peru so therefore it can be inferred that he is able to speak Spanish every 
day and use his language skills in the classroom. It is interesting that he teaches 
the students Hispanic dances in the classroom. In my years of teaching I have 
noted that this is something not all instructors do in teaching culture in the 
classroom.  
 
He also teaches the students about Spanish literature, having them read Man of 
la Mancha in the classroom. It surprises me that he didn’t have the students read 
the play in Spanish and then let them use the text in English to help with 
translation. It is good he is teaching students about this important Spanish work 
of literature. However, implementing the teaching of the Spanish language 
judiciously into the lesson would have greatly benefited the students. 
 
It appears from the observations that of all the five teachers, this teacher was the 
only one to utilize the TPRS teaching method in two separate observations. He 
truly tried to engage the students the most.  
 
It is also interesting that this teacher who showed so much passion and energy in 
the classroom said he is a coach first and a teacher second. He says that as a 
coach, he is able to connect with the students at a higher level. Why is it that he 
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cannot channel this type of connection with students of the Spanish language?  
 
It is curious that he doesn’t put much emphasis on the five Cs. In fact he thinks 
the ACTFL standards are a way of pigeonholing world language teaching. He 
does not understand the definitions of the five Cs. In his interview, he believes 
the connections standard means to connect with students and not what the 
ACTFL standards imply with connecting with other disciplines. Interestingly, 
for a teacher who did not like the standards, he implemented more of the 
standards than many of the teachers observed. There is a disconnect between 
perception and implementation. It is unique because he says he believes he isn’t 
using the standards when in reality he is.  
 
This teacher needs to be inserviced on the five Cs. He clearly enjoys using 
TPRS in the classroom, but needs to know not all learners can learn from this 
method. It is imperative that he have an arsenal of other methods to help all 
learners. Teachers need a myriad of teaching methods to use in the classroom. 
The researcher showed no inaccuracy or bias in his comments. (personal 
communication, March 5, 2011) 
 
Dr. Jensen responded as follows regarding Don Quixote.  
 
Disclosure: The teacher has obvious conviction regarding the method he chooses 
to use, which would be very clear and informative to parents and students, but 
he makes no effort to connect the method to the standards. 
  
His survey shows that he recognizes the standards in his teaching and believes 
that he is applying them regularly in his classroom. He is a big believer in a 
communicative approach, in his case TPRS. 
 
In his interview, the teacher indicates an awareness of the five Cs but doesn’t 
believe one can teach a class using them (which is true, because they were never 
meant to be a method). He has an almost hostile attitude toward every method 
but what he has learned about Krashen’s ideas on methods and approaches. He 
has completely bought in to Blaine Ray’s version of TPRS, to the exclusion of 
any other method and believes (incorrectly) that this method supersedes other 
methods and ideas about teaching language, which is not even the intent of the 
creator of the method. 
 
The researcher’s observations describe a class in which students enjoy 
themselves, try hard, and learn new things every day, and in which the teacher 
models good spoken Spanish, is constantly engaged with the class, uses a lot of 
energy, provides a variety of attractive activities, and receives feedback almost 
immediately. Interestingly, this teacher demonstrates such a disdain for the 
standards yet implements them in the classroom. This might reveal another 
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misunderstanding of the standards.  
 
The teacher fails to connect his preferred method with the broader aspects of 
language teaching, other methods, and the standards. The researcher is very 
patient with this teacher’s fairly negative attitude toward the topic of the 
interview, and shows no significant bias. (personal communication, February 23, 
2011) 
 
 Dr. Stallings responded regarding Don Quixote as follows. 
Apart from his attitude toward having to teach Spanish and to deal with non-
athletes (“I am most definitely a coach first and a teacher second”), this 
instructor would seem to be a better teacher than some of the other instructors 
observed in this study. At least he encourages use of the Spanish language in 
class through numerous activities such as “reading, movies, guest speakers, 
dancing, and communicative contact experiences in the form of interviews are a 
few of the activities the students will be doing out of class.” However, he does 
not seem to know much or care about the five Cs. (“They are an attempt to 
pigeonhole language learning.”) 
  
He bases his teaching on TPRS (“I use TPRS at all levels”) although he does not 
seem to know much about it (“I was in a clinic one time and I saw this TPRS 
method. I thought that’s cool”). He teaches with high energy and speaks in 
Spanish which provides the students with a better classroom experience than in 
other cases. However, the seemingly over-use of handbooks and disregard of 
any kind of textbook is worrisome.  
  
Like some of the other teachers, he claims to know about the five Cs although he 
dismisses them except for “connections.” (“[Connections is] where it all lies. I 
think it is the most important in speech communication.”) Yet his repeated 
mention of “connections,” as the researcher also notes, only serves to 
demonstrate a lack of awareness of the use of that same term within the context 
of the five Cs. Whereas “connections” according to the National Standards for 
Foreign Language Education means connections with other subject areas, “Don 
Quixote” seems to think it means links between human beings: “If you don’t 
connect with the kids, it doesn’t matter what you say. So you have to win their 
hearts....” It is very evident from the data that he does implement the standards 
(the five Cs) in the classroom. This clearly shows a unique disconnect between 
perception and implementation.  
 
Finally, he admits he does not connect well with his non-athletic students. (“I 
bleed, I cry...with athletes.... I don’t make that same connection with students in 
the classroom.”) The evaluator is thus right in noting a disdain and purposeful 
ignorance on the part of this teacher for the National Standards for Foreign 
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Language Education. (personal communication, March 24, 2011) 
 
 
High School #5: El Jefe 
 
 
 For a quick glance at El Jefe some key information from the interview has been 
summarized in Table 33. As I met with the teachers, I asked them to respond to the 26-
item teacher questionnaire (Appendix E) and then interviewed them, answering the 11 
questions in what I call the interview questions (Appendix F). El Jefe responded to the 
teacher questionnaire (Appendix T); his answers to the interview questions appear in 
Appendix U.  
 
Analysis of RQ1 
 
RQ1 asked: Are foreign language instructors aware of the five Cs? To answer 
the research question I cite responses to the interview questions 1, 1a, and 3.  
 
Table 33 
 
Key Information from El Jefe 
 
Rating of the five Cs.  
 1. Cultures  
 2. Connections 
 3. Communication  
 4. Comparisons 
 5. Communities 
Favorite teaching method: Scaffolding. His understanding of scaffolding is when one teaches a concept 
and it connects to another concept.  
Least favorite method: TPR and TPRS. 
Of the five Cs: Says he has received information from workshops, conferences at Weber, University of 
Utah, and AP conferences. 
Teaching or coaching? He is a track coach. He said, “I’d say it has to do with making a difference on 
the children. I look at it both ways. Teaching profession is a passion. So that is the difference. Coaching 
is not a profession to me. Coaching is what I do for free. I’m a teacher first but even in coaching, you 
have to be a teacher. Given the option of being a teacher or a coach, I would be a teacher.” 
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 1. To what extent do you know of or implement the American Council for the 
Teaching of Foreign Language (ACTFL) standards? 
 1a. What do you understand the ACTFL standards to be in reference to the five 
Cs (communication, cultures, connections, comparisons, communities)?  
 3. How familiar are you with the ACTFL five Cs? 
See Table 34 for El Jefe’s answers to these three questions. Drawing from the 
instructor’s responses, El Jefe perceived that he knows the five Cs.  
 
Summary of RQ1 
 
RQ1 asked: Are foreign language instructors aware of the five Cs? I cite El 
Jefe’s response from the questionnaire. The question was: How familiar are you with 
the 2009 USOE world language standards, the “five Cs”? The instructor had the option 
to indicate: Not at all (1); Somewhat (2); No Opinion (3); Very (4); Extremely (5). El  
 
Table 34 
 
El Jefe’s Answers to the Three Questions 
 
Question Response 
1. My understanding is very general. I think they very much follow on how we implement 
what they are expecting us to teach. So there is constant communication and comparison 
and so on. We do that and they leave it up to us. 
1a. They are basic things that we’re supposed to relay to the students so they can understand 
and learn the language. They need to understand the people who speak the language. 
Cultures is something we teach to respect all cultures. All cultures are different. That 
doesn’t mean they are bad; it’s that we have to understand them. Connections. I think there 
are times when we feel that we are a part from the rest of the world because we belong to a 
different culture and sometimes a different language. But the reality is that we have so 
many common things that we are closer than farther apart. 
3. I am very familiar. On a scale of one to 10, I am an eight. 
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Jefe chose “very” (4). Using the data from both questions El Jefe perceived that he 
knows the ACTFL five Cs well. 
 
Analysis of RQ2 
 
 RQ2 asked: Do foreign language instructors believe they are implementing the 
five Cs in their classrooms? To answer the research question I cite responses to 
interview question 3c (see Table 35).  
Drawing from the instructor’s response El Jefe perceives that he implements the 
standards in his classroom.  
Continuing to answer RQ2 I cite El Jefe’s response from the questionnaire. The 
question was: How often do you implement the five Cs in your instruction? The 
instructor had the option to indicate: Never (1); Sometimes (2); No Opinion (3); Often 
(4); Always (5). El Jefe chose “often” (4).  
 
Summary of RQ2  
 
RQ2 asked: Do foreign language instructors believe they are implementing the 
five Cs in the classroom? Using the data from both questions, El Jefe perceived that the 
five Cs are a regular part of his instruction. 
 
Table 35 
 
El Jefe’s Answers to Question 3c 
 
Interview question Response 
3c. To what extent do you 
implement the five Cs in your 
classroom? 
I use them at different times. If I’m going to use communication, I mix 
that with the others, then I make connections and cultures and combine 
with communities. That’s my way of teaching. 
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Analysis of RQ3  
 
RQ3 asked: What methods/approaches are high school foreign language 
teachers actually utilizing in the classroom? And why? To answer RQ3 I cite my 
observation data collected during the four, 1-hour observations. The data were 
summarized as part of the analysis that can be found in Appendix G. The methods and 
duration of time employed during each observation were noted and summarized in 
Appendix F. See Table 36 also Appendix U.  
Drawing from the observations made in El Jefe’s classroom he heavily 
employed the grammar translation method with a significant dose of cognitive approach 
with a smattering of natural approach.  
Continuing to answer RQ3 I cite my analysis of ancillary materials collected 
during the four, 1-hour observations. This data were summarized and can be found in 
Appendix H. The materials and methods they employed were analyzed and summarized 
for the disclosure statement to ancillary materials comparison (see Appendix I). Four 
handouts employed the grammar translation method.  
 
Table 36 
 
Observation of El Jefe’s Teaching Methods  
 
Teaching method  Observation 
Grammar translation Observed grammar translation method in four out of four observations for a 
total of 150 minutes out of four (60-min.) observations. Observed cognitive 
method in two out of four observations for a total of 60 minutes out of four (60-
min.) observations. Audiolingual method not observed. (Though the instructor 
played a videotape in the fourth observation, it was in English with Spanish 
subtitles.) Observed the natural approach method in one out of four 
observations for a total of 20 minutes out of four (60-min.) observations 
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To answer why El Jefe uses the methods and approaches he does, I cite his 
responses to the interview question 7a, which asked: Why do you use these methods/ 
approaches? His reply: “So I can understand what they are learning. It helps me know 
about the students’ learning. Then you know how much they know.” Drawing from his 
response El Jefe perceives that his chosen method helps him assess how much the 
students know.  
 
Summary of RQ3  
 
RQ3 asked: What methods/approaches are high school foreign language 
teachers actually utilizing in the classroom? And why? Using the data from classroom 
observations and analysis of gathered ancillary materials El Jefe heavily employed 
grammar translation and minimally employed the cognitive approach and believes that 
his chosen method helps him assess students’ learning.  
 
Analysis and Summary of RQ4 
 
RQ4 asked: To what degree do the methods and approaches utilized in the 
teachers’ classroom align with the goals of the ACTFL standards?  As stated in Chapter 
IV, ACTFL has not linked teaching methods (as evidenced by the direct response from 
the director of education at ACTFL) to the national standard (the five Cs) resulting in 
not being able to answer this question.  
 
Analysis of RQ5 
 
RQ5 asked: Are foreign language instructors’ actual implementation of the five 
Cs the same as or at odds with their perceived implementation? To answer RQ5 an 
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extensive cross analysis was undertaken. Perceptions of the instructor were gathered 
through various instruments such as the interview, the 26-item questionnaire, and 
disclosure statements. Data on implementation were gathered through four, 1-hour 
observations and the collection of ancillary materials. Perception data and 
implementation data were compared completing the following analysis.  
1. A 26-point questionnaire forced ranking compared to 20, 1-hour observations 
of each teacher (see Appendix T). Each response was compared to observations in the 
classroom. When a response to the questionnaire aligned with observations in the 
classroom it was recorded as a consistency. When a response to the questionnaire did 
not align with observations in the classroom it was recorded as an inconsistency. A 
graph was generated to show the number of consistencies compared to inconsistencies 
(see Figure 19).  
2. Interviews with each teacher compared to the 20, 1-hour observations (see 
Appendix U). Each interview response was compared to observations in the classroom. 
When a response aligned with observations in the classroom it was recorded as a 
consistency. When a response did not align with observations in the classroom it was 
recorded as an inconsistency. A graph was generated to show the number of 
consistencies compared to inconsistencies (see Figure 20).  
3. Ancillary materials compared to the disclosure statements (see Appendix H). 
A summary analysis of the ancillary materials was generated based on methods and 
standards employed. A summary analysis of the disclosure statement was generated 
based on methods and standards promised to be implemented in class. Alignment 
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between disclosure and ancillary material was analyzed and consistencies graphed in 
Figure 21). 
4. The disclosure statements from each teacher were compared to the four, 1-
hour observations (see Appendix I). A summary analysis of the disclosure statement 
was generated based on methods and standards promised to be implemented in class. 
Promised methods and standards were compared to observed methods and standards. 
When the two aligned, consistency was noted; when they did not, inconsistency was 
noted (see Figure 22).  
 
Summary of RQ5  
 
RQ5 asked: Are foreign language instructors’ actual implementation of the five 
Cs (including methods/approaches used) the same as or at odds with their perceived 
implementation? RQ5 sought to understand the fidelity between an instructor’s 
perception and their actual practice. It is assumed that higher fidelity would make 
implementation of standards and methods more successful. Thus it would be hoped to 
see consistencies approaching 100%. Using the data from the four data sets above one 
can see that El Jefe is inconsistent in two of the four analyses, and 50/50 in the 
remaining analyses. On balance there seems to be a disconnect between perception and 
practice. For one who claimed such confidence in the ACTFL standards, they were not 
evident in the classroom.  
 
A Summary of El Jefe  
 
“El Jefe” is the only native speaker of Spanish in the group of five teachers in 
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Figure 21. El Jefe’s disclosure 
compared to ancillary materials. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 19. El Jefe’s 26-point 
questionnaire answers compared 
to observations. 
Figure 20. El Jefe’s interview 
answers compared to observations.
 
Figure 22. El Jefe’s disclosure 
compared to observations. 
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the study. He has a degree in Spanish (as well as in P.E.) and served as a missionary in 
Mexico. He has taught for 17 years. El Jefe perceived that he knows the ACTFL five Cs 
well. This teacher claimed to be very familiar with the USOE standards (five Cs) and 
claimed that he worked on setting up the curriculum based on them. Though he said he 
knows them, in my estimation he did not rank the standards correctly, and in the 
interview did not seem to be able to define them properly.  
El Jefe perceived that the five Cs are a regular part of his instruction and that he 
intermixes them with his instruction on a regular basis. He was also the only teacher to 
rate the cultures standard as number one; all the other teachers rated communication as 
first priority. 
El Jefe heavily employed grammar translation and minimally employed the 
cognitive approach. He believes that his chosen method helps him assess students’ 
learning. His heritage in Mexico may impact his choices of teaching methods leaning 
heavily upon drill and rote memorization. In the interview as well as in the 
observations, it was apparent to me that this teacher did not understand language 
acquisition methodology. In the four observations he used the target language 60% of 
the time.  
On balance there seems to be a disconnect between perception and practice. For 
one who claimed such confidence in the ACTFL standards, most were not evident in the 
classroom. Of the teachers in this study, El Jefe incorporated the cultures standard more 
often than many of the others during the classes observed. This teacher also exhibited a 
total of 10 occasions of the ACTFL standards being implemented during the classroom 
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observations—more than the other teachers—this being due in large part to the cultures 
standard being included in all four of the class periods observed.  
Although in the written questionnaire this teacher strongly agreed that he 
implements the connections standard, this was the one standard I never observed. Also, 
although he said in the questionnaire that he implements the comparisons standard 
often, this was only observed once in the four class visits. He was more traditional in his 
approach, using grammar translation and textbook exercises interspersed with non-
target language instruction.  
Unlike another teacher in the group who is also a coach, El Jefe stated that 
“teaching...is a passion.” It would seem that he may be willing to take a fresh look at the 
state standards and what he could do to better implement them. If he is passionate about 
teaching and has many more years of professional work in front of him, he may be a 
good prospect for retraining. The fact that he is a native speaker and well versed in the 
culture makes him potentially a good investment in additional training. 
 
Audit Trail Committee 
Comments for El Jefe 
 
 Dr. González responded as follows regarding El Jefe. 
 
This teacher without question needs a clear understanding of the five Cs and 
also of the terminology used in the field of teaching. He says he understands the 
five Cs and also was a part of a committee from the State Office of Education 
implementing the standards into the state core. In the interview, the researcher is 
very patient but it is apparent the teacher does not understand the five Cs. In his 
rating of the five Cs he rates culture as first followed by connections and 
communication whereas the defined order in the ACTFL standard would be 
communications, cultures, connections. Oddly, this teacher should have a clearer 
understanding of this order given his participation on the state standards 
committee. There is a problem with fidelity pertaining to perception and 
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implementation as noted by the researcher.  
  
He needs to be inserviced on the use of teaching methods and pedagogy in the 
classroom. He says he uses the audiolingual method, scaffolding, and so forth; 
however, he doesn’t understand the natural approach, communicative approach, 
and so forth. My assumption is that his drama approach is the communicative 
approach. He basically just does not understand the terminology for teaching 
methods and approaches.  
  
It is very obvious that when he has the students do the translations, as he did 
during the four observations, that he is falling back into the teaching style he 
was taught. In Mexico, it is very common to use the translation approach in the 
classroom, and that is exactly what he did in the four observations.  He must 
realize that translation is not language teaching, and is not an end in itself. It 
must be part of the whole process.  
 
 I am also surprised that this teacher, being a native speaker from Mexico, did not 
utilize teaching moments when he could have taught the Mexican culture in the 
classes. The students watched the video, Tres Amigos, and after the video, he 
could have elaborated more about the Mexican revolution, Mexican patriotism, 
the importance of La Plaza, or even commented on the Mexican heroes. These 
were teaching moments he could have utilized, but didn’t.  
  
In the observations, it appears this teacher is very approachable; however, more 
rigor and relevance should be implemented in the classroom teaching. I concur 
with the findings and conclusions of the researcher. (personal communication, 
March 5, 2011) 
 
Dr. Stallings responded as follows regarding El Jefe. 
 
In his interview, “El Jefe” purports to know about the foreign language 
education standards, even stating that he “was involved in the process of 
developing the curriculum” when probed concerning his knowledge of the 2009 
Utah State Office of Education world language standards. He even says he is 
“very familiar with them,” yet he only seems to follow the interviewer’s lead 
after being asked about each of the five Cs.  
 
Although this teacher ranks the five Cs in the interview (1, culture; 2, 
comparisons; 3, connections; 4, communication; 5, communities), in his 
disclosure he does not mention the said Cs and one suspects he only discusses 
them during the interview so as not to appear unprofessional. Like several of the 
other teachers in this research, he does not seem to know how the words of the 
five Cs may mean something rather distinct within the context of the language 
standards. For example, when talking about connections, he talks about 
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connecting with people, not with other fields: “Connections, I think there are 
times when we feel that we are apart from the rest of the world because we 
belong to a different culture and sometimes a different language. But the reality 
is that we have so many common things that we are closer than farther apart.”  
Rather than reflecting the five Cs or more recent pedagogical trends, the 
researcher’s classroom observation reveals that “El Jefe’s teaching reflects the 
antiquated grammar translation methods of his native Mexico, as well as some 
influence of the cognitive method.” There is thus quite a gap between what “El 
Jefe” claims to do in the survey and interview and what he actually does in the 
classroom. It is clear there is a disconnect with his perception and 
implementation and implementation of the ACTFL five Cs in the classroom. He 
furthermore mentions terms like “drama” and “audiolingual” in the interview yet 
does not seem to have much knowledge as to what they mean in the language 
teaching profession at large. (personal communication, February 23, 2011) 
 
Dr. Jensen responded as follows regarding El Jefe. 
  
No specific mention of the standards in the disclosure. There is some suggestion 
that communication is an emphasis of the course. 
 
The survey shows that the teacher is very convinced that he applies the 
standards in his class and that his students accomplish most of what is expected 
of them. There is little apparent awareness of the five Cs, yet he claims to “use” 
them very frequently. He must know more than he talks about, because he 
participated in the writing of the Utah standards. 
  
Of all the approaches mentioned by the researcher, the teacher claims to use 
none of them except grammar/translation. He also uses what he calls the “drama 
approach” or the “speech approach.” So he uses skits to introduce new 
vocabulary and structures. He is very hesitant to admit to any other methods or 
to discuss their usefulness during the interview.  
 
The researcher’s observations contradict what the teacher says he does. Students 
work in pairs, but are they doing “drama” or are they just practicing dialogues 
and the like?  
 
I don’t see problems with the comments by the researcher. This is the one 
teacher whose disconnect between what he says he does and what he actually 
does is the greatest, as near as I can tell. He and Roberto Clemente I see as 
having similar disconnects. (personal communication, March 24, 2011) 
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Cross-Case Analysis 
 
 
Data from each case study were compared to answer the five research questions 
through a broader lens. Figures 23-26 are graphs of all five teachers’ responses to the 
four analyses. 
 
Analysis of RQ1 
 
RQ1 asked: Are foreign language instructors aware of the five Cs? To answer 
this question we look at the participants’ responses as a whole. Some selected quotes 
from the participants include the following.  
 I laugh. But to me this is a part of teaching. – Roberto Clemente 
 Honestly, I’m not as familiar with them, but I could probably learn more 
about them. I could learn more about communities and connections. – 
Dulcinea 
 To be honest, I don’t know that I pay attention a whole lot to those 
standards. I teach the way I was taught to teach and the way I’ve seen others 
teach as well. – Carlos Fuentes 
 I’ve read them and I don’t care for them. I think they are an attempt to 
pigeonhole language learning. – Don Quixote 
 My understanding is very general. – El Jefe 
 
To answer the research question I cite responses to the interview questions 1, 1a, 
and 3. They were: 
 1. To what extent do you know of or implement the American Council for the 
Teaching of Foreign Language (ACTFL) standards? 
 1a. What do you understand the ACTFL standards to be in reference to the five 
Cs (communication, cultures, connections, comparisons, communities)?  
 3. How familiar are you with the ACTFL five Cs? 
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Figure 23. All five teachers’ answers to 26-point questionnaire compared to 
observations. 
 
 
 
Figure 24. All five teachers’ answers to interviews compared to observations. 
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Figure 25. All five teachers’ disclosures compared to ancillary materials. 
 
 
Figure 26. All five teachers’ disclosures compared to observations. 
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All of the instructors’ responses to these questions are listed together and summarized 
below in Table 37. (This is a copy of the first interview question and answer in 
Appendix F.)  
 
Summary of RQ1 
 RQ1 asked: Are foreign language instructors aware of the five Cs? The first 
interview question indicates that two out of the five instructors say they are unfamiliar 
with the standards. The remaining three say they have a general understanding of the 
standards. 
 
Table 37 
All Instructors’ Responses to Interview Question 1 
Instructor Response 
1.  To what extent do you know or implement the American Council for the Teaching of Foreign 
Language (ACTFL) standards? 
Roberto Clemente  
 
I laugh. But to me, this is just a part of teaching. Even before the standards came 
out, when I saw the standards, I kind of laughed because I was doing that daily. 
You look at languages and the way they compare. So it’s all the same thing. If 
you teach it the way, the whole package, you use the standards. I looked at that 
and thought, that’s the way I’m supposed to teach and everybody else was doing 
the same thing. 
Dulcinea 
 
I believe the five Cs are perfect for the actual standards because these things 
encompass everything we do in foreign language. Not just the grammar, not just 
the culture, but how it all comes together that makes it relevant and authentic to 
language learning. 
Carlos Fuentes  
 
To be honest, I don’t know that I pay attention a whole lot to those standards. I 
teach the way I was taught to teach and the way I’ve seen others teach as well. 
Don Quixote 
 
I know of them. I’ve read through them. When I was going to school, we studied 
them and I taught every conceivable method. Basically I’m aware of them but I 
also have my own philosophy of what works in a classroom and what doesn’t 
work. 
El Jefe 
 
My understanding is very general. I think they very much follow on how we 
implement what they are expecting us to teach. So there is constant 
communication and comparison and so on. We do that and they leave it up to us. 
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Analysis of RQ2 
 
RQ2 asked: Do foreign language instructors believe they are implementing the 
five Cs in the classroom? The teachers participating in this study answered interview 
question 1a (see Table 38). Interview question 1a indicates that there is some 
misunderstanding of the terms, particularly the connections, comparisons, and 
communities standards. The definitions seem to be widely interpreted. Second language 
teachers need training in regard to ACTFL terminology. The variety of answers to 
question 3 (some claim ignorance while others claim to understand the standards well) 
underscores the supposition that these teachers do not fully understand the standards. 
Table 39 gives all the instructors’ answers to interview question 3.  
To continue answering RQ1, we look at question 2 which asked: How familiar 
are you with the 2009 USOE world language standards the five Cs? The instructors’ 
responses/scores are noted in Table 40, which gives the average response score for each 
instructor. With four of the five teachers marking “somewhat,” this gives an indication 
that these teachers know less about the standards than they should. Response options: 
Not at all (1), Somewhat (2), No opinion (3), Very (4), Extremely (5). In addition to 
answer RQ1’s focus on familiarity with the ACTFL standards, the questionnaire data 
may also give us a glimpse into the attitudes of the instructors toward the five Cs. 
The variety of answers to question 3 (some claim ignorance while others claim 
to understand the standards well) underscores the supposition that these teachers do not 
fully understand the standards.  
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Table 38  
 
All Instructors’ Responses to Interview Question 1a  
 
Instructor Response 
1a. What do you understand the ACTFL standards to be in reference to the five Cs (communication, 
cultures, connections, comparisons, communities)? 
Roberto Clemente  
 
(He didn’t understand what the terms mean, but this is how he answered the 
question.) What I try to understand in everything I do, even a handout, is set up 
so that number one, you learn communication. 2, you learn to compare the 
language because this is the way we pronounce this in English. This is the way 
we pronounce it in Spanish. Communities. This is what is used out in the 
community. On the last page of my handout, there’s a cultural connection. So 
everything I try to do, I want to use those no matter what I’m doing, even though 
we have a game Friday. It’s all about you’ve got to have these words. You’ve got 
to spell them out. This is the connection. This is what you want them to use so 
they use them or attempt to engage others to use them. 
Dulcinea 
 
Communication to me is definitely verbal but also understanding different forms 
of body language, any type of communication. Cultures is how language 
influences the culture and how culture influences the language. Connections, they 
connect from one discipline to the next. It’s connecting to other disciplines 
essentially. Comparisons. When I think of comparisons, to me it is how culture 
relates to connections, how does that compare, how they are the same or 
different, what they have in common, it means different ways of life, comparing 
language structure. I mean just comparison to everything. Communities is on a 
smaller scale rather than cultures. It is schools, stores, and shopping. Also here in 
the United States, connecting with different communities within the school and 
with the English-speaking community. Those communities working together. 
Carlos Fuentes  
 
Mostly through demonstration. I focus on all the Cs. Communicate. There’s 
writing, reading, speaking, and listening. So we do a lot of hands-on and cultural 
experience. We do a lot of reading. We do a lot of writing. It depends on the 
level. Level II gets more into speaking, conversation. I don’t do full immersion 
especially at level I simply because I lose too many of them right away. They get 
frustrated. So I don’t do total immersion at that point.  
 (He believes they are all related because if you understand the cultures that are 
represented by language, you’re instructing in; to learn that language certainly 
communication is the most obvious.) Connections we would use a lot in the 
classroom. I could make connections with your native language and the target 
language. I’m drawing those comparisons and similarities as well. Then 
understanding that within our own community, there are many others who speak 
in that target language that can affect how you learn as well.  
In regard to cultures, he says: If you understand the culture represented by the 
language, you’re trying to learn or represent, there are many cultures that speak 
Spanish for example. If you have knowledge of some of the cultures, it makes it a 
little easier to understand why certain things are said a certain way, why they are 
done a certain way, and that there is no easier way or a right way, only saying or 
doing anything.  
(table continues) 
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Instructor Response 
Carlos Fuentes  
(continued) 
In regard to connections, there are a lot of connections between the way we say 
things and the way we do things in our culture. In my mind, connections wrap 
around everything because you’re connecting communication with culture, 
you’re connecting our culture with another culture. You’re connecting the way 
you write compared to the way the people in the target language write. That 
would be my understanding of connections. 
In regard to comparisons, as you’re learning the target language, you’re always 
making comparisons between the ways something is said in one language versus 
how it is said in another. You have to use it subconsciously—when you hear a 
cognate, for example, you make that comparison. Oh, this sounds like that. It has 
the same meaning. So there’s always comparison. But you’re always comparing 
cultures too, comparing why somebody celebrates a certain holiday a certain way, 
such as a specific way in the target language different from other cultures. You’re 
comparing why somebody celebrates a holiday in a certain way, why somebody 
in one culture says a word different in the target language, it makes sense. You 
can make that same comparison with the English language. We say things 
different here than they say them in the South or in Australia or Great Britain.  
Communities, I think refers to the community in which you live .There are 
various cultures particularly the Spanish. Not only do we have them in our own 
community who use a foreign language, and use Spanish as their primary 
language is my understanding so drawing on those Americans as comparisons, 
helps us make those references and comparisons and helps us with community 
issues. 
Don Quixote 
 
They set the standards and say what students should be able to communicate in 
these areas and develop efficiency in talking about certain things. Cultures, there 
are certain cultures that foreign language learners should learn. They should learn 
gestures. They should learn who the people are. They should learn the habits and 
cultures so they can connect. They are not really going to adopt that culture, but 
to learn about it will enable you to connect better. Connections, that’s where it all 
lies. I think it is the most important in speech communication. All others are 
pointing toward making a connection because you can take all the vocabulary and 
you take people out of the language, there’s no purpose for it, because it’s 
English, Korean, Spanish, it doesn’t matter. Comparisons, this is the least 
defined. Comparing your culture to others. Comparing your language to others. I 
wouldn’t say it’s least important. It’s just the one that’s difficult to put your 
finger on. Communities I believe goes back to connections. How can you connect 
your community to Spanish? Especially here in this high school, with a huge 
Latino population? I think we’re about 20% Latino here at this high school and 
because of the lack of standing in the Latino community, you have certain 
cultural issues that arise. Everything from bigotry to impacting how they 
communicate. 
El Jefe 
 
They are basic things that we’re supposed to relay to the students so they can 
understand and learn the language. They need to understand the people who 
speak the language. Cultures is something we teach to respect all cultures. All 
cultures are different. That doesn’t mean they are bad; it’s that we have to 
understand them. Connections I think there are times when we feel that we are a 
part from the rest of the world because we belong to a different culture and 
sometimes a different language. But the reality is that we have so many common 
things that we are closer than farther apart. 
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Table 39 
All Instructors’ Answers to Interview Question 3 
Instructor Response 
3. How familiar are you with the ACTFL five Cs? 
Roberto Clemente  
 
Again, I don’t just think about the five Cs. When I first read about them, this is 
something I did anyway because my method was to implement all of those in one 
sitting. So instead of worrying about, am I doing this or am I doing that? No, 
from beginning to end, it was what I wanted to do, incorporate all of them. 
Dulcinea Probably pretty familiar but I could probably learn more about them. I could learn 
more about communities and connections. 
Carlos Fuentes  I’m familiar with them, similar to what we’ve talked about. 
Don Quixote 
 
(He rates himself on a scale of one to 10, as a two. He says he’s not really aware 
of them.) 
El Jefe I am very familiar on a scale of one to 10, I am an eight. 
 
 
 
Table 40 
 
Responses as to How Familiar They Are 
with the USOE Standards (the Five Cs)  
 
Instructor Response/score 
Roberto Clemente  Very (4) 
Dulcinea Somewhat (2) 
Carlos Fuentes Somewhat (2) 
Don Quixote  Somewhat (2) 
El Jefe Somewhat (2) 
Average score 2.4 
 
 
 
 To continue answering RQ1 we look at the questionnaire question 2, which 
asked: How familiar are you with the 2009 USOE world language standards, the five 
Cs? The instructors’ responses are noted in Table 40. With a neutral score of three, the 
actual average score of 2.4 denotes that as a group these instructors perceive they know 
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less about the standards than they should know. In addition to answer RQ1’s focus on 
familiarity with the ACTFL standards, the questionnaire data may also give us a 
glimpse into the attitudes of the instructors toward the five Cs.  
Items 1 to 14 of the questionnaire pertain to the five Cs. Response 1 for each 
item is the most negative. Response 5 for each item is the most positive. A teacher who 
marks more 5s and fewer 1s would presumably be more positive about the 
implementation of the five Cs. Averaging the scores of each response on the 
questionnaire generated an average score for each teacher (see Table 41). A score of 4.0 
to 5.0 would be positive. As indicated, the teachers in the study have a neutral to 
positive attitude toward the five Cs and their implementation in their classroom. 
Averaging each teacher’s score yields a group average of 3.73. Figure 27 illustrates the 
implementation perception of the five Cs by each teacher.  
 
Table 41 
 
Average Scores of Items 1 to 14  
 
Spanish II Teacher Average Score items 1-14 
Roberto Clemente 3.71 
Dulcinea 3.29 
Carlos Fuentes  3.71 
Don Quixote 3.43 
El Jefe 4.5 
Group Average 3.73 
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Figure 27. Implementation of the five Cs (questionnaire). Dark columns represent 
number of consistencies while light columns represent inconsistencies.  
 
 
Summary of RQ1 
RQ1 asked: Are foreign language instructors aware of the five Cs? There was a 
variance of understanding on the teachers’ part regarding the five Cs. I identified a 
general lack of understanding of the ACTFL five Cs. The communication standard was 
the most frequently cited as the most important and received the most emphasis in the 
teachers’ minds. Teachers were unfamiliar with the proper definitions of each of the 
five Cs. The connections standard was the most misunderstood. Instructors seemed to 
think connections means to connect with students instead of disciplines. This lack of 
knowledge may be because teachers are not mandated to attend district inservice 
pertaining to the ACTFL standards.  
 
Analysis of RQ2 
 
 RQ2 asked: Do foreign language instructors believe they are implementing the 
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five Cs in their classroom? To answer RQ2, I cite responses to the interview questions 
3c (see Table 42). All the instructors claimed to be implementing one or more of the 
standards in their daily instruction. Two (Clemente and El Jefe) claimed to employ most 
of the standards most of the time, while the other three particpants claimed to 
implement two of five standards on a fairly regular basis. It seems evident that all five 
standards are not being implemented in any of the classes every day.  
To continue answering RQ2, notice that question number 1 reads: How often do 
you implement the five Cs in your instruction? The instructors’ response scores are 
noted in Table 43, which gives the average response scores. Response options were:  
 
Table 42 
 
All Instructors’ Answers to Question 3c  
 
Instructor Response 
3c. To what extent do you implement the five Cs in your classroom? 
Roberto Clemente  
 
I try to get every day those five Cs in the way I teach. I’m not guaranteeing it 
happens. I know I try to get them all in. 
Dulcinea I would say on a scale of one to 10, with 10 being perfect, I’m probably a six. I 
definitely use some more than others. I focus more on communication. 
Carlos Fuentes  Like I said, I have a strong emphasis on communication, culture, and 
comparisons. Less so on communities and connections. When I say less so, I’m 
saying they have lesser degrees of emphasis than the others. 
Don Quixote 
 
(He replies, “What are the five Cs?”) I give him the terms and he replies:  
My class is almost 100% communicative in that I’m speaking and the kids are 
speaking. I’m asking questions and they’re answering my questions. When it 
comes to culture, culture we get from reading, culture we get from experiences, 
When we read a book, we’ll get out of the book the culture and we’ll talk about it 
as it comes up. Connections I do the same. Connections I get from life 
experiences. The kids’ life experiences. That’s the most important part. Do you 
know something? Six months after being in my class, they’re probably not going 
to remember squat but we remember the life lessons we’ve been taught. 
El Jefe I use them at different times. If I’m going to use communication, I mix that with 
the others, then I make connections and cultures and combine with communities. 
That’s my way of teaching. 
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Table 43 
Average Response Scores of Teachers’ Answers to How Often  
They Implement the Five Cs (from the Teacher Questionnaire)  
 
Instructor Response Scores 
Roberto Clemente Often (4) 
Dulcinea Sometimes (2) 
Carlos Fuentes Often (4) 
Don Quixote Sometimes (2) 
El Jefe Often (4) 
Average Score  3.2 
 
 
 
Never (1), Sometimes (2), No Opinion (3), Often (4), Always (5). The average score of 
3.2 denotes that as a group, these instructors perceive they are implementing the 
standards slightly more than they actually are during observation.  
 
Summary of RQ2 
RQ2 asked: Do foreign language instructors believe they are implementing the 
five Cs in the classroom? There was a variance in the perception of five Cs’ 
implementation among these instructors. Some believed they were regularly 
implementing most of the standards while others believed they implemented two or 
three standards from time to time. This answer may indicate that instructors believe they 
are sufficiently implementing the standards in the classroom.  
 
Analysis of RQ3 
 
RQ3 asked: What methods/approaches are high school foreign language 
teachers actually utilizing in the classroom? And why? To answer this question I 
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analyzed the answers to the questionnaire, the interview responses, the 20, 1-hour 
observations, the ancillary materials, and the disclosure statements. The collected data 
and analyses were noted in Tables 12 and 13 also see Figure 1. 
 
Summary of RQ3  
 
RQ3 asked: What methods/approaches are high school foreign language 
teachers actually utilizing in the classroom? And why? Out of the seven defined 
methods of foreign language instruction, grammar translation is clearly the most used 
by these instructors. All of the Spanish teachers employed this method, some to the near 
exclusion of other methods. In fact, as described in Tables 12 and 13, two of the 
methods (TPR and silent way) were not used at all. This observation contradicts the best 
practices which suggest a balanced approach employing equal use of varied teaching 
methods.  
 
Analysis and Summary of RQ4 
 
RQ4 asked: To what degree do the methods and approaches utilized in the 
teachers’ classroom align with the goals of the ACTFL standards? As stated in Chapter 
IV, ACTFL has not linked teaching methods (as evidenced by the direct response from 
the director of education at ACTFL) to the national standard (the five Cs) resulting in 
not being able to answer this question. This is an important development. If we knew 
what methods aligned with the standards, it could help move the adoption of ACTFL 
standards forward.  
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Analysis of RQ5 
 
RQ5 asked: Are foreign language instructors’ actual implementation of the five 
Cs the same as or at odds with their perceived implementation? To answer RQ5 an 
extensive cross analysis was undertaken. Perceptions of the instructors were gathered 
through various instruments such as the 26-item questionnaire, the interviews, and 
disclosure statements. Data on implementation were gathered through 20, 1-hour 
observations and the collection of ancillary materials. Figure 28 illustrates the use of the 
five Cs in the classroom. Table 44 summarizes the number of times the standards were 
observed in the 20 observations. (Table 14 in Chapter IV gives the number of observed 
classroom uses of the five Cs and Figure 2 also in Chapter IV depicts the number of 
times the five teachers were observed using the five Cs.) Figure 29 illustrates the 
standards observed during the 20 observations. Table 45 gives the data collected from 
classroom observations.  
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Figure 28. Use of the five Cs in the classroom.  
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Table 44 
 
Standards Observed in the Classroom Out of 20 Observations  
 
Standard Number of times 
Percentage of 
standards observed 
Communication standard 18 90 
Cultures standard 9 45 
Connections standard 2 10 
Comparisons standard 4 20 
Communities standard 2 10 
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Figure 29. Standards observed during the 20 observations.  
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Table 45 
 
Data Collected from Classroom Observations 
 
Pseudonym Observations 
Percentage of standards 
used in the classroom 
Roberto Clemente 6 out of 20  30 
Dulcinea 6 out of 20  30 
Carlos Fuentes 6 out of 20  30 
Don Quixote 8 out of 20  40 
El Jefe 10 out of 20  50 
 
 
Perception data and implementation data were compared in the following ways. 
 1. A 26-point questionnaire forced ranking compared to 20, 1-hour observations 
of each teacher (see Appendix F). Each response for each instructor was compared to 
observations in the classroom. When a response to the questionnaire aligned with 
observations in the classroom it was recorded as a consistency. When a response did not 
align with observations it was recorded as an inconsistency. A graph was generated to 
show the number of consistencies/inconsistencies (see Figure 30; also see Appendices 
L, N, P, R, and T).  
2. Interviews with each teacher compared to the 20, 1-hour observations (see 
Appendix F). Each interview response was compared to observations in the classroom. 
When a response aligned with observations in the classroom it was recorded as a 
consistency. When a response did not align with observations in the classroom it was 
recorded as an inconsistency (see Appendices M, O, Q, S, and U). A graph was 
generated to show the number of consistencies/inconsistencies (see Figure 31).  
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Figure 30. Comparing questionnaire to observations. 
 
 
 
  
 
 
 
 
 
 
 
 
Figure 31. All five teachers’ answers to interviews compared to observations. 
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3. Ancillary materials compared to the disclosure statements (see Appendix H). 
A summary analysis of the ancillary materials was generated based on methods and 
standards employed. It should be noted that the ancillary materials (Appendix H) were 
gathered and analyzed and then compared to the disclosure statements of all the 
teachers (see Appendix I). Some handouts employed multiple standards and methods;  
therefore, the number of handouts may not add up. A total of 109 pages of handouts 
were accumulated. Ancillary materials were analyzed using an audit trail. Summaries of 
the handouts were created determining what standards and methods they employed. 
Statements in the disclosure statements about the five Cs were compared to ancillary 
materials. Statements in the disclosure statements about methods were compared to 
ancillary materials. A teacher who was consistent in both areas was marked as 100% 
consistent, consistent in one of the two areas was 50% consistent, and 0% consistent if 
neither were consistent. (These tabulations are given in Appendices H and I.)  
A summary analysis of the disclosure statement was generated based on 
methods and standards promised to be implemented in class. Alignment between 
disclosure and ancillary material was analyzed and consistencies graphed in Figure 32.  
4. The disclosure statements from each teacher were compared to the four, 1-
hour observations. A summary analysis of the disclosure statement was generated based 
on methods and standards promised to be implemented in class. Promised methods and 
standards were compared to observed methods and standards (see Appendix I). When 
the two were aligned consistency was noted, when they did not, inconsistency was 
noted.  
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Figure 32. All five teachers’ disclosures compared to ancillary materials. 
 
 
 
5. The questionnaire was designed to explore the congruence between a 
teacher’s perceived degree of implementation of a standard/method, compared with a 
description of what an observer would see in the teacher’s classroom.  
Example: 
 
Item 5. I implement the communication standard in my classroom. 
 
Item 6. My students regularly communicate in both the written and verbal 
aspects of the target language. 
 
Item 5 should indicate the teacher’s perception of the implementation of the 
communication standard. Item 6 is a restating of item 5, in terms of what would be 
observed if the communication standard were to be implemented in the classroom. 
One should see congruence between items 5 and 6, 7 and 8, 9 and 10, 11 and 12, 
13 and 14, 15 and 21, 16 and 22, 17 and 23, 18 and 24, 19 and 25, 20 and 26. Table 7 
154 
 
(in Chapter IV) shows congruency (indicated with an X) within a pair of questions, or 
incongruency (indicated with an O) within a pair of questions while Table 8 (in Chapter 
IV) indicates congruency/incongruency for each teacher in the study. One would expect 
the same response in both items. Incongruency between items likely indicates a 
disconnect between perception and practice. Figure 33 gives a congruency analysis.  
The congruency analysis shows a disconnect between teachers’ perception (i.e., 
I implement the communications standard) and practice (i.e., students speak in the 
target language). 
6. Comparisons of analysis. Table 46 and Figure 34 show consistencies and 
inconsistencies between the “questionnaire and observations comparisons” (the first 
comparison of perception and implementation) and the “interview and observation 
comparisons” (the second comparison of perception and implementation). Table 47 
shows consistencies and inconsistencies between the disclosure statements as they 
 
 
Figure 33. Congruency analysis.  
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Table 46  
 
Compares Consistencies and Inconsistencies Between “Questionnaire and 
Observations Comparisons” and the “Interview and Observation Comparisons” 
 
 Questionnaire/observations 
──────────────────── 
Interview/observations 
──────────────────── 
Instructor Consistent Inconsistent Consistent Inconsistent 
R. Clemente 38% 62% 45% 55% 
Dulcinea 65% 35% 80% 20% 
C. Fuentes 46% 54% 45% 55% 
D. Quixote 38% 62% 62% 38% 
El Jefe 27% 73% 48% 52% 
Average  57.2%  44% 
 
 
 
Figure 34. Illustration of consistencies and inconsistencies between “questionnaire and 
observations comparisons” and the “interview and observation comparisons.”  
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Table 47 
Compares Consistencies and Inconsistencies between Disclosures versus Ancillary 
Materials and Disclosures Versus Observations  
 
 Disclosures/ancillary 
──────────────────── 
Disclosures/observations 
───────────────────── 
Instructor Consistent Inconsistent Consistent Inconsistent 
R. Clemente 50% 50% 100% 0% 
Dulcinea 0% 100% 50% 50% 
C. Fuentes 0% 100% 0% 100% 
D. Quixote 0% 100% 100% 0% 
El Jefe 50% 50% 50% 50% 
Average  50%  40% 
 
 
pertain to the ancillary materials (the third comparison of perception and 
implementation) as well as the consistencies and inconsistencies between the 
observations and the disclosure statements, the fourth comparison of perception and 
implementation (see also Table 20).  
 
Summary of RQ5  
 RQ5 asked: Are foreign language instructors’ actual implementation of the five 
Cs (including methods/approaches used) the same as or at odds with their perceived 
implementation? Table 48 shows the overall fidelity, comparing all data sets. This 
cohort seems to be 50.3% inconsistent comparing what the teachers perceive they are 
doing and what they actually did. There was a disconnect across all analyzed areas. 
There was a disconnect between questionnaires and observations, interviews and 
observations, disclosure statements and observations, and ancillary materials compared 
to disclosure statements. Though some individual instructors have less of a disconnect,  
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Table 48  
 
Overall Fidelity Comparing All Data Sets 
 
 Overall fidelity 
────────────────────── 
Instructor Consistent Inconsistent 
Roberto Clemente 58.3% 41.8% 
Dulcinea 48.8% 51.2% 
Carlos Fuentes 22.8% 77.3% 
Don Quixote 75.0% 25.0% 
El Jefe 43.8% 56.2% 
Average  50.3% 
 
 
 
all have some kind or another. In regard to the five Cs, as a group there is inconsistency 
between what teachers perceive they are doing in the classroom and what they actually 
are doing in the classroom. 
 
Conclusions Regarding the Study 
 
 
Summary of RQ1  
 
RQ1 asked: Are foreign language instructors aware of the five Cs? There was a 
variance of understanding on the teachers’ part regarding the five Cs. I identified a 
general lack of understanding of the ACTFL five Cs. The communication standard was 
the most frequently cited as the most important and received the most emphasis in the 
teachers’ classrooms. Teachers were unfamiliar with the proper definitions of the each 
of the five Cs. The connections standard was the most misunderstood. Instructors 
seemed to think connections means to connect with students instead of disciplines. This 
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lack of knowledge may be because teachers are not mandated to attend district inservice 
pertaining to the ACTFL standards.  
 
Summary of RQ2  
 
RQ2 asked: Do foreign language instructors believe they are implementing the 
five Cs in the classroom? There was a variance in the perception of five Cs’ 
implementation among these instructors. Some believe they are regularly implementing 
most of the standards while others believe they implement two or three standards from 
time to time. This answer may indicate that instructors believe they are sufficiently 
implementing the standards in the classroom.  
 
Summary of RQ3 
 
RQ3 asked: What methods/approaches are high school foreign language 
teachers actually utilizing in the classroom? And why? Out of the seven defined 
methods of foreign language instruction, grammar translation was clearly the most used 
by these instructors. All of the Spanish teachers employed this method, some to the near 
exclusion of other methods. In fact, as described in Tables 12 and 13, two of the 
methods (TPR and silent way) were not used at all. This observation contradicts the best 
practices which suggest a balanced approach employing equal use of varied teaching 
methods.  
There was a disconnect across all analyzed areas. A disconnect was found 
between the questionnaires and observations, interviews and observations, disclosure 
statements and observations, and ancillary materials compared to disclosure statements. 
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Though some individual instructors had less of a disconnect, all had some kind or 
another. In regard to the five Cs, as a group there is inconsistency between what 
teachers perceive they are doing in the classroom, and what they actually are doing in 
the classroom.  
 
Summary of RQ4 
 
RQ4 asked: To what degree do the methods and approaches utilized in the 
teachers’ classroom align with the goals of the ACTFL standards? As stated in Chapter 
IV, ACTFL has not linked teaching methods (as evidenced by the direct response from 
the director of education at ACTFL) to the national standard (the five Cs) resulting in 
not being able to answer this question. This is an important development. If we knew 
what methods aligned with the standards, it could help move the adoption of ACTFL 
standards forward.  
 
Summary of RQ5  
 RQ5 asked: Are foreign language instructors’ actual implementation of the five 
Cs (including methods/approaches used) the same as or at odds with their perceived 
implementation? Table 48 (above) shows the overall fidelity, comparing all data sets. 
This cohort seems to be 50.3% inconsistent comparing what the teachers perceive they 
are doing and what they actually did. There was a disconnect across all analyzed areas. 
There was a disconnect between questionnaires and observations, interviews and 
observations, disclosure statements and observations, and ancillary materials compared 
to disclosure statements. Though some individual instructors had less of a disconnect, 
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all had some kind or another. In regard to the five Cs, as a group there was 
inconsistency between what teachers perceive they were doing in the classroom and 
what they actually were doing in the classroom.  
 
Audit Trail Summary Conclusions 
(Interrater Consultants)  
 
Dr. González, Professor of Languages and Literature Emeritus at the University 
of Utah, one of my “interrater consultants,” concluded as follows. 
I believe without question that there is a lack of training in foreign language 
programs. The teachers need more inservice on teaching pedagogy methods, and 
certainly more training on the implementation of the five Cs. It is apparent in the 
study that the teachers are not implementing all the five Cs at the levels that 
ACTFL requires. The shortcomings are in the levels of culture, connections, 
comparisons, and communities. The researcher has clearly identified this void in 
his research. This research has shown that there is clearly a disconnect between 
teachers’ perceptions and implementation in the classroom. 
 
In my 50 years of teaching the Spanish language, I believe culture is paramount 
in the classroom. These five teachers fall short in teaching culture in the 
classroom. Culture enhances the teaching and learning of a foreign language. 
The teachers need to bring in culture whenever it is appropriate.  
 
I also believe the classes need rigor and relevance in the curriculum. There 
might be a possibility that students take some of these Spanish classes because 
the classes are easy due to the instructor. In the university setting, for Spanish 
1010, 1020, and so forth, all of the instructors have a universal midterm and a 
universal final. Perhaps this is something high schools need to do. This would 
bring about accountability with all the language instructors.  
 
From this audit trail, one is able to see that there is no universal teaching method 
and that instructors do not understand the five Cs nor do they implement all of 
the five Cs into the classroom. The district, state, and universities need to make 
sure that public education Spanish teachers understand and are conversant in 
methods and the ACTFL five Cs. This research clearly shows that ACTFL has 
not endorsed methods to specific standards. The research has exposed a major 
concern in foreign language instruction. This is part of the Utah state core 2009 
revision. The researcher, I believe, has identified that all five instructors in the 
study have a lack of knowledge in understanding the five Cs.  
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There is a wide variance of understanding/interpretation among the five 
instructors. Without question, all five need inservice training. I suggest that the 
problem lies much higher than in the teachers’ individual classrooms—it rests 
squarely with administration in the schools, the language specialist in the 
districts, and finally with the world language department in the Utah State 
Office of Education. It would also be interesting to find out to what depth the 
university professors understand and teach the ACTFL five Cs and language 
instruction methods.  
 
It is interesting to note that Don Quixote doesn’t even care to know the 
standards. It is also curious that El Jefe mentioned that he helped write the 
standards but during the interview it was very clear he did not understand the 
five standards. Dulcinea seemed the most honest in admitting she did not 
understand two standards for sure (comparisons and connections).  
 
The researcher also identified that there is no uniformity of teaching methods 
implemented by the five teachers. Clearly Don Quixote is partial to TPRS. It is 
apparent in the observations that Roberto Clemente, Carlos Fuentes, and El Jefe 
use the grammar translation method. It appears Dulcinea implements the natural 
approach and the communicative approach even though she did not realize she 
was utilizing these methods. All five are using different methods and there is no 
uniformity in the language teaching and curriculum. It was interesting to note 
that while all teachers purport to understand and implement the various teaching 
methods, many fall back on the crutch of employing the grammar translation 
method in the classroom. 
 
I am a baffled that the five teachers understand neither the teaching methods nor 
the ACTFL standards. All of these instructors are coming from Utah 
institutions—USU, BYU, and the University of Utah. This dissertation research 
most definitely needs to be relayed to the two participating school districts, the 
Utah State Office of Education, and the foreign language professors for 
educators at the universities. We need to improve teaching and applying 
standards in the public education classroom. 
 
Reflecting on the research, my belief is that the classroom is a central part of 
teaching. It must be conducive for teaching and also for the underlying 
importance of cultural exchange. The atmosphere must be warm, welcoming, 
and all students should be made to feel at home. Order is the most important 
because it reflects preparation on the part of the instructors as well as of the 
students. The teacher must center in the target language, utilizing the cultural 
aspects present. The classrooms must reflect the surrounding culture: a dialogue 
should be established in the target language by both instructors and students, 
along with that utilization of the cultural aspects which are present in the 
classroom, so that all may learn the language but also learn a new culture or 
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learn to appreciate other cultures established in a more relaxed cultural 
atmosphere. These are my reasons why culture goes hand in hand with the 
language (personal communication, January 25, 2012).  
 
 D. C. Jensen, Ph.D., Associate Professor of Spanish at Utah Valley University, 
added the following conclusions. 
 The responses of these five teachers reveal both surprising and fully inexplicable 
results. On one hand, all five teachers, regardless of education level or years in 
the profession, demonstrate a general awareness of the ACTFL standards and 
their ubiquity in the language teaching community. Their attitudes toward the 
standards vary fairly widely, from a generally positive point of view to outright 
contempt for ACTFL´s perceived attempt to dictate their methods. Clearly they 
have been taught the standards repeatedly, either during their university training 
or in subsequent workshops and local teacher conferences such as the Utah 
Foreign Language Association meetings. All five claim knowledge of the 
standards, whether or not they actually subscribe to them. The data that the 
researcher has presented show that there is truly a disconnect between 
perception and implementation in the foreign language classroom.  
 
 On the other hand, there are some predictable responses to the researcher’s 
specific inquiries as to how the standards are applied and which standards are 
the most important and most frequently used in the five teachers’ individual 
classrooms. Among those who claim to pay attention to the standards, the 
communication standard is most frequently cited as the most important and the 
one that receives the most emphasis in the teachers’ minds. All of the teachers 
(save one, Don Quixote) claim the standards receive significant attention in their 
classes, including some variation based on learning level, but there is little 
evidence that any of the teachers can closely connect their classroom activities 
to any individual standard.  
  
Clearly, three of the teachers with the most experience—Roberto Clemente, 
Carlos Fuentes, and El Jefe—claim knowledge of the standards but consciously 
apply them the least to their methods and activities. In the interviews with the 
researcher, these teachers’ nearly universal cynicism toward the standards is 
almost palpable; at the same time that they appear to want to sound engaged 
with the broader profession. This would likely be due to their recognition that 
they are subjects in a serious research project and that they care enough to acquit 
themselves in the best way possible. The researcher’s very perceptive interview 
questions and even more revelatory class observations offer incontrovertible 
evidence that these three teachers’ methods and classroom practices only 
tangentially reflect any respect of the ACTFL standards.  
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Interestingly, no matter what their classroom speaking activities and assigned 
written work suggest, all three of these experienced teachers claim they are 
addressing the communication standard. This is understandable, since I suspect 
that every language teacher’s fondest dream is that their students become highly 
proficient speakers and writers of the target language with profound cultural 
insights. The disconnect between this ideal and filling in blanks on a worksheet 
is visible in what these teachers say they do versus what actually happens in 
their classes. Of course, not all of the teachers appear to be terribly interested in 
their students’ achievement of proficiency to begin with.  
 
 The teacher known as Don Quixote communicates a certain rejection of the 
standards, but his commitment to and consistent use of TPRS may well 
contribute to an unexpected level of overall success for his students. Even his 
own dismissal of his role as a language teacher, opting instead to identify 
himself as a coach first, and his concept of 720 hours as a magic number to 
become proficient in a language, could potentially be counteracted by his 
constancy as a teacher and the clear routines and expectations that his students 
experience. Even so, his apparent ignorance of the standards is disconcerting. 
  
 The most interesting case among these teachers is that of Dulcinea, who is early 
in her career and still in search of a teaching style and philosophy. Clearly, her 
university training remains in her consciousness, but she still seems to be 
finding her way through the balance of theory and study with the practical 
realities of full-time teaching. At this point in her career, every day could 
determine whether she chooses the path of least resistance and falls back to 
antiquated, lazy methods or commits to becoming an innovative and 
professionally aware educator.  
 
These teachers have been invited to fully engage in the five Cs paradigms at 
several times and in various ways. On a macro level, perhaps ACTFL itself has 
failed in justifying the need for and the application of the standards, thus 
unwittingly encouraging teachers like these to remain set in their ways and 
somewhat lost when confronted with real, research-based goals for language 
learning. The challenge of getting the message to the masses is one that ACTFL 
pursues actively and consistently, but newer teachers should be personally 
targeted if the standards are ever to become an integral part of language 
educators’ consciousness. 
 
 The state of Utah and UFLA could do the same. Clearly there is little or no 
benefit for teachers who maintain familiarity with state norms and standards as 
they relate to the ACTFL standards. When considering the immense amount of 
effort required to create state standards, the state officials and other invested 
parties must incentivize the knowledge application of the standards. If a teacher 
can remain ignorant of the standards after decades of teaching Spanish, clearly a 
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broad-based training and inservice program must be implemented targeting the 
goals that are generally considered paramount. Part of this training must be that 
teachers see the benefit of implementing the standards in their classrooms. 
 
 The best venues to achieve the above are, of course, the districts and the schools 
themselves. Teachers will likely respond more positively to training undertaken 
at a more local, familiar level. District specialists must become the missionaries 
of the cause, and should not sit on their hands when veteran teachers remain 
oblivious to the helpfulness of the standards. Inservice in the schools should not 
be taken lightly, nor should it be done hurriedly while other responsibilities 
(coaching, club advising, etc.) threaten to take priority. School administrators, 
most of whom are not language teachers, of course, should encourage all 
teachers of all subjects to connect to the standards in their disciplines. 
 
 At the universities, methods professors must also preach the gospel of standards, 
state and ACTFL alike. Perhaps less energy should be expended in surveying 
the history of language teaching methodology, and instead more emphasis 
should be placed on the career-long benefits of professional development, active 
participation in professional meetings and activities, and a commitment to 
working within the framework of standards. 
 
 Ultimately, each educator must take responsibility for being connected to the 
profession. While most parents would accept any of the teachers interviewed as 
their child’s Spanish teacher, many would probably be happiest with the most 
experienced (and most professionally-turned-out) teachers whose track record 
likely indicates that they are well-respected and effective. The less-experienced 
Dulcinea, however, might be the best option, because her mind still appears 
open and she is just now developing and growing as an educator. Even Don 
Quixote, who prefers coaching to teaching, provides stability and clear (if not 
high) expectations. 
 
 District and school leaders must become at least conversant about the ACTFL 
standards, so that they make intelligent hires and grant leadership roles to those 
teachers who will insist on following state and national policies and standards. 
Too often, perhaps, at least in Utah, the fact that a teacher served an LDS 
mission or that s/he can coach a team is almost more important than a serious 
commitment to outstanding language teaching. 
 
 The researcher’s work is thorough and reveals a great deal about the realities of 
teaching Spanish in our state. The researcher has brought to the forefront the 
void of ACTFL recommended methods to support the five Cs standards. The 
findings of this research should be compared to similar findings in other areas of 
the state and with private, charter, and small public high schools in rural areas. 
Once the researcher is awarded his degree, as he should be, perhaps the state of 
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Utah will encourage him by funding expanded research on these topics. Those 
of us working in the universities will certainly welcome further knowledge 
about how to best prepare standards-savvy teachers for Utah’s future high 
school students (personal communication, January 30, 2012).  
 
G. C. Stallings, Ph.D., Assistant Professor of Spanish at Brigham Young 
University, concluded as follows. 
The evaluator has properly identified a general lack of understanding and 
implementation of the ACTFL five Cs in his research subjects. The teachers 
whom he observed and interviewed range from displaying a general disdain for 
the five Cs (Don Quixote), to a purported use and understanding of them, though 
belied by their actual teaching practices (El Jefe, Roberto Clemente, Carlos 
Fuentes), to an honest admission of a lack of knowledge concerning the ACTFL 
standards (Dulcinea).  
 
Several of the teachers use methods such as grammar translation or rather 
curious variations of TPR that seem to be designed more for the instructor’s 
benefit (lower workload) than for the growth of the students. In one case, there 
was a rather shocking lack of use of the target language in the classroom, and in 
many cases more could be done to encourage an environment of speaking in 
Spanish within a setting which evokes real-life cultural environments. I agree 
with the researcher that, as a group, there is a lack of fidelity between perception 
and implementation of classroom practices. Dulcinea comes the closest to 
matching perception to implementation in the classroom.  
 
I would first recommend that the findings of this study be shared with teacher 
training programs at the district, state, and university levels. More inservice 
training is needed for foreign language teachers to become conversant with the 
ACTFL standards focusing on the five Cs. Inservice training needs to take place 
on a regular basis. It appears that the teachers studied in this research project are 
rarely if ever observed by properly trained evaluators which is another situation 
that needs to be rectified not only to promote the five Cs but also to motivate 
those instructors who do not teach their classes in the target language (or who 
are lacking professionalism in general).  
  
A standardized textbook which incorporates and promotes the five Cs should be 
adopted statewide in order to bring Spanish instructors if not foreign language 
instructors together on the same professional page. It is troubling to me that so 
many districts do not even require their Spanish teachers to use a textbook. In 
many cases, it seems that this opens the doors for teachers to rely on grammar-
translation instruction that promotes passivity on the part of both the teacher and 
the student, rather than robust use and eventual mastery of the target language. 
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At the same time, teachers should be making use of the Spanish curriculum 
maps that are based on the ACTFL five Cs—something that needs to be a part of 
inservice training.  
 
It is obviously not enough to survey teachers concerning the five Cs as the 
researcher has demonstrated by noting an inconsistency between stated 
objectives of high school teachers who use the standards and the actual 
outcomes in which they ignore the standards. Teachers need to be held 
accountable to the standards through regular training and monitoring. This study 
revealed that there is a lack of district and state inservice. Teachers need to be 
made aware that teaching Spanish to young people today is every bit as 
important as winning games or other high school activities. The teachers’ 
attitudes toward the foreign language teaching profession is bound to rub off on 
their students who really should be preparing to become effective, caring 
professionals in communities throughout the country in which growing Hispanic 
populations and increased Spanish language use are undeniable realities. 
 
Another point to consider would be better screening of teachers during the 
interview process. I know that where I teach at Brigham Young University, it 
would be unthinkable that a student successfully completing our Spanish 
teaching major or even minor would be unaware of, or unappreciative toward 
the ACTFL five Cs. Although many schools seem to want to hire language 
teachers who, like some research subjects here, are more committed to coaching 
than to language instruction, they would do well to probe their candidates’ 
knowledge and commitment to the five Cs during the interview screening 
process. 
 
Ideally schools and districts would also begin to reassign teachers to other 
responsibilities if they are not committed to learning about and implementing 
the five Cs in their classrooms, as well as maintaining a basic sense of foreign 
language teaching professionalism such as using a good textbook, teaching with 
enthusiasm, preparing their classes, and speaking in the target language with the 
students—basic practices that were often lacking in the classrooms which the 
researcher evaluated. 
 
In conclusion, the researcher has done an important work in identifying a major 
challenge in foreign language instruction at the high school level in the state of 
Utah, and quite likely throughout the country. Our children deserve better than 
the current situation as identified in this research as we as educators prepare 
them to successfully work with diverse populations in the future (personal 
communication, January 28, 2012).  
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Implications 
 
 
This study explored many components of the foreign language classroom in the 
state of Utah and their relation to standards. Unexpectedly, three major implications 
were also discovered: (a) that the ACTFL five Cs are not mapped to teaching methods; 
(b) that the ACTFL five Cs are neither required nor audited at any level; and (c) that 
ACTFL-endorsed textbooks are not required by any governing board. 
Dr. Thomas Matthews, professor of Spanish at Weber State University in 
Ogden, Utah, stated that “ACTFL does not and has never tried to attach a technique or 
methodology to the standards. The national standards represent curricular and 
proficiency goals—that is, they inform us what to teach; they do not make any attempt 
to tell us how to teach” (personal communication, November 11, 2011.) This lack of 
ACTFL-mapped teaching methods to standards was confirmed by multiple language 
experts (presented in Chapter IV). This appears to me to be an obvious cause-and-effect 
indicator of the inconsistencies discovered in this study. Teachers need strong, 
consistent direction from standards bodies. They need to be taught which methods work 
best to meet ACTFL five Cs standards. Another measure would be to develop 
assessment tools to determine if the standards are met. 
The second implication follows this lack of strong, consistent direction with a 
near absence of accountability. I could find no credible evidence of ACTFL standards 
being inserviced, expected, or implemented at the classroom level. This can be clearly 
summed up in an e-mail from a district world language specialist (whose identity I want 
to protect). One of this person’s duties is to ensure that standards are consistently met at 
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a district level. In response to my questions, “Are Spanish II teachers required to use a 
textbook in the class? And is inservice offered to Spanish II teachers regarding teaching 
methods or approaches?” The answer was as follows. 
Spanish II teachers are encouraged to use the Spanish curriculum maps which 
are entirely based on ACTFL’s five Cs. Since texts are ordered at school sites, I 
don’t know if they are based on the five Cs, but that’s why the district has put 
the maps into place so that regardless of the textbook, teachers would still be 
using the five Cs. No world language teacher is required to use any textbook.  
 
[Professional development] was offered to Spanish II teachers and was given 
outside the district. I’ve tried to encourage teachers to attend professional 
development where it is based on ACTFL five Cs, but I can’t tell you for sure if 
that happened. (personal communication, April 8, 2011) 
 
One suggestion to resolve accountability issue would be to start at the top at the 
USOE World Language level. This level is key to setting the expectation all the way 
down the line to the classroom teacher. They need to be clear in their expectations and 
thorough in both follow through and verification that the standards are being 
implemented correctly at every level. This entails USOE world languages providing 
quality training to district level foreign language personnel, who in turn pass on the 
information in the form of inservice training to all district foreign language specialists 
who ensure that schools including department chairs, foreign language teachers, and 
school administrators are conversant in the ACTFL five Cs. 
Further evidence of this implication from the study came from Gregg Roberts, 
the USOE world language director who responded to my query, “Was there any 
inservice offered to districts regarding teaching methods or approaches in the 2009-
2010 school year?” The director responded “Yes, at both the state and district level. 
However, teachers are not required to attend thus all teachers are not trained equally.” 
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(personal communication, March 28, 2011) 
Another indication of this disconnect came from another district world language 
specialist (whose identity I want to protect). This person confirmed that while specific 
inservice training is offered by the USOE world language department, attendance is not 
required by the district world language specialist. In fact, neither of the two contacted 
districts had sent their specialists to the ACTFL five Cs training. Four of the five 
teachers in this study had not received any ACTFL training. The teacher who claimed to 
have received the training could not prioritize the ACTFL five Cs correctly, which lends 
doubt that such training took place. Thus, it appears that there is no accountability from 
the top down to ensure that the ACTFL five Cs are employed in the classroom 
consistently and correctly. 
The third implication, that ACTFL-endorsed textbooks are not required in the 
classroom, was cited by and expounded upon by all of the audit trail participants. Some 
expressed unusual disdain at such a lack of oversight. Dr. Stallings’ comments were 
most incisive. 
A standardized textbook which incorporates and promotes the five Cs should be 
adopted statewide in order to bring Spanish instructors if not foreign language 
instructors together on the same professional page. It is troubling to me that so 
many districts do not even require their Spanish teachers to use a textbook. 
(personal communication, March 24, 2011) 
 
 In summary, given that ACTFL itself does not map teaching methods/ 
approaches to the ACTFL five Cs, it was clear to me why there is such a lack of 
uniformity to the standards in the classroom. Added to this fact is the lack of 
requirements, audits, or any kind of accountability to the standards at the state, district, 
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and site levels. Compounding all this is the galling fact that even basics such as 
consistent ACTFL-endorsed textbooks (nor any textbook for that matter) are mandated 
at any level.  
 Before continuing to make suggestions for future research, I should note that all 
of my “interrater consultants” submitted statements regarding the methods, 
observations, findings, analyses, and conclusions outlined in this research. They were 
unanimous in their assessments that I had conducted this research in a scholarly, 
unbiased, and professional manner befitting the education profession. Their statements 
are contained in their entirety in Appendix V.  
 I should also clarify that there were scores of contacts with these interrater 
consultants including multiple e-mails, phone conversations, and in-person discussions. 
A final debriefing with each interrater consultant took place in January 2012. Perhaps I 
should add that there were dozens of contacts with these consultants during the course 
of this study. Many phone calls and e-mails were exchanged in an attempt to keep them 
informed as to progress in the various aspects of the research. 
 
Future Research 
 
 
 Each audit trail expert (“interrater consultant”) cited similar concerns regarding 
needed research to complete the analysis of this study’s findings. More information is 
needed and thus further studies need to be commissioned to understand (a) the role 
university accreditation teacher programs play to instill understanding, comprehension, 
and implementation of the ACTFL five Cs and approved teaching methods/approaches; 
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(b) the degree to which professional development/inservice on the ACTFL standards is 
inculcated into the existing foreign language teacher base at the state, district, and 
school levels; (c) what ACTFL-aware foreign teachers are using in terms of teaching 
methods/approaches to ensure that each of the ACTFL five Cs is being sufficiently 
taught in the classroom; and (d) research the value of standardized testing in foreign 
language instruction.  
 Given that ACTFL standards are being mandated and implemented in states 
across the nation, the natural next step would be to determine how the university teacher 
accreditation programs are preparing foreign language teachers in these newly 
mandated standards. The audit trail experts concurred that there should be a consistent 
curriculum at the university level to teach prospective teachers the ACTFL standards 
and how to implement them correctly and completely in their classrooms. Two 
university foreign language professionals whom I queried on this topic responded that 
the ACTFL standards are merely mentioned briefly during two or three days of the 
teacher training. While this problem was outside the scope of this research, further 
inquiry might reveal shortcomings of the programs and areas to improve upon at the 
university level. Suffice it to conclude that this void contributed significantly to the lack 
of consistent ACTFL five Cs standards observed in the classrooms and the teachers’ 
universal confusion with the terms of the ACFTL five Cs. 
 In the implications section of this research it was poignantly apparent that there 
is inconsistency at the state, district, and school levels regarding professional 
development/inservice on the ACTFL five Cs. Each of the expert audit trail participants, 
172 
 
with their wealth of experience, called for post haste inservice for all five of the 
observed teachers. Upon further inquiry I discovered an appalling lack of both 
availability of and accountability for consistent, ongoing professional development for 
these teachers on the front line.  
 As pointed out in the implications section of this research, both district- and 
state-level administrators had to admit that such needed trainings were neither required 
nor well attended. There appeared to be no accountability nor was there follow-up. 
When I asked Gregg Roberts, director of USOE world languages, if district curriculum 
specialists were required to attend training on the ACTFL five Cs and the foreign 
language teaching methods presented by USOE, he responded: “Yes, if they are a 
specific world language specialist. No, if they are a generalist specialist. Currently, only 
15 of Utah’s 41 school districts have an instructional specialist with world language 
expertise; the other districts use generalists” (personal communication, April 8, 2011). 
A comprehensive research project pointed at this problem would benefit many and may 
uncover districts or states that excel in this area which could be recommended as 
models for struggling states and districts. 
 Also frustrating to this research was the lack of a clarion call from ACTFL at the 
top of this mandate to map best practices in terms of teaching methods/approaches to 
the ACTFL five Cs. I had empathy for the observed teachers who struggled to 
understand and implement the ACTFL five Cs because in reality they had little if any 
direction as to what methods/approaches they could employ to ensure that all of the 
ACTFL five Cs standards were met in their classrooms. As I probed into this as part of 
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this research, I was chagrined to find no evidence of best practices recommended at any 
of the school, district, or state levels.  
 Worse, when I queried Martha Abbott, the director of education at ACTFL, 
whose responsibility it is to ensure the successful implementation of the ACTFL five Cs 
in states across the nation (literally thousands of classrooms), there was little if any 
thought given to matching best practices in terms of methods/approaches to the ACTFL 
five Cs. This is analogous to an unfunded mandate where requirements are put into 
place without means to accomplish said requirements. Director Abbott responded 
simply that there are no recommended methods/approaches that ACTFL endorses. A 
study could be undertaken to understand the scope of this problem, how this dearth of 
guidance contributes to the confusion and inconsistency this research uncovered, but 
more importantly perhaps such a study could find methods/approaches that best match 
the ACTFL five Cs’ standards from teachers who successfully implement the ACTFL 
five Cs in their classrooms. 
 Standardized testing in foreign language teaching is clearly absent. The findings 
of this research were affected by such an absence. Teachers felt little responsibility to 
understand and implement the ACTFL five Cs largely because there was not a 
standardized measure of their effectiveness as teachers. Some of the teachers even 
scoffed at the idea of using standardized textbooks, much less ACTFL-endorsed 
textbooks. The expert audit trail participants pointed out quite incisively how 
universities ensure rigor and relevance by standardized departmental exams at the end 
of each course. This best practice has been adopted at the high school level in core 
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subjects like math, English, the sciences, and so forth. Yet in foreign language 
instruction this measuring device remains absent. Studies exist that show the value of 
such standardized testing. Follow-up studies to understand how they would improve 
foreign language instruction and the successful implementation of the ACTFL five Cs 
would underscore the findings of this research and give recommendations to ACTFL, 
the states, public education, and higher education. 
 
Summary 
 
 
This study involved five credentialed high school Spanish teachers working at 
five different high schools in the Salt Lake metropolitan area. By training, all are 
qualified to teach in that discipline and all are experienced ranging from two years to 28 
years in the classroom. Four of the teachers are male, one is female. At least two are 
part-time in their foreign language departments with assignments in other disciplines as 
well. All five teachers teach a full load of classes full of students with varying abilities. 
While it is a thankless job in many respects, the teachers performed admirably despite 
small teaching technique critiques that are pointed out in this analysis. Without question 
the life of a teacher is a calling and the demands are great. These teachers should be 
commended for their love of teaching and for doing so much in their schools including 
clubs, coaching, school committees, and so forth. Truly, the profession of teaching is a 
cause beyond one’s self in the cause of educating the leaders of tomorrow. 
 All five of these teachers claimed that to some extent they implement the five standards 
adopted by the state of Utah; two claimed they were “very familiar” with those 
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standards; and three stated they were “somewhat familiar” with the standards referred to 
as the ACTFL five Cs. However, from the data collected in interviews, written 
questionnaires, 20 class observations of instruction, and evaluation of ancillary 
materials and disclosure statements, it was apparent to me that there is a major 
disconnect between the teachers’ perceptions of their degree of implementation in the 
classroom and the actual implementation of these standards. I discovered a lack of 
congruency/consistency in what teachers perceive they are doing and what they are 
actually doing in the classroom. 
The target language was used by the instructors in this study as follows: Roberto 
Clemente used the target language 50% of the time. Dulcinea used the target language 
50% of the time. Carlos Fuentes used the target language 20% of the time. Don Quixote 
used the target language 70% of the time for two of the observations, and only English 
in the other two observations. El Jefe used the target language 60% of the time. The 
mainstay teaching method was grammar translation.  
There are several underlying issues. The teachers may possibly be exaggerating 
their implementation of the state standards in an attempt to look good. On the other 
hand, the teachers may honestly believe they are implementing the standards although 
in several instances, they have a mistaken concept of the standards and actually do not 
truly understand what the standards are. Because the terminology of the standards was 
not universally understood, teachers seemed at times to be using the terminology but 
skewing it to their own understanding. There were multiple examples of 
miscommunication in which, for example, the connections standard, among others, was 
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interpreted differently depending on the teacher.  
In any event in my observation it was apparent that these five teachers have not 
been thoroughly nor competently inserviced in the 2009 adopted Utah state standards. It 
should be determined initially how extensive this lack of understanding of the state 
standards actually is, whether it is an issue statewide, or only in certain areas, certain 
districts, or individual high schools. With that knowledge, it can be determined how to 
remedy the problem, whether at the school level, the district level, or the state level. 
Appropriate, focused inservice training could resolve the apparent disconnect between 
what standards foreign language teachers perceive they are implementing and what they 
are, in fact, implementing. 
It also appears that these teachers are not being monitored locally to ensure that 
the adopted standards are being implemented. It is assumed that even veteran tenured 
teachers are occasionally observed and evaluated by administration. It is an 
administrative responsibility to guarantee to students and parents that the state standards 
are being adhered to in the classroom. 
Upon further investigation, I determined that three of the teachers were using 
ACTFL-endorsed textbooks, one was not using an ACTFL-endorsed textbook, and one 
teacher was using no textbook at all. At the outset it was unknown to me if appropriate 
standards-based textbooks are available in all Utah high schools, and, if so, is their use 
mandatory? Was it an acceptable practice in Utah for a teacher to decide not to use any 
textbook or to use a text that is not standards based? Upon further inquiry, I discovered 
that the USOE world language department cannot require teachers to use designated 
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textbooks (G. Roberts, personal communication, March 26, 2012). If such is the case, 
the Utah State Office of Education may want to consider this issue and perhaps take 
steps to guarantee that all students will be provided with standards-based textbooks and 
that these textbooks will be part of the basic instructional materials used in all foreign 
language classrooms. 
From the teachers’ statements, it appears that foreign language department 
meetings at the school level have not provided the support necessary for continued 
implementation of the 2009 state standards. This is a building/district issue which can 
easily be remedied locally with appropriate administrative intervention and guidance. 
In the area of teacher personnel, building and district administrators need to 
determine the best use of available staff. It may not be advisable for some teachers to 
have split assignments, serving in two or more departments. Logistically, it is often 
impossible to attend, participate in, and benefit from department meetings when 
belonging to two or more departments. Some teachers with qualifications in multiple 
disciplines may prefer not to be Spanish teachers and may, consequently, better serve 
students if their assignments are changed to reflect that desire. It may be challenging to 
expect dedicated performance from a teacher who is dissatisfied with his or her 
department assignment. This is an issue to be addressed at the school level. 
In the future, to prevent such a clear lack of understanding of the meanings of 
the state standards and lack of skill at implementing them in the classroom, the teacher 
training institutions in Utah should focus on this issue in their credential preparation 
programs. School districts as well may want to incorporate questions about these 
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standards in their interview questions for new teacher applicants in order to ensure the 
hiring of teachers who are familiar with the state standards and are prepared to 
implement them. 
 Last summer I conversed with Martha Abbott, director of education of the 
ACTFL who stated the following regarding a national survey she was about to make 
public: “What you describe is similar to what we found out in our national survey. 
Teachers are finding it difficult to implement the standards whether it is a lack of 
knowledge or an unwillingness to do so” (personal communication, August 11, 2011). 
In conclusion, there are actions which can be taken at the school level, the 
district level, the state level, and at the university credential program level to deal with 
the pervasive problems uncovered in this study of implementation of state standards in 
secondary foreign language classrooms. It is apparent that my research confirms what 
Martha Abbott’s national survey of teachers found, that there is both a lack of 
knowledge and an unwillingness at multiple levels to implement the mandated ACTFL 
five Cs. 
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Appendix A 
 
Grid for Recording Methods and Approaches 
 Date ____________Teacher Pseudonym ________________ H.S. Number __________ Spanish II  
 
METHOD  1-10 min. 11-20 min. 21-30 
min. 
31-40 min. 41-50 min. 51-60 min. 
1. Grammar translation method: The 
primary focus is on memorization of 
verb paradigms, grammar rules, 
vocabulary, repetition of conjugations.  
      
2. Cognitive approach: Cognitive 
methods based on meaningful 
acquisition of grammar structures 
followed by meaningful practice. 
     
3. Audiolingual method: Repeats 
patterns and phrases until able to 
reproduce spontaneously. Music? Head 
phones?  
      
4. Natural-communicative approach: 
Meaningful production and direct error 
correction. Speaks in target language.  
      
5. Total physical approach (TPR): Uses 
commands to convey information and 
to elicit physical response. Kinesthetic 
movement? 
      
6. The Silent Way: Students do most of 
the talking; interaction among 
themselves. Teacher remains silent and 
tries to elicit language production.  
      
 
Other possible methods/approaches: “Situation language teaching,” “Suggestopedia,” “task-based language teaching,” “whole 
language approach” (see Brown & Rodgers, 2002), “teaching proficiency through reading and storytelling” (TPRS), etc.  
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Appendix B 
 
Grid for Recording Use of the Five Cs of ACTFL
  
Date ___________ Teacher Pseudonym ______________ H.S. Number ____ Spanish II  
 
Standards for Foreign  
Language Learning (the five Cs) 
1-10 min. 11-20 min. 21-30 min. 31-40 min. 41-50 min. 51-60 min. 
1. Communication. Engages in 
conversation; expresses feelings 
and emotions; interprets written and 
spoken language; presents 
information to audience.  
      
2. Cultures. Demonstrates 
understanding of cultural practices; 
identifies cultural products 
(artifacts) and perspectives. 
     
3. Connections. Demonstrates 
relationships of foreign language to 
other study areas; broadens sources 
of information available to student.  
      
4. Comparisons. Native language 
understood better because of 
exposure to foreign language; 
understands and appreciates native 
and foreign cultures.  
      
5. Communities. Participates in  
in-school and out-of-school cultural 
events; uses the language for 
personal enjoyment and 
enrichment.  
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Appendix C 
 
Interview Questions
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Interview Questions 
 
 1. To what extent do you know or implement the American Council for the 
Teaching of Foreign Language (ACTFL) standards? 
 
 1a. What do you understand the ACTFL standards to be in reference to the 
five Cs (communication, cultures, connections, comparisons. communities)? 
 
 2. How familiar are you with the 2009 Utah State Office of Education 
(USOE) world language standards? 
  
2a. Have you used them personally? 
 
2b. Which seem most applicable to your current school situation? 
 
3. How familiar are you with the ACTFL five Cs? 
 
3a. What is your opinion of the five Cs? 
 
3b. How does your department feel about the five Cs? 
 
3c. To what extent do you implement the five Cs in your classroom? 
 
3d. Which of the five Cs do you emphasize the most? And why? 
 
3e. Which of the five Cs do you feel engages the student the most? 
 
3f. Which of the five Cs do you implement the least? And why?  
 
4. What are your thoughts on how you believe a student acquires a foreign 
language? 
 
 5a What is your personal philosophy in regard to foreign language 
instruction?  
 
5b. Does your philosophy differ from that of your department? If so, in what 
way?  
 
 6. What methods or teaching approaches do you use with beginning/level I 
Spanish, intermediate/levels II and III Spanish, or advanced learners/level IV 
Advanced Placement, and concurrent enrollment? 
  
 6a. What methods/approaches do you implement that focus on listening?  
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6b. What methods/approaches do you implement that focus on reading?  
 
Appendix C. Interview Questions (continued)  
 
7. What methods or teaching approaches do you use to facilitate oral 
proficiency in your Spanish II classes? 
 
 7a. Why do you use these methods/approaches? 
  
7b. Please describe these methods/approaches to me. 
  
7c. Under what classroom circumstances do these approaches work the best? 
 
8. What methods or teaching approaches do you use to facilitate written 
proficiency in your Spanish II classes?  
 
8a. Why do you use these methods/approaches? 
 
8b. How would you describe these methods/approaches? 
 
8c. Under what classroom circumstances do these approaches work the best?  
 
9a. Why do you use the methods you do?  
 
9b. Do you teach the Spanish language the way you were taught? Please 
explain.  
 
10. What methods or approaches do you use the least in your classroom? And 
why?  
 
11. Is there anything else you would like to share regarding foreign language 
methods and approaches as well as ACTFL’s “five Cs” that has not yet been covered 
in this interview? 
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Grid for Recording Use of Classroom Materials
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Grid for Recording Use of Classroom Materials 
 
Date ___________Teacher Pseudonym ______ H.S. Number ______ Spanish II  
 
 
METHOD  COMMENT 
Grammar translation method 
 
 
Cognitive approach 
 
 
Audiolingual method  
 
 
Natural-communicative 
approach 
 
 
Total physical response (TPR) 
 
 
The silent way  
 
 
Other  
 
 
 
The Five Cs  
Communication 
 
 
Cultures 
  
 
Connections 
 
 
Comparisons 
  
 
Communities 
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Teacher Questionnaire
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Teacher Questionnaire 
 
1. How often do you implement the five Cs in your classroom?  
 
1 
Never 
2 
Sometimes 
3 
No Opinion 
4 
Often 
5 
Always 
	
2. How familiar are you with the 2009 USOE world language standards, the “five 
Cs”?  
 
1 
Not at all 
2 
Somewhat 
3 
No Opinion 
4 
Very  
5 
Extremely 
	
3. I believe the five Cs facilitate language acquisition in the classroom.  
 
1 
Strongly 
Disagree 
2 
Disagree 
3 
No Opinion 
4 
Agree 
5 
Strongly 
Agree 
	
4. I implement the five Cs in my classroom.  
 
1 
Strongly 
Disagree 
2 
Disagree 
3 
No Opinion 
4 
Agree 
5 
Strongly 
Agree 
 
5. I implement the communication standard in my classroom.  
	
1 
Strongly 
Disagree 
2 
Disagree 
3 
No Opinion 
4 
Agree 
5 
Strongly 
Agree 
 
6. My students regularly communicate in both the written and verbal aspects of the 
target language.  
	
1 
Strongly 
Disagree 
2 
Disagree 
3 
No Opinion 
4 
Agree 
5 
Strongly 
Agree 
	
7. I implement the cultures standard in my classroom. 
 
1 
Strongly 
Disagree 
2 
Disagree 
3 
No Opinion 
4 
Agree 
5 
Strongly 
Agree 
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8. My students regularly gain knowledge and understanding of other cultures.  
	
1 
Strongly 
Disagree 
2 
Disagree 
3 
No Opinion 
4 
Agree 
5 
Strongly 
Agree 
	
9. I implement the connections standard in my classroom.  
 
1 
Strongly 
Disagree 
2 
Disagree 
3 
No Opinion 
4 
Agree 
5 
Strongly 
Agree 
	
10. My students regularly connect with other disciplines and acquire information 
through the target language.  
 
1 
Strongly 
Disagree 
2 
Disagree 
3 
No Opinion 
4 
Agree 
5 
Strongly 
Agree 
	
11. I implement the comparisons standard in my classroom. 
 
1 
Never 
2 
Sometimes 
3 
No Opinion 
4 
Often 
5 
Always 
	
12. My students regularly gain insight into the nature of language and culture.  
 
1 
Strongly 
Disagree 
2 
Disagree 
3 
No Opinion 
4 
Agree 
5 
Strongly 
Agree 
	
13. I implement the communities standard in my classroom. 
 
1 
Strongly 
Disagree 
2 
Disagree 
3 
No Opinion 
4 
Agree 
5 
Strongly 
Agree 
 
14. My students regularly participate in multilingual communities at home and 
around the world.  
 
1 
Strongly 
Disagree 
2 
Disagree 
3 
No Opinion 
4 
Agree 
5 
Strongly 
Agree 
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15. My students often memorize the target language’s vocabulary, rules of grammar, 
etc. 
 
1 
Strongly 
Disagree 
2 
Disagree 
3 
No Opinion 
4 
Agree 
5 
Strongly 
Agree 
 
16. My students often listen, speak, read, and write the target language.  
 
1 
Strongly 
Disagree 
2 
Disagree 
3 
No Opinion 
4 
Agree 
5 
Strongly 
Agree 
	
17. My students regularly hear and mimic the target language.  
 
1 
Strongly 
Disagree 
2 
Disagree 
3 
No Opinion 
4 
Agree 
5 
Strongly 
Agree 
 
18. My students regularly use the target language to accomplish real life tasks.  
 
1 
Strongly 
Disagree 
2 
Disagree 
3 
No Opinion 
4 
Agree 
5 
Strongly 
Agree 
	
19. My students respond kinesthetically to commands in the target language on a 
regular basis. 
 
1 
Strongly 
Disagree 
2 
Disagree 
3 
No Opinion 
4 
Agree 
5 
Strongly 
Agree 
 
20. My students converse with each other, while I only involve myself when needed.  
 
1 
Strongly 
Disagree 
2 
Disagree 
3 
No Opinion 
4 
Agree 
5 
Strongly 
Agree 
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1 
Least 
effective 
2 
Less 
effective 
3 
Neutral 
4 
Effective 
5 
Most 
effective 
21. Grammar translation method 
is… 
 
     
22. Cognitive approach method 
is… 
 
     
23. Audiolingual method is… 
 
     
24. Natural communicative 
approach method is… 
 
     
25. Total Physical Response 
(TPR) approach method is… 
 
     
26. The Silent Way method is… 
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Interview Questions and Answers 
 
Interview Question 
1. To what extent do you know or implement the American Council for the Teaching of 
Foreign Language (ACTFL) standards?
Roberto Clemente  
I laugh. But to me, this is just a part of teaching. Even before the standards came out, when I saw 
the standards, I kind of laughed because I was doing that daily. You look at languages and the way 
they compare. So it’s all the same thing. If you teach it the way, the whole package, you use the 
standards. I looked at that and thought, that’s the way I’m supposed to teach and everybody else 
was doing the same thing. 
Dulcinea 
I believe the five Cs are perfect for the actual standards because these things encompass everything 
we do in foreign language. Not just the grammar, not just the culture, but how it all comes together 
that makes it relevant and authentic to language learning. 
Carlos Fuentes  
To be honest, I don’t know that I pay attention a whole lot to those standards. I teach the way I was 
taught to teach and the way I’ve seen others teach as well. 
Don Quixote 
I know of them. I’ve read through them. When I was going to school, we studied them and I taught 
every conceivable method. Basically I’m aware of them but I also have my own philosophy of what 
works in a classroom and what doesn’t work. 
El Jefe 
My understanding is very general. I think they very much follow on how we implement what they 
are expecting us to teach. So there is constant communication and comparison and so on. We do 
that and they leave it up to us. 
Summary 
Two out of the five say they are unfamiliar with the standards. The remaining three say they have a 
general understanding of the standards. 
 
Interview Question 
1a. What do you understand the ACTFL standards to be in reference to the five Cs 
(communication, cultures, connections, comparisons, communities)?
Roberto Clemente  
(He didn’t understand what the terms mean, but this is how he answered the question.) What I try to 
understand in everything I do, even a handout, is set up so that number one, you learn 
communication. 2, you learn to compare the language because this is the way we pronounce this in 
English. This is the way we pronounce it in Spanish. Communities. This is what is used out in the 
community. On the last page of my handout, there’s a cultural connection. So everything I try to do, 
I want to use those no matter what I’m doing, even though we have a game Friday. It’s all about 
you’ve got to have these words. You’ve got to spell them out. This is the connection. This is what 
you want them to use so they use them or attempt to engage others to use them. 
Dulcinea 
Communication to me is definitely verbal but also understanding different forms of body language, 
any type of communication. Cultures is how language influences the culture and how culture 
influences the language. Connections, they connect from one discipline to the next. It’s connecting 
to other disciplines essentially. Comparisons. When I think of comparisons, to me it is how culture 
relates to connections, how does that compare, how they are the same or different, what they have 
in common, it means different ways of life, comparing language structure. I mean just comparison 
to everything. Communities is on a smaller scale rather than cultures. It is schools, stores, and 
shopping. Also here in the United States, connecting with different communities within the school 
and with the English-speaking community. Those communities working together. 
Carlos Fuentes  
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Mostly through demonstration. I focus on all the Cs. Communicate. There’s writing, reading, 
speaking, and listening. So we do a lot of hands-on and cultural experience. We do a lot of reading. 
We do a lot of writing. It depends on the level. Level II gets more into speaking, conversation. I 
don’t do full immersion especially at level I simply because I lose too many of them right away. 
They get frustrated. So I don’t do total immersion at that point.  
 (He believes they are all related because if you understand the cultures that are represented by 
language, you’re instructing in; to learn that language certainly communication is the most 
obvious.) Connections we would use a lot in the classroom. I could make connections with your 
native language and the target language. I’m drawing those comparisons and similarities as well. 
Then understanding that within our own community, there are many others who speak in that target 
language that can affect how you learn as well.  
 In regard to cultures, he says: If you understand the culture represented by the language, you’re 
trying to learn or represent, there are many cultures that speak Spanish for example. If you have 
knowledge of some of the cultures, it makes it a little easier to understand why certain things are 
said a certain way, why they are done a certain way, and that there is no easier way or a right way, 
only saying or doing anything.  
 In regard to connections, there are a lot of connections between the way we say things and the way 
we do things in our culture. In my mind, connections wrap around everything because you’re 
connecting communication with culture, you’re connecting our culture with another culture. You’re 
connecting the way you write compared to the way the people in the target language write. That 
would be my understanding of connections. 
 In regard to comparisons, as you’re learning the target language, you’re always making 
comparisons between the ways something is said in one language versus how it is said in another. 
You have to use it subconsciously—when you hear a cognate, for example, you make that 
comparison. Oh, this sounds like that. It has the same meaning. So there’s always comparison. But 
you’re always comparing cultures too, comparing why somebody celebrates a certain holiday a 
certain way, such as a specific way in the target language different from other cultures. You’re 
comparing why somebody celebrates a holiday in a certain way, why somebody in one culture says 
a word different in the target language, it makes sense. You can make that same comparison with 
the English language. We say things different here than they say them in the South or in Australia 
or Great Britain.  
 Communities, I think refers to the community in which you live .There are various cultures 
particularly the Spanish. Not only do we have them in our own community who use a foreign 
language, and use Spanish as their primary language is my understanding so drawing on those 
Americans as comparisons, helps us make those references and comparisons and helps us with 
community issues. 
Don Quixote 
They set the standards and say what students should be able to communicate in these areas and 
develop efficiency in talking about certain things. Cultures, there are certain cultures that foreign 
language learners should learn. They should learn gestures. They should learn who the people are. 
They should learn the habits and cultures so they can connect. They are not really going to adopt 
that culture, but to learn about it will enable you to connect better. Connections, that’s where it all 
lies. I think it is the most important in speech communication. All others are pointing toward 
making a connection because you can take all the vocabulary and you take people out of the 
language, there’s no purpose for it, because it’s English, Korean, Spanish, it doesn’t matter. 
Comparisons, this is the least defined. Comparing your culture to others, comparing your language 
to others. I wouldn’t say it’s least important. It’s just the one that’s difficult to put your finger on. 
Communities I believe goes back to connections. How can you connect your community to 
Spanish? Especially here in this high school, with a huge Latino population? I think we’re about 
20% Latino here at this high school and because of the lack of standing in the Latino community, 
you have certain cultural issues that arise. Everything from bigotry to impacting how they 
communicate.  
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El Jefe 
They are basic things that we’re supposed to relay to the students so they can understand and learn 
the language. They need to understand the people who speak the language. Cultures is something 
we teach to respect all cultures. All cultures are different. That doesn’t mean they are bad; it’s that 
we have to understand them. Connections I think there are times when we feel that we are a part 
from the rest of the world because we belong to a different culture and sometimes a different 
language. But the reality is that we have so many common things that we are closer than farther 
apart. 
Summary 
There appears to be a misunderstanding of the terms. Particularly the “connections, comparisons, 
and communities standards” definitions seem to be widely interpreted. 
 
Interview Question 
2. How familiar are you with the 2009 Utah State Office of Education (USOE) world language 
standards? 
Roberto Clemente 
The last two years we had a get-together and we had another get-together meeting this last fall, 
talking about those standards. Right now we are trying to take the standards and bring ourselves up 
to that level. We’re really trying to get to mastery in our grammar-verb conjugations so we can use 
those to meet the standards. Right now the other teacher and I are trying to get our books and our 
curriculum set up so they match up with those standards.  
Dulcinea 
We do a lot of communication. 
Carlos Fuentes 
(If he were to rate himself on use of the standards, on a scale of one to 10, he would place 
himself as a six or a seven.) 
In regard to standards, not very [familiar]. I’ve seen them. I’ve glanced over them. I haven’t 
studied them in depth. I was given them through e-mail about a year ago, last school year.  
[Has he used them personally?] Yes. I think probably most of my focus on some of the five Cs; 
certainly communication is the top priority for me. The culture and comparisons are very high as 
well. I like to draw a lot of comparisons between not only the culture but the way languages are 
structured.  
Don Quixote 
I’ve read it. How close am I going to be quoted? I think those standards were written by people who 
learned the language a certain way 30 years ago and because the way they learned the language or 
were taught the language, that learning has influenced those standards that I don’t think keep up 
with current methodologies and the current, clear understanding of language acquisition.  
El Jefe 
I am very familiar because I work with them and was involved in the process of developing the 
curriculum. We met with people from the Utah Office of Education and we talked about what 
needed to be taught at different levels. We had to compromise. We had to come to an agreement on 
what was needed in level I and level III and so forth. There is not much difference between the state 
offices of education versus applicable standards. 
Summary 
The teachers realize that the standards should be implemented, but in reality they don’t understand 
them in any depth as evidenced by the incorrect definition of the standards. 
 
Interview Question 
2a. How have you used them personally? 
Roberto Clemente 
Yes. Our book doesn’t match up exactly, so what we’re doing now, we’re taking parts of the book 
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and we are implementing them to meet that standard. Like in our book, they have a certain verb in 
one chapter and it doesn’t bring the other verb that’s supposed to be with it in for another two or 
three chapters whereas according to the state standards, these verbs are supposed to be together. 
What we’re trying to do is bring them all together and matching up vocabulary words to go with 
them so we can get into the standards. 
Dulcinea 
Yes. We do a lot of communication.  
Carlos Fuentes 
Yes. I think probably most of my focus on some of the five Cs; certainly communication is the top 
priority for me. The culture. Comparisons are very high as well. I like to draw a lot of comparisons 
between not only the culture but the way languages are structured. 
Don Quixote 
I’ve read them.  
El Jefe 
I use them at various times.  
Summary 
All teachers claim to be using the standards in varying degrees. 
 
Interview Question 
2b. Which seem most applicable to your current school situation?
Don Clemente 
I teach Spanish I and II so the beginning we’re talking about kids starting out with reading and 
moving them along to basic conversation about greeting people, describing people, how they feel, 
that kind of thing to begin with. So again, what we try to do, what I try to do anyway, is introduce 
the kids to those basic things but then take that and while I’m doing that, use those other standards, 
ACTFL, use those standards to intertwine. So while I’m teaching them to greet somebody or ask 
what he is like, make them understand, they describe people and things differently. 
Dulcinea 
Communication. I’ve noticed my students seem successful when they communicate. They feel like 
their time in the classroom is worthwhile. They can say something to somebody and be understood 
or understand something.  
Carlos Fuentes 
Communication, cultures, and comparisons. 
Don Quixote 
I can’t answer specifically. I use TPRS, teaching proficiency through reading and storytelling the 
most. I can’t say this is the only way to learn a language. But in my classroom, it’s been the most 
effective way.  
El Jefe 
I believe they are applicable to the foreign language department.  
Summary 
It appears that three of the teachers didn’t understand the standards sufficiently to answer the 
question. The two who responded directly to the question agreed on communication as the most 
applicable standard. 
 
Interview Question 
3. How familiar are you with the ACTFL five Cs?
Roberto Clemente 
Again, I don’t just think about the five Cs. When I first read about them, this is something I did 
anyway because my method was to implement all of those in one sitting. So instead of worrying 
about, am I doing this or am I doing that? No, from beginning to end, it was what I wanted to do, 
incorporate all of them.  
Dulcinea 
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Probably pretty familiar but I could probably learn more about them. I could learn more about 
communities and connections.  
Carlos Fuentes 
I’m familiar with them, similar to what we’ve talked about. 
Don Quixote 
(He rates himself on a scale of one to 10, as a two. He says he’s not really aware of them.) 
El Jefe 
I am very familiar on a scale of one to 10, I am an eight.  
Summary 
The variety of answers to this question (some claim ignorance while others claim to understand 
them well) underscores the supposition that these teachers don’t fully understand the standards. 
 
Interview Question 
3a. What is your opinion of the five Cs? 
Roberto Clemente 
If they’re used the way they’re meant, it helps to learn not only about the language but about the 
people behind the language, why it’s involved where it’s at, why it is different, how it connects us 
with a different society. Again, if it’s used instead of one being pounded on for a while, then 
another, if it’s used for the whole purpose instead of little by little, but it’s used all together. It’s 
intertwined. I try to get every day those five Cs in the way I teach. 
Dulcinea 
I think they’re great. It’s not everything but I think it’s a very good way to start, a good way of 
making everything come together. 
Carlos Fuentes 
I think some of them are pretty good or very good. Others have various degrees of relevance in the 
classroom and where you teach. In some places it might be much more relevant in a community 
versus maybe the comparison areas. I think a lot of it has to do with what happens in the classroom. 
Don Quixote 
They are an attempt to pigeonhole language learning. Not everyone is going to learn all the animals. 
And not everyone is going to learn—everyone learns different things at different speeds. So you 
may learn the word for car and it flew by me but I picked up something else so that’s what I mean 
by pigeonhole. They are trying to get people homogenized. I’m not a very good homogenizer. I 
don’t think that’s how language is learned. They are guides. So that’s how I use them, as guides. In 
the summertime is when I go back and review all my material. I’ll review what the state has to say. 
I’ll review what ACTFL has to say. I can say to myself, “I can use this.” I’ll say, “I can modify 
this.” That’s when I do that. 
 
El Jefe 
They are kind of a standard, a model.  
Summary 
Some accept these as standards while others seem reluctant to embrace all the five Cs as standards. 
 
Interview Question 
3b. How does your department feel about the five Cs?  
Roberto Clemente 
This is where it’s nice to be able to collaborate. It’s where we are able to get together and talk and 
how we want to evolve. So yes, everybody is trying to incorporate the whole system, the five Cs in 
what they teach.  
Dulcinea 
We could do a better job. There’s the French teacher, the German teacher, three Spanish teachers, 
and a Chinese teacher. We talk about these in meetings. We have professional learning 
communities on Tuesday mornings; when we get together, we don’t talk about them. We share 
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ideas, effective communication activities, effective activities to help learn things, but we don’t talk 
much about them. 
Carlos Fuentes 
There are three Spanish teachers, a German teacher, an ASL teacher, and a French teacher. We’ve 
talked about this e-mail from the state office about the five standards. I don’t know that we 
necessarily discussed the five Cs per se. We’ve talked about a communication and culture and I 
don’t know that’s ever come up. We usually have a departmental meeting once a month. Most of 
the time it’s discussing school issues, how the department head goes to the meeting and gets 
information. We have one or two a year that focus on getting interest in foreign language classes. 
Some things we can do in our class and so on. The rest of it is just housekeeping stuff. We’ve 
mentioned it. When we talked about it we’d say, these are things coming down the pike which is 
good and now we have a structure. It’s something we can base things on. What we taught may not 
be the same as what was taught in the middle school. The problem is aligning that curriculum so 
when we have a level I student here, they were at the same level as the level I here the previous 
year. Level II at different schools should theoretically be the same. 
Don Quixote 
We’ve tried. In our department meetings we haven’t been very successful in getting the teachers to 
participate. I’m co-chair with the French teacher. We meet at least a couple of times a month. We 
talk about things we’d like to see but our success rate as far as getting other teachers to try to use 
this, or to homogenize it, we’re not very successful. 
El Jefe 
We implement them. We meet two or three times a month. Generally we meet on the first Friday of 
the month. We have a Chinese, German, French, Latin, ASL, and two Spanish teachers. I am also 
the department chair.  
Summary 
The standards are talked about in vague terms in departments, but in each instance no coordination 
or implementation has been attempted. 
 
Interview Question 
3c. To what extent do you implement the five Cs in your classroom? 
Roberto Clemente 
I try to get every day those five Cs in the way I teach. I’m not guaranteeing it happens. I know I try 
to get them all in. 
Dulcinea 
I would say on a scale of one to 10, with 10 being perfect, I’m probably a six. I definitely use some 
more than others. I focus more on communication.  
Carlos Fuentes 
Like I said, I have a strong emphasis on communication, culture, and comparisons. Less so on 
communities and connections. When I say less so, I’m saying they have lesser degrees of emphasis 
than the others. 
Don Quixote 
(He replies, “What are the five Cs?”) I give him the terms and he replies:  
My class is almost 100% communicative in that I’m speaking and the kids are speaking. I’m asking 
questions and they’re answering my questions. When it comes to culture, culture we get from 
reading, culture we get from experiences, When we read a book, we’ll get out of the book the 
culture and we’ll talk about it as it comes up. Connections I do the same. Connections I get from 
life experiences. The kids’ life experiences. That’s the most important part. Do you know 
something? Six months after being in my class, they’re probably not going to remember squat but 
we remember the life lessons we’ve been taught.  
El Jefe 
I use them at different times. If I’m going to use communication, I mix that with the others, then I 
make connections and cultures and combine with communities. That’s my way of teaching.  
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Summary 
All five standards are not being implemented in any of the classes. It is obvious that many of the 
terms are misunderstood. The most common misunderstanding revolves around the “connections” 
standard. Most believe that it means to connect with students when in fact the ACTFL definition is 
to connect with disciplines. 
 
Interview Question 
3d. Which of the five Cs do you emphasize the most? And why?  
Roberto Clemente 
I emphasize mostly the communication part because if somebody gets out into the neighborhood or 
somebody took a wrong turn and they’re in a strange place and they’re looking for directions or 
how to get out of there, they can present themselves in a way that they won’t be suspect but they’ll 
help them. The Spanish people are really good about that. If you can speak a little bit of their 
language, they’ll try everything they can to help you. So I want you to be able to get yourself out of 
a situation or be able to help somebody out of a situation because you can communicate. 
Dulcinea 
I definitely emphasize communication the most. In talking with my students about their 
expectations, I teach Spanish I and Spanish II so they can come in knowing nothing or very little 
and they want to be able to talk. They’re not concerned with grammar. They’re not concerned with 
English grammar. That doesn’t mean a lot to them but they want to communicate. If they’re not 
communicating, why come to Spanish class?  
Carlos Fuentes 
I emphasize communication and comparison. [Doesn’t answer why.]  
Don Quixote 
It’s got to be either communication or connection. If you ask the students, it’s connections. It’s 
connections because you connect with the kids. 
El Jefe 
I have to say cultures because in order to answer this question on culture, you have to embrace it. 
You can’t do it if you hate the culture. So culture is the heart and the soul.  
Summary 
The general consensus is that communication is the most used standard. One exception would be El 
Jefe, a native Spanish speaker, who leads with culture. 
 
Interview Question 
3e. Which of the five Cs do you feel engages the student the most?  
Roberto Clemente 
Communication. Because you can partner them up and put them in small groups or like what I do, 
you have to speak to somebody two rows away and ask them questions. So if I have a worksheet 
with 10 questions, you’ll ask 10 different people in the class, asking the question. And you have to 
write down the answer. So you’re asking, you’re speaking it, you’re hearing it, you’re hearing the 
answer back, and you write it down. So you’re hearing it, you’re speaking it, you’re writing it 
down.  
Dulcinea 
Communication. Because they like learning new things. If they learn something and somebody 
understands them, they want to do it more. I guess I could say they’re really engaged in culture. We 
have a really diverse population at this high school and because I also teach English here at this 
high school, and because I also teach ESL, I’m a teacher that brings those cultural experiences. 
They’re absolutely engaged in learning what other people at school believe and how they are. 
Carlos Fuentes 
That’s a good question. Sometimes culture does. It depends on what culture you are talking about 
or what specific country. If it’s some place where they’ve been, or likely to have been, I think 
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there’s a little more interest in the culture. For example, Mexico, the neighboring countries. Most of 
them who have traveled it might be their most likely destination if they’ve gone to a Spanish-
speaking country. So in that regard, culture probably has high emphasis or importance. But it’s less 
so when you’re talking about Nicaragua or Costa Rica or somewhere like that. I don’t even know 
where they are on the map. But other than that, communication. Everybody wants to be able to 
speak and their parents want them to be able to speak, so certainly communication in my opinion is 
the highest for me and them. I’m realistic enough to know they’re not going to be fluent like they 
want to be in Spanish I or in Spanish II. That’s the thing. I get parents saying “Will they be able to 
be fluent after having taken Spanish II?” If we lived in the country and spoke Spanish for six 
months, then yes. They could be fluent. But that’s not reality. 
Don Quixote 
It’s got to be connections and communication.  
El Jefe 
Cultures. Because it is the heart and soul.  
Summary 
Two teachers agree that communication is most engaging for the students. Two teachers claim 
cultures to be most engaging. One teacher purports that the connections standard is the most 
engaging for the students. There is clearly a difference of opinion and preference on this point. 
 
Interview Question 
3f. Which of the five Cs do you emphasize the least? And why?  
Roberto Clemente 
Cultures. Life is evolving. When I first started teaching, La Siesta was still part of Spain and it’s not 
anymore. That used to be part of the culture. As you go through, the cultures are changing. Right 
now Venezuela’s president Chavez is almost wiping it out because of what he’s done. The same 
thing in Cuba. There are still some things like Cinco de Mayo will celebrate siestas, celebrate these 
things, the cultural differences we’re getting into such a global economy. 
Dulcinea 
Connections. Probably because I don’t have enough time. That seems to be the last one to go. My 
classes meet two or three times a week. Also because my hope is that as I’m covering cultures, I 
can help them connect their life. 
Carlos Fuentes 
The least would probably be communities. And after that would be connections. Although to me 
connections and comparisons are so closely related. It’s hard to distinguish from another in my 
opinion. But if I had to choose, it would be those two. 
Don Quixote 
Probably communities. I say this because the others take precedence. There will be days in my class 
literally when I’ll say, “What do you want to talk about?” If you don’t connect with the kids, it 
doesn’t matter what you say. So you have to win their hearts. If you win their hearts, they’ll do 
anything for you.  
El Jefe 
Communities. Communities involve what has been done for the last 100 or 200 years. Communities 
is the aspect that is going to change. It is more difficult to teach the communities aspect of it. In 
cultures, it is the heart of the language.  
Summary 
Three teachers agree communities to be least emphasized. The other two thought cultures or 
connections are least emphasized. 
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Interview Question 
4. What are your thoughts on how you believe a student acquires a foreign language? 
Roberto Clemente 
Again, it’s tough when you have 40 kids in a class. I had one girl in my last class who was very, 
very sharp. So I’d explain to her a different concept of the present perfect tense because the other 
kids hadn’t got to that point yet. But she could understand it. Usually when I have a lot of kids, I’ll 
have them write out the whole sentence and others. Do you understand the concept? Do you 
understand the verb that goes in it? She understands the whole concept so she’ll ask, why don’t we 
write the whole sentence? Because for you, that’s easy. But for Connie in the corner over there, 
she’d have to look up almost every word in a dictionary to try and find it. So with that, it’s going to 
be a different motion. So I teach one and I try to help the others when you have 40 kids in a class. 
In one classroom a day setting, you need to speak as much as they can handle, and again help pull 
along those others who don’t know how to do it. 
Dulcinea 
By using it. By practicing it. I guess acquire it. I guess that’s the definition of acquire. I guess my 
definition of acquire is to be able to communicate. For some people, it would be able to read and 
write. Some people it would be to pass a test. To be able to communicate, just opportunities to 
speak the language and know the Hispanic culture. 
Carlos Fuentes 
There are many ways they can be acquired. Ideally, immersion would be the best way. Speak it or 
starve, essentially. But I don’t think you can just say, throw them in and they will get it by osmosis. 
They may be able to speak it but are they going to be fluent in reading it and writing it as well? You 
certainly need some training to go along with vocabulary and grammar. I think you learn it a lot of 
different ways. Seeing it, hearing it, reading it, feeling it. You watch TV, hear it on the radio, 
reading a book. Those are all ways you learn a language. That’s the way you learn your native 
language. You speak like a two-year-old, like a baby. And you can’t read very well. You can only 
read little things. But you go along and you pick up little words and you begin using fragmented 
sentences. But at some point you have to get some education. Then once you get an education, you 
can start to be more proficient in reading and writing it. 
Don Quixote 
I believe there is a silent period. Stephen Krashen said that all language learners go through a silent 
period, a period when they are listening and not asked to produce. I teach Spanish II, III, IV, and 
AP so my students have already gone through that whether it was a week, two weeks, a month. 
They probably already have gone through that so I can ask my students to participate and answer 
my questions on the very first day. I believe there’s a time factor. I believe in the 720 hours it takes 
to learn Spanish and it doesn’t matter how you’re taught, you’re not getting around it. 
El Jefe 
Practice, practice, practice. Speaking the language. There are different levels. But an easier way 
would be to speak it but in order to speak it, you have to learn it so there are different steps I use 
depending on the level. The first step I teach is to try to understand what they read. Then when they 
understand it, they then can go on to communication and that occurs.  
Summary 
There is a widely diverse set of philosophies on how to acquire language ranging from immersion 
to silent period to practice and testing. 
 
Interview Question 
5a. What is your personal philosophy in regard to foreign language instruction?  
Roberto Clemente 
In Spanish I, I try to get them to be able to learn single words and put some basic sentences together 
so they can at least have some idea of getting themselves out of situations or being able to help 
somebody who needs help. Second year is fine, now they’re able to write sentences and they’re able 
to communicate in whole sentences, able to answer questions, and by the end of the first year they 
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should be able to know and use present tense verbs. 
Dulcinea 
My philosophy because I did not learn anything in my high school experience and how I learned 
Spanish for the beginning level, I teach level I and II. My personal philosophy is to give them a 
positive experience so they’ll want to continue learning. I know they’re not going to acquire it in 
two years. I didn’t have a positive experience in high school with foreign language. It was straight 
textbook and memorization. I didn’t know what I was saying. I didn’t learn much. So I really 
believe in giving them a positive experience. I want them to keep learning and also providing them 
with responses. I don’t use a textbook because they can’t take that with them at the end of the year. 
I do reference sheets in my class. They make their own textbooks. I tell them, this will be your 
textbook at the end of the year. They have everything in it. Every little paper so when they 
hopefully keep taking Spanish, they can go back and think, why is that?  
Carlos Fuentes  
I focus a lot on communication, the grammar, and vocabulary. I’m not sure that differs a lot from 
the rest of my department as far as my levels go. There might be a couple of individuals but our 
philosophy as a whole. I know there are some who teach like on the honors or AP courses where 
they are more focused on conversation and less on grammar and vocabulary. But I think I’d be in 
the same boat if I taught on level III or AP honor classes. We’d focus more on that and literature 
and those kinds of things as opposed to the ones I focus on in levels I and II. 
Don Quixote  
I think my personal philosophy is kids learn by comprehensible input just like Krashen said. The 
more comprehensible input you give them—if it’s incomprehensible then learning shuts down. So it 
has to be comprehensible. You have to understand what I’m saying. Otherwise it means nothing to 
you. If I say something to you, let’s say I ask you a question. If you don’t understand anything, any 
of those words, it’s meaningless. So as long as you understand it, it’s comprehensible and it’s 
getting in. That’s worthy. So I believe it wastes class time. It’s not a good use of class time. Testing 
is not a good use of class time because it takes away from the opportunity to give them more 
comprehensive input.  
El Jefe 
(He believes that being bilingual and a native is helpful. He has a different perspective on teaching 
and learning Spanish because of being a native speaker.)  
Summary 
These teachers have widely diverse personal philosophies that are even different from the other 
language teachers in their departments. For example Roberto Clemente has a goal to have students 
able to construct sentences with an emphasis on grammar while Dulcinea strives to ensure they 
have a positive language experience that may not be tied to fluency or grammar. Carlos Fuentes 
focuses on grammar and vocabulary which contrasts Don Quixote who subscribes to the philosophy 
that students learn by comprehensible input. Finally, El Jefe believes that his native Spanish is an 
advantage for his students. 
5b. Does your philosophy differ from that of your department? If so, in what way? 
Roberto Clemente 
[He says no.] We want our students to communicate the first year of Spanish so basically the 
speaker gets through the first year of Spanish, they should know how to conjugate present tense 
verbs whether it’s regular, irregular, stem changers, o/ue, or e/ie and e/i. Then again, if they know 
those, they need to be able to communicate. They may not know them all but should be able to use 
the basic ones to communicate. With Spanish II, they need to be able to talk about what has 
happened in the past. So now we have the present and past.  
Dulcinea 
Yes. A little bit. If we have a native from Uruguay, then myself and the Spanish AP teacher, we’re 
similar. In interactive learning communities, we teach the same. He does a lot of grammar too and a 
lot of writing. And the Spanish III teacher thinks it’s fun. For the most part we’re on the same page 
of teaching. The native teacher does more grammar. 
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Carlos Fuentes 
In regard to other teachers, I tend to give more emphasis on things than they do. I guess that’s 
because if a person can’t put a sentence together correctly, they don’t understand the language in its 
entirety.  
Don Quixote 
[He says the other foreign language teachers] tend to be old school in grammar stuff and vocabulary 
stuff. They write on the board and we’ll test you at the end of the week. I don’t like that method. I’ll 
do a little of what they do. I’ll come into the classroom and write five phrases on the board and I’ll 
take those five phrases and I’ll tell what they mean. Obviously, they have to be comprehensible. 
Then I would build a story out of those five phrases with the other words they know because I’m 
the one who taught them the words. I know what they know and what they don’t know. So I’ll build 
a story and while I’m telling the story to them, I’ll ask them questions. Because it’s interactive, and 
they have to respond and learning occurs. I connect with kids. This method also allows me to use 
my personality. I’m kind of a ham so I can be emotional. I can act, and it’s fun for the kids. The 
more energy they give me, the more I give back to them.  
El Jefe 
I think our department works very much as a unit. I agree that language instruction, learning a 
language, isn’t being better than the kids or how we teach it. I tell the teachers, use the method that 
works for you. Our goals are the same. We try and bring the students to language acquisition. 
Another final destination. It doesn’t matter how we get to point B as long as we get to point B.  
Summary 
These teachers have widely diverse personal philosophies that are even different from the other 
language teachers in their departments. 
 
Interview Question 
6. What methods or teaching approaches do you use with beginning/level I Spanish, 
intermediate/levels II and II Spanish, or advanced learners/level IV and Advanced Placement, 
and concurrent enrollment?
Roberto Clemente 
The only thing I do is, I use the same methods on each level. I have little cards that the kids fill out 
with their names and I use those to ask questions, whether they are the first year kid, how are you 
feeling, what day is today, what are you doing? The same with second year, what did you do last 
night? What are you going to do tomorrow? Third year: What could you have done? Yesterday, 
what did you want to do? What was it you wanted to conjugate? What did you want to learn? Now I 
want to get into subjunctive tense learned so I’m always around the room, asking questions, trying 
to get them to participate.  
 Most of my teaching is audiolingual. We take and incorporate that so they understand the grammar 
that goes with it like using worksheets, by having them write questions and take those questions 
and we do group work because then I go around and ask questions. So that’s the basic way I do 
things. Again, the audiolingual with me, you take the group work, where you take the questions, 
and you’ve got the audiolingual between the kids doing the work. That’s probably how I do most 
everything. Again, I use worksheets to help me with questions that maybe the kids can’t come up 
with questions. In Spanish II, it’s basically the same. The material I give them is at a higher level. 
When I get to III, IV, and V, there are no basic worksheets. You need to come up with key verbs 
and vocabulary like material to learn.  
 When I taught Spanish advanced IV and V, there was more literature. We read books, talked about 
literature, so they had to write reports on it. They had to give an oral presentation about it. I almost 
treated Spanish V as this is almost an English but in Spanish. 
 I know I hear the other teachers say you’ve got to speak Spanish all the time. That’s fine if you 
have 10 or 20 people., and if I have 10 or 20 people, then I take time to spell it out, but when I have 
36 to 40 kids, I get three or four who understand everything I say and I’ve got 20 who get half of it 
and I have 20 who get none of it. 
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Dulcinea 
In level I, building vocabulary and the simple use of social language, introduction, and being able 
to use the vocabulary in various situations. So we do a ton. In my classroom there are tables of four 
and side by side also. Almost everything we do uses the language back and forth. We use flash 
cards and they do that together. A lot of information is learned. Almost all the time they’re doing 
something with a partner. In Spanish II, it’s the same thing. It’s just a little bit more putting 
everything together. Right now, we’re doing present tense and imperfect so I just try to sign off on 
authentic materials so they can see the difference and teach their partner. For level II or AP, I would 
get more into grammar rules, etc. Obviously they need a lot more grammar especially if they’re 
going to take the AP test. These classes are more in-depth in grammar rules, I believe. 
Carlos Fuentes 
Spanish I. There’s a light-hearted atmosphere in learning the basic fun. I try to make it light-hearted 
so they’re not so intimidated, being afraid to speak out. I’m afraid if it’s too structured, they 
become intimidated and they won’t learn. But in Spanish II, we’re a lot more structured. We’re 
focusing on specific points and we’re more focused on the academics. If I were teaching honors, I 
would focus on that much more. In my class, you’re coming closer to college prep and things you 
get in the university and you can hit the road running and you either have to keep up or you’re 
done. In Spanish I, I do a lot of translation and we have video clips. I give instruction with 
vocabulary. We also have some small audio clips and there are graphics that come with it. There 
will be some audio on CDs where they hear native speakers. I think that actually happens equally 
across I and II and on level III, I think it might be a lot more where you see more video, where you 
see and hear actual speakers. You get to watch those more. We’ll watch videos. They want to watch 
in English but we put on the Spanish sound track so they can hear the reality. 
Don Quixote 
The method I use is called TPRS. It’s basically storytelling. It was developed by Blaine Ray. Years 
ago I started using various methods and I thought it was rather unique. It was very successful. 
Telling a story and acting it out with questions as I was telling the story but it got to be such a 
burden that I was exhausted at the end of the day. At the same time I heard that someone in 
California had tried the same thing and in 2003 I heard this guy was doing the same thing. It turned 
out that he had taken that concept of telling a story and asking questions and put it together with a 
classroom management program or classroom management system. That was exactly what I was 
looking for. I saw it and knew it was exactly what I wanted to do. I haven’t gone back. When I get 
to the more advanced classes, then we will as it comes up study the language per se and go to 
Krashen’s principles. What happens is, they start asking the questions. Because by the time they are 
advanced, they are starting to see the pattern. You have to teach those patterns so you’re asking 
what does the A mean at the end of the word. By the time they are advanced, they’re starting to see 
those things so they will ask you and you don’t have to teach. I never had anyone ask, “What’s 
going on here?” What made that ending? You don’t have to teach. I’ve never seen that ending 
before. What made it flip to that ending, and so forth?  
El Jefe 
I’d say the most common way is scaffolding. You teach them one subject and then you have to 
attach to the next one. That’s scaffolding, where you’re building on top of what has been learned. I 
think I use that in all of them. Other than that, I like another technique. I use cooperative learning. 
Cooperative learning is when I put them in groups, two or three people, and the benefit of that is if 
one person in the group understood the culture, that person can help the others. We have high 
repetition having to understand as we’re listening.  
 
Summary 
Again, the teachers all varied in how they progress students to higher levels. There is no standard or 
norm. Examples varied from vocabulary cards to audiolingual to authentic materials to storytelling 
to scaffolding. 
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Interview Question 
6a. What methods/approaches do you implement that focus on listening?  
Roberto Clemente 
First of all, we then take tests and we have some things in our workbooks with listening. We listen 
to CDs. That is what is nice about the program we have and the book we have. They have different 
speakers from different countries so they hear somebody from Spain who speaks slow or from 
Sinaloa. You hear somebody from Uruguay, Paraguay, Argentina, with a double L or the “ja” 
sound, so they get to hear different speakers. Somebody from Mexico who speaks with rhythm and 
singing. 
Dulcinea 
We use songs. They also have to read as well off of videos. Also for listening, I try to play CDs 
while they’re working so I can say, “Hey, Eric. You’ve got that word?” They understand that. Then 
we do language exchanges at our school. Our Spanish IV teacher comes in when I’m teaching 
Spanish II. He has Spanish IV when I have my ESL class. So we meet at least twice a week with 
our classes together. So the native Spanish speakers are with my Spanish II students. We’ll give 
them conversation and we’ll prep them and we’ll say, this is what we’re looking for. And they talk. 
A lot of ESL kids don’t know a lot of English so they’re forced to find a way to understand each 
other. We’ll do 15 minutes of Spanish and 15 minutes of English for his class. We do a lot of that 
for listening as well. 
Carlos Fuentes 
Mostly it’s just on audiotape where there’s a conversation going on and you extract information 
from it. 
Don Quixote 
[He uses the TPRS method. He’ll speak in Spanish when telling stories. He believes it is all about 
TPRS.]  
El Jefe 
[He uses CDs or tapes. If he plays a tape so they can replay the story, he then has them answer in 
the workbook or on a worksheet.]  
Summary 
Most use recorded language material excepting one who uses the storytelling method in TPRS.  
 
Interview Question 
6b. What methods/approaches do you implement that focus on reading?  
Roberto Clemente 
Each chapter, the beginning of each chapter has a scene that the students have to read and there are 
questions they have to answer. They need to understand. It starts out with true/false whereas the 
Spanish II book has simple answers.  
Dulcinea 
I do an article of the day. Not every day but every once in a while I’ll bring in an article where they 
search from a Web site, or from a Spanish paper. For example, in my Spanish class, I told them to 
go through the paper and find the cognates and if they’re learning present tense, they’ll have to 
understand it. But every time you see present tense, they’re like I can’t believe how much of this I 
can read. I already understand and recognize. So we do articles, reading the newspaper, songs.  
Carlos Fuentes 
We’ll have short paragraphs or stories or dialogue and we read through those. You say what you 
think will happen or why this would happen. There are so many questions involved. Higher level 
questions but also simple fact-finding questions like what happened today? 
Don Quixote 
We read every day. After we’re done reading the story, then we’ll tell the story without looking at 
it. As they memorize the story, they’ll memorize what happens in the story and they’re using their 
speaking ability, their language, their acquired language in their own words. Then I’ll pass out a 
longer version of the story and they will read through that and translate it as they go. 
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El Jefe 
[I inferred from his responses that he wants the students to fill in the blanks. They have to choose 
the best vocabulary/grammar to make sense of the story and we have to see if it makes sense 
according to subject. He does this with past tense and future tense.]  
Summary 
Most teachers use language articles to improve reading comprehension. Others use dialogs and El 
Jefe uses a fill-in-the-blank vocabulary learning method. 
 
Interview Question 
7. What methods or teaching approaches do you use to facilitate oral proficiency in your 
Spanish II classes? 
Roberto Clemente 
Again, they have to be able to ask and answer each question. Like after they’ve gone through it 
themselves, together, I will then ask this person to ask another person so I’ll see if they know how 
to answer the question. So again they have to speak. 
Dulcinea 
Oral proficiency probably I guess just forcing them to talk. I have a little button that goes on when 
they should be speaking Spanish. It’s kind of like a big thing because you can’t speak English. So 
just providing those opportunities.  
Carlos Fuentes 
I’ll say a word and it’s like hear and repeat. I’ll split them into groups and if it sounds like we have 
some issues or the words are not quite right, I’ll go individually and say it multiple times until it 
becomes so they feel it. You can adapt that to similar situations. I will have oral tests and they’ll 
write a little dialogue with a partner and they’ll get up and present that dialogue. 
Don Quixote 
Like I said, the kids are constantly answering my questions. The kids have to answer in Spanish. 
It’s effective. The hardest thing to do in a Spanish class or any foreign language class because they 
know that every stupid situation is contrived. They know it’s not real. You say “You’re in a hotel.” 
They know they’re not in a hotel. 
El Jefe 
I talk to the students. For example, I’ll say, “What did you do on the weekend? What else can you 
tell me?” I’ll ask them to tell me in Spanish.  
Summary 
Most use a question-and-answer method with fellow students to facilitate oral proficiency.  
 
Interview Question 
7a. Why do you use these methods/approaches? 
Roberto Clemente 
It allows me or allows them to feel comfortable by doing it themselves together. Then when I have 
them ask a person, the whole class has to answer. Now they get the feeling. So if this girl over here 
asks another one a question, everyone is asking, is it being asked correctly? So being comfortable, 
we’ve already done it. It makes it easier one on one. 
Dulcinea 
I think they build confidence. The students want to learn more. They want to use it.  
Carlos Fuentes 
I hope the students will internalize the learning. 
Don Quixote 
The storytelling is a way to take them out of the classroom and transport them to another adventure. 
El Jefe 
So I can understand what they are learning. It helps me know about the students’ learning. Then 
you know how much they know.  
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Summary 
The methods used to facilitate language learning seem to have the students’ comfort in mind. Other 
comments spoke to assessing the students’ learning. 
 
Interview Question 
7b. Please describe these methods/approaches to me.  
Roberto Clemente 
[Does not elaborate.] 
Dulcinea 
I also use partner stuff. Every day they don’t know if they’re going to be called on, so they have to 
be ready.  
Carlos Fuentes 
[He puts the students in groups and they do dialogue with a partner.] I get up there and present it 
and pronounce it for them. If it’s an example I’m giving them, they hear it and repeat it or they will 
internalize it, hopefully. 
 
Don Quixote 
[Already answered.]  
El Jefe 
If I want my students to be good writers, I will go with the drama approach. If I want my students 
to speak the language faster, I would use the speech approach using skits in survival method.  
Summary 
Cognitive/Cooperative learning methods seem to be the most common methods described. 
However, one teacher uses the storytelling/TPRS method for most all of his teaching. 
 
Interview Question 
7c. Under what class circumstances do these approaches work the best?  
Roberto Clemente 
The smaller the class, the better, 15 to 20 students. 
Dulcinea 
Usually it’s kind of a social class. I like them to feel like I like a noisy classroom. There’s a lot of 
talking going on. I like them to feel comfortable doing that. Definitely, it’s a risk-taking class. 
Carlos Fuentes 
(I was able to infer that he thinks it works the best, placing students in groups, having them hear it 
and repeat it. He believes in administering oral tests and having students write a little dialogue with 
partners and later on the students present the dialogue.) 
Don Quixote 
If you can involve the kids and have them act out what’s going on in the story, so if the kids are 
hams in drama, that sort of thing, it doesn’t work well with a bashful kid. You can’t learn any 
language if you don’t participate. If you are engaged, you learn. It doesn’t ‘matter who you are.  
El Jefe 
Casual. Put them on the spot. I say non-threatening. Because if you don’t do it our way, the first 
thing the kid is going to do is get frustrated. When they make a mistake, when it’s casual, they are 
not afraid.  
Summary 
Language learning appears to work best in casual and comfortable classroom settings where the 
student can speak freely. 
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Interview Question 
8. What methods or teaching approaches do you use to facilitate written proficiency in your 
Spanish II classes? 
Roberto Clemente 
With the handout I have, they have what grammar we’re trying to learn and they have sections of 
questions so you learn the verb tense for the adjectives or pronouns. Whatever it is, it has that 
explanation. Then it has writing you have to do to use that. Again, the question parts of the 
handout we do orally and then we write the answers. So we’re doing both the writing and oral 
together. 
Dulcinea 
I need to do a lot better with writing. For our skits, we have to write them out. Peer reading to 
each other so they actually perform them. That’s one of the best ways. 
Carlos Fuentes 
Through exams or quizzes where they have to answer questions. Sometimes there’s a response 
and you have to write a question that elicits that response. 
Don Quixote 
Let’s say we learned a story and I’ve gone through the whole story. I pass out a sheet of paper 
that’s divided into 140 squares and they write the story. I’d say you have to write 75 words in five 
minutes. If they only write 65, they get 10 points or eight points. There’s a skill I use. Then they 
have to use the structures they learned that day. Remember, I’d write five structures on the board. 
You can call them vocabulary. I prefer the term structures. They have to use both structures when 
they write the story. Sometimes they’ll come to class and I’d say they have to write an original 
story. This gets them thinking. I’ll let them ask me for words. They use me as a living dictionary.  
El Jefe 
I use a lot of drama. I have them write a story. I use them also in the tests. I ask them to use the 
present perfect tense and mix it up with the past tense and imperfect tense.  
Summary 
For the most part the teachers have the students write skits or stories to facilitate written 
proficiency in the language. 
 
Interview Question 
8a. Why do you use these methods/approaches?  
Roberto Clemente 
I’ve found you have different learners. You have audio learners. You have kinesthetic learners. 
You have visual learners. So we’re doing all three because we’re verbalizing. We’re writing it 
down so it’s kinesthetic and we see it on paper. 
Dulcinea 
[Did not answer the question.]  
Carlos Fuentes 
They work best on evaluation. That’s one of the best ways to evaluate. They can speak it as well 
but when they try to speak it, it’s a lot easier than if they just write it. Does that mean easier? No. 
Because it exposes them to whether they know something or not. Maybe they write an A instead 
of an O but in speaking, they might be able to muddle their way through. If they can get away 
with it, they will try. 
Don Quixote 
I use TPRS because it allows me to be in the classroom. It allows me to connect with the kids. I 
don’t have to say, “Open the book to page 75, and do the work sheet.” It’s communicative so it 
gets them speaking. So from day one, I say “You are going to leave my classroom speaking 
Spanish.” They can’t believe it but that’s what happens. It really allows them to progress at their 
own speed. 
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El Jefe 
Because if they cannot write, they will not feel confident. They are more likely to write about it 
than to speak it. So if you first help them put it in writing, they have to understand, and hopefully 
produce the language orally.  
Summary 
The teachers exhibit a wide diversity in the reasoning for their preferred methods—including 
learning styles, TPRS, assessments. 
 
Interview Question 
8b. How would you describe these methods/approaches?  
Roberto Clemente 
I had a substitute yesterday and there are some things that came in that I didn’t understand so I 
went through it today. We said this is what it is. So again, by the time we got through with my 
explanation, this is how we answered this question, yes, so I write yes. So we went through it 
orally, we wrote it down.  
Dulcinea 
[Did not answer the question.] 
Carlos Fuentes 
[Doesn’t answer. He believes exams or quizzes are the best way to elicit responses.] 
Don Quixote 
[Already answered.] 
El Jefe 
We use translating.  
Summary 
Limited responses were received to this question. Translations appear to be one method being 
used. 
 
Interview Question 
8c. Under what classroom circumstances do these approaches work the best?  
Roberto Clemente 
With these worksheets, they work well with big classes. I wouldn’t use them as much with a 
smaller class for the plain and simple fact that we can move faster and do more things. 
Dulcinea 
Willing to look silly, I guess. 
Carlos Fuentes 
I don’t know when they wouldn’t work. They work best on evaluation. That’s one of the best 
ways to evaluate. They can speak it as well, but when they try to speak it, it’s a lot easier than if 
they just write it. Does that mean it’s easier? No. Because it exposes them to whether they know 
something or not. Maybe they write an A instead of an O, but in speaking, they might be able to 
muddle their way through. If they can get away with it, they will try. 
Don Quixote 
[Already answered.] 
El Jefe 
There is nothing worse than giving them a story that is boring. Real life. It should be about a 
subject they like. Sometimes they write about a Hispanic culture or they talk about current events.  
Summary 
There were varied responses received from the teachers on which methods work best: Class size, 
evaluation versus learning activity, relevance. 
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Interview Question 
9a. Why do you use the methods you do?  
Roberto Clemente 
I use the physical response method for the first week or two but after that, they’d say we’d do 
something else, the memorization. I still remember the first dialogue I used when I was in ninth 
grade: “¡Hola! Me llamo Paco y tu? “ “¿Como te llamas?” Hello. My name is Paco. What is your 
name? They can learn. The things they have to memorize, they can memorize but they don’t have 
to worry about the memorization of things they have anything to do with. So this is how I learned 
to memorize Spanish.  
Dulcinea 
I use the methods I do because I’m feeling success. At the end of every quarter, I ask my students 
what’s working for them and what’s not. All of these things I mention, the students tell me 
they’ve loved and they have learned. It’s just the feedback from them, so I guess its positive 
feedback. And because I learned in college that feedback from professors helps them be better 
teachers. I believe my ESL classes help me a ton in my Spanish classes. There’s a different focus. 
Because in order to learn English, you have to learn to survive. You’re going to have to talk so 
they really focus on cultural sensitivity and being risk-takers and making mistakes and using the 
language outside of a classroom. I didn’t get a lot of that in my Spanish training. But why 
wouldn’t it be the same in another language?  
Carlos Fuentes 
Audiolingual. Because you’re hearing as it’s actually spoken. Often from a native speaker. It’s 
more how you’d be exposed to it if you were to go to another country. I think that interests the 
learner more. I focus a lot on reading too because I think that’s another thing in a foreign country; 
for example, you have to read signs, you have to read a menu, whatever. Reading is important as 
well. So if I were to say one more than the other, maybe audiolingual.  
Don Quixote 
I use TPRS at levels I, II, and III but in AP, I do more grammar and analyze the language. I use 
TPRS at all levels. 
El Jefe  
I teach the way I do because I know it works. What happened is we have to identify our style of 
learning. In this case, we’re dealing with teenagers and maybe the topics have to be different. 
What used to work when I was a teenager doesn’t work now. The approach to education has 
changed so much.  
 
Summary 
The reasons for using different methods are wide ranging. Roberto Clemente prefers 
memorization while Dulcinea encourages positive feedback. Carlos Fuentes enjoys the 
audiolingual method because the student hears what he/she speaks. Don Quixote is very 
commited to the TPRS method. El Jefe seems uncommitted to a method but teaches in a way that 
he feels comfortable with. 
9b. Do you teach the Spanish language the way you were taught? Please explain.  
Roberto Clemente 
I was taught the dialogue method. Here is the dialogue. You learn the dialogue. You get in front 
of the class and give us a dialogue. Skits. It was a one-man dialogue, and that was it. I don’t teach 
that way. My thought is to bind all the methods together and that is the way you want to teach. 
The total physical thing is a good thing for basic stuff, basic commands. 
Dulcinea  
No. It was an awful experience. My experience was straight textbook and memorization. I try to 
make the experience more positive. 
Carlos Fuentes  
 I think I do probably use some methods the way I was taught. I don’t know that I use them to the 
same extent as I was taught. I use them but not to the same extent. I’ve used every technique: 
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drills, skills, repetition, repeat, listen, watch, and read. 
Don Quixote 
The grammar approach is where they are going into language and studying languages per se. 
That’s more of what I did. That and dialogue. But I don’t use that method. I touch on it but I do it 
in a more natural way.  
El Jefe 
We memorized the rules, etc. Abstract has to be part of it but I don’t want to take the risk. I want 
them to make a mistake. Because I think they learn from their mistakes. The way I was taught, I 
wasn’t allowed to make mistakes. I like what I call survival. Survival is number one I think. It’s 
more important that my students understand how to say it and how to do it instead of memorizing. 
I’m a drama person. I would say that is my strength. But in drama, I use survival. For example, 
you teach it in a way people use it. It doesn’t do any good to teach something to the kids if they 
don’t care about it. I need to make sure they understand the Spanish language. 
Summary 
Diverse responses were received from the teachers: Some believe language acquisition has 
evolved and old methods (those they learned from) are archaic and do not work well with 
teenagers today (dialogue, audiolingual, grammar). 
 
Interview Question 
10. What methods or approaches do you use the least in your classroom? And why? 
Roberto Clemente 
The one I use the least, again, I don’t just throw out the grammar. I don’t use total physical 
response, TPR, or TPRS. I just don’t go that way. I try to communicate and this is what I’m going 
to ask you. 
Dulcinea 
I actually don’t do a lot of TPR. I tried it but it was hard for me. 
Carlos Fuentes 
TPR. It was used on me and I thought it was childish. I’m just not that touchy-feel good that has 
to be required and I don’t like it on me so I don’t use it.  
Don Quixote 
The silent way. Although I do touch on it, but not really.  
El Jefe 
[He didn’t answer this question but made these comments.] Because I’m not a good storyteller, 
some people like to teach using songs. You’ve got to go more to the heart of it. It’s not only 
teaching the kids, even though you know their strengths. 
Summary 
The consensus among the teachers is that TPR is least used although the silent way and TPRS 
were mentioned as only rarely used. 
 
Interview Question 
11. Is there anything else you would like to share regarding foreign language methods and 
approaches as well as ACTFL’s “five Cs” that has not yet been covered in this interview? 
Roberto Clemente 
The only thing I can say is, everybody should have his own method. Once they’re comfortable 
and successful, let it be. Don’t say I teach it this way so it’s the best way, because it’s not going to 
be the best way. It may be the best way for you, but not for somebody else. 
Dulcinea 
One thing I really like about the five Cs is its focus on authenticity and we all know the world 
market, the world economy, and cultural sensitivity are so huge for anybody. I think the foreign 
language classroom is a good place for students to learn that. I tell them from day one that that’s 
my goal, to be culturally sensitive. At first they don’t understand, but again from experiences I’ve 
had so far, students say they realize they weren’t sensitive. I didn’t know. But the foreign 
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language classrooms are the perfect avenues, because it’s part of the curriculum. It’s easy to talk 
about that kind of stuff. I’m definitely learning and evolving as a teacher. I’ve changed a little bit 
from the beginning. I feel I have more substance in my teaching. At the beginning because my 
experience was so boring and I didn’t learn, I think it was more the other way of teaching rules. 
I’m very excited and hope the students are excited. We play a lot of games and I feel learning is 
going on.  
Carlos Fuentes 
Did I say how much I dislike TPR? In regard to audiolingual, I’m not opposed to doing it and I 
probably do most of the others. But I don’t think I do everything in every situation. I don’t do 
some things. Some methods I only use once a year. When we do a piñata, it’s not really Spanish 
learning but we focus on culture and we’re learning language per se. In regard to the five Cs, 
they’re all valuable. I don’t discount any of them. I think a lot depends on where you teach and 
the age level and what is the goal of the learner? Is the goal to become fluent when they go to 
another country so they can get a job? Or is it to graduate so you can go to college? I think these 
goals can influence the emphasis we put on them.  
Don Quixote 
Methods have to be interactive. No matter what else, it has to be interactive. I mean the learner 
has to be part of the process and he’s going to answer questions. That means you’re going to 
answer back in some way, whether it is to be physically or verbally, somehow you get the answer 
back. 
 With TPR you can only go so far. Maybe four weeks would be plenty. I’d be out of my tree 
wanting them to say something. Kids come to me saying, “I didn’t learn anything in Spanish I.” I 
know they’re doing a good job in the junior highs. I don’t care how they teach. It doesn’t matter to 
me. We have these ladder meetings. As long as they’re having a good time. If it’s not fun for the 
kids, they’re not going to take Spanish III. So the only way they’re going to be successful in 
language is when you maintain the enthusiasm they had when they started learning another 
language. That changed everything for me.  
 TPRS. Here’s the story. Blaine Ray has written some stupid little stories and they’re so nutty, 
they remember them. You could take those stories and I’d take them home so the more I read, I 
got all the method stuff out. I thought, How am I going to do this? It pointed to TPRS. He lives in 
Utah now. Now he just travels around promoting the TPRS. Krashen agrees with Blaine Ray. 
Everything I read on Krashen has great philosophy but you can’t take principles and teach a class; 
it’s like grammar. The only people who care about grammar are language teachers. Nobody else 
cares. That’s what I think of the five Cs.  
El Jefe 
I wish we could create an environment where we could actually use those in the school system 
like teaching experiences in Mexico where they can talk without being graded.  
Summary 
Three of the teachers stated that the standards had some value. More telling were two who didn’t 
value the standards. Roberto Clemente believes standards shouldn’t constrain a teacher’s natural 
preference. Dulcinea likes the fact that the standards all create “authenticity” (world awareness, 
culturally sensitive). Carlos Fuentes likes the standards but admits to using only a few in varied 
situations. Don Quixote emphasized interactivity (TPRS)—clearly his strength. It seems to be 
more valuable than all of the standards to him. El Jefe would like to see grading pressure taken off 
the students so they could simply speak and learn.  
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Other material extracted from the interviews
Roberto Clemente 
Rating of the five Cs: 
 1. Communication 
 2. Comparisons 
 3. Connections  
 4. Communities 
 5. Cultures 
 Favorite teaching method: Communicative. He says this is the best method for student 
learning. 
 Least favorite: TPRS. “I just don’t use the physical response. I don’t go that way.”  
 Inservice. Mentioned they had a department get-together two years ago that talked about 
standards.  
 Teaching or coaching? He is a baseball/basketball coach. He says, “I am a teacher first, then a 
coach. My passion is to help students learn Spanish and secondly I am a coach on the field. Those 
are my priorities.”  
Dulcinea 
Rating of the five Cs:  
6. Communication 
7. Cultures 
8. Communities 
9. Comparisons 
10. Connections 
 Favorite teaching method. “Dulcinea” was not familiar with teaching methods but said she would 
likely use the cognitive and natural approach.  
 Least favorite: TPR. 
 Inservice. No inservice from district or state regarding ACTFL standards. 
Teaching or coaching? She is a volleyball coach. “Without question I’m a teacher first before 
coaching. Coaching is just a side benefit from teaching. I love teaching Spanish.  
Carlos Fuentes 
Rating of the five Cs 
6. Communication 
7. Cultures  
8. Comparisons 
9. Communities 
10. Connections 
 Favorite teaching method: audiolingual. His next favorite is grammar translation.  
 Least favorite method: TPR.  
 Inservice: Only mentions e-mail received from state office talking about standards.  
Teaching or coaching? He is the girls’ golf coach and also teaches architecture.  
 “I am in education because I teach the architecture classes at this high school. I teach Spanish I and 
Spanish II and I’m also the architecture and CAD instructor at our school. I got my foot in the door 
of education because I have a degree in Spanish but my preference is the architecture classes. I 
enjoy being a golf coach and I enjoy that more than being a Spanish teacher. That’s my story.”  
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Don Quixote 
Rating of the five Cs 
6. Communication 
7. Connections 
8. Cultures 
9. Comparisons 
10. Communities 
 Favorite teaching method: TPRS, without question. 
 Least favorite method: the silent way. 
 Regarding the five Cs, did not mention any inservice/conferences from district or state. 
 Teaching or coaching? He is a track coach. He says: I am most definitely a coach first and a 
teacher second. Truth be told, I am in education because of coaching. Spanish is not my passion but 
coaching is my gift. I’ve a great impact on athletes more so than kids in the classroom. Personally I 
bleed, cry, have success and failure with athletes. I don’t make that same connection with students 
in the classroom. Teaching is the way I got into being a coach. I would not teach if I could not 
coach. That’s the truth.  
El Jefe 
Rating of the five Cs.  
 1. Cultures  
 2. Connections 
 3. Communication  
 4. Comparisons 
 5. Communities 
 Favorite teaching method: Scaffolding. His understanding of scaffolding is when one 
teaches a concept and it connects to another concept.  
 Least favorite method: TPR and TPRS. 
 Of the five Cs: Says he has received information from workshops, conferences at Weber, 
University of Utah, and AP conferences. 
 Teaching or coaching? He is a track coach. He said, “I’d say it has to do with making a difference 
on the children. I look at it both ways. Teaching profession is a passion. So that is the difference. 
Coaching is not a profession to me. Coaching is what I do for free. I’m a teacher first but even in 
coaching, you have to be a teacher. Given the option of being a teacher or a coach, I would be a 
teacher.” 
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Appendix G 
 
The 20 Observations
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The Four Observations: Roberto Clemente, 
High School #1 Observation #1  
Took place 3/25/10, 7:55-8:55 
Observation/narrative notes  
 26 students in classroom. 
 Nice decorations in classroom: Lots of flags, posters, sombreros, artifacts 
from Latin America.  
 Students had brought assigned food items into the class (chips, tortillas, 
cheese, salsa) for a fiesta.  
 Talked about La Pascua (Easter). 
 Gave a brief explanation about Easter. 
 Talked about reflexive verbs. 
 Gave students a handout.  
 Called on students to respond. 
 Focus was on reflexive verbs. 
 Tried to engage students. 
 Students seemed happy and enjoyed the social part of the class. 
 Assisted students in meal preparation. 
 Talked about Good Friday. 
 Talked about Catholicism. 
 Reviewed reflexive verbs: acostarse, bañarse, despertarse, vestirse.  
 Students seemed attentive and focused on lesson. 
 Gave explanation of reflexive verbs and asked what type of clothes they put 
on.  
 Wrote five questions on the board: ¿A qué hora te levantas? ¿Se pone Ud los 
zapatos? ¿Cómo se viste Ud para la fiesta? ¿Cómo se llama el hombre? ¿A 
qué hora se acuesta Ud? 
 
Methods and Approaches 
 For 30 minutes, teacher asked questions about reflexive verbs and clothing. 
He also gave them a handout pertaining to reflexive verbs.  
 He used the audiolingual method for 30 minutes.  
 He played Spanish music while students ate chips, salsa, and so forth.  
 
Five Cs 
 For 30 minutes, teacher was involved with communication, asking about 
reflexive verbs and asking questions.  
 He also talked about cultures for 30 minutes, discussing Easter and 
Catholicism.  
 He talked about comparisons for 10 minutes, referring to English grammar 
rules.  
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Ancillary class materials used during the week 
 Gave a handout about reflexive verbs, present participle, and gerunds. 
 
Summary of observation #1:  
 Students seemed happy and enjoyed the fiesta and food segment of the 
lesson. 
 Involved students using reflexive verbs.  
 Needed to review the vocabulary for clothing.  
 
Observation #2 (Roberto Clemente) 
Took place 3/29/10, 10:20-11:20  
Observation/narrative notes  
 34 students were in this class. 
 Corrected past tense assignments in class. Students traded papers with 
classmates. 
 Mixed explanations with Spanish and English. 
 One student was sleeping with his head down. 
 The class seemed a little sleepy. 
 He went down the rows and asked students questions. 
 Demonstrated how to conjugate in both singular and plural forms. 
 Had students do pair work for five minutes, working on past tense questions. 
 Teacher gave students validation when they answered correctly, saying such 
things as “Muy bien, excelente,” and “Muy bueno.”  
 Used flash cards for questions.  
 Questions he used for pairs: “Did you wash your hands today?” “Where did 
you work last summer?” “Where did your family live last year?”  
 Teacher asked questions in Spanish and had to clarify in English with a few 
students.  
 Told students there are two important phrases to know: ¿Cómo se dice? ¿Qué 
quiere decir?  
 
Methods and Approaches 
 For 60 minutes he used grammar approach, talking about past tense rules 
using handouts.  
 For 20 minutes he used cognitive approach, having students in pairs working 
on past tense questions.  
 Had students correct their assignments verbally. 
 Had explanation on past tense reflexives.  
 
Five Cs 
 The full 60 minutes teacher used the communication standard. 
 Worked on past tense, having students do exercises and working in pairs.  
 Also gave explanation of the importance of accent marks.  
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Ancillary class materials used during the week 
 Gave out handouts on past tense and stem changing verbs. 
 Handouts specifically focused on past tense. 
Summary of observation #2:  
 Teacher tried to elicit questions from the students, having them respond in 
past tense.  
 For the most part, students were engaged in the lesson.  
 He could have emphasized accents more in verbal responses. 
 Could have used more choral drill in conjugations. 
 It was evident students felt comfortable in the classroom.  
 
Observation #3 (Roberto Clemente) 
Took place 4/7/10, 10:20-11:20 
Observation/narrative notes  
 35 students in the class today. 
 Gave students handout on past tense. 
 Students did translations from the past tense. 
 It was evident the students did not understand the reflexive verbs. 
 Gave students past tense focusing on stem changers. 
 Had students work in pairs. 
 Teacher led the lecture. 
 The stem changers he worked on were o-ue, e-i, e-ie.  
 Teacher was a little upset when students did not follow directions. 
 Teacher asked in English, “Who ate?” “We ate.” “He danced.” Then he asked 
the students to translate into Spanish.  
 The whole lesson was cognitive and cognitive approaches.  
 
Methods and Approaches 
 For 50 minutes, he emphasized past tense, having students work on past tense 
and handouts.  
 For 40 minutes he had students work in pair work, asking questions and 
responding in the past tense. This was a cooperative learning exercise.  
 
Five Cs 
 The whole 60 minutes was focused on the communication standard. 
 Worked on past tense doing handouts and responding and asking questions in 
past tense with emphasis on stem changers.  
 
Ancillary class materials used during the week 
 Gave handout on grammar translation. 
 Gave handout on past tense. 
 
Summary of observation #3  
225 
 
 Teacher was a little frustrated with students not knowing past tense and 
seemed to plow through the past tense and stem changer rules.  
 It might have helped had the teacher used a game to help students learn past 
tense concept.  
 In my experience, it is difficult to teach a new concept, and past tense takes a 
lot of review and patience. 
 Without question, this lesson focused on grammar and cognitive approaches.  
 
Observation #4 (Roberto Clemente) 
Took place 5/20/10, 8:00-9:00  
Observation/narrative notes  
 21 students in this class. 
 Explained four verb forms: present, past tense, imperfect tense, and 
participle.  
 Gave students a review of these four tenses and assigns an in-class 
assignment. 
 Students worked on handout, focusing on the four tenses. Teacher circulated 
and helped students with individual assignments.  
 He had a timer and it rang for time allotment.  
 Teacher brought class back together to correct in-class assignment. 
 He had students write individual responses on the board. 
 Teacher gave corrections to the responses, in English. 
 Teacher asked oral questions, focusing on the four tenses. 
 Teacher encouraged students to write down the correct conjugations on their 
papers.  
 Reviewed imperfect tense and wrote verb endings on the board. 
 Had the students do homework from textbook.  
 Compared English with reflexive verbs.  
 Finished class having students play a game, “Light up the Eggs.” It is 
somewhat like Jeopardy! where students have a control button which they 
pushed to light up an egg and respond to a question.  
 He also had students do limited choral response. 
 
Methods and Approaches 
 Teacher was very detailed in explaining the four tenses. 
 Teacher asked questions while he explained concepts. 
 Validated students if they got responses correct. 
 Used the grammar translation method for 60 minutes.  
  
Five Cs 
 For 60 minutes he used the communication standard. 
 Explained the four verb forms, present, past, imperfect, and participle, and 
had students do homework from the textbook.  
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 He had the students play a game where they push a button which lights up an 
egg and answer a question pertaining to the four tenses.  
 
Ancillary class materials used during the week 
 Handout referring to vocabulary and past tense verbs. 
 Handout focusing on the imperfect tense and past tense. 
 Handout on stem changers. 
 Handout solely on translation. 
 
Summary of observation #4  
 In summary, it was a very grammar based lesson. Teacher validated in both 
English and Spanish. All students seemed engaged. Teacher was 
approachable. and spoke about 50% in Spanish and 50% in English.  
 Students were preparing for a mastery test that would take place next week. 
 It was obvious the kids liked playing the game and responding to the 
questions.  
 I would suggest more oral questions and choral practice. 
 Also teacher needs to emphasize that students need to do more individual 
study of verb tenses. 
 It appeared that having a game helped the students be more engaged in trying 
to learn the four tenses. 
 
The Four Observations: Dulcinea, 
High School #2  
 
Observation #1  
Took place 3/24 10, 7:55-8:55 
Observation/narrative notes 
 She has nice decorations and flags.  
 Large classroom. 
 28 students present.  
 One wall has a row of windows.  
 Has a senoritas wall of fame on one wall. 
 Spoke in English and the students shared stories. 
 Teacher chewed gum during lesson. 
 Two students were eating apples in class. 
 Told students to put desks in a circle.  
 Had students tell stories in pairs. 
 Validated using English, saying “Good job.”  
 Majority of students were engaged; two were sleeping.  
 Three boys told a story of a dog named Spot, in Spanish. 
 Teacher responded, asking a question about the story. 
 The students responded using a mixture of Spanish and English. 
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 Later on, four girls told a story about the zoo. They talked about bears, 
monkeys, lions, tigers, elephants. The teacher asked the girls questions about 
the story such as, “What color is the lion? What sounds does he make?” and 
so forth. 
 The teacher tried to elicit questions from the students. 
 Students were able to respond to the majority of the questions. 
 Students asked the teacher for help with pronunciation. 
 Two girls gave a presentation about jelly and peanut butter sandwiches. 
 Teacher finished the class, talking about grades and stories. 
 
Methods and Approaches 
 Teacher used cognitive method 40 minutes; asking questions about the 
stories.  
 
Five Cs 
 Teacher used communication standard, asking questions about the story and 
engaging students. 
 
Ancillary class materials used during the week 
 Handout on past tense, verbs, review of verbs, past, perfect, and progressive 
tenses. 
 Song, “La Historia De Juan” (lyrics). 
 Emphasis of handouts was on grammar translation. 
 
Summary of observation #1:  
 Used communicative approach.  
 Asked questions in Spanish.  
 Validated students. 
 Could do more teaching in target language.  
 Friendly classroom. 
 
Observation #2 (Dulcinea) 
Took place 3/31/10, 7:55-8:55  
Observation/narrative notes  
 23 students in attendance.  
 No handouts this week.  
 Teacher wrote on the board, “What plans do you have for spring break?” 
 Teacher asked students questions and tried to stay in target language.  
 15 students were called on. One boy was sleeping.  
 For the first 20 minutes she stayed in the target language and discussed her 
plans for the spring break. 
 For the next 40 minutes, she let students work on projects for the BYU 
language fair.  
228 
 
 She circulated and listened to projects and presentations. 
 She told students that even if they don’t go to the fair, they still have to 
participate.  
 Teacher went out into the hall and helped students with their skit.  
 Students were working on playing basketball for their skits, using Spanish 
vocabulary. 
 In the classroom, two students were listening to iPods during discussion.  
 The majority of the students were working in pairs, involved in their projects. 
A few students were off-task, talking about other things—movies, dating, 
school, and not about the Spanish language.  
 Teacher told students, in English, they need to prepare for the fair and 
emphasized they will be embarrassed if they don’t prepare well.  
 Students prepared in three areas: show and tell, humorous stories, and 
prepared talks.  
 Teacher told kids to stay on task, in English. 
 She validated in English, and said, “That is awesome!”  
 She needs to stay more in the target language. 
 It would help if she were to model in the three areas for the fair. 
 She gave students tips on how to prepare for skits but does not model.  
 
Methods and Approaches 
 For the first 20 minutes, she used the natural approach, asking, “What are 
your plans for spring break?” and eliciting questions trying to get the students 
to talk in the target language.  
 The last 40 minutes of class, students were involved in pairs, preparing for 
the language fair.  
 
Five Cs 
 The whole 60 minutes was immersed in the communication standard. 
 
Ancillary class materials used during the week 
 None  
. 
Summary of observation #2:  
 Teacher used communicative approach. Students were preparing for the 
language fair. She validated both in Spanish and in English.  
 I suggest the teacher model the three areas of the language fair and to teach in 
the target language, and also to validate students using Spanish words instead 
of English words.  
  
Observation #3 (Dulcinea) 
Took place 4/29/10, 8:00-9:00 
Observation/narrative notes  
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 28 students in class.  
 Started class with the question, “What will you do this summer?” Asks the 
students to respond in Spanish. 
 She talked about grammar rules for future tense. 
 She validated the students, using Spanish. 
 She had the students present their skits.  
 She taught about irregular verbs, using future tense. 
 Students tried to speak but made many grammatical errors. 
 She gave out a handout on irregular verbs and explained the irregular stems 
for the future tense. 
 She said by knowing the stems, it will help understand the conditional tense.  
 At the end of the period, the students were put in pairs and given cards to 
conjugate different tenses.  
 They were to conjugate the verb according to the color of another card. For 
example, the future tense is an orange card; the imperfect tense is a yellow 
card; the past tense is a green card; the present tense is a red card; and the 
present progressive is a blue card. 
 Before class started, kids came to speak with the teacher. It was obvious she 
was approachable and that they trust her. Three Hispanic girls came in before 
class and talked with her. One student said today was her birthday. The 
teacher gave her a gift, a bag of Mexican candy. 
 Teacher did not teach vosotros pronoun.  
 Teacher had a timer and had students move to another partner when it rang to 
review another verb.  
 It was a fun activity for the students to learn other verbs and review grammar 
rules. It gave a chance for students to work with other students.  
 
Methods and Approaches 
 For 30 minutes she talked about future tense and future tense endings.  
 She gave them a handout. 
 For 10 minutes she used the cognitive approach, doing oral and written skills 
in pairs. 
 For 40 minutes she utilized the natural approach, having students talk about 
what they plan to do this summer and presenting skits directed at producing 
the target language.  
 
Five Cs 
 For 60 minutes she implemented the communication standard, having 
students talk about what they would do this summer, reviewing grammar 
rules using the future tense, and having students present skits on guessing 
who the person is. Examples: Jazz players, dancers.  
 
Ancillary class materials used during the week 
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 Gave out handout on the future tense and a handout that elicits questions, 
asking what students do in their free time.  
 Emphasis on grammar translation and cognitive approach, also the 
communication standard.  
 
Summary of observation #3:  
 Teacher did a nice job in having students learn verbs in a fun way by 
changing partners and learning verbs with colored cards.  
 Emphasis was on the grammar translation and natural approach.  
 Only component of the standards was communication.  
 Teacher spoke 70% in target language and 30% in English. 
 It was obvious the teacher is approachable and the kids felt comfortable 
asking her questions.  
 When she reviewed the irregular future verbs, it would have helped had she 
used total response and modeled pronunciation of the verbs.  
 In this observation, I liked that she worked on oral and written proficiency.  
 
Observation #4 (Dulcinea) 
Took place 5/7/10, 8:00-9:00 
Observation/narrative notes  
 28 students in class 
 Started class with a bell ringer, asking, “Where would you live in the whole 
world, and why?”  
 Called on various students and tried to get them to speak in the target 
language. 
 This was a unique day because they had brought computers to the class and 
the students were preparing to take a STAMP [standards-based assessment 
measurement proficiency] test from the district.1 The students needed to 
listen to what was being said on the computer and summarize what was being 
said on the tape. The teacher circulated in the classroom and students seemed 
to be engaged. 
 Students listened to the audio two or three times. They were asked to write a 
summary about the audio presentation. 
 Told the students to finish the project and turn in their assignment. Asked the 
students what they learned from the audio and the students responded on how 
Spanish speakers have different accents. This led to how accents change from 
Mexico, Argentina, Colombia, Spain, etc.  
 At the end of the class, the students played a game. They were in different 
parts of the room. They asked questions about grammar and culture. Teacher 
validated them and encouraged students to speak the target language.  
 Involvement in “Latinos in Action.”  
                                                 
1 This test was brought in to see if Spanish II teachers wanted to pilot this program. 
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 An interesting side note. Today was college day and the teacher asked the 
students where they were going to college. She asked in English. It would 
have been better if she had asked the question in Spanish.  
 
Methods and Approaches 
 For 60 minutes, she used grammar translation. She had the students tell 
where they would like to live in the world, and why. She reviewed the 
conditional and future tenses.  
 Game: She had students ask questions that might be grammar or cultural 
questions. 
 40 minutes of the class was audiolingual where they were listening to a native 
speaker talk about buying clothing, a taxi ride, buying tickets for a concert, 
their favorite food, description of a person, or talking about family. 
 She used the natural approach for 10 minutes, trying to get the students to 
talk in the target language.  
 The cooperative method was also used in this class where students were 
paired at the computers, using the audiolingual method.  
 
Five Cs 
 During the whole period, she used the communication standard where she 
would ask where they would like to live in the world, and why. Also part of 
the communication standard was use of the computer in the class for the pilot 
of the STAMP test; and at the end of the class where students asked questions 
about grammar or culture to each other.  
 The cultures standard was implemented when the teacher talked about the 
differences in accents, making contrasts with Mexico, Spain, Colombia, 
Argentina, and so forth. She also talked about the foods of the various 
countries during the game such as mate, a favorite beverage in Argentina, and 
tapas which are hors d’oeuvres from Spain.  
 Communities standards were utilized where she had a person from the 
Dominican Republic talk about how the accent is different from other 
speakers of Spanish.  
  
Ancillary class materials used during the week 
 Handouts on the conditional tense.  
 Grammar exercise on conditional tense.  
 Handout on imperfect subjunctive with conditional tense. 
 Emphasis on grammar and cognitive approach.  
 
Summary of observation #4:  
 Teacher used grammar, audiolingual, and natural approach methods in the 
class. Of the standards, the communication standard was used extensively 
followed by cultures and communities standards.  
 It was a very engaging class. The instructor had a variation of instructional 
232 
 
methods.  
 Teacher was very approachable and the students seemed to be very engaged. 
 
The Four Observations: Carlos Fuentes, 
High School #3  
 
Observation #1  
Took place 4/13/10, 11:50-12:50  
Observation/narrative notes  
 31 students in the class. 
 Decorations: piñatas on the ceiling, flags, posters, maps, and a wall hanging from 
Chile.  
 Very nice ambiance. Very conducive to learning. Many artifacts from Latin 
America.  
 Told students to pull out their workbooks.  
 Teacher only talked.  
 Students corrected work from workbook.  
 One girl was sleeping; two had their heads on their desks. 
 Students did work on workbook, on command forms. 
 Emphasis was on grammar, all teacher-driven. 
 90% is in English; 10% in Spanish. 
 Students took a short quiz pertaining to the temporal verb estar and adjectives on 
how a person feels. 
 Gave students a bathroom break for five minutes and they returned to do a 
worksheet talking about the body. 
 Teacher did not stay in the target language and all instructions were in English; 
nothing in Spanish. 
 Teacher seemed to be very strict and rigid.  
 The class was very workbook and handout driven. 
 Teacher did not give any validation in English or Spanish.  
 
Methods and Approaches 
 For 50 minutes of the observation, without question it was very grammar 
translation approach. 
 Teacher had students do work from the workbook, focusing on reflexive verbs 
and the verbs tener and estar.  
 He gave them a small quiz on these verbs and a handout on vocabulary. 
 This class was very much teacher-driven. 
 
Five Cs 
 Communication was the emphasis, 50 minutes.  
 Teacher concentrated on written efficiency through workbook and test.  
 No oral practice in the class.  
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Ancillary class materials used during the week 
 Gave students a handout about body parts.  
 Handout on vocabulary.  
 Handout on reflexive verbs. 
 Handout on negative and formal commands. 
 Handout that talked about the verbs estar, sentirse, and tener. 
 Handouts were very grammar translation oriented 
 
Summary of observation #1:  
 Teacher was very handout and workbook driven in his approach. 
 No emphasis on speaking in the target language.  
 I am surprised he did not give any validation in Spanish or in English. 
 Seemed very rigid and dry in his teaching method.  
 The whole class period did not ask any questions in Spanish. 
 90% of the class was taught in English; only 10% was taught in Spanish.  
 Recommendations: Speak in the target language. Be approachable. Show some 
humor in his methods and not come off as being terse in the classroom. Try and 
make the class fun. It would also help the students if he used choral response and 
asked open-ended questions in the target language.  
 
Side note: Of all the teachers I observed, four of them mentioned to the class that I 
was a doctoral student, doing research on foreign language acquisition. This teacher 
made no mention of why I was in the classroom.  
 
Observation #2 (Carlos Fuentes) 
Took place 4/19/10, 11:30-12:30  
Observation/narrative notes  
 28 students in the classroom. 
 He got the students’ attention because the class was a little rowdy. He had 
students listen to a CD where a Spanish-speaking person talked about reflexive 
verbs.  
 Gave a short review of grammar, in English. 
 Students listened to a native speaker on a CD and they responded on paper if the 
sentence was logical or not logical.  
 Administered an in-class exam on reflexive verbs and commands. 
 Sat at his desk and proctored the exam. 
 Gave the students five minutes to take the test and had them turn in the exams.  
 Teacher returned the tests to the students to be corrected. 
 As he corrected the exam, it was done in English and he only interjects Spanish 
when needed. 
 It is apparent the students did not do well on the exam. 
 Gave the students a short break to go to the rest room. 
 He taught the class 90% in English and 10% in Spanish and not once did he ask 
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the students a question in the target language.  
 
Methods and Approaches 
 For 60 minutes, he used the grammar translation method having the students 
review reflexive verbs and commands. 
 For 10 minutes they listened to an audiotape and took an in-class exam, marking 
on the exam as to whether the responses were logical or not logical.  
 
Five Cs 
 Focus was on the communication approach, specifically written communication. 
 Teacher had a segment where he had the students listen to a CD and take an 
exam regarding whether the sentences are logical or not.  
 
Ancillary class materials used during the week. 
 Handout reviewing body parts and daily routines. 
 Handout on culture in Argentina. 
 Handout on vocabulary referring to medical issues. 
 Handout on reflexive verbs. 
 Handout on Florida. 
 Crossword puzzle in English where they needed to put the Spanish word in the 
puzzle.  
 
Summary of observation #2:  
 In sum, I am very surprised this teacher used so much English in a Spanish II 
class. 
 The class had absolutely no oral practice. 
 The students spoke to me in English. 
 They are surprised when I talk to them in Spanish when the class started, and I 
asked simple questions, in Spanish, asking what is your name, where do you live, 
do you like this class, etc. They would respond, in English, “We don’t speak 
Spanish. Why are you here?” 
 The classroom was full of cultural decorations promoting the Spanish language 
but the teacher did not elicit comments or questions in the Spanish language.  
 He corrected every assignment in English, only saying the correct Spanish word 
when needed. 
 I inferred from the students’ faces they did not do well on the exam. 
 I am at a loss as to why this teacher never encourages Spanish to be spoken in the 
classroom and once again speaks 90% in English and only 10% in Spanish.  
 Teacher was very textbook and handout driven. 
 I was surprised during the audio portion of the CD where the speaker was 
obviously a Cuban and spoke with a Cuban accent, and he failed to comment on 
how accents change in Latin America. 
 His style was dry and textbook driven. If you were to go into his classroom, you 
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would think it was a class of a very vivacious Spanish teacher, but when you 
watched him, you could see he was not very passionate about the subject.  
 
Observation #3 (Carlos Fuentes) 
Took place 4/23/10, 11:30-12:30 
Observation/narrative notes  
 29 students in the room. 
 Gave students a handout on Florida. Told students to do section #1. 
 Video on Florida. Had students ask questions about Florida. 
 DVD was in Spanish and talked about culture, food, music, Ponce de León and 
the Fountain of Youth. Teacher showed the video three times for comprehension. 
 Told students to go to the textbook and to answer questions in Spanish. 
 Map assignment: Label rivers, lakes, etc., of Florida. 
 Teacher circulated and helped students. Very little Spanish was spoken. 
 There were six students off task. They were not working on their assignment.  
 While students worked on handouts, teacher went to his desk and worked on his 
computer.  
 Students took a break and he had the students bar-check the new textbooks. 
 The last part of the class, teacher taught clothing and adjectives. Wrote the words 
on the board and then said the words. He had no choral response nor did he ask 
any questions in the target language. 
 During the video, he had to ask the students to be quiet, in English.  
 The video talked about Florida originally being controlled by Spain, Britain, and 
finally by the United States. 
 Some of the students had not brought their textbooks and he told them in a terse 
manner, they will lose points if they do not bring their books. 
 Some of the words he wrote on the board were camisa, camiseta, suéter, abrigo, 
vestido, chaqueta, saco, traje, traje de baño, and tienda de pantalones. He says 
the words correctly. There was no choral response. 
 He finished the lesson, talking about adjectives such as feo and bonito. 
 He talked about materials such as algodón, lana, and seda. 
  
Methods and Approaches 
 For 50 minutes, teacher used grammar translation, giving vocabulary from 
Florida and clothing.  
 The cognitive approach was used for 20 minutes where the students listen then 
write their responses. 
 The audiolingual method was used for 10 minutes, where the students watch a 
DVD in Spanish (on Florida and its history).  
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Five Cs 
 For 50 minutes, the communication standard was emphasized on listening and 
writing pertaining to the DVD on Florida and its history.  
 Handout on Florida.  
 Cultures aspect, 20 minutes, talking about Florida and its history, music, and 
sports that come from the Cuban heritage. Teacher talked about this very briefly.  
 Connections: For 30 minutes, students worked with a handout on maps and 
geography, showing how foreign language is connected to the study of other 
areas. 
 Comparisons: Talks about where blue jeans were adopted from English and in 
Spanish we say par and how that is close to saying pair in English.  
 
Ancillary class materials used during the week 
 Vocabulary handout that talked about culture of Florida. It also focused on 
present and past tense. Also showed the culture of the five Cs where students 
were asked about things in Florida that reflect the culture of the Latin American 
and Spanish cultures.  
 
Summary of observation #3 
 I saw grammar, culture, and audiolingual methods. The teacher talked 90% in 
English and 10% in Spanish. He never asked any questions. He never had any 
choral response. I am amazed how he did not try to engage the students in the 
target language.  
 I don’t know how the teacher knows if the students are learning anything because 
he did not ask oral questions.  
 The methods he focused on were grammar, cognitive, and audiolingual.  
 In reference to the five Cs he focused on communication, cultures, connections, 
and comparisons.  
 
Observation #4 (Carlos Fuentes) 
Took place 5/11/10, 12:00-1:00  
Observation/narrative notes  
 32 students. 
 Started class with a video which talked about the verb costar. It was narrated by 
a native speaker.  
 He also played a video that talked about numbers and demonstratives.  
 The video explained grammar in English. 
 The video also talks about the verb quedar. He told the students to go to the 
textbook and answer questions from the book. 
 Five students had their heads on their desks and were not paying attention. 
 Eventually there were six students with heads on their desks.  
 He went to the whiteboard and gave a demonstration of the demonstratives. 
 The explanations were given in English. 
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 He explained the concepts of old and young. 
 He told the students to do homework in the textbook and that they will have 20 
minutes to do the assignments. 
 Explanation of par and pair of jeans.  
 Teacher circulated and helped students with the assignment. They worked in 
pairs and they corrected the assignment at the end of the class.  
 Teacher said the Spanish words, modeling the correct pronunciation and the 
students did not repeat the words. 
 
Methods and Approaches 
 For 60 minutes, the lesson was devoted to the grammar translation method. 
 Students learned about the verbs costar and quedar. Taught students about 
demonstratives and comparatives. 
 Had students work for 10 minutes using the cognitive approach.  
 Students answered questions from the workbook and they completed grammar 
exercises. 
 For 30 minutes of the class, the students watched a video promoting the 
audiolingual method where they learned about the verbs costar and quedar, a 
review of numbers up to 1,000, and a review of demonstratives and 
comparatives.  
 
Five Cs 
 Communication standard was used for 60 minutes. 
 Students learned about the verbs costar and quedar. They reviewed 
demonstratives and comparatives and did homework in the textbook.  
 Teacher circulated and responded to questions.  
 The cultures standard was touched on for 10 minutes where the teacher talked 
about piñatas and they needed to finish decorating their piñatas for class.  
 
Ancillary class materials used during the week 
 No handouts this week. They were told to finish their piñatas, which took the 
place of handouts. They were also told to do homework in the textbook, focusing 
on three sections: numbers, demonstrative adjectives, and the verb quedar.  
 
Summary of observation #4 
 The whole lesson was basically grammar oriented and reviewed the verbs costar 
and quedar and how to use them in context.  
 No oral questions were asked during this lesson. 
 Teacher said students used the textbook about 50% of the time and also had the 
students purchase a workbook for $11 from which they turn in assignments.  
 The lesson was not very engaging. He used a video that talked about the 
grammar of the two verbs. The methods he used were grammar translation and 
audiolingual method. 
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 In reference to the five Cs, he utilizes the communication and very minimally the 
cultures standard.  
 I am bewildered why this teacher never tries to get the students to speak in the 
target language.  
 He basically does a good job explaining grammar concepts but he needs to 
engage the students. 
 He had opportunities to talk about culture, but never did. 
 During this lesson, two students were sleeping right next to me and it appeared 
the teacher did not care.  
 
The Four Observations: Don Quixote,  
High School #4 
 
Observation #1  
Took place 3/19/10, 7:55-8:55 
Observation/narrative notes  
 Great decorations using Spanish realia.  
 Posters of Latin American countries and Spain. 
 Posters and plaques from track and swimming.  
 Big picture of Steve Prefontaine, a great track runner.  
 Large poster of his son winning state swimming champion at swim meet.  
 31 students in class. 
 For 10 minutes teacher talked about housekeeping issues in the classroom 
(when assignments are due, when tests will be given, late work, etc.). 
 Began lesson using TPRS approach. 
 Told story of a person named Nick. Asked funny questions about Nick. Nick 
has a long nose hair. Teacher discussed vocabulary. Explained grammar 
principles in English.  
 Teacher wrote interrogatives on the whiteboard.  
 Maintained interest of students, asking questions in Spanish about Nick such 
as who Nick kisses and Nick playing sports.  
 Students worked in pairs as they translated the story of Nick. 
 Students seemed engaged in retelling the story. 
 Teacher gave students written handout talking about the story of Nick. 
 Teacher circulated and listened to what students said. 
 Essentially the teacher engaged the students by telling a funny story and 
subtly teaching verbs, nouns, phrases, etc. 
 
Methods and Approaches 
 For 50 minutes, teacher used grammar translation such as having students do 
choral responses, learn verbs, translations on the handout, etc. 
 For 10 minutes, teacher used the cognitive approach, having students work in 
pairs and asking each other questions.  
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 For 15 minutes, teacher used TPRS method utilizing the story of Nick. 
 
Five Cs 
 For 15 minutes, teacher used communication standard by utilizing the TPRS 
method, telling the story and asking questions about the person named Nick. 
 Taught the class interrogatives, had them work in pairs. Examples given: 
¿por qué? (“why?”), “¿dónde? (“where?”).  
 The students did translations. Asked students questions in the target 
language.  
 Used the comparisons standard for 10 minutes when he compared Spanish 
and English cognates and grammar structures. (For example, the words 
fabulous/ fabulosa; excellent/excelente.) Gave examples of grammar 
structure, how Spanish uses the organization of noun adjectives instead of 
adjectives and nouns in English. (For example, in English we say “white 
shirt,” and in Spanish we say “camisa blanca.”) 
 
Ancillary class materials used during the week 
 Handouts on grammar translation, story of Nick, and a song sung by Jennifer 
Lopez, “¿Qué Hiciste?” Essentially his handouts were TPRS-oriented and 
grammar translation-oriented.  
 
Summary of observation #1 
 Had students involved in TPRS storytelling method.  
 The students seemed engaged. 
 In regard to the five Cs, teacher used communication and comparisons 
standards. 
 Teacher had lots of energy and tried to tell the story and make it funny to 
engage the students. 
 Teacher asked many questions in the target language and was able to teach 
verbs, nouns, adjectives, interrogatives, etc. This was an interesting teaching 
method; however, it requires a lot of teacher energy and the teacher needs to 
have a good command of the language.  
 
Observation #2 (Don Quixote) 
Took place 4/22/10, 8:00-9:00  
Observation/narrative notes  
 32 students in attendance. 
 Teacher explained vocabulary that would be used in a storytelling activity. 
 Teacher taught using the TPRS method, telling a story of Megan who wants 
to have a perfect wedding.  
 Had students repeat key vocabulary. 
 The story talked about details of the wedding. Key vocabulary: la boda (the 
wedding), la cuenta (the bill), lo mejor (the best).  
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 Megan in the story says she wants a big wedding and that 978 people will 
attend. She also wants four animals to come to the wedding (an elephant, a 
giraffe, a hippopotamus, and a fat cat). Teacher explained the Spanish 
vocabulary pertaining to the story.  
 Teacher asked questions about Megan and used humor to engage the 
students. In the story, Megan visits the home of Will Smith to see if he will 
have money to pay for the wedding.  
 Students read the story and worked in pairs. They translated the handout 
together. 
 Teacher later gave them a handout that had been translated and circulated 
with each pair. 
 Students were told to raise their hands if they have questions. 
 This activity goes on for 50 minutes. 
 For the last 10 minutes of class, they watched a video called Dance with Me. 
The video was in Spanish and teacher asked the students to write down key 
phrases from the video. He stopped the video and had students write down 
key phrases such as ¿estás bromeando? (“Are you joking?”) un trago (a 
drink). 
 The video featured mambo music and dancing. Students were able to see 
Latin-American style of dancing as it compares to American styles of 
dancing. Mambo is a Latin dance of Cuban origin.  
 Teacher used humor and energy to teach the class with the TPRS method. 
  
Methods and Approaches 
 Grammar translation, 60 minutes. Reviewed vocabulary, asked questions on 
the story of Megan, had students translate the handout on the wedding of 
Megan, and reviewed vocabulary which pertained to the mambo dance from 
Cuba.  
 Also utilized audiolingual method where students watched and listened to a 
DVD, listening to Spanish music and phrases.  
 Used the TPRS approach for 50 minutes as he told the story in the target 
language and asked questions in the target language at the same time teaching 
nouns, vocabulary, verbs, etc.  
 Used cooperative learning with the students in pair work for 10 minutes.  
 
Five Cs 
 Used the communication standard for 60 minutes, reviewing vocabulary, 
telling story of Megan and her ideal wedding, translating handouts. 
 Used cooperative learning where students were in pairs, translating and 
telling the story of Megan. 
 Reviewed vocabulary about the video, talking about the mambo dance. 
During this section of the lesson, he touched on the present perfect tense.  
 Taught the cultures standard for 10 minutes when he showed the video, 
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exposing students to Latin-American dancing, particularly the mambo dance 
from Cuba. 
 
Ancillary class materials used during the week 
 Two handouts on TPRS on the story of Megan and her wedding.  
 Handout on timed writing where students were to write certain vocabulary 
words in a specific time frame.  
 
Summary of observation #2:  
 Teacher used TPRS, teaching vocabulary, verbs, and nouns about the story of 
Megan and her wedding. 
 He had students work in pairs to do translation. 
 Used grammar translation method, TPRS method, audiolingual method in 
this class.  
 Regarding the five Cs, teacher used the communication and cultures 
standards. Taught students about dancing in the Latin culture. 
 Used the video and stopped the video judiciously to teach Spanish phrases.  
 It is obvious the teacher loves this type of teaching method. It is one that 
requires lots of energy and he has this energy and command of the Spanish 
language. 
 Teacher was able to engage the majority of the students. 
 Teacher was approachable and energetic in the classroom. 
 The TPRS method is not for every teacher, in my opinion. It requires a 
teacher who dominates the language, who is innovative, a risk-taker, and 
most definitely is an entertainer for the students.  
 
Observation #3 (Don Quixote) 
Took place 5/6/10, 8:00-9:00 
Observation/narrative notes  
 33 students in the class.  
 They sing “Happy Birthday” to a student, in Spanish.  
 This lesson focused on dancing. Teacher had students move the desks to the 
side of the room and demonstrated dance moves. Students performed the 
moves in unison.  
 He had a student at the computer turn on the music. The music is salsa and 
mambo.  
 Teacher taught the moves. He had a girl in the classroom be his partner and 
they demonstrated the dance moves.  
 Students paired up, boys and girls, 15 pairs. Practiced the moves on their own 
with the music playing. 
 Teacher went back to his desk and had them come up in pairs and pass off the 
dance moves.  
 This took up 40 minutes of class time. 
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 The last 20 minutes teacher had boys on one side and girls on the other side 
of the room. Teacher demonstrated a fast turn dance move, also demonstrated 
a pretzel turn.  
 Students paired up and passed off these moves at teacher’s desk. 
 Teacher said, “Bueno” or “Excelente” as students pass off the moves.  
 Teacher made the lesson fun and entertaining. He was very energized. 
 The students dance to music by Celia Cruz.  
 
Methods and Approaches 
 For 60 minutes, the method used was the audiolingual method.  
 Students listened and danced to the music, salsa and mambo. 
 Teacher used the entire class period to teach and test the dancing moves. 
 
Five Cs 
 Focused entirely on culture for 60 minutes, demonstrating and teaching 
students the salsa and mambo moves.  
 Demonstrated moves and had students practice individually, then hooked up 
in pairs to pass off moves to teacher. 
 
Ancillary class materials used during the week 
 Handout listing dance moves that had to be passed off. This handout focused 
on cultures. Some dance moves included basic, rotate, side step, cross-over, 
combo, etc.  
 
Summary of observation #3:  
 Teacher demonstrated dance moves. Had students practice alone, in pairs, 
and then passed off moves to teacher at his desk. 
 Students learned several dance steps during the lesson. Teacher was very 
proficient in modeling the dance moves. 
 Teacher said his class missed out on celebrating Cinco de Mayo and this 
provided a way for him to talk about culture and Hispanic music in one class 
session.  
 Teacher used audiolingual method by playing the salsa and mambo music. 
 Teacher used the culture of the five Cs by exposing the students to salsa and 
mambo music. 
 Without question, teacher made the lesson fun and engaging. 
 Teacher was a very good dancer and I believe this is in part from being a 
track coach and having a wife from Peru who has exposed him to the dances 
of Latin America.  
 He told me that on occasion, his wife would come in and they would 
demonstrate dance moves to the students.  
 Not many Spanish teachers teach dance moves for an entire class period.  
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Observation #4 (Don Quixote)  
Took place 5/18/10, 11:30-12:30  
Observation/narrative notes  
 27 students in the class. 
 Explained about the famous Spanish playwright, Miguel Cervantes, and his 
famous work from 1605, El Quijote de la Mancha. Gave the students an 
abbreviated English edition and assigned students to read certain parts of the 
play. (He assigned one student to read the part of Don Quixote, another to 
read the part of Sancho, etc.)  
 Teacher had students read the parts in the class at the same time he talked 
about the symbolism of the play. Was Don Quixote sane or insane?  
 He explains that Don Quixote looked for glory and the teacher got up on his 
desk and said he was reaching the impossible dream, to some degree. This 
was where he talked about the musical version of the story.  
 
Methods and Approaches 
 The teacher read the play in English. There was no teaching of Spanish. Only 
focus was on a great literary classic.  
 
Five Cs 
 For 60 minutes, he focused on culture, talking about Spain, the Inquisition, 
the Gypsies of Spain, explained the titles of Don (a regal name for a lord), 
explains Catholicism of crossing oneself, involvement of church and state in 
Latin America and Spain. 
 Explained about horses and how they are able to make them dance. 
 For 60 minutes he used the connections standard. 
 Referred to the literature of Spain and how Miguel Cervantes is of the same 
time period as William Shakespeare. 
 Talked about the connection of Don Quixote, the play, and the connection of 
Man of La Mancha, the musical.  
 Talked about symbolism in this work and compared it to literature.  
 Asked whether Don Quixote was sane or crazy. 
 Talked about changes in time in the story where one moment the characters 
are at an inn and later they are in prison.  
 He wanted to show how this great Spanish literary classic connects to other 
areas such as theater, music, literature, history. 
 
Ancillary class materials used during the week 
 Gave out copies of the play, Man of La Mancha.  
 
Summary of observation #4:  
 Students read the play in English and teacher explained the play and the 
characters in some detail. 
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 There was no focus on any of the grammar methods or approaches. 
 In regard to the five Cs, the emphasis was on cultures and connections. 
 Teacher showed passion and enthusiasm about the lesson. 
 It is obvious the teacher has taught this lesson many times. 
 Teacher used gestures in imitating the key characters in the play. 
 Teacher was very animated in explaining how Sancho plays the bugle. 
Teacher was able to get the students to laugh.  
 Teacher used the play as a thought-provoking lesson, having kids give their 
opinions on a person being crazy or sane and made an analogy talking of rest 
homes, saying where old people live in their own world. 
 Very little Spanish spoken during this lesson but it was a great lesson devoted 
to a literary classic work.  
 Teacher said he did not present the play in Spanish because he wanted the 
students to understand it and later they would read Spanish excerpts and 
watch the Broadway version on video.  
 
The Four Observations: El Jefe, 
High School #5  
 
Observation #1  
Took place 3/23/10, 9:30-10:30 
Observation/narrative notes  
 Very nice decorations and flags of several South American countries. All 
decorations are Spanish-oriented. Numerous Aztec posters.  
 Ceramic wall decoration showing a Mexican sitting under a cactus by his 
donkey.  
 No sports influence. 
 32 students. 
 Spoke in English to discuss grammar. 
 Discussed present, past, future, and present progressive tenses. 
 Told students they needed to know their tenses and conjugations. 
 Used humor in the class as he taught the tenses. 
 Told students to get out a piece of paper. Spoke in Spanish and wanted the 
students to write verbatim what he said in Spanish and then translate into 
English. 
 Talked about Holy Week and details associated with the celebration. 
 Had students write three sentences in four different tenses: present tense, past 
tense, future tense, and present progressive. Had students turn these in at the 
end of the class.  
 While the students were working on this assignment, he was at the back of 
the classroom at his computer.  
 Told the students they can work in pairs and circulated during the 
assignment. 
245 
 
Methods and Approaches 
 Used grammar translation method for 60 minutes.  
 Students focused on learning verbs poner and poder. They were to conjugate 
these verbs in the four tenses.  
 Asked students to write verbatim what he said in Spanish and then translate 
into English. 
 Asked students to work in pairs and write sentences using the four tenses. 
 He sat at his desk and circulated when needed. 
 
Five Cs 
 Used communication standard for 60 minutes. 
 Had students translate and write down verbatim what he said in Spanish.  
 Had students write three sentences using the four tenses. 
 For 10 minutes he talked about Holy Week, discussing its importance in 
Latin America and Spain. 
 Used comparison standard, discussing Holy Week and why it is so important 
in Latin America and Spain.  
 
Ancillary class materials used during the week 
 Handout about vocabulary in the past tense. 
 Handout discussing rules for present tense, past tense, conditional tense, and 
present subjunctive. This handout also talks about the prepositions por and 
para. The emphasis of this handout was on grammar translation.  
 Handout concerning facts about Fidel Castro, which falls into the cultural 
standard.  
 
Summary of observation #1 
 Taught students about verbs poner and poder. Emphasis on four tenses—
present tense, past tense, future tense, and present progressive. 
 Emphasis was on the grammar translation method. 
 In reference to the five Cs, he focused on communication, cultures, and 
comparisons standards.  
 Students seemed engaged and worked in pairs.  
 Used humor to teach Spanish. 
 Teacher was approachable.  
 
Observation #2 (El Jefe) 
Took place 4/14/10, 8:00-9:00  
Observation/narrative notes  
 30 students in attendance.  
 Had students translate what he read to them into English.  
 He later asked students to respond from the textbook. (He asked oral 
questions using Spanish.) He asked who the students’ favorite singers are and 
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why.  
 Students worked in pairs as they did the textbook assignment. 
 Told students they needed to know the present progressive for the next exam. 
 Talked about sports in Latin America and told students that baseball is the 
number one sport in the Caribbean.  
 
Methods and Approaches 
 For 60 minutes teacher focused on grammar translation method. 
 Teacher had students translate from Spanish to English. They answered 
questions from the textbook. For 40 minutes students did paired in-class 
assignments.  
 
Five Cs 
 Utilized the communication standard for 60 minutes. They did translations, 
working from textbook assignments, and did reading comprehension which 
focused on past tense and sports.  
 For 10 minutes, he talked about the importance of sports in Latin America—
soccer and baseball—and told students about famous Latin-American athletes 
such as Sammy Sosa, Roberto Clemente, Alex Rodriguez, etc. 
 
Ancillary class materials used during the week 
 Handout focusing on present tense and past tense verbs.  
 Handout on future tense. 
 Handout on possessives, vocabulary, and a crossword puzzle focusing on 
present tense. 
 The emphasis of these ancillary materials was grammar translation.  
 
Summary of observation #2 
 Teacher used grammar translation method and cooperative teaching 
technique in the classroom. 
 Students translated what the teacher read from Spanish to English and they 
did in-class textbook assignments. 
 In reference to the five Cs, he focused on communication, cultures, and 
comparisons. He explained the rules to the students in English. 
 Told the students that in Spain there are four official languages.  
 He also elaborated about the importance of sports in Latin America. 
 He taught in the target language about 50% of the time and went back and 
forth using Spanish and English in the classroom. 
 It was obvious the students felt comfortable asking the teacher questions. He 
circulated in the classroom during pair work. 
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Observation #3 (El Jefe) 
Took place 4/23/10, 8:00-9:00 
Observation/narrative notes  
 28 students in the class.  
 Had students get texts out and they answered questions from the text. 
 Talked about Mexican actors, for example Cantinflas. He also talked about 
the Mexican painter, Frida Kahlo, the famous feminist painter.  
 Had students work in pairs as they did in-class assignment.  
 Told students they would go to a Mexican restaurant, sponsored by the 
Spanish Club at the school, and would order a meal using Spanish.  
 Students continued to work in pairs and answered questions such as who is 
your favorite actor? What is your favorite movie? 
 Teacher tried to teach indirect object pronouns.  
 Teacher discussed verbs that are used with indirect object pronouns. 
Examples: aburrir, doler, fascinar, gustar, importer, interesar, etc.  
 Teacher circulated during the class, checking on pairs and listening to 
questions to each other in Spanish. 
 Teacher encouraged students to stay on task and to speak in the target 
language. 
 Teacher told students he is 55 years old and that they are young and should 
have lots of energy to study Spanish. (He said this in Spanish.) 
 He used Spanish about 70% of the time. 
 
Methods and Approaches 
 For 60 minutes, he focused on the grammar translation method. There were 
oral questions and book work.  
 He gave a review of indirect object pronouns. 
 He had students work on assignments from the text, talking about their 
favorite actors and movies and why.  
 Teacher circulated and gave help when needed. 
 
Five Cs 
 For 60 minutes of the class, teacher focused on the communication standard. 
 Had students do work from the text.  
 Students were asked oral questions and students were placed in pairs to ask 
questions about famous actors and movies and why. 
 For 20 minutes, teacher talked about Mexican movies and discussed two 
famous painters from Mexico, Frida Kahlo and Diego Rivera and their 
contributions to Mexico with their artistic works.  
 Ten minutes the communities aspect was touched on where he said the 
students would go with the Spanish Club to a Mexican restaurant and order in 
Spanish. (The restaurant is a place where the servers speak Spanish.) 
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Ancillary class materials used during the week 
 A crossword puzzle focusing on present and past tense. 
 Handout on present tense and past tense. 
 Handout reviewing basic vocabulary and grammar.  
 Handout reviewing treatments of medical conditions and body parts.  
 
Summary of observation #3  
 Teacher had students do in-class text assignments.  
 Students were placed in pairs to work on assignments. 
 Teacher circulated, responding to questions. 
 The focus of the teaching method was grammar translation. 
 In regard to the five Cs, teacher focused on communication, cultures, and 
communities standards.  
 Teacher used this lesson as an opportunity to talk about Mexican cinema 
referring to Cantinflas, the famous comic from Mexico.  
 Teacher referred to Salma Hayek who portrayed Frida Kahlo in the movie, 
Frida Kahlo.  
 Teacher tried to have students learn indirect object pronouns and practiced 
using them orally in the class. 
 Teacher was very approachable and tried to get the students to respond in the 
target language. 
 
Observation #4 (El Jefe) 
Took place 4/30/10, 8:00-9:00 
Observation/narrative notes 
 28 students in attendance. 
 Spoke about present perfect tense and the conditional tense.  
 Had students write 10 sentences in each of the tenses. Teacher circulated 
while the students worked on the 20 sentences.  
 Had students do book work that has to do with food from Spain. 
 After they finished the assignment, teacher gave a presentation on conditional 
and present perfect tense. 
 Talked with students about upcoming test and extra credit concerns. 
 Told students it is a culture day and that they would watch the movie, Tres 
Amigos.  
 Students watched excerpts of the movie. At the end of the movie, teacher 
talked about certain aspects that were brought out in the movie such as la 
plaza, the Mexican revolution, las adelitas.  
 Had the students discuss the problems of immigration and the drugs coming 
from Mexico.  
 Discussed beauty of Mexico found in the music, culture, foods, and easy-
going culture. 
 Talked about mariachi bands found in La Plaza Garibalde in Mexico City.  
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Methods and Approaches 
 For 30 minutes, teacher focused on grammar translation method, having 
students do written and oral responses pertaining to present perfect and 
conditional tenses. 
 Gave a list of vocabulary words pertaining to food. 
 For 30 minutes, teacher utilized the audiolingual method where the students 
watched the English language movie, Tres Amigos, with subtitles in Spanish.  
 
Five Cs 
 For 30 minutes this lesson focused on the communication standard where 
students focused on present perfect tense and conditional tenses, doing 
written and oral exercises.  
 For 40 minutes, the emphasis was on the culture standard where teacher 
talked about the foods of Spain such as paella and the Spanish tortilla.  
 Teacher also focused on the culture of Mexico through the movie, Tres 
Amigos. Discussion came up about the Mexican revolution, Pancho Villa, and 
the importance of the plaza in Mexico City. 
 Talked about the Catholic religion and its connection to the Spanish 
language. 
 
Ancillary class materials used during the week 
 Handout on past and imperfect tenses. 
 Handout reviewing present tense, past tense, future, present progressive, 
conditional, subjunctive, and demonstrative adjectives. The emphasis of these 
handouts was on grammar translation. 
 
Summary of observation #4 
 For the first half of class, teacher focused on conditional and present perfect 
tenses. 
 Students did written and verbal exercises. 
 Teacher spoke of the foods of Spain. 
 Teacher method and approach was grammar translation and audiolingual 
method. 
 The last part of class, teacher showed the movie, Tres Amigos, with Spanish 
subtitles. 
 Through this movie, teacher was able to talk about the culture of Mexico 
such as the Mexican revolution, the music, the women of the revolution 
called las adelitas, importance of why Mexicans keep their mothers’ last 
name, also importance of the Zócalo, the raising of the flag in the plaza at 6 
am in Mexico City. 
 Told students he is proud of his Mexican heritage and language.  
 Teacher did a nice job using a fun video to talk about Mexican culture and 
values.
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Appendix H 
 
Ancillary Materials
 
 
Observations 
 
Roberto Clemente Dulcinea Carlos Fuentes Don Quixote El Jefe 
Observation #1  
Gave a handout about 
reflexive verbs, present 
participle, and gerunds. 
 
Four handouts. 
 
Methods used: Grammar 
Translation 
 
Five Cs  
Communication standard  
 
 
 
 
 
 
Handout on past tense, verbs, 
review of verbs, past perfect, 
and progressive tenses. 
Song, “La Historia De Juan” 
(lyrics) 
Emphasis of handouts on 
grammar translation. 
 
Four pages of grammar 
translation. 
 
Methods used:  
Grammar Translation 
 
Five Cs 
Communication standard 
 
 
 
Gave students a handout 
about body parts.  
Handout on vocabulary. 
Handout on reflexive verbs. 
Handout on negative and 
formal commands. 
Gave out 10 handouts.  
 
Methods used: 
Grammar Translation 
 
Five Cs 
Communication standard 
Handouts on grammar 
translation, story of Nick, and 
song sung by Jennifer Lopez, 
“¿Que Hiciste?” 
Essentially his handouts were 
TPRS-oriented and grammar 
translation-oriented.  
Two handouts on grammar 
translation. 
Two handouts on TPRS story. 
  
Methods used: 
Grammar Translation, 
TPRS 
 
Five Cs 
Communication standard  
Handout about vocabulary in 
the past tense.  
Handout discussing rules for 
present tense, past tense, 
conditional tense, and present 
subjective. This handout also 
talks about the prepositions por 
and para. The emphasis of this 
handout was on grammar 
translation.  
Handout concerning facts about 
Fidel Castro, which falls into 
the cultural standard.  
Gave out five pages dealing 
with grammar translation. 
Gave out one page on culture in 
Cuba. 
Methods used: 
Grammar translation 
Five Cs 
Communication standard 
Cultures standard  
Observation #2  
Gave out handouts on past 
tense and stem changing 
verbs. Handouts specifically 
focusing on past tense. 
Four handouts. 
 
Methods used: 
Grammar translation  
 
Five Cs 
Communication standard 
 
 
Gave out two pages on 
grammar. 
Gave out one page on natural 
approach. 
Gave out one page explaining 
customs in Latin America. 
 
Methods used: 
Grammar translation 
Natural approach 
 
Five Cs 
Communication standard 
Handout reviewing body 
parts and daily routines. 
Handout on culture in 
Argentina. 
Handout on vocabulary 
referring to medical issues. 
Handout on reflexive verbs. 
Handout on Florida. 
Crossword puzzle in English 
where they needed to put the 
Spanish words in the puzzle.  
Gave out five pages dealing 
with grammar translation. 
Two handouts on TPRS on 
the story of Megan and her 
wedding. 
Handout on timed writing 
where students were to write 
certain vocabulary words in a 
specific time frame. 
Gave out two handouts on 
TPRS and one handout on 
grammar translation.  
 
Methods used: 
Grammar translation 
Handout focusing on present 
tense and past tense and past 
tense verbs. 
Handout on future tense. 
Handout on possessives, 
vocabulary, and a crossword 
puzzle focusing on present 
tense. 
The emphasis of these ancillary 
materials was grammar 
translation. 
Gave out seven handouts on 
grammar translation.  
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Cultures standard Gave four pages dealing with 
history of Hispanics in 
Florida, maps, etc.  
Methods used:  
Grammar translation 
 
Five Cs 
Communication standard 
Cultures standard 
TPRS 
 
Five Cs 
Communication standard 
 
 
Methods used: 
Grammar translation 
 
Five Cs 
Communication standard 
  
Observation #3 
Gave handout on grammar 
translation. 
Gave handout on past tense. 
Five handouts. 
 
Methods used: 
Grammar translation 
 
Five Cs 
Communication standard  
Gave out handout on the 
future tense and a handout 
that elicits questions, asking 
what students do in their free 
time. Emphasis on grammar 
translation and cognitive 
approach, also communication 
standard. 
Gave out five handouts. 
 
Methods used: 
Grammar translation 
Cognitive method  
 
Five Cs 
Communication standard 
Vocabulary handout that 
talks about culture of 
Florida. It also focused on 
present and past tense. Also 
showed the culture of the 
five Cs where students were 
asked about things in Florida 
that reflect the culture of the 
Latin American and Spanish 
cultures. 
Gave out two pages dealing 
with grammar translation. 
Two pages pertaining to 
Florida with maps. 
 
Methods used: 
Grammar translation 
 
Five Cs 
Communication standard  
Cultures standard 
Handout listing dance moves 
that had to be passed off. This 
handout focused on culture. 
Some dance moves included 
basic, rotate, side step, cross-
over, combo, etc.  
One handout pertaining to 
Latin dance. 
 
Methods used: 
None 
 
Five Cs 
Cultures standard 
Connections standard 
A crossword puzzle on present 
and past tense.  
Handout on present tense and 
past tense. 
Handout reviewing basic 
vocabulary and grammar.  
Handout reviewing treatment 
of medical conditions and body 
parts.  
Gave out six pages on grammar 
translation. 
 
Methods used: 
Grammar translation 
 
Five Cs 
Communication standard 
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Observation #4 
Handout referring to 
vocabulary and past tense 
verbs. 
Handout focusing on the 
imperfect tense and past tense. 
Handout on stem changers. 
Handout solely on translation. 
Fifteen pages on grammar 
translation. 
Two pages on natural 
approach.  
Handout dealing with family. 
 
Methods used: 
Grammar translation 
Natural approach 
 
Five Cs 
Communication standard 
Handouts on the conditional 
tense. 
Grammar exercise on 
conditional tense. 
Handout on imperfect 
subjunctive with conditional 
tense. 
Emphasis on grammar and 
natural approach. 
Gave out four pages. 
Gave out one page on natural 
approach. “If you could live in 
another country, where would 
you live?” 
 
Methods used: 
Grammar translation 
Natural approach  
 
Five Cs 
Communication standard 
No handouts this week. 
Students were told to finish 
their piñatas, which took the 
place of handouts. 
They were also told to do 
homework in the textbook, 
focusing on three sections: 
numbers, demonstrative 
adjectives, and the verb 
quedar. 
 
Methods used: 
Grammar translation 
 
Five Cs 
Communication standard 
Gave out 23-page copies of 
the play, Man of la Mancha 
(in English) which were not 
counted as handouts because 
the students kept them at 
school.  
 
Methods used: 
None 
 
Five Cs 
Cultures standard 
Connections standard  
Handout on past and imperfect 
tenses. 
Handout reviewing present 
tense, past tense, future, present 
progressive, conditional 
subjective, and demonstrative 
adjectives. The emphasis of 
these handouts is on grammar 
translation. 
Gave out 11 pages on grammar 
translation. 
 
Methods used: 
Grammar translation  
 
Five Cs 
Communication standard 
 
Note. Some handouts employed multiple methods; therefore, the number of handouts may not add up. A total of 109 pages of handouts were accumulated. See next pages 
for tabulations of ancillary materials collected from observations. 
253
254 
 
Tabulations for Ancillary Materials Collected For Each Instructor 
 
ROBERTO CLEMENTE  
Five Cs 
  Obs. 1 Obs. 2 Obs. 3 Obs. 4 AVG. 
Communication 1 1 1 1 100% 
Cultures     0% 
Connections     0% 
Comparisons     0% 
Communities     0% 
 
ROBERTO CLEMENTE 
Methods Used  
  Obs. 1 Obs. 2 Obs. 3 Obs. 4 USAGE 
Grammar Translation 1 1 1 1 100% 
Cognitive Approach     0% 
Audiolingual     0% 
Natural Approach    1 25% 
Total Physical Response (TPR)     0% 
Silent Way     0% 
Story-Telling Technique (TPRS)2     0% 
 
 
DULCINEA  
Five Cs 
  Obs. 1 Obs. 2 Obs. 3 Obs. 4 AVG. 
Communication 1 1 1 1 100% 
Cultures  1   25% 
Connections     0% 
Comparisons     0% 
Communities     0% 
 
DULCINEA 
Methods Used 
  Obs. 1 Obs. 2 Obs. 3 Obs. 4 USAGE 
Grammar Translation 1 1 1 1 100% 
Cognitive Approach   1  25% 
Audiolingual     0% 
Natural Approach  1  1 50% 
Total Physical Response (TPR)     0% 
Silent Way     0% 
Story-Telling Technique (TPRS)     0% 
                                                 
2 TPRS = Teaching Proficiency through Reading and Storytelling 
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CARLOS FUENTES 
Five Cs 
  Obs. 1 Obs. 2 Obs. 3 Obs. 4 AVG. 
Communication 1 1 1 1 100% 
Cultures  1 1  50% 
Connections     0% 
Comparisons     0% 
Communities     0% 
 
CARLOS FUENTES 
Methods Used  
  Obs. 1 Obs. 2 Obs. 3 Obs. 4 USAGE 
Grammar Translation 1 1 1 1 100% 
Cognitive Approach     0% 
Audiolingual     0% 
Natural Approach     0% 
Total Physical Response (TPR)     0% 
Silent Way     0% 
Story-Telling Technique (TPRS)     0% 
 
 
DON QUIXOTE  
Five Cs 
  Obs. 1 Obs. 2 Obs. 3 Obs. 4 AVG. 
Communication 1 1 1  75% 
Cultures    1 25% 
Connections   1 1 50% 
Comparisons     0% 
Communities     0% 
 
DON QUIXOTE  
Methods Used  
  Obs. 1 Obs. 2 Obs. 3 Obs. 4 USAGE 
Grammar Translation 1 1   50% 
Cognitive Approach     0% 
Audiolingual     0% 
Natural Approach     0% 
Total Physical Response (TPR)     0% 
Silent Way     0% 
Story-Telling Technique (TPRS) 1 1   50% 
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EL JEFE 
Five Cs 
  Obs. 1 Obs. 2 Obs. 3 Obs. 4 AVG. 
Communication 1 1 1 1 100% 
Cultures 1    25% 
Connections     0% 
Comparisons     0% 
Communities     0% 
 
EL JEFE  
Methods Used  
  Obs. 1 Obs. 2 Obs. 3 Obs. 4 USAGE 
Grammar Translation 1 1 1 1 100% 
Cognitive Approach     0% 
Audiolingual     0% 
Natural Approach     0% 
Total Physical Response (TPR)     0% 
Silent Way     0% 
Story-Telling Technique (TPRS)     0% 
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Roberto Clemente Comparison of Disclosure Statement to Ancillary Materials 
 
Audit Trail Summary of 
Disclosure as Related to 
Handouts 
Ancillary Materials 
(May not add up.a) Results 
The Five Cs  
* Communication standard 
 
Total of four handouts over four 
classroom observations all 
focusing exclusively on 
communication standard  
Consistent  
Text of disclosure statement aligns 
with ancillary materials. 
Methods and Approaches 
* Grammar translation 
* Cognitive method 
Total of four handouts over four 
classroom observations. Three 
handouts exclusively employed 
the grammar translation method. 
One handout employed both the 
grammar translation method and 
the natural approach.  
Inconsistent  
Though the instructor’s ancillary 
materials support the grammar 
translation method, no ancillary 
materials support the cognitive 
method. 
 
1 consistent 
50% consistent comparing 
disclosure statement with 
ancillary materials.  
1 inconsistent 
50% inconsistent comparing 
disclosure statement with 
ancillary materials.  
See Figure 5. 
 
 
Dulcinea Comparison of Disclosure Statement to Ancillary Materials 
 
Audit Trail Summary of 
Disclosure as Related to 
Handouts 
Ancillary Materials (May not 
add up.a) Results 
The Five Cs  
* Communication standard 
* Culture standard 
Four handouts focused on 
communication standard. One 
handout focused on the cultures 
standard.  
Inconsistent  
Although the instructor’s emphasis 
was on the communications 
standard, the emphasis on the 
cultures standard was minimal.  
Methods and Approaches 
* Natural approach 
* Cognitive approach  
 
Four handouts employed the 
grammar translation method. 
One handout employed the 
cognitive approach. Two 
handouts employed the natural 
approach. 
Inconsistent  
Ancillary materials heavily lean 
toward grammar translation while 
handouts employing the natural 
approach and cognitive method were 
minimal.  
0 consistent 
0% consistent comparing 
disclosure statement with 
ancillary materials  
2 inconsistent 
100% inconsistent comparing 
disclosure statement with 
ancillary materials  
See Figure 9.  
 
a Some handouts employed multiple standards and methods therefore the number of handouts may not add up. A 
total of 109 pages of handouts were accumulated. 
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Carlos Fuentes Comparison of Disclosure Statement to Ancillary Materials 
 
Audit Trail Summary of 
Disclosure as Related to 
Handouts 
Ancillary Materials 
(May not add up.a) 
Results  
The Five Cs  
* Communication standard 
* Cultures standard 
* Connections standard 
* Comparisons standard 
* Communities standard 
Four handouts employed the 
communication standard. Two 
handouts employed the cultures 
standard. 
Inconsistent  
Though all five are mentioned in the 
disclosure statement, they were not 
all employed in the ancillary 
materials.  
Methods and Approaches 
* Cognitive method 
Four handouts employed the 
grammar translation method.  
Inconsistent  
Though the disclosure statement 
emphasized the cognitive method, 
the grammar translation method was 
the only method employed in the 
ancillary materials.  
0 consistent 
0% consistent comparing 
disclosure statement with 
ancillary materials 
2 inconsistent 
100% inconsistent comparing 
disclosure statement with 
ancillary materials  
See Figure 13.  
  
 
 
Don Quixote Comparison of Disclosure Statement to Ancillary Materials 
 
Audit Trail Summary of 
Disclosure as Related to 
Handouts 
Ancillary Materials 
(May not add upa.) Results 
The Five Cs  
* Communication standard 
* Cultures standard 
* Connections standard 
* Communities standard 
 
Three handouts employed the 
communication standard. One 
employed the cultures standard. 
Two handouts employed the 
connections standard.  
Inconsistent  
Though the communication standard 
was well represented in the ancillary 
materials, the connections standard 
was only partially employed, while 
the cultures standard was only 
minimally employed and the 
communities standard was not 
observed in the ancillary materials.  
Methods and Approaches 
* TPRS method 
Two handouts employing the 
grammar translation method and 
two TPRS handouts.  
Inconsistent  
Instructor’s use of grammar 
translation in handouts was as strong 
as TPRS method, yet grammar 
translation method was never 
mentioned in disclosure statement.  
0 Consistent 
0% consistent comparing 
disclosure statement with 
ancillary materials. 
2 Inconsistent 
100% inconsistent comparing 
disclosure statement with 
ancillary materials.  
See Figure 17.  
  
 
a Some handouts employed multiple standards and methods therefore the number of handouts may not add up. A 
total of 109 pages of handouts were accumulated. 
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El Jefe Comparison of Disclosure Statement to Ancillary Materials 
 
Audit Trail Summary of 
Disclosure as Related to 
Handouts 
Ancillary Materials 
(May not add up.a) Results 
The Five Cs  
* Communication standard 
 
Four handouts employed the 
communication standard. One 
employed the cultures standard.  
Consistent  
Ancillary materials aligned with 
disclosure statement.  
Methods and Approaches 
* Grammar translation 
* Cognitive method 
Four handouts employed the 
grammar translation method.  
Inconsistent  
Though the ancillary materials aligned 
with the disclosure statements 
(emphasis on grammar translation), the 
ancillary materials did not employ the 
cognitive method.  
1 consistent 
50% consistent comparing 
disclosure statement with 
ancillary materials. 
1 inconsistent 
50% inconsistent comparing 
disclosure statement with 
ancillary materials. 
See Figure 21.  
  
a Some handouts employed multiple standards and methods therefore the number of handouts may not add up. A 
total of 109 pages of handouts were accumulated. 
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Appendix I 
 
Disclosure Statements
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General Comments Regarding the 
Teacher Disclosure Statements 
 
 It was interesting to see the differences in the teacher disclosure statements. Some 
were quite long and included grading policies, school and class rules, grading scales, and 
so forth. Some covered such things as discipline issues and attendance policies, while 
others told what supplies would be needed. Some of these points will be noted in the 
following.  
 
 
Disclosure Statement of Roberto Clemente 
 
 Roberto Clemente began his disclosure with the heading, “Course Objectives,” 
which included the following: “This course is designed to help a student to gain a strong 
foundation of Spanish vocabulary and grammar. Verbal interaction, reading, writing, and 
listening will be used to develop a student’s ability to carry on a conversation in the target 
language, using proper pronunciation. I will try to maintain a proper learning 
environment in which the target language will be used.” 
 
 He followed this with his grading policy, general information such as “We will 
follow [our school’s] attendance policy...and the [district] dress code.” He gives a list of 
supplies needed and says, “Come to class with a positive attitude toward learning.” He 
follows this with a paragraph on “Teacher Responsibility”: 
 
 I will try to provide the student with a positive, challenging learning environment. 
To maintain a class, bright, subject enhanced classroom. Have a positive 
disposition, along with service with a smile.... I am to supply the materials and 
activities necessary to learn the basic Spanish language. Also to be an example 
and help students develop to adults that will contribute to their communities....  
 
 The printed sheets requested signatures of the students.  
 
262 
 
Roberto Clemente Comparison of Disclosure Statement to Observation of the Classroom 
 
Audit Trail Summary 
of Disclosure Observations Results 
The Five Cs  
* Communication 
standard 
 
In all four observations the 
communication standard was 
applied. In one observation the 
cultures standard was applied.  
The comparisons standard was only 
superficially and briefly applied in 
one observation. The connections 
and communities standards were 
not observed. 
Consistent  
Text of disclosure statement aligns 
with classroom observations. 
Methods and 
Approaches 
* Grammar translation 
* Cognitive method 
Observed grammar translation 
method 150 minutes out of four 
(60-minute) observations. Students 
received handouts on grammar 
translation, etc. Observed students 
working in pairs asking questions 
and responding in different tenses 
(cognitive method) for 60 minutes 
out of four (60-minute) 
observations. 
Students listened to Spanish lyrics 
for 30 minutes out of four (60-
minute) observations. 
Consistent  
Text of disclosure statement aligns 
with classroom observations. 
 
2 consistent 
100% consistent 
comparing disclosure 
statement with 
observations of the 
classroom 
0 inconsistent 
0% inconsistent comparing 
disclosure statement with 
observations of the classroom  
 
 
General Comments: Roberto Clemente 
 
 Without question, this teacher is focused heavily on the grammar translation 
method and on the cognitive approach. In regard to the five Cs, the communication 
standard was used.  
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Disclosure Statement of Dulcinea 
 
 Dulcinea’s disclosure consisted of one sheet in very small type which students 
were asked to sign. The first paragraph is titled “Philosophy”: 
 
This course is designed to build Spanish vocabulary while becoming familiar with 
the Spanish speaking countries around the world and the cultures associated with 
them. Although this is a beginning course, the goal is to be able to communicate 
in Spanish. Learning a second language involves extensive practice so this course 
will provide fun, engaging, authentic activities which will help the student be 
prepared for Spanish III and eventually to acquire fluency.  
  
 The above paragraph was followed by the “Class Objectives”: 
 
To have students actively engage in communicating in Spanish through reading, 
writing, listening, and speaking. 
 
To have students study culture of the Hispanic world and become culturally 
sensitive. 
 
 Other points: A section on “student expectations,” followed by class rules, 
grading scale, attendance policy, makeup work and late work policy, discipline, and 
accommodations (the latter mostly having to do with “504 and Special Education 
students”).  
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Dulcinea Comparison of Disclosure Statement to Observation of the Classroom 
 
Audit Trail Summary 
of Disclosure Observations Results 
The Five Cs  
* Communication 
standard 
* Cultures standard 
In all four observations the 
communication standard was 
implemented (for 200 out of 240 minutes 
observed). The cultures standard was 
implemented in one observation (for 30 
out of 240 minutes observed. The 
“Latinos in Action” (LIA) Club was 
inculcated into school system. The 
communities standard was implemented 
in one observation (for 10 out of 240 
minutes observed). The connections and 
comparisons standards were not 
observed. 
Inconsistent  
Although the instructor’s 
emphasis on the 
communication standard was 
sufficient, the emphasis on the 
cultures standard was not 
consistent with what was 
observed.  
 
Methods and 
Approaches 
* Natural approach 
* Cognitive method 
 
Observed grammar translation method in 
three out of four observations for a total 
of 60 minutes out of four (60-min.) 
observations. Observed cognitive 
approach in four out of four observations 
for a total of 90 minutes of four (60-
min.) observations. Observed 
audiolingual method one out of four 
observations for a total of 40 minutes of 
four (60-min.) observations. Observed 
the natural approach in two out of four 
observations for a total of 70 minutes of 
four (60-min.) observations. 
Consistent  
Approaches observed were 
consistent with disclosure 
statement. 
1 consistent 
50% consistent 
comparing disclosure 
statement with 
observations of the 
classroom.  
1 inconsistent 
50% inconsistent comparing disclosure 
statement with observations of the 
classroom.  
 
 
General Comments: Dulcinea 
 
 Without question this teacher is focused heavily on the grammar translation 
method on the cognitive approach. In regard to the five Cs, the communication standard 
was used.  
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Disclosure Statement of Carlos Fuentes 
 
 Carlos Fuentes’ disclosure statement consisted of two pages of single-spaced 
items. The first item was “course goals” of the teacher and the student, class policies, 
late-start schedule, attendance policy, the “honor policy,” and comments regarding 
discipline matters. 
 
 Under the caption, “Course Goals: Teacher” was the following:  
 
 Give a thorough explanation of all concepts.  
 Be available from 7:00 a.m. until 3:00 p.m. to answer individual questions. 
 Provide a learning environment based on the five Cs of the national standards: 
culture, communication, connections, comparisons, and communities.  
 Teach the concept of listening, speaking, reading, and writing Spanish at the 
second year level. 
 Help each student develop problem solving and other skills that will be valuable 
in industry or post-secondary education. 
 Help students develop self-worth through successful completion of assignments.  
 
Under the “Course Goals: Student” was the following: 
 Comply with all school, class, and district policies. 
 Strive to achieve competency level (at least 80%) in all classwork. 
 Take notes and ask questions. 
 Be cooperative and take responsibility for own actions and behavior. 
 Develop good habits in the areas of dependability, work ethic, study skills, and 
communication. 
 Make the most of your educational opportunities.  
 
These items were followed by class policies, late-start schedule, and attendance and 
discipline issues.  
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Carlos Fuentes Comparison of Disclosure Statement to Observation of the Classroom 
 
Audit Trail Summary 
of Disclosure Observations Results 
The Five Cs  
* Communication 
standard 
* Cultures standard 
* Connections standard 
* Comparisons standard 
* Communities standard 
In all four observations the 
Communication standard was 
applied for a total of 220 minutes 
out of 240 minutes observed, but 
only in written form. No oral 
practice in the target language was 
observed in any observation. The 
cultures standard was only 
superficially applied for 30 
minutes out of 240 minutes. 
In one observation the connections 
standard was applied for 30 
minutes out of 240 minutes of 
observation. The comparisons 
standard was only observed for 5 
minutes out of 240 observed 
minutes. The communities 
standard was not observed.  
Inconsistent  
Though all five Cs are mentioned 
in the disclosure statement, they 
were not all observed in the 
classroom.  
Methods and 
Approaches 
* Cognitive method  
Observed grammar translation 
method in all four observations for 
a total of 200 minutes out of 240 
minutes observed. The cognitive 
method was minimally observed. 
20 minutes out of 240 minutes 
observed. Did not observe the 
proper implementation of the 
Audiolingual method. Students 
listen to the target language from 
audio and videotape for 30 out of 
240 minutes; however students 
never orally mimicked the target 
language. 
Inconsistent  
Though the disclosure statement 
emphasizes the cognitive method, 
the grammar translation method 
seemed to be the instructor’s 
method of choice.  
0 consistent 
0% consistent 
comparing disclosure 
statement with 
observations of the 
classroom 
2 inconsistent 
100% inconsistent comparing 
disclosure statement with 
observations of the classroom  
 
 
 
General Comments: Carlos Fuentes 
 
 Focused on cognitive teaching method. Made mention that all five Cs would be 
included in class instruction. Also says he will help students develop problem solving and 
other skills that will be valuable in industry or post-secondary education.  
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Disclosure Statement of Don Quixote 
 
 Don Quixote’s disclosure consisted of three pages of single-spaced material 
followed by a fourth page for students to sign. He began with a quote from “R. West and 
L. H. Turner (2000): “Communication depends on our ability to understand one another. 
Although our communication can be ambiguous, our ultimate goal is understanding.”  
 
 His “course description” was given as follows: 
 
 This course will be conducted using Blaine Ray’s TPR Storytelling technique. 
Students will learn a new and bizarre story every day. Student’s daily assignments 
will consist of teaching the story to their parents as well as writing their own 
unique stories. Parental involvement is critical. (PARENTS: Your student 
should come home and tell you—NOT READ IT TO YOU—the story in 
SPANISH. Your participation in this process is crucial for your student’s 
learning.... 
 
 He adds:  
 
Readings, movies, guest speakers, dancing and communicative contact 
experiences (in the form of interviews) are just a few of the activities that the 
students will be doing in and out of class.  
 
 Most of the class will be conducted in Spanish. That means the students are going 
to have to work! Throughout the year we will be viewing films (in Spanish and 
English) that have cultural or historical value.... 
 
 This is followed by topics such as class policies and expectations, grading 
information, tasks, grade scale, classroom rules, and supplies needed.  
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Don Quixote Comparison of Disclosure Statement to Observation of the Classroom 
 
Audit Trail Disclosure  Observations Results  
The Five Cs  
* Communication 
standard 
* Culture standard 
* Connection standard 
* Communities standard 
 
In two observations the communications 
standard was observed for a total of 100 
out of 240 minutes. In three observations 
the cultures standard was observed for a 
total of 130 out of 240 minutes 
observed. In two observations the 
connections standard was observed for 
120 out of 240 minutes observed. In one 
observation the comparisons standard 
was minimally observed (10 min. out of 
240 min.). The communities standard 
was not observed. 
Consistent  
Instructor was consistent in two 
of the three standards mentioned 
in the disclosure. Though not 
observed the instructor 
mentioned a Peruvian guest who 
was scheduled to come to the 
classroom (communities 
standard).  
Methods and 
Approaches 
* TPRS method 
Observed grammar translation method 
(as part of TPRS) in two out of four 
observations for a total of 80 minutes 
out of four (60 min) observations. 
Observed cognitive approach (as part of 
TPRS) in two out of four observations 
for a total of 20 minutes of four (60-
min.) observations. Observed the natural 
approach (as part of TPRS) two out of 
four observations for a total of 40 
minutes of four (60-min) observations 
Observed audiolingual approach one out 
of four observations for a total of 10 
minutes out of four (60-minutes) 
observations. 
Consistent  
Instructor consistently applied 
the TPRS method in his 
classroom.  
2 consistent 
100% consistent 
comparing disclosure 
statement with 
observations of the 
classroom 
0 inconsistent 
0% inconsistent comparing disclosure 
statement with observations of the 
classroom  
 
  
General Comments: Don Quixote 
 
 Teaching method used was TPRS. The five Cs’ emphasis was communication and 
cultures.  
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Disclosure Statement of El Jefe 
 
 El Jefe’s disclosure statement consisted of two pages, the second of which was 
headed “CLASS RULES” in large print. The first page begins with “EMPHASIS” which 
says: 
 This course emphasizes language proficiency. Oral dialogue, class work, listening 
comprehension, class as well as individual participation will be required and 
incorporated into each chapter. 
 
Another section titled “Materials” said, “Students should bring paper, pen or 
pencil, an English/Spanish dictionary and all that is necessary to class every day. ** 501 
Spanish Verbs dictionary will help too!”  
 
 Other topics: Assignments, grades, extra credit, special arrangements, and class 
rules. The disclosure sheet also requested the student’s signature.  
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El Jefe Comparison of Disclosure Statement to Observation of the Classroom 
 
Audit Trail Summary 
of Disclosure Observations Results 
The Five Cs  
* Communication 
standard 
 
 
Observed communication 
standard in four observations for 
180 of 240 minutes observed. 
Observed cultures standard in 
four observations for 60 of 240 
minutes observed. Observed 
comparisons standard in one 
observation for five of 240 
minutes. Observed communities 
standard in one observation for 10 
of 240 minutes. Connections 
standard was not observed. 
Inconsistent  
The instructor implemented the 
communication standard regularly; 
however the instructor also 
implemented the cultures standard 
on a regular basis, though it was not 
mentioned in the disclosure 
statement.  
Methods and 
Approaches 
* Grammar translation 
* Cognitive method 
Observed grammar translation 
method in four out of four 
observations for a total of 150 
minutes out of four (60 min) 
observations. Observed cognitive 
method in two out of four 
observations for a total of 60 
minutes out of four (60-min.) 
observations. Audiolingual 
method not observed (though the 
instructor played a videotape in 
the fourth observation, it was in 
English with Spanish subtitles). 
Observed the natural approach 
method in one out of 4 
observations- for a total of 20 
minutes out of four (60-min.) 
observations. 
Consistent  
Methods observed align with those 
mentioned in disclosure statements, 
though the instructor’s 
implementation of the cognitive 
method was minimally sufficient.  
1 consistent 
50% consistent 
comparing disclosure 
statement with 
observations of the 
classroom 
1 inconsistent 
50% inconsistent comparing 
disclosure statement with 
observations of the classroom  
 
  
General Comments: El Jefe 
 
 Basically looked like cognitive and grammar approaches were favored. Emphasis 
on communication standard.  
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Summaries of Approaches and Use of the Five Cs 
Relating to the Disclosure Statements 
 
 
The Five Cs Mentioned in Disclosures 
 STANDARD 
Roberto 
Clemente Dulcinea 
Carlos 
Fuentes 
Don 
Quixote  El Jefe USAGE 
Communication           100% 
Cultures           60% 
Connections           40% 
Comparisons           20% 
Communities           40% 
 
  
TEACHING METHOD 
Roberto 
Clemente Dulcinea 
Carlos 
Fuentes 
Don 
Quixote El Jefe USAGE 
Grammar Translation           40% 
Cognitive Approach           80% 
Audiolingual           0% 
Natural Approach           20% 
TPR           0% 
Silent Way           0% 
TPRS           20% 
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Roberto Clemente Comparison of Disclosure Statement to Ancillary Materials 
 
Audit Traila Summary of 
Disclosure as Related to 
Handouts 
Ancillary Materialsb 
(May not add up)c Results 
The Five Cs  
* Communication standard 
 
Total of four handouts over 
four classroom observations 
all focusing exclusively on 
communication standard.  
Consistent  
Text of disclosure statement aligns 
with ancillary materials. 
Methods and Approaches 
* Grammar translation 
* Cognitive method 
Total of four handouts over 
four classroom observations. 
Three handouts exclusively 
employed the grammar 
translation method. One 
handout employed both the 
grammar translation method 
and the natural approach.  
Inconsistent  
Though the instructor’s ancillary 
materials support the grammar 
translation method, no ancillary 
materials support the cognitive 
method. 
1 consistent 
50% consistent comparing 
disclosure statement with 
ancillary materials.  
1 inconsistent 
50% inconsistent comparing 
disclosure statement with 
ancillary materials.  
 
 
 
Dulcinea Comparisons of Disclosure Statement to Ancillary Materials 
 
Audit Traila Summary of 
Disclosure as Related to 
Handouts 
Ancillary Materialsb 
(May not add up)c Results 
The Five Cs 
* Communication standard 
* Culture standard  
Four handouts focused on 
communication standard. One 
handout focused on the cultures 
standard. 
Inconsistent 
Although the instructor’s emphasis 
was on the communication 
standard, the emphasis on the 
cultures standard was minimal. 
Methods and Approaches 
* Natural approach 
* Cognitive approach 
Four handouts employed the 
grammar translation method. 
One handout employed the 
cognitive approach. Two 
handouts employed the natural 
approach.  
Inconsistent 
Ancillary materials heavily lean 
toward grammar translation while 
handouts employing the natural 
approach and cognitive method 
were minimal. 
0 consistent 
0% consistent comparing 
disclosure statement with 
ancillary materials.  
2 inconsistent 
100% inconsistent comparing 
disclosure statement with 
ancillary materials. 
 
 
a  These documents were generated by audit trail.  
b  For a description of the five teachers’ handouts, see Appendix H.  
c  Some handouts employed multiple standards and methods; therefore, the number of handouts may 
not add up. A total of 109 pages of handouts were accumulated. 
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 Carlos Fuentes Comparison of Disclosure Statement to Ancillary Materials 
Audit Traila Summary of 
Disclosure as Related to 
Handouts 
Ancillary Materialsb 
(May not add up)c Results 
The Five Cs  
* Communication standard 
* Cultures standard 
* Connections standard 
* Comparisons standard 
* Communities standard 
Four handouts employed the 
communication standard. Two 
handouts employed the 
cultures standard. 
Inconsistent  
Though all five Cs are mentioned 
in the disclosure statement, they 
were not all employed in the 
ancillary materials.  
Methods and Approaches 
* Cognitive method 
Four handouts employed the 
grammar translation method.  
Inconsistent  
Though the disclosure statement 
emphasizes the cognitive method, 
the grammar translation method 
was the only method employed in 
the ancillary materials.  
0 consistent 
0% consistent comparing 
disclosure statement with 
ancillary materials 
2 inconsistent 
100% inconsistent comparing 
disclosure statement with 
ancillary materials  
 
  
 
Don Quixote Comparison of Disclosure Statement to Ancillary Materials 
Audit Traila Summary of 
Disclosure as Related to 
Handouts 
Ancillary Materialsb 
(May not add up)c Results 
The Five Cs  
* Communication standard 
* Cultures standard 
* Connections standard 
* Communities standard 
 
Three handouts employed the 
communication standard. 
One employed the cultures 
standard. Two handouts 
employed the connections 
standard.  
Inconsistent  
Though the communication standard 
was well represented in the ancillary 
materials, the connections standard 
was only partially employed, while 
the cultures standard was only 
minimally employed and the 
communities standard was not 
observed in the ancillary materials.  
Methods and Approaches 
* TPRS method 
Two handouts employing the 
grammar translation method. 
Two handouts employing 
TPRS.  
Inconsistent  
Instructor’s use of grammar 
translation in handouts was as strong 
as TPRS method, yet grammar 
translation method was never 
mentioned in disclosure statement.  
0 Consistent 
0% consistent comparing 
disclosure statement with 
ancillary materials. 
2 Inconsistent 
100% inconsistent comparing 
disclosure statement with 
ancillary materials.  
 
a  These documents were generated by audit trail.  
b  For a description of the five teachers’ handouts, see Appendix H.  
c  Some handouts employed multiple standards and methods; therefore, the number of handouts may 
not add up. A total of 109 pages of handouts were accumulated. 
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 El Jefe Comparison of Disclosure Statement to Ancillary Materials 
 
Audit Traila Summary of 
Disclosure as Related to 
Handouts 
Ancillary Materialsb 
(May not add up)c Results 
The Five Cs  
 Communication standard 
 
Four handouts employed the 
communication standard. 
One employed the cultures 
standard.  
Consistent  
Ancillary materials aligned with 
disclosure statement.  
Methods and Approaches 
* Grammar translation 
* Cognitive method 
Four handouts employed the 
grammar translation method.  
Inconsistent  
Though the ancillary materials 
aligned with the disclosure 
statements (emphasis on grammar 
translation), the ancillary materials 
did not employ the cognitive 
method.  
1 consistent 
50% consistent comparing 
disclosure statement with 
ancillary materials. 
1 inconsistent 
50% inconsistent comparing 
disclosure statement with 
ancillary materials. 
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Appendix J 
 
Coding of the Five Cs
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Codings 
 
Comment: ROBERTO CLEMENTE AA BB CC DD EE N/A 
Observation #1       
1. 26 students in classroom.      1 
2. Nice decorations in classroom: Lots of flags, posters, 
sombreros, artifacts from Latin America. 
 1     
3. Students had brought assigned food items into the class 
(chips, tortillas, cheese, salsa) for a fiesta. 
 1     
4. Talked about La Pascua (Easter).  1     
5. Gave a brief explanation about Easter.  1     
6. Talked about reflexive verbs. 1      
7. Gave students a handout. 1      
8. Called on students to respond. 1      
9. Focus was on reflexive verbs. 1      
10. Tried to engage students. 1      
11. Students seemed happy and enjoyed the social part of 
the class. 
     1 
12. Assisted students in meal preparation.  1     
13. Talked about Good Friday.  1     
14. Talked about Catholicism.  1     
15. Reviewed reflexive verbs: acostarse, bañarse, 
despertarse, vestirse. 
1      
16. Students seemed attentive and focused on lesson.      1 
17. Gave explanation of reflexive verbs and asked what 
type of clothes they put on. 
1      
18. Wrote five questions on the board: ¿A qué hora te 
levantas? ¿Se pone Ud los zapatos? ¿Cómo se viste Ud 
para la fiesta? ¿ Cómo se llama el hombre? ¿A qué hora 
se acuesta Ud? 
1      
Observation #2       
19. 34 students were in this class. 1      
20. Corrected past tense assignments in class. Students 
traded papers with classmates. 
1      
21. Mixed explanations with Spanish and English.    1   
22. One student was sleeping with his head down.      1 
23. The class seemed a little sleepy.      1 
24. He went down the rows and asked students questions. 1      
25. Demonstrated how to conjugate in both singular and 
plural forms. 
1      
26. Had students do pair work for five minutes, working 
on past tense questions. 
1      
27. Teacher gave students validation when they answered 
correctly, saying such things as “Muy bien, excelente,” 
and “Muy bueno.” 
1      
28. Used flash cards for questions. 1      
29. Questions he used for pairs: “Did you wash your 
hands today?” “Where did you work last summer?” 
“Where did your family live last year?” 
1      
30. Teacher asked questions in Spanish and had to clarify 
in English with a few students. 
1      
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Comment: ROBERTO CLEMENTE AA BB CC DD EE N/A 
31. Told students there are two important phrases to 
know: ¿Cómo se dice? ¿Qué quiere decir?  
1      
Observation #3       
32. 35 students in the class today.      1 
33. Gave students handout on past tense. 1      
34. Had students do translations from the past tense. 1      
35. It was evident the students did not understand the 
reflexive verbs. 
     1 
36. Gave students past tense focusing on stem changers. 1      
37. Had students work in pairs. 1      
38. Teacher led the lecture. 1      
39. The stem changers he worked on were o-ue, e-i, e-ie. 1      
40. Teacher was a little upset when students did not 
follow directions. 
     1 
41. Teacher asked in English, “Who ate?” “We ate.” “He 
danced.” Then he asked the students to translate into 
Spanish.  
1      
42. The whole lesson was cognitive and cognitive 
approaches. 
1      
Observation #4       
43. 21 students in this class.      1 
44. Explained four verb forms: present, past tense, 
imperfect tense, and participle. 
1      
45. Gave students a review of these four tenses and 
assigned an in-class assignment. 
1      
46. Students worked on handout, focusing on the four 
tenses. Teacher circulated and helped students with 
individual assignments. 
1      
47. He had a timer and it rang for time allotment.      1 
48. Teacher brought class back together to correct in-
class assignment. 
1      
49. He had students write individual responses on the 
board. 
1      
50. Teacher gave corrections to the responses, in English. 1      
51. Teacher asked oral questions, focusing on the four 
tenses. 
1      
52. Teacher encouraged students to write down the 
correct conjugations on their papers. 
1      
53. Reviewed imperfect tense and wrote verb endings on 
the board. 
1      
54. Had the students do homework from textbook. 1      
55. Compared English with reflexive verbs. 1      
56. Finished class having students play a game, “Light up 
the Eggs.” It is somewhat like Jeopardy! where students 
had control buttons which they pushed to light up an egg 
and then responded to a question. 
1      
58. He also had students do limited choral response. 1      
TOTALS: ROBERTO CLEMENTE 39 7 0 1 0 10 
 
278 
 
 
 
 Comment: DULCINEA  AA BB CC DD EE N/A 
Observation #1       
1 She has nice decorations and flags.  1     
2. Large classroom.      1 
3. 28 students present.      1 
4. One wall has a row of windows.      1 
5. Has a senoritas wall of fame on one wall. 1      
6. Spoke in English and the students shared stories.      1 
7. Teacher chewed gum during lesson.      1 
8. Two students were eating apples in class.      1 
9. Told students to put desks in a circle.      1 
10. Had students tell stories in pairs. 1      
11. Validated using English, saying “Good job.”      1 
12. Majority of students were engaged; two were 
sleeping. 
     1 
13. Three boys told a story of a dog named Spot in 
Spanish. 
1      
14. Teacher responded, asking a question about the story. 1      
15. The students responded, using a mixture of Spanish 
and English. 
1      
16. Later on, four girls told a story about the zoo. They 
talked about bears, monkeys, lions, tigers, elephants. The 
teacher asked the girls questions about the story such as, 
“What color is the lion? What sounds does he make?” 
and so forth. 
1      
17. The teacher tried to elicit questions from the students. 1      
18. Students were able to respond to the majority of the 
questions. 
1      
19. Students asked the teacher for help with 
pronunciation. 
1      
20. Two girls gave a presentation about jelly and peanut 
butter sandwiches. 
1      
21. Teacher finished the class, talking about grades and 
stories. 
     1 
Observation #2       
22. 23 students in attendance.       1 
23. No handouts this week.       1 
24. Teacher wrote on the board, “What plans do you have 
for spring break?” 
1      
25. Teacher asked students questions and tried to stay in 
target language. 
1      
26. 15 students were called on. (There are 23 in the 
class.) One boy was sleeping. 
1      
27. For the first 20 minutes she stayed in the target 
language and discussed her plans for the spring break. 
1      
28. For the next 40 minutes, she let students work on 
projects for the BYU language fair.  
1      
29. She circulated and listened to projects and 
presentations. 
1      
30. She told students that even if they don’t go to the fair, 
they still have to participate. 
1      
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 Comment: DULCINEA  AA BB CC DD EE N/A 
31. Teacher went out into the hall and helped students 
with their skit. 
 1     
32. Students were working on playing basketball for their 
skits, using Spanish vocabulary. 
1      
33. In the classroom, two students were listening to iPods 
during discussion. 
     1 
34. The majority of the students were working in pairs, 
involved in their projects. A few students were off-task, 
talking about other things—movies, dating, school, and 
not about the Spanish language. 
1      
35. Teacher told students in English, they needed to 
prepare for the fair and emphasizes they will be 
embarrassed if they don’t prepare well.  
1      
36. Students prepared in three areas: show and tell, 
humorous stories, and prepared talks. 
1      
37. Teacher told kids to stay on task, in English.      1 
38. She validated in English, and said, “That is 
awesome!” 
     1 
39. She needs to stay more in the target language.      1 
40. It would help if she were to model in the three areas 
for the fair. 
     1 
41. She gave students tips on how to prepare for skits but 
did not model. 
     1 
Observation #3       
42. 28 students in class.      1 
43. Started class with the question, “What will you do 
this summer?” Asked the students to respond in Spanish. 
1      
44. She talked about grammar rules for future tense. 1      
45. She validated the students, using Spanish. 1      
46. She had the students present their skits. 1      
47. She taught about irregular verbs, using future tense. 1      
48. Students tried to speak but made many grammatical 
errors. 
1      
49. She gave out a handout on irregular verbs and 
explained the irregular stems for the future tense. 
1      
50. She said by knowing the stems, it will help 
understand the conditional tense. 
1      
51. At the end of the period, the students were put in pairs 
and she gave them cards to conjugate different tenses. 
1      
52. They were to conjugate the verb according to the 
color of another card. For example, the future tense is an 
orange card; the imperfect tense is a yellow card; the past 
tense is a green card; the present tense is a red card; and 
the present progressive is a blue card. 
1      
53. Before class started, kids came to speak with the 
teacher. It was obvious she is approachable and they trust 
her. Three Hispanic girls came in before class and talked 
with her. One student said today was her birthday. The 
teacher gave her a gift, a bag of Mexican candy. 
     1 
54. Teacher did not teach vosotros pronoun.      1 
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 Comment: DULCINEA  AA BB CC DD EE N/A 
55. Teacher had a timer and had students move to another 
partner when it rang to review another verb. 
1      
56. It was a fun activity for the students to learn other 
verbs and to review grammar rules. It gave a chance for 
students to work with other students. 
1      
Observation #4       
57. 28 students in class.      1 
58. Started class with a bell ringer, asking, “Where would 
you live in the whole world, and why?” 
1      
59. Called on various students and tried to get them to 
speak in the target language. 
1      
60. This was a unique day because they have brought 
computers to the class and the students were preparing to 
take a STAMP [Standards-based assessment 
measurement proficiency] test from the district. The 
students needed to listen to what was being said on the 
computer and summarize what was being said on the 
tape. The teacher circulated in the classroom and students 
seemed to be engaged. 
     1 
61. Students listened to the audio two or three times. 
They were asked to write a summary about the audio 
presentation. 
1 1     
62. Told students to finish the project and turn in their 
assignment. Asked the students what they learned from 
the audio and the students responded on how Spanish 
speakers have different accents. This led to how accents 
change from Mexico, Argentina, Colombia, Spain, etc. 
1      
63. At the end of the class, the students played a game. 
They were in different parts of the room. They asked 
questions about grammar and culture. Teacher validated 
them and encouraged students to speak the target 
language. 
1      
64. Involvement in “Latinos in Action.”     1  
65. An interesting side note: Today was college day and 
the teacher asked the students where they were going to 
college. She asked in English. It would have been better 
if she had asked the question in Spanish.  
     1 
TOTALS: DULCINEA 38 3 0 0 1 24 
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Comment: CARLOS FUENTES  AA BB CC DD EE N/A 
Observation #1       
1. 31 students in the class.      1 
2. Decorations: piñatas on the ceiling, flags, posters, 
maps, and a wall hanging from Chile. 
 1     
3. Very nice ambiance. Very conducive to learning. 
Many artifacts from Latin America. 
 1     
4. Told students to pull out their workbooks. 1      
5. Teacher only talked.      1 
6. Students corrected work from workbook. 1      
7. One girl was sleeping; two had their heads on their 
desks. 
     1 
8. Students did work on workbook, on command forms. 1      
9. Emphasis was on grammar, all teacher-driven. 1      
10. 90% was in English; 10% in Spanish.      1 
11. Students took a short quiz pertaining to the temporal 
verb, estar and adjectives on how a person feels. 
1      
12. Gave students a bathroom break for five minutes and 
they returned to do a worksheet talking about the body. 
     1 
13. Teacher did not stay in the target language and all 
instructions were in English; nothing in Spanish. 
     1 
14. Teacher seemed to be very strict and rigid.       1 
15. The class was very workbook and handout driven. 1      
16. Teacher did not give any validation in English or 
Spanish.  
     1 
Observation #2       
17. 28 students in the classroom.      1 
18. He got the students’ attention because the class was a 
little rowdy. He had students listen to a CD where a 
Spanish-speaking person talked about reflexive verbs. 
     1 
19. Gave a short review of grammar, in English. 1      
20. Students listened to a native speaker on a CD and 
responded on paper if the sentence was logical or not 
logical. 
1      
21. Administered an in-class exam on reflexive verbs and 
commands. 
1      
22. Sat at his desk and proctored the exam.      1 
23. Gave the students five minutes to take the test and 
had them turn in the exams. 
1      
24. Teacher returned the tests to the students to be 
corrected. 
1      
25. As he corrected the exam, it was done in English and 
he only interjected Spanish when needed. 
1      
26. It is apparent the students did not do well on the 
exam. 
     1 
27. Gave the students a short break to go to the rest room.      1 
28. He taught the class 90% in English and 10% in 
Spanish and not once did he ask the students questions in 
the target language. 
     1 
Observation #3       
29. 29 students in the room.      1 
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Comment: CARLOS FUENTES  AA BB CC DD EE N/A 
30. Gave students a handout on Florida. Told students to 
do section #1. 
 1     
31. Video on Florida. Had students ask questions about 
Florida. 
 1     
32. DVD was in Spanish and talked about culture, food, 
music, Ponce De Leon, the Fountain of Youth. Teacher 
showed the video three times for comprehension. 
 1     
33. Told students to go to the textbook and to answer 
questions in Spanish. 
1      
34. Map assignment: Label rivers, lakes, etc., of Florida.  1     
35. Teacher circulated and helped students. Very little 
Spanish was spoken. 
     1 
36. There were six students off task. They were not 
working on their assignment. 
     1 
37. While students worked on handouts, teacher went to 
his desk and worked on his computer. 
     1 
38. Students took a break and he had the students bar-
check the new textbooks. 
     1 
39. The last part of the class, teacher taught clothing and 
adjectives. Wrote the words on the board and then said 
the words. He had no choral response nor does he ask any 
questions in the target language. 
1      
40. During the video, he had to ask the students to be 
quiet, in English. 
     1 
41. The video talked about Florida originally being 
controlled by Spain, Britain, and finally by the United 
States. 
 1     
42. Some of the students had not brought their textbooks 
and he told them in a terse manner, they will lose points 
if they do not bring their books. 
     1 
43. Some of the words he wrote on the board were 
camisa, camiseta, suéter, abrigo, vestido, chaqueta, saco, 
traje, traje de baño, and tienda de pantalones. He said 
the words correctly. There was no choral response. 
1      
44. He finished the lesson, talking about adjectives such 
as feo and bonito. 
1      
45. He talked about materials such as algodón, lana, and 
seda.  
1      
Observation #4       
46. 32 students.      1 
47. Started class with a video which talked about the verb 
costar. It was narrated by a native speaker.a 
1 1     
48. He also played a video that talked about numbers and 
demonstratives. 
1      
49. The video explained grammar in English. 1      
50. The video also talked about the verb quedar. He told 
the students to go to the textbook and answer questions 
from the book. 
1      
 
a Note there are two “ones” marked for this item. 
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Comment: CARLOS FUENTES  AA BB CC DD EE N/A 
51. Five students had their heads on their desks and were 
not paying attention. 
     1 
52. Eventually there were six students with heads on their 
desks. 
     1 
53. He went to the whiteboard and gave a demonstration 
of the demonstratives. 
1      
54. The explanations were given in English.      1 
55. He explained the concepts of old and young. 1      
56. He told the students to do homework in the textbook 
and that they would have 20 minutes to do the 
assignments. 
1      
57. Explanation of par and pair of jeans.b 1   1   
58. Teacher circulated and helped students with the 
assignment. They worked in pairs and they corrected the 
assignment at the end of the class. 
1      
59. Teacher said the Spanish words, modeling the correct 
pronunciation and the students did not repeat the words. 
1      
TOTAL: CARLOS FUENTES  27 8 0 1 0 25 
 
b Note there are two “ones” marked for this item. 
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Comment: DON QUIXOTE  AA BB CC DD EE N/A 
Observation #1       
1. Great decorations using Spanish realia.  1     
2. Posters of Latin American countries and Spain.  1     
3. Posters and plaques from track and swimming.      1 
4. Big picture of Steve Prefontaine, a great track runner.      1 
5. Large poster of his son winning state swimming 
champion at swim meet. 
     1 
6. 31 students in class.      1 
7. For 10 minutes teacher talked about housekeeping 
issues in the classroom (when assignments are due, 
when tests will be given, late work, etc.). 
     1 
8. Began lesson using TPRS approach. 1      
9. Told story of a person named Nick. Asked funny 
questions about Nick. Nick has a long nose hair. 
Teacher discussed vocabulary. Explained grammar 
principles in English. 
1      
10. Teacher wrote interrogatives on the whiteboard. 1      
11. Maintained interest of students, asking questions in 
Spanish about Nick such as who Nick kisses and Nick 
playing sports.  
1      
12. Students worked in pairs as they translated the story 
of Nick. 
1      
13. Students seemed engaged in retelling the story. 1      
14. Teacher gave students written handout talking about 
the story of Nick. 
1      
15. Teacher circulated and listened to what students 
said. 
1      
16. Essentially the teacher engaged the students by 
telling a funny story and subtly teaching verbs, nouns, 
phrases, etc. 
1      
Observation #2       
17. 32 students in attendance.      1 
18. Teacher explained vocabulary that would be used in 
a storytelling activity. 
1      
19. Teacher taught using the TPRS method, telling a 
story of Megan who wants to have a perfect wedding. 
1      
20. Had students repeat key vocabulary. 1      
21. The story talked about details of the wedding. Key 
vocabulary: la boda (the wedding), la cuenta (the bill), 
lo mejor (the best). 
1      
22. Megan in the story says she wants a big wedding 
and that 978 people will attend. She also wants four 
animals to come to the wedding (an elephant, a giraffe, a 
hippopotamus, and a fat cat). Teacher explained the 
Spanish vocabulary pertaining to the story. 
1      
23. Teacher asked questions about Megan and used 
humor to engage the students. In the story, Megan visits 
the home of Will Smith to see if he will have money to 
pay for the wedding. 
1      
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Comment: DON QUIXOTE  AA BB CC DD EE N/A 
24. Students read the story and worked in pairs. They 
translated the handout together. 
1      
25. Teacher later gave them a handout that had been 
translated and circulated with each pair. 
1      
26. Students were told to raise their hands if they had 
questions. 
1      
27. This activity went on for 50 minutes.      1 
28. For the last 10 minutes of class, they watched a 
video called Dance with Me. The video was in Spanish 
and teacher asked the students to write down key 
phrases from the video. He stopped the video and had 
students write down key phrases such as ¿estás 
bromeando? (“Are you joking?”) un trago (a drink). 
 1     
29. The video featured mambo music and dancing on 
the video. Students were able to see Latin-American 
style of dancing as it compares to American styles of 
dancing. Mambo is a Latin dance of Cuban origin. 
 1     
30. Teacher used humor and energy to teach the class 
with the TPRS method.  
     1 
Observation #3       
31. 33 students in the class.      1 
32. They sang “Happy Birthday” to a student, in 
Spanish. This lesson focused on dancing. Teacher had 
students move the desks to the side of the room and 
demonstrated dance moves. Students performed the 
moves in unison. 
 1     
33. He had a student at the computer turn on the music. 
The music is salsa and mambo. 
 1     
34. Teacher taught the moves. He had a girl in the 
classroom be his partner, and they demonstrated the 
dance moves. 
 1     
35. Students paired up, boys and girls, 15 pairs. 
Practiced the moves on their own with the music 
playing. 
 1     
36. Teacher went back to his desk and had them come 
up in pairs and pass off the dance moves. 
 1     
37. This took up 40 minutes of class time.      1 
38. The last 20 minutes teacher had boys on one side 
and girls on the other side of the room. Teacher 
demonstrated a fast turn dance move, also demonstrated 
a pretzel turn. 
     1 
39. Students paired up and passed off these moves at 
teacher’s desk. 
 1     
40. Teacher said, “Bueno” or “Excelente” as students 
passed off the moves. 
1      
41. Teacher made the lesson fun and entertaining. He 
was very energized. 
     1 
42. The students danced to music by Celia Cruz.      1 
Observation #4       
43. 27 students in the class.      1 
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Comment: DON QUIXOTE  AA BB CC DD EE N/A 
44. Explained about the famous Spanish playwright, 
Miguel Cervantes, and his famous work from 1605, El 
Quijote de la Mancha. Gave the students an English 
abbreviated edition and assigned students to read certain 
parts of the play. (He assigned one student to read the 
part of Don Quixote, another to read the part of Sancho, 
etc.) 
 
 1 1    
45. Teacher had students read the parts in the class at the 
same time he talked about the symbolism of the play. 
Was Don Quixote sane or insane?  
 1 1    
46. He explained that Don Quixote looked for glory and 
the teacher got up on his desk and said he is reaching the 
impossible dream, to some degree. This is where he 
talked about the musical version of the story. 
 1 1    
TOTALS: DON QUIXOTE 19 13 3 0 0 14 
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Comment: EL JEFE  AA BB CC DD EE N/A 
Observation #1       
1. Very nice decorations and flags of several South 
American countries. All decorations are Spanish-
oriented. Numerous Aztec posters.   1     
2. Ceramic wall decoration showing a Mexican sitting 
under a cactus by his donkey.  1     
3. No sports influence.      1 
4. 32 students.      1 
5. Spoke in English to discuss grammar.      1 
6. Discussed present, past, future, and present 
progressive tenses. 1      
7. Told students they needed to know their tenses and 
conjugations. 1      
8. Used humor in the class as he taught the tenses. 1      
9. Told student to get out a piece of paper. Spoke in 
Spanish and wanted the students to write verbatim what 
he said in Spanish and then translate into English. 1      
10. Talked about Holy Week and details associated with 
the celebration.  1     
11. Had students write three sentences in four different 
tenses: present tense, past tense, future tense, and 
present progressive. Had students turn these in at the 
end of the class. 1      
12. While the students were working on this assignment, 
he was at the back of the classroom at his computer.      1 
13. Told the students they could work in pairs and 
circulated during the assignment. 1      
Observation #2       
14. 30 students in attendance.      1 
15. Had students translate what he read to them into 
English. 1      
16. He later asked students to respond from the 
textbook. (He asked oral questions using Spanish.) He 
asked who the students’ favorite singers are and why. 1      
17. Students worked in pairs as they did the textbook 
assignment.      1 
18. Told students they needed to know the present 
progressive for the next exam. 1      
19. Talked about sports in Latin America and told 
students that baseball is the number one sport in the 
Caribbean.  1     
Observation #3       
20. 28 students in the class.      1 
21. Had students get texts out and they answered 
questions from the text. 1      
22. Talked about Mexican actors, for example 
Cantinflas. He also talked about the Mexican painter, 
Frida Kahlo, the famous feminist painter. 1      
23. Had students work in pairs as they did in-class 
assignment. 1      
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Comment: EL JEFE  AA BB CC DD EE N/A 
24. Told students they would go to a Mexican 
restaurant, sponsored by the Spanish Club at the school, 
and would order a meal using Spanish.     1  
25. Students continued to work in pairs and answered 
questions such as who is your favorite actor? What is 
your favorite movie? 1      
26. Teacher tried to teach indirect object pronouns. 1      
27. Teacher discussed verbs that are used with indirect 
object pronouns. Examples: aburrir, doler, fascinar, 
gustar, importer, interesar, etc. 1      
28. Teacher circulated during the class, checking on 
pairs and listening to questions to each other in Spanish. 1      
29. Teacher encouraged students to stay on task and to 
speak in the target language.      1 
30. Teacher told students he is 55 years old and that they 
are young and should have lots of energy to study 
Spanish. (He said this in Spanish.)      1 
31. He used Spanish about 70% of the time. 1      
Observation #4       
32. 28 students in attendance.       1 
33. Spoke about present perfect tense and the 
conditional tense.  1      
34. Had students write 10 sentences in each of the 
tenses. Teacher circulated while the students worked on 
the 20 sentences. 1      
35. Had students do book work that talks about food 
from Spain.  1     
36. After they finished the assignment, teacher gave a 
presentation on conditional and present perfect tense. 1      
37. Talked with students about upcoming test and extra 
credit concerns.      1 
38. Told students it is a culture day and that they will 
watch the movie, Tres Amigos.  1     
39. Students watched excerpts of the movie. At the end 
of the movie, teacher talked about certain aspects that 
were brought out in the movie such as la plaza, the 
Mexican revolution, las adelitas.  1     
40. Had the students discuss the problems of 
immigration and the drugs coming from Mexico.  1     
41. Discussed beauty of Mexico found in the music, 
culture, foods, and easy-going culture.  1     
42. Talked about the mariachi bands found in La Plaza 
Garibalde in Mexico City.   1     
TOTALS: EL JEFE  21 11 0 0 1 9 
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Coding of the Five Cs Totals  
 AA BB CC DD EE N/A 
Roberto Clemente 38 7 0 2 0 10 
Dulcinea  38 3 0 0 1 24 
Carlos Fuentes 27 8 0 1 0 25 
Don Quixote 19 13 3 0 0 14 
El Jefe  21 11 0 0 1 9 
TOTALS  143 42 3 3 2 81 
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Appendix K 
 
Summary of Answers to Preliminary Questions 
 
 
 
Summary of Answers to Preliminary Questions 
 
The “headers” were omitted when changing to electronic submission. The columns are identified by number of high school and by teacher, 
as follows: #1 Roberto Clemente; #2 Dulcinea; #3 Carlos Fuentes; #4 Don Quixote; #5 El Jefe.  
 
Demographics as of 2010.a All schools grades 10-12. 
# students 1,816 
89% Caucasian 
4% Hispanic 
10% free lunch 
Average income of 
patrons $74,068  
# students 1,532 
75% Caucasian 
15% Hispanic 
33% free lunch  
Average income of  
patrons $43,738 
# students 2,290 
73% Caucasian 
18% Hispanic 
20% free lunch  
Average income of 
patrons $72,272 
# students 1,755 
80% Caucasian 
9% Hispanic 
25% free lunch 
Average income of 
patrons $60,837 
# students 1,782  
77% Caucasian 
16% Hispanic 
30% free lunch  
Average income of 
patrons $60,837 
Experience  
28 years 
Teaches Spanish I, II, US 
history, baseball coach, 
basketball coach.  
2 years 
Teaches Spanish I, II, and 
III, also English and ESL. 
13 years 
Teaches Spanish I, II, also 
architecture, CAD. 
 
21 years 
Teaches Spanish II, III, IV 
(AP), head track coach. 
17 years 
Teaches Spanish I, II, 
III, IV (AP).  
Education 
B.A. physical education, 
Spanish minor, BYU. 
Secondary certificate. 
Degree in Spanish (major), 
minor ESL, USU. Secondary 
certificate. . 
B.A. Spanish, 
M.A. linguistics, U of U. 
ESL endorsement. 
Secondary certificate.  
 
B.A. exercise and sports 
science, minor in Spanish, 
BYU.  
Master’s degree in 
teaching from U.S. Sports 
Academy.  
Secondary certificate.  
Degree in physical ed. 
and Spanish, BYU. 
Attended workshops on 
AP and foreign language 
from BYU and Weber 
State. Endorsed in ESL. 
Secondary certificate.  
a Sources: National Center for Education Statistics (2011) also citidata.com for average income. 
How did you learn to speak Spanish? 
Took Spanish in h.s. Served 
LDS mission to 
Pennsylvania, mostly Puerto 
Ricans. 
Took Spanish in h.s. Served 
LDS mission to New Jersey, 
mostly Mexicans 
Took Spanish in h.s. Served 
LDS mission to Chili. 
Took Spanish in h.s. 
Served LDS mission to 
Dominican Republic. Wife 
native of Peru.  
Native of Mexico.  
Served LDS mission to 
Mexico.  
How many world language teachers at your high school?
Four Six Six Five Six 
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Textbooks, workbooks used 
Boyles, Met, Sayers, & 
Wargin, Realidides: 2 
(2004). Upper Saddle River, 
NJ: Prentice Hall. This text 
follows the ACTFL 
standards (J. Waterson, 
personal communication, 
February 17, 2011).  
Met, Sayers, & Wargin, Paso 
a paso 2 (2000). Upper 
Saddle River, NJ: Prentice 
Hall. This is an old text and 
does not follow the ACTFL 
standards (J. Waterson, 
personal communication, 
February 17, 2011). 
Hambach, Valasco, 
Chiquito, Smith, & 
McMinn, ¡Exprésate! 
(2006). Workbook:  
¡Exprésate! Holt Spanish 1: 
Cuaderno de vocabulario 
y gramática. (n.d.). 
Orlando: Holt, Rinehart and 
Winston. This text follows 
the ACTFL standards (S. 
Anbari, personal 
communication, February 
17, 2011). 
Doesn’t use a textbook. 
Uses handouts . 
Boyles et al., 
Realidades: 2 (2004). 
(Same as R. Clemente, 
H.S. #1.) 
Are you a coach? If so, what sport(s)?  
Assistant coach baseball, 
basketball, football 
Girls’ volleyball Girls’ golf Track Track 
Are you a teacher first or a coach?  
Teacher first;  
coach second 
Teacher first;  
coach second.  
Coach first;  
teacher second. 
Coach first, 
teacher second. 
Teacher first, 
coach second.  
Rating of the five Cs 
1. Communication 
2. Comparisons 
3. Connections 
4. Communities 
5. Cultures  
1. Communication 
2. Cultures 
3. Communities 
4. Comparisons 
5. Connections 
1. Communication 
2. Cultures 
3. Comparisons 
4. Communities  
5. Connections 
1. Communication 
2. Connections 
3. Cultures 
4. Comparisons 
5. Communities  
1. Cultures  
2. Connections 
3. Communication  
4. Comparisons 
5. Communities 
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Appendix L 
 
Roberto Clemente Answers the 26-Item Teacher Questionnaire 
 
 
 
Roberto Clemente Answers the 26-Item Teacher Questionnaire 
 
1. How often do you implement the five 
Cs in your instruction? 
Often (4) 
 
In all four observations the communication standard was 
applied. In one observation the cultures standard was 
applied.  
The connections, comparisons, and communities 
standards were not observed.  
Inconsistent  
Did not observe the implementation of all 
five Cs in the classroom. 
 
2. How familiar are you with the 2009 
USOE world language standards the 
“five Cs”?  
Very (4) 
Not observed in the four observations. Inconsistent  
Did not observe instruction in line with 
USOE standards. 
3. I believe the five Cs facilitate language 
acquisition in the classroom. 
Agree (4) 
In all four observations the communication standard was 
applied. In one observation the cultures standard was 
applied.  
The connections, comparisons, and communities 
standards were not observed. 
Inconsistent 
Though instructor believes the five Cs 
facilitate language acquisition, he did not 
implement all of them. 
4. I implement the five Cs in my 
classroom.  
Agree (4) 
In all four observations the communication standard was 
applied. In one observation the cultures standard was 
applied.  
The connections, comparisons, and communities 
standards were not observed. 
Inconsistent  
Did not observe the implementation of all 
five Cs in the classroom. 
5. I implement the communication 
standard in my classroom. 
Agree (4) 
In all four observations the communication standard was 
applied. 
Consistent  
Was observed in all four observations. 
6. My students regularly communicate in 
both the written and verbal aspects of the 
target language. 
Agree (4) 
Both writing and speaking in the target language was 
observed during each observation (though writing 
dominates, while speaking is at a minimum). 
Consistent 
Was observed in all four observations.  
7. I implement the cultures standard in 
my classroom. 
Disagree (2) 
The cultures standard was observed once for 30 minutes 
out of four (60-minute) observations.  
Consistent 
The cultures standard was only applied 
minimally. 
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8. My students regularly gain knowledge 
and understanding of other cultures. 
Agree (4) 
The cultures standard was observed once for 30 minutes 
out of four (60-minute) observations.  
Inconsistent 
The cultures standard was only applied 
minimally. In addition the instructor 
acknowledged in question #7 that he 
rarely applied the cultures standard.  
9. I implement the connections standard 
in my classroom. 
Agree (4) 
Not observed once in the four observations. Inconsistent 
Did not observe. 
10. My students regularly connect with 
other disciplines and acquire information 
through the target language. 
Agree (4) 
Not observed once in the four observations. Inconsistent 
Did not observe. 
11. I implement the comparisons 
standard in my classroom. 
Often (4) 
Observed comparison of Spanish and English grammar 
rules for 10 minutes out of four (60-minute) observations. 
Inconsistent  
The comparisons standard was only 
applied minimally. 
12. My students regularly gain insight 
into the nature of language and culture. 
Agree (4) 
Observed comparison of Spanish and English grammar 
rules for 10 minutes out of four (60-minute) observations. 
Inconsistent  
The comparisons standard was only 
applied minimally. 
13. I implement the communities 
standard in my classroom. 
Agree (4) 
Did not observe any evidence of the communities 
standard and as per #14, instructor did not believe 
students regularly participated in multilingual 
communities. 
Inconsistent 
Not observed. 
14. My students regularly participate in 
multilingual communities at home and 
around the world. 
Disagree (2) 
Did not observe any evidence of the communities 
standard. 
Consistent  
Did not observe the communities 
standard.  
15. My students often memorize the 
target language’s vocabulary, rules of 
grammar, etc. 
Agree (4) 
Observed grammar translation method 150 minutes out of 
four (60-minute) observations. Students received 
handouts on grammar translation, etc.  
Consistent 
Observed grammar translation method. 
16. My students often listen, speak, read, 
and write the target language. 
Agree (4) 
Observed students working in pairs asking questions and 
responding in different tenses for 60 minutes out of four 
(60-minute) observations.  
Consistent  
Observed the cognitive approach. 
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17. My students regularly hear and 
mimic the target language. 
Agree (4) 
Students listened to Spanish lyrics for 30 minutes out of 
four (60-minute) observations. Students only mimicked 
the target language in pair work for a total of 60 minutes 
out of four (60-minute) observations. During the pair 
work there was only minimal conversation observed. No 
choral response observed.  
Inconsistent  
Did not observe the audiolingual 
approach. Students did not regularly 
mimic the target language and only heard 
the language minimally. Instructor stayed 
in the target language at best 50% of the 
time.  
18. My students regularly use the target 
language to accomplish real life tasks. 
Agree (4) 
Did not observe students using target language to 
accomplish real life tasks. 
Inconsistent  
Did not observe the natural approach. 
19. My students respond kinesthetically 
to commands in the target language on a 
regular basis. 
Agree (4) 
Did not observe students stand, sit, touch, or move in 
general. No TPR method observed.  
Inconsistent 
Did not observe the TPR approach.  
20. My students converse with each 
other, while I only involve myself when 
needed. 
Agree (4) 
 
Only observed students interacting in the target language 
for a maximum of 60 minutes (if that) during pair work. 
The interaction did not reach the level of conversation.  
Inconsistent 
Did not observe the silent way approach.  
21. Grammar translation method is… 
Neutral (3) 
This method was observed the most (150 minutes out of 
240 minutes). 
Inconsistent 
Though instructor ranked this method as 
neutral, it was the method the instructor 
employed the most.  
22. Cognitive approach method is… 
Effective (4) 
This method was observed 60 minutes out of 240 
minutes.  
Consistent 
Instructor employed this method about a 
fourth of the time. 
23. Audiolingual method is… 
Neutral (3) 
This method was minimally observed: 30 minutes 
Spanish music and some minimal conversation. 
Consistent 
Instructor’s ranking of the method fit the 
instructor’s employment of the method.  
24. Natural communicative approach 
method is… 
Effective (4) 
Did not observe students using target language to 
accomplish real life tasks. 
Inconsistent 
Instructor ranked this approach high but 
did not employ.  
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25. Total Physical Response (TPR) 
approach method is… 
Neutral (3) 
Not observed.  Consistent 
Instructor’s ranking of this method fit the 
instructor’s nonuse.  
26. The Silent Way method is… 
Less effective (2) 
Not observed. Consistent 
Instructor’s ranking of this method fit the 
instructor’s nonuse. 
10 consistencies 
38% consistent comparing answers 
from the questionnaire with 
observations of classroom. 
16 inconsistencies 
62% inconsistent comparing answers from the 
questionnaire with observations of classroom.  
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Appendix M 
 
Roberto Clemente Answers the 11-Item Interview Questions
 
 
 
Roberto Clemente Answers the 11-item Interview Questions—Comparing Answers to Observations  
 
1. To what extent do you know or implement the 
American Council for the Teaching of Foreign 
Language (ACTFL) standards?	
I laugh. But to me, this is just a part of teaching. Even 
before the standards came out, when I saw the 
standards, I kind of laughed because I was doing that 
daily. You have to do those things. I understand why 
they came out because there were some teachers who 
were going hard one way or hard the other. You 
talked to some people about teaching culture or about 
teaching grammar or the physical response. 
Everybody got into the physical response for a while. 
That’s all they worried about. That’s when the 
standards came out, that we had to teach these things. 
So it’s all about the same thing. You must learn to 
communicate. You’ve made the connection between 
the people. How far the people understand. In our 
society there are so many Spanish-speaking people, 
that just makes it easier to communicate. Again, I 
learned more English while learning Spanish than I 
ever did in an English class. It’s the same with kids in 
my class. You look at languages and the way they 
compare. So it’s all the same thing. If you teach it the 
way, the whole package, you use the standards. I 
looked at that and thought, that’s the way I’m 
supposed to teach and everybody else was doing the 
same thing. 	
In all four observations the 
communication standard was applied. In 
one observation the cultures standard was 
applied. 	
The comparisons standard was only 
superficially and briefly applied in one 
observation. The connections and 
communities standards were not 
observed.	
Inconsistent
Instructor stated he uses the standards daily. 
Instructor (incorrectly) referenced the 
connections, comparisons, and communities 
standards yet they were not observed. Only 
communication standard was consistently 
observed and cultures standard minimally 
observed, while the comparisons standard was 
only superficially applied. 	
 
Note. Underlining indicates responses that I consider are pertinent to the question. 
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1a. What do you understand the ACTFL standards 
to be in reference to the five Cs (communication, 
cultures, connections, comparisons, communities)? 
(He didn’t understand what the terms mean, but this is 
how he answered the question.) What I try to 
understand in everything I do, even a handout, is set 
up so that number one, you learn communication. 2, 
you learn to compare the language because this is the 
way we pronounce this in English. This is the way we 
pronounce it in Spanish. Communities. This is what is 
used out in the community. On the last page of my 
handout, there’s a cultural connection. So everything I 
try to do, I want to use those no matter what I’m 
doing, even though we have a game Friday. It’s all 
about you’ve got to have these words. You’ve got to 
spell them out. This is the connection. This is what 
you want them to use so they use them or attempt to 
engage others to use them. 	
NOT OBSERVABLE
However here are the ACTFL definitions 
of standards: 
Communication. Communicate in 
languages other than English 
Cultures. Gain knowledge and 
understanding of other cultures 
Connections. Connect with other 
disciplines and acquire information 
Comparisons. Develop insight into the 
nature of language and culture 
Communities. Participate in multilingual 
communities at home and around the 
world 
	
N/A
Instructor only seemed to understand one of the 
five standards. Vague on definition of the 
communication standard. Vague on definition 
of cultures standard. Did not understand that 
connections is related to other disciplines. 
Demonstrated a basic understanding of 
comparisons standard. Seems to have confused 
the cultures and communities standard. 	
2. How familiar are you with the 2009 Utah State 
Office of Education (USOE) world language 
standards? 	
The last two years we had a get-together and we had 
another get-together meeting this last fall, talking 
about those standards. Right now we are trying to take 
the standards and bring ourselves up to that level. 
We’re really trying to get to mastery in our grammar-
verb conjugations so we can use those to meet the 
standards. Right now the other teacher and I are trying 
to get our books and our curriculum set up so they 
match up with those standards.	
Familiarity may not be observable 
however:	
In all four observations the 
communication standard was applied. 
Observed grammar translation method 
150 minutes out of four (60-minute) 
observations. In one observation the 
cultures standard was applied.  
The comparisons standard was only 
superficially and briefly applied in one 
observation. The connections and 
communities standards were not 
observed.	
N/A
Instructor implied a familiarity with the 
standard, but that he needs to “bring ourselves 
up to that level.” Further he emphasized 
grammar-verb translation, which would fall 
under the regularly observed communication 
standard. 	
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2a. Have you used them personally?	
Yes. Our book doesn’t match up exactly, so what 
we’re doing now, we’re taking parts of the book and 
we are implementing them to meet that standard. Like 
in our book, they have a certain verb in one chapter 
and it doesn’t bring the other verb that’s supposed to 
be with it in for another two or three chapters whereas 
according to the state standards, these verbs are 
supposed to be together. What we’re trying to do is 
bring them all together and matching up vocabulary 
words to go with them so we can get into the 
standards.	
In all four observations the 
communication standard was applied. In 
one observation the cultures standard was 
applied. 	
The comparisons standard was only 
superficially and briefly applied in one 
observation. The connections and 
communities standards were not 
observed.	
Inconsistent
Instructor indicated he uses the standards 
personally but only uses the communication 
standard consistently. In addition the 
instructor’s comments indicate he doesn’t 
understand the USOE’s 2009 mandate to 
implement ACTFL standards. Note: The 
USOE requires instructors follow ACTFL 
standards and does not require certain verbs 
be taught together.	
2b. Which seem most applicable to your current 
school situation? 	
I teach Spanish I and II so the beginning we’re talking 
about kids starting out with reading and moving them 
along to basic conversation about greeting people, 
describing people, how they feel, that kind of thing to 
begin with. So again, what we try to do, what I try to 
do anyway, is introduce the kids to those basic things 
but then take that and while I’m doing that, use those 
other standards, ACTFL, use those standards to 
intertwine. So while I’m teaching them to greet 
somebody or ask what he is like, make them 
understand, they describe people and things 
differently. 	
In all four observations the 
communication standard was applied. In 
one observation the cultures standard was 
applied. 	
The comparisons standard was only 
superficially and briefly applied in one 
observation. The connections and 
communities standards were not 
observed.	
Inconsistent 
Instructor used the communication standard 
consistently but did not mention it in his 
answer. In fact he did not answer the question, 
“which seems most applicable?” Instead he 
claimed to intertwine the ACTFL standards in 
his instruction which was only true for the 
communication standard. 	
3. How familiar are you with the ACTFL five Cs?
Again, I don’t just think about the five Cs. When I 
first read about them, this is something I did anyway 
because my method was to implement all of those in 
one sitting. So instead of worrying about, am I doing 
this or am I doing that? No, from beginning to end, it 
was what I wanted to do, incorporate all of them. 	
In all four observations the 
communication standard was applied. In 
one observation the cultures standard was 
applied. 	
The comparisons standard was only 
superficially and briefly applied in one 
observation. The connections and 
communities standards were not 
observed.	
Inconsistent
Instructor stated he “implement[s] all of those 
[five Cs] in one sitting”; however, only the 
communication standard was consistently 
observed, the cultures standard minimally 
observed, and comparisons standard 
superficially observed (10 minutes out of 240 
minutes observed). 	
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3a. What is your opinion of the five Cs?
If they’re used the way they’re meant, it helps to learn 
not only about the language but about the people 
behind the language, why it’s involved where it’s at, 
why it is different, how it connects us with a different 
society. Again, if it’s used instead of one being 
pounded on for awhile, then another, if it’s used for 
the whole purpose instead of little by little, but it’s 
used all together. It’s intertwined. I try to get every 
day those five Cs in the way I teach. 	
In all four observations the 
communication standard was applied. In 
one observation the cultures standard was 
applied. 	
The comparisons standard was only 
superficially and briefly applied in one 
observation. The connections and 
communities standards were not 
observed.	
Inconsistent
Instructor was vague in his response. However 
he implied the standards are of value when he 
stated, “I try to get every day those five Cs in 
the way I teach” yet the instructor only 
implemented the communication standard 
consistently, the cultures standard minimally, 
and comparisons standard superficially (10 
minutes out of 240 minutes observed).	
3b. How does your department feel about the five 
Cs?  
This is where it’s nice to be able to collaborate. It’s 
where we are able to get together and talk and how we 
want to evolve. So yes, everybody is trying to 
incorporate the whole system, the five Cs in what they 
teach. 	
Did not observe department discussion; 
however, in all four observations the 
communication standard was applied. In 
one observation the cultures standard was 
applied. 	
The comparisons standard was only 
superficially and briefly applied in one 
observation. The connections and 
communities standards were not 
observed.	
N/A
Instructor indicated that he (and everyone else 
in department) is trying to incorporate the five 
Cs yet only the communication standard was 
consistently observed and in one observation 
the cultures standard was applied. The 
comparisons standard was only superficially 
applied. 	
3c. To what extent do you implement the five Cs in 
your classroom?	
I try to get every day those five Cs in the way I teach. 
I’m not guaranteeing it happens. I know I try to get 
them all in. 	
In all four observations the 
communication standard was applied. In 
one observation the cultures standard was 
applied. 	
The comparisons standard was only 
superficially and briefly applied in one 
observation. The connections and 
communities standards were not 
observed.	
Inconsistent
Instructor indicated he tries to implement all 
five Cs every day, yet no attempts to 
implement the connections and communities 
standards were observed. The comparisons 
standard was only superficially applied (10 
minutes out of 240 minutes observed). 	
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3d. Which of the five Cs do you emphasize the 
most? And why?	
I emphasize mostly the communication part because if 
somebody gets out into the neighborhood or 
somebody took a wrong turn and they’re in a strange 
place and they’re looking for directions or how to get 
out of there, they can present themselves in a way that 
they won’t be suspect but they’ll help them. The 
Spanish people are really good about that. If you can 
speak a little bit of their language, they’ll try 
everything they can to help you. So I want you to be 
able to get yourself out of a situation or be able to 
help somebody out of a situation because you can 
communicate. 	
In all four observations the 
communication standard was applied. In 
one observation the cultures standard was 
applied. 	
The comparisons standard was only 
superficially and briefly applied in one 
observation. The connections and 
communities standards were not 
observed.	
Consistent
Instructor indicated he emphasizes the 
communication standard, which was regularly 
observed (with an emphasis on written 
language). 	
3e. Which of the five Cs do you feel engages the 
student the most?	
Communication. Because you can partner them up 
and put them in small groups or like what I do, you 
have to speak to somebody two rows away and ask 
them questions. So if I have a worksheet with 10 
questions, you’ll ask 10 different people in the class, 
asking the question. And you have to write down the 
answer. So you’re asking, you’re speaking it, you’re 
hearing it, you’re hearing the answer back, and you 
write it down. So you’re hearing it, you’re speaking it, 
you’re writing it down. 	
In all four observations the 
communication standard was applied. In 
one observation the cultures standard was 
applied. 	
The comparisons standard was only 
superficially and briefly applied in one 
observation. The connections and 
communities standards were not 
observed.	
Consistent
Instructor indicated the communication 
standard was the standard that engages the 
students the most, which was regularly 
observed (with an emphasis on written 
language).	
3f. Which of the five Cs do you implement the 
least? And why? 	
Cultures. Life is evolving. When I first started 
teaching, La Siesta was still part of Spain and it’s not 
anymore. That used to be part of the culture. As you 
go through, the cultures are changing. Right now 
Venezuela’s president Chavez is almost wiping it out 
because of what he’s done. The same thing in Cuba. 
There are still some things like Cinco de Mayo will 
celebrate siestas, celebrate these things, the cultural 
differences we’re getting into such a global economy. 	
In all four observations the 
communication standard was applied. In 
one observation the cultures standard was 
applied. 	
The comparisons standard was only 
superficially and briefly applied in one 
observation. The connections and 
communities standards were not 
observed.	
Inconsistent
The instructor indicated cultures as the standard 
he implements least; however, the cultures 
standard was observed once (for 30 out of 240 
minutes) while the connections and 
communities standards were never observed 
and the comparisons standard only superficially 
applied (10 out of 240 minutes).	
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4. What are your thoughts on how you believe a 
student acquires a foreign language?	
Again, it’s tough when you have 40 kids in a class. I 
had one girl in my last class who was very, very 
sharp. So I’d explain to her a different concept of the 
present perfect tense because the other kids hadn’t got 
to that point yet. But she could understand it. Usually 
when I have a lot of kids, I’ll have them write out the 
whole sentence and others. Do you understand the 
concept? Do you understand the verb that goes in it? 
She understands the whole concept so she’ll ask, why 
don’t we write the whole sentence? Because for you, 
that’s easy. But for Connie in the corner over there, 
she’d have to look up almost every word in a 
dictionary to try and find it. So with that, it’s going to 
be a different motion. So I teach one and I try to help 
the others when you have 40 kids in a class. In one 
classroom a day setting, you need to speak as much as 
they can handle, and again help pull along those 
others who don’t know how to do it. 	
Observed 75 minutes of oral instruction 
out of four (60-minute) observations 
Students listened to Spanish lyrics for 30 
minutes out of four (60-minute) 
observations. Students only mimicked the 
target language in pair work for a total of 
60 minutes out of four (60-minute) 
observations. During the pair work there 
was only minimal conversation observed. 
No choral response observed. 	
Consistent
Instructor indicated his belief that students 
acquire language by hearing as much of the 
language as they can handle from the 
instructor. Students were exposed to oral 
language 165 minutes out of 240 minutes 
observed. It should be noted that students were 
engaged in grammar translation worksheets for 
the balance of time observed. 	
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5a. What is your personal philosophy in regard to 
language instruction?  
In Spanish I, I try to get them to be able to learn single 
words and put some basic sentences together so they 
can at least have some idea of getting themselves out 
of situations or being able to help somebody who 
needs help. Second year is fine, now they’re able to 
write sentences and they’re able to communicate in 
whole sentences, able to answer questions, and by the 
end of the first year they should be able to know and 
use present tense verbs.  
5b. Does your philosophy differ from that of your 
department? If so, in what ways?	
In answering the question, Does it differ in your 
opinion from that of your department? He says no. 
We want our students to communicate the first year of 
Spanish so basically the speaker gets through the first 
year of Spanish, they should know how to conjugate 
present tense verbs whether it’s regular, irregular, 
stem changers, o/ue, or e/ie and e/i. Then again, if 
they know those, they need to be able to 
communicate. They may not know them all but should 
be able to use the basic ones to communicate. With 
Spanish II, they need to be able to talk about what has 
happened in the past. So now we have the present and 
past. 	
Personal Philosophy?
Observed grammar translation method 
150 minutes out of four (60-minute) 
observations. Students received handouts 
on grammar translation, etc. 
 
 
 
 
 
 
 
 
Difference in Department? 
NOT OBSERVABLE (Did not observe 
other members of department.) 
 	
Consistent
Personal Philosophy? 
Instructor’s stated philosophy fits observed 
methods. 	
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6. What methods or teaching approaches do you 
use with beginning/level I Spanish, 
intermediate/Level II and III Spanish, or advanced 
learners/Levels IV/Advanced Placement and 
concurrent enrollment?	
The only thing I do is, I use the same methods on each 
level. I have little cards that the kids fill out with their 
names and I use those to ask questions, whether they 
are the first year kid, how are you feeling, what day is 
today, what are you doing? The same with second 
year, what did you do last night? What are you going 
to do tomorrow? Third year: What could you have 
done? Yesterday, what did you want to do? What was 
it you wanted to conjugate? What did you want to 
learn? Now I want to get into subjunctive tense 
learned so I’m always around the room, asking 
questions, trying to get them to participate. 
Most of my teaching is audiolingual. We take and 
incorporate that so they understand the grammar that 
goes with it like using worksheets, by having them 
write questions and take those questions and we do 
group work because then I go around and ask 
questions. So that’s the basic way I do things. Again, 
the audiolingual with me, you take the group work, 
where you take the questions, and you’ve got the 
audiolingual between the kids doing the work. That’s 
probably how I do most everything.  
Again, I use worksheets to help me with questions 
that maybe the kids can’t come up with questions. In 
Spanish II, it’s basically the same. The material I give 
them is at a higher level. When I get to III, IV, and V, 
there are no basic worksheets .You need to come up 
with key verbs and vocabulary like material to learn. 
Observed grammar translation method 
150 minutes out of four (60-minute) 
observations. Students received handouts 
on grammar translation, etc. Observed 
students working in pairs asking 
questions and responding in different 
tenses for 60 minutes out of four (60-
minute) observations.	
Students listened to Spanish lyrics for 30 
minutes out of four (60-minute) 
observations. 
(Did not observe Spanish I, III, IV 
classes.) 	
Consistent 
Though the instructor did not understand the 
term audiolingual, the methods the instructor 
described (grammar translation and cognitive 
method) were observed consistently. The 
audiolingual method was observed; however, 
the instructor’s description of audiolingual 
method is incorrect and not referred to in his 
answer. 	
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When I taught Spanish advanced IV and V, there was 
more literature. We read books, talked about 
literature, so they had to write reports on it. They had 
to give an oral presentation about it. I almost treated 
Spanish V as this is almost an English but in Spanish. 
I know I hear the other teachers say you’ve got to 
speak Spanish all the time. That’s fine if you have 10 
or 20 people., and if I have 10 or 20 people, then I 
take time to spell it out, but when I have 36 to 40 kids, 
I get three or four who understand everything I say 
and I’ve got 20 who get half of it and I have 20 who 
get none of it. 
  
6a. What methods/approaches do you implement 
that focus on listening?	
First of all, we then take tests and we have some 
things in our workbooks with listening. We listen to 
CDs. That is what is nice about the program we have 
and the book we have. They have different speakers 
from different countries so they hear somebody from 
Spain who speaks slow or from Sinaloa. You hear 
somebody from Uruguay, Paraguay, Argentina, with a 
double L or the “ja” sound, so they get to hear 
different speakers. Somebody from Mexico who 
speaks with rhythm and singing.	
Students listened to Spanish lyrics for 30 
minutes out of four (60-minute) 
observations. Observed students working 
in pairs asking questions and responding 
in different tenses for 60 minutes out of 
four (60-minute) observations.	
Inconsistent 
Though the instructor used methods employing 
listening to the target language (cognitive 
approach, audiolingual) they do not fit the 
response/description given by the instructor.	
6b. What methods/approaches do you implement 
that focus on reading? 	
Each chapter, the beginning of each chapter has a 
scene that the students have to read and there are 
questions they have to answer. They need to 
understand. It starts out with true/false whereas the 
Spanish II book has simple answers.	
Observed grammar translation method 
150 minutes out of four (60-minute) 
observations. Students received handouts 
on grammar translation and textbook 
employed in one observation. 	
Inconsistent
Though the instructor used methods employing 
reading and writing in the target language 
(grammar translation) they are different than 
the response/description given by the 
instructor. 	
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7. What methods or teaching approaches do you 
use to facilitate oral proficiency in your Spanish II 
classes?	
Again, they have to be able to ask and answer each 
question. Like after they’ve gone through it 
themselves, together, I will then ask this person to ask 
another person so I’ll see if they know how to answer 
the question. So again they have to speak. 	
Observed students working in pairs 
asking questions and responding in 
different tenses for 60 minutes out of four 
(60-minute) observations.	
Consistent
The method described by instructor aligns with 
the cognitive approach. The cognitive approach 
was regularly observed. 	
7a. Why do you use these methods/ approaches?
It allows me or allows them to feel comfortable by 
doing it themselves together. Then when I have them 
ask a person, the whole class has to answer (each 
pair). Now they get the feeling. So if this girl over 
here asks another one a question, everyone is asking, 
is it being asked correctly? So being comfortable, 
we’ve already done it. It makes it easier one on one. 	
N/A
The rationale for the use of a method 
may not be observable. However, the 
instructor’s explanation aligns with the 
cognitive approach which was observed 
as students worked in pairs asking 
questions and responding in different 
tenses for 60 minutes out of four (60-
minute) observations.	
N/A
Note: The instructor made a concerted effort to 
make his rationale a reality. 	
7b. Please describe these methods/ approaches to 
me.	
No answer available. 	
N/A
No answer available.	
N/A
7c. Under what class circumstances do these 
approaches work the best?	
The smaller the class, the better, 15 to 20 students. 	
Average class size for this instructor is 29 
students. 	
N/A
8. What methods or teaching approaches do you 
use to facilitate written proficiency in your Spanish 
II classes? 	
With the handout I have, they have what grammar 
we’re trying to learn and they have sections of 
questions so you learn the verb tense for the adjectives 
or pronouns. Whatever it is, it has that explanation. 
Then it has writing you have to do to use that. Again, 
the question parts of the handout we do orally and 
then we write the answers. So we’re doing both the 
writing and oral together. 	
Observed grammar translation method 
150 minutes out of four (60-minute) 
observations. Students received handouts 
on grammar translation, etc. Observed 
students working in pairs (cognitive 
approach) asking questions and 
responding in different tenses for 60 
minutes out of four (60-minute) 
observations.	
	
Consistent 
The instructor’s description aligns with the 
grammar translation and cognitive method 
which was regularly observed. 	
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8a. Why do you use these methods/ approaches?
I’ve found you have different learners. You have 
audio learners. You have kinesthetic learners. You 
have visual learners. So we’re doing all three because 
we’re verbalizing. We’re writing it down so it’s 
kinesthetic and we see it on paper. 	
The rationale for the use of the method 
may not be observable. However, 
observed grammar translation method 
150 minutes out of four (60-minute) 
observations. Students received handouts 
on grammar translation, etc. Observed 
students working in pairs (cognitive 
approach) asking questions and 
responding in different tenses for 60 
minutes out of four (60-minute) 
observations.	
N/A
The grammar translation method and cognitive 
approach lends itself to the rationale the 
instructor describes (reading, listening, 
speaking and writing). 	
8b. How would you describe these 
methods/approaches? 	
I had a substitute yesterday and there are some things 
that came in that I didn’t understand so I went through 
it today. We said this is what it is. So again, by the 
time we got through with my explanation, this is how 
we answered this question, yes, so I write yes. So we 
went through it orally, we wrote it down. 	
Observed grammar translation method 
150 minutes out of four (60-minute) 
observations. Students received handouts 
on grammar translation, etc. Observed 
students working in pairs asking 
questions and responding in different 
tenses for 60 minutes out of four (60-
minute) observations.	
	
Consistent 
The grammar translation method and cognitive 
approach lends itself to the rationale the 
instructor describes (reading, listening, 
speaking, and writing).	
8c. Under what classroom circumstances do these 
approaches work the best?	
With these worksheets, they work well with big 
classes. I wouldn’t use them as much with a smaller 
class for the plain and simple fact that we can move 
faster and do more things.	
N/A
Cannot observe the “best circumstances.” 
However: observed grammar translation 
method 150 minutes out of four (60-
minute) observations. Students received 
handouts on grammar translation, etc.	
N/A
It is apparent the instructor is work sheet 
driven. Observed worksheets in all four 
observations.	
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9a. Why do you use the methods you do?  
I use the physical response method for the first week 
or two but after that, they’d say we’d do something 
else, the memorization. I still remember the first 
dialogue I used when I was in ninth grade: “¡Hola! 
Me llamo Paco y tu?” “¿Como te llamas?” Hello. My 
name is Paco. What is your name? They can learn. 
The things they have to memorize, they can memorize 
but they don’t have to worry about the memorization 
of things they have anything to do with. So this is how 
I learned to memorize Spanish. 
 	
Observed grammar translation method 
150 minutes out of four (60-minute) 
observations. Students received handouts 
on grammar translation, etc. Observed 
students working in pairs asking 
questions and responding in different 
tenses (cognitive method) for 60 minutes 
out of four (60-minute) observations. 
Students listened to Spanish lyrics for 30 
minutes out of four (60-minute) 
observations.	
Inconsistent
Instructor indicated the reason he uses the 
methods he does is to try and “bind” all 
methods together. However, only two methods 
were consistently observed. The audiolingual 
approach was only superficially employed. Of 
the several other methods available none were 
observed (including the TPR method).  
	
9b. Do you teach the Spanish language the way you 
were taught? Please explain. 	
I was taught the dialogue method. Here is the 
dialogue. You learn the dialogue. You get in front of 
the class and give us a dialogue. Skits. It was a one-
man dialogue, and that was it. I don’t teach that way. 
My thought is to bind all the methods together and 
that is the way you want to teach. The total physical 
thing is a good thing for basic stuff, basic commands, 	
Observed grammar translation method 
150 minutes out of four (60-minute) 
observations. Students received handouts 
on grammar translation, etc. Observed 
students working in pairs asking 
questions and responding in different 
tenses (cognitive method) for 60 minutes 
out of four (60-minute) observations. 
Students listened to Spanish lyrics for 30 
minutes out of four (60-minute) 
observations. 
	
Consistent
The instructor did not employ the method he 
was exposed to as a student. (Dialogue 
method?)  
 
	
10. What methods or approaches do you use the 
least in your classroom? And why?	
The one I use the least, again, I don’t just throw out 
the grammar. I don’t use total physical response, TPR, 
or TPRS. I just don’t go that way. I try to 
communicate and this is what I’m going to ask you.  
	
Observed grammar translation method 
150 minutes out of four (60 minute) 
observations. Students received handouts 
on grammar translation, etc. Observed 
students working in pairs asking 
questions and responding in different 
tenses (cognitive method) for 60 minutes 
out of four (60-minute) observations.	
Students listened to Spanish lyrics for 30 
minutes out of four (60-minute) 
observations.	
Inconsistent 
Though the instructor was not observed using 
TPR/TPRS, he did employ the grammar 
translation method more than any other. 	
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11. Is there anything else you would like to share 
regarding foreign language methods and 
approaches as well as ACTFL’s “five Cs” that has 
not yet been covered in this interview?	
The only thing I can say is, everybody should have his 
own method. Once they’re comfortable and 
successful, let it be. Don’t say I teach it this way so 
it’s the best way, because it’s not going to be the best 
way. It may be the best way for you, but not for 
somebody else.  
	
N/A
In all four observations the 
communication standard was applied. In 
one observation the cultures standard was 
applied.  
The comparisons standard was only 
superficially and briefly applied in one 
observation. The connections and 
communities standards were not 
observed.	
N/A
The instructor indicated he does not believe 
there is a “best way” to teach. The five Cs were 
not fully observed in his classroom. 	
20 questions analyzed. 	
9 consistent  
45% consistent comparing answers from the 
interview with observations of the classroom 	
20 questions analyzed
11 inconsistent  
55% inconsistent comparing answers 
from the interview with observations of 
the classroom	
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Dulcinea Answers the 26-item Teacher Questionnaire 
 
1. How often do you implement the five 
Cs in your instruction? 
Sometimes (2) 
 
In all four observations the communication standard 
was implemented. The cultures standard was 
implemented in one observation. The communities 
standard was implemented in one observation. 
Consistent  
Only one standard was observed each time. 
The cultures and communities standards 
observed only once; other standards not 
seen. 
2. How familiar are you with the 2009 
USOE world language standards the 
“five Cs”?  
Somewhat (2) 
In all four observations the communication standard 
was implemented. The cultures standard was 
implemented in one observation. The communities 
standard was implemented in one observation. 
Consistent  
Only one standard was observed each time. 
The cultures and communities standard 
observed only once; other standards not 
seen. 
3. I believe the five Cs facilitate language 
acquisition in the classroom. 
Agree (4) 
In all four observations the communication standard 
was implemented. The cultures standard was 
implemented in one observation. The communities 
standard was implemented in one observation. 
Inconsistent  
Only one standard was observed each time. 
The cultures and communities standards 
observed only once. Other standards not 
seen. 
4. I implement the five Cs in my 
classroom.  
Agree (4) 
In all four observations the communication standard 
was implemented. The cultures standard was 
implemented in one observation. The communities 
standard was implemented in one observation. 
Inconsistent 
Only one standard was observed each time. 
The cultures and communities standards 
were observed only once. Other standards 
not seen. 
5. I implement the communication 
standard in my classroom. 
Agree (4) 
In all four observations the communication standard 
was implemented. 
Consistent 
Was observed all four observations. 
6. My students regularly communicate in 
both the written and verbal aspects of the 
target language. 
Agrees (4) 
In all four observations both spoken and written 
communication was observed.  
Consistent 
Was observed all four observations. 
7. I implement the cultures standard in 
my classroom. 
Agree (4) 
Only observed in one observation. However, the class 
regularly collaborates with “Latinos in Action” (LIA) 
Club program.  
Consistent 
Observed in one observation and fulfilled 
through LIA Club participation.  
8. My students regularly gain knowledge 
and understanding of other cultures. 
Agree (4) 
Only observed in one observation. However, the class 
regularly collaborates with LIA Club program. 
Consistent 
Observed in one observation and fulfilled 
through LIA Club participation. 
a The “Latinos in Action” (LIA) Club is a club for students who excel in leadership, literacy, and community service. 
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9. I implement the connections standard 
in my classroom. 
Disagree (2)  
Not observed. Consistent 
Not observed. 
10. My students regularly connect with 
other disciplines and acquire information 
through the target language. 
Disagree (2) 
Not observed. Consistent 
Not observed. 
11. I implement the comparisons 
standard in my classroom. 
Sometimes (2) 
Not observed. Consistent 
Not observed. 
12. My students regularly gain insight 
into the nature of language and cultures. 
Agree (4) 
Not observed. Inconsistent  
Not observed. Instructor indicated she 
rarely uses the comparisons standard. 
13. I implement the communities 
standard in my classroom. 
Agree (4) 
Only observed in one observation. However, the class 
regularly collaborates with LIA Club program. 
Consistent  
Observed in one observation and fulfilled 
through LIA Club participation. 
14. My students regularly participate in 
multilingual communities at home and 
around the world. 
Agree (4) 
Only observed in one observation. However, the class 
regularly collaborates with LIA Club program. 
Consistent  
Observed in one observation and fulfilled 
through LIA Club participation. 
15. My students often memorize the 
target language’s vocabulary, rules of 
grammar, etc. 
Strongly Disagree (1) 
Observed grammar translation method in three out of 
four observations for a total of 60 minutes out of four 
(60-minute) observations. 
Inconsistent  
Observed grammar translation method.  
16. My students often listen, speak, read, 
and write the target language. 
Agree (4) 
Observed cognitive approach in four out of four 
observations for a total of 90 minutes of four (60-
minute) observations. 
Consistent  
Observed the cognitive approach. 
17. My students regularly hear and 
mimic the target language. 
Agree (4) 
Observed audiolingual method one out of four 
observations for a total of 40 minutes of four (60-
minute) observations.  
Inconsistent 
Only observed once (only 16% of 
instruction) STAMP test. 
18. My students regularly use the target 
language to accomplish real life tasks. 
Agree (4)  
Observed the natural approach in two out of four 
observations for a total of 70 minutes of four (60-
minute) observations.b 
Consistent  
Observed the natural approach.  
b STAMP = Standards-based assessment measurement proficiency test from the district, brought in to see if  Spanish II teachers wanted to pilot this 
program. 
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19. My students respond kinesthetically 
to commands in the target language on a 
regular basis. 
Agrees (4) 
Not observed. Inconsistent 
Did not observe TPR. 
20. My students converse with each 
other, while I only involve myself when 
needed. 
Agree (4) 
Not observed. Inconsistent 
Did not observe silent way. 
21. Grammar translation method is… 
Neutral (3) 
This method was observed 60 out of 240 minutes. Consistent  
Instructor employed this method about a 
fourth of the time. 
22. Cognitive approach method is… 
Neutral (3) 
This method was observed in all four observations for a 
total of 90 out of 240 minutes. 
Inconsistent 
Though instructor ranked this method as 
neutral it was the method the instructor 
employed more than any other. 
23. Audiolingual method is… 
Neutral (3) 
This method was observed in only one observation for a 
total of 40 out of 240 minutes. 
Consistent  
Instructor employed this method about a 
sixth of the time. 
24. Natural communicative approach 
method is… 
Effective (4) 
Observed the natural approach in two out of four 
observations for a total of 70 out of 240 minutes. 
Consistent 
This was the second most observed method 
for this instructor. 
5. Total Physical Response (TPR) 
approach method is… 
Less Effective (2) 
 
Did not observe. Consistent 
Instructor’s ranking of this method fit the 
instructor’s nonuse. 
26. The Silent Way method is… 
Effective (4) 
Did not observe. Inconsistent 
Instructor ranked this approach high but did 
not employ. 
17 consistencies 
65% consistent comparing answers 
from the questionnaire with 
observations of classroom 
9 inconsistencies 
35% inconsistent comparing answers from the 
questionnaire with observations of classroom  
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Dulcinea Answers the 11-item Interview Questions—Comparing Answers to Observations 
 
1. To what extent do you know or implement 
the American Council for the Teaching of 
Foreign Language (ACTFL) standards?	
I believe the five Cs are perfect for the actual 
standards because these things encompass 
everything we do in foreign language.a Not just 
the grammar, not just the culture, but how it all 
comes together that makes it relevant and 
authentic to language learning. 	
In all four observations the communication 
standard was implemented. The cultures standard 
was implemented in one observation. The 
communities standard was implemented in one 
observation. The connections and comparisons 
standard were not observed.	
Inconsistent
Instructor stated the standards are perfect for 
language instruction, yet only implemented 
the communication standard regularly. The 
cultures standard and communities standards 
were only observed once but implemented 
through the “Latinos in Action” (LIA) Club. 
However, the connections and comparisons 
standards were not implemented. 	
1a. What do you consider the ACTFL 
standards to be in reference to the five Cs 
(communication, cultures, connections, 
comparisons, communities)? 	
Communication to me is definitely verbal but 
also understanding different forms of body 
language, any type of communication. Cultures 
is how language influences the culture and how 
culture influences the language. Connections, 
they connect from one discipline to the next. It’s 
connecting to other disciplines essentially. 
Comparisons. When I think of comparisons, to 
me it is how culture relates to connections, how 
does that compare, how they are the same or 
different, what they have in common, it means 
different ways of life, comparing language 
structure. I mean just comparison to everything.  
Communities is on a smaller scale rather than 
cultures. It is schools, stores, and shopping. Also 
here in the United States, connecting with 
different communities within the school and 
with the English-speaking community. Those 
communities working together. 	
NOT OBSERVABLE
Here are the ACTFL definitions of the standards: 
Communication. Communicate in languages 
other than English. 
Cultures. Gain knowledge and understanding of 
other cultures. 
Connections. Connect with other disciplines and 
acquire information. 
Comparisons. Develop insight into the nature of 
language and cultures. 
Communities. Participate in multilingual 
communities at home and around the world. 
	
N/A
Instructor seemed to have a general 
understanding of the five Cs. Her definitions 
of comparisons and communities could be 
stronger. 	
a Underlining indicates responses that I consider pertinent to the question. 317
 
 
 
2. How familiar are you with the 2009 Utah 
State Office of Education (USOE) world 
language standards? 	
Honestly, I’m not as familiar with them. Last 
year the Jordan School District came out with 
the Utah state ones. I’ve really gone off on 
Jordan School District, their collaboration effort. 
It’s been awesome and it’s very common and 
I’ve used it more than I have these. 	
Familiarity may not be observable. However, 
in all four observations the communication 
standard was implemented (for 200 out of 240 
minutes observed). The cultures standard was 
implemented in one observation (for 30 out of 
240 minutes observed). The LIA Club was 
inculcated into the school system. The 
communities standard was implemented in one 
observation (for 10 out of 240 minutes observed). 
The connections and comparisons standard were 
not observed. 	
N/A
Instructor stated she was not familiar with the 
state standards. Observations show she only 
implemented three of the five standards. 	
2a. Have you used them personally?	
Yes. We do a lot of communication.  
	
In all four observations the communication 
standard was implemented (for 200 out of 240 
minutes observed). The cultures standard was 
implemented in one observation (for 30 out of 
240 minutes observed). The LIA Club was 
inculcated into the school system. The 
communities standard was implemented in one 
observation (for 10 out of 240 minutes observed). 
The connections and comparisons standards were 
not observed.	
Inconsistent 
Though the instructor did indeed implement 
the communication standard regularly, she did 
not implement the other four standards 
regularly. 	
2b. Which seem most applicable to your 
current school situation? 	
Communication. I’ve noticed my students seem 
successful when they communicate. They feel 
like their time in the classroom is worthwhile. 
They can say something to somebody and be 
understood or understand something.  
	
In all four observations the communication 
standard was implemented (for 200 out of 240 
minutes observed). The cultures standard was 
implemented in one observation (for 30 out of 
240 minutes observed. The LIA club was 
inculcated into the school system. The 
communities standard was implemented in one 
observation (for 10 out of 240 minutes observed). 
The connections and comparisons standards were 
not observed.	
Consistent
Instructor implemented the communication 
standard regularly.	
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3. How familiar are you with the ACTFL five 
Cs? 	
Probably pretty familiar but I could probably 
learn more about them. I could learn more about 
communities and connections.  
	
In all four observations the communication 
standard was implemented (for 200 out of 240 
minutes observed). The cultures standard was 
implemented in one observation (for 30 out of 
240 minutes observed). The LIA Club was 
inculcated into the school system. The 
communities standard was implemented in one 
observation (for 10 out of 240 minutes observed). 
The connections and comparisons standard were 
not observed.	
Consistent
Instructor’s response aligns with her 
implementation of only three of the five 
standards. 	
3a. What is your opinion of the five Cs?
I think they’re great. It’s not everything but I 
think it’s a very good way to start, a good way 
of making everything come together. 
	
In all four observations the communication 
standard was implemented (for 200 out of 240 
minutes observed). The cultures standard was 
implemented in one observation (for 30 out of 
240 minutes observed). The LIA Club was 
inculcated into the school system. The 
communities standard was implemented in one 
observation (for 10 out of 240 minutes observed). 
The connections and comparisons standards were 
not observed.	
Consistent
Instructor’s response aligns with her partial 
implementation of the standards (implemented 
only three of the five).	
3b. How does your department feel about the 
five Cs?	
We could do a better job. There’s the French 
teacher, the German teacher, three Spanish 
teachers, and a Chinese teacher. We talk about 
these in meetings. We have professional 
learning communities on Tuesday mornings. 
When we get together, we don’t talk about them. 
We share ideas, effective communication 
activities, effective activities to help learn 
things, but we don’t talk much about them. 	
Did not observe department discussion 
However, in all four observations the 
communication standard was implemented (for 
200 out of 240 minutes observed). The cultures 
standard was implemented in one observation (for 
30 out of 240 minutes observed). The LIA Club 
was inculcated into the school system. The 
communities standard was implemented in one 
observation (for 10 out of 240 minutes observed). 
The connections and comparisons standards were 
not observed.	
N/A
Perhaps the department’s lack of interest in 
the implementation of the five Cs is part of the 
reason this instructor only implemented three 
of the five standards. 	
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3c. To what extent do you implement the five 
Cs in your classroom?	
I would say on a scale of one to 10, with 10 
being perfect, I’m probably a six. I definitely use 
some more than others. I focus more on 
communication.  
	
In all four observations the communication 
standard was implemented (for 200 out of 240 
minutes observed). The cultures standard was 
implemented in one observation (for 30 out of 
240 minutes observed). The LIA Club was 
inculcated into the school system. The 
communities standard was implemented in one 
observation (for 10 out of 240 minutes observed). 
The connections and comparisons standards were 
not observed.	
Consistent 
Instructor’s implementation of three out of 
five standards aligns with her statement that 
she rates a six on a scale of 10 (which would 
be 60% which is three of the five standards). 	
3d. Which of the five Cs do you emphasize the 
most? And why?	
I definitely emphasize communication the most. 
In talking with my students about their 
expectations, I teach Spanish I and Spanish II so 
they can come in knowing nothing or very little 
and they want to be able to talk. They’re not 
concerned with grammar. They’re not concerned 
with English grammar. That doesn’t mean a lot 
to them but they want to communicate. If 
they’re not communicating, why come to 
Spanish class? 	
In all four observations the communication 
standard was implemented (for 200 out of 240 
minutes observed). The cultures standard was 
implemented in one observation (for 30 out of 
240 minutes observed). The LIA Club was 
inculcated into the school system. The 
communities standard was implemented in one 
observation (for 10 out of 240 minutes observed). 
The connections and comparisons standards were 
not observed.	
Consistent 
Instructor’s statement aligns with observations 
that the communications standard was 
implemented in all four observations.	
3e. Which of the five Cs do you feel engages 
the student the most?	
Communication. Because they like learning new 
things. If they learn something and somebody 
understands them, they want to do it more. I 
guess I could say they’re really engaged in 
culture. We have a really diverse population at 
this high school and because I also teach English 
here at this high school, and because I also teach 
ESL, I’m a teacher that brings those cultural 
experiences. They’re absolutely engaged in 
learning what other people at school believe and 
how they are. 	
In all four observations the communication 
standard was implemented (for 200 out of 240 
minutes observed). The cultures standard was 
implemented in one observation (for 30 out of 
240 minutes observed). The LIA Club was 
inculcated into the school system. The 
communities standard was implemented in one 
observation (for 10 out of 240 minutes observed). 
The connections and comparisons standards were 
not observed.	
Consistent 
Instructor’s statement aligns with observations 
that the communication standard was 
implemented in all four observations. 	
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3f. Which of the five Cs do you implement the 
least? And why? 	
Connections. Probably because I don’t have 
enough time. That seems to be the last one to go. 
My classes meet two or three times a week. Also 
because my hope is that as I’m covering 
cultures, I can help them connect their life.	
In all four observations the communication 
standard was implemented (for 200 out of 240 
minutes observed). The cultures standard was 
implemented in one observation (for 30 out of 
240 minutes observed). The LIA Club was 
inculcated into the school system. The 
communities standard was implemented in one 
observation (for 10 out of 240 minutes observed). 
The connections and comparisons standards were 
not observed.	
Consistent 
Instructor’s statement aligns with observations 
that the connections standard was not 
observed. 	
4. What are your thoughts on how you believe 
a student acquires a foreign language?	
By using it. By practicing it. I guess acquire it. I 
guess that’s the definition of acquire. I guess my 
definition of acquire is to be able to 
communicate. For some people, it would be able 
to read and write. Some people it would be to 
pass a test. To be able to communicate, just 
opportunities to speak the language and know 
the Hispanic culture. 	
Observed grammar translation method in three 
out of four observations for a total of 60 minutes 
out of four (60-min.) observations. Observed 
cognitive approach in four out of four 
observations for a total of 90 minutes of four (60-
min.) observations. Observed audiolingual 
method one out of four observations for a total of 
40 minutes of four (60-min.) observations. 
Observed the natural approach in two out of four 
observations for a total of 70 minutes of four (60-
min.) observations.	
Consistent
The instructor employed the communicative 
and natural approach teaching methods (for 
160 of 240 minutes observed). These 
approaches require students to speak and write 
in the target language. 	
321
 
 
 
5a. What is your personal philosophy in 
regard to language instruction? 
My philosophy because I did not learn anything 
in my high school experience and how I learned 
Spanish for the beginning level, I teach level I 
and II. My personal philosophy is to give them a 
positive experience so they’ll want to continue 
learning. I know they’re not going to acquire it 
in two years.  
I didn’t have a positive experience in high 
school with foreign language. It was straight 
textbook and memorization. I didn’t know what 
I was saying. I didn’t learn much. So I really 
believe in giving them a positive experience. I 
want them to keep learning and also providing 
them with responses.  
I don’t use a textbook because they can’t take 
that with them at the end of the year. I do 
reference sheets in my class. They make their 
own textbooks. I tell them, this will be your 
textbook at the end of the year. They have 
everything in it. Every little paper so when they 
hopefully keep taking Spanish, they can go back 
and think, why is that?  
5b. Does your philosophy differ from that of 
your department? If so, in what way?	
Yes. A little bit. If we have a native from 
Uruguay, then myself and the Spanish AP 
teacher, we’re similar. In interactive learning 
communities, we teach the same. He does a lot 
of grammar too and a lot of writing. And the 
Spanish III teacher thinks it’s fun. For the most 
part we’re on the same page of teaching. The 
native teacher does more grammar.	
Personal Philosophy
Observed grammar translation method in three 
out of four observations for a total of 60 minutes 
out of four (60-min.) observations. Observed 
cognitive approach in four out of four 
observations for a total of 90 minutes of four (60-
min.) observations. Observed audiolingual 
method one out of four observations for a total of 
40 minutes of four (60-min.) observations. 
Observed the natural approach in two out of four 
observations for a total of 70 minutes of four (60-
min.) observations. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Difference in Department 
(Did not observe other members of department.)  
Consistent
The instructor did not use a textbook nor 
memorization techniques in her teaching 
delivery; instead she utilized cognitive and 
natural approaches (160 out of 240 minutes) 
which require students to use the target 
language. Though the instructor used the 
grammar translation method, it was only 
minimally applied (60 out of 240 minutes).  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Difference in Department 
Instructor believes that native Spanish 
teachers use more grammar translation than 
non-native instructors.	
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6. What methods or teaching approaches do 
you use with beginning/level I Spanish, 
intermediate/Level II and III Spanish, or 
advanced learners/Levels IV/ Advanced 
Placement and concurrent enrollment?	
In level I, building vocabulary and the simple 
use of social language, introduction, and being 
able to use the vocabulary in various situations. 
So we do a ton. In my classroom there are tables 
of four and side by side also. Almost everything 
we do uses the language back and forth. We use 
flash cards and they do that together. A lot of 
information is learned. Almost all the time 
they’re doing something with a partner.  
In Spanish II, it’s the same thing. It’s just a little 
bit more putting everything together. Right now, 
we’re doing present tense and imperfect so I just 
try to sign off on authentic materials so they can 
see the difference and teach their partner. For 
level II, or AP, I would get more into grammar 
rules, etc. Obviously they need a lot more 
grammar especially if they’re going to take the 
AP test. These classes are more in-depth in 
grammar rules, I believe. 	
Did not observe Level I, III, IV, AP, or 
concurrent enrollment. 	
In Spanish II, observed grammar translation 
method in three out of four observations for a 
total of 60 minutes out of four (60-min.) 
observations. Observed cognitive approach in 
four out of four observations for a total of 90 
minutes of four (60-min.) observations. Observed 
audiolingual method one out of four observations 
for a total of 40 minutes of four (60-min.) 
observations. Observed the natural approach in 
two out of four observations for a total of 70 
minutes of four (60-min.) observations. 	
Consistent 
Though the instructor did not know the terms 
cognitive and natural approach, her 
descriptions align with these observed 
methods. 	
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6a. What methods/approaches do you 
implement that focus on listening?	
We use songs. They also have to read as well off 
of videos. Also for listening, I try to play CDs 
while they’re working so I can say, “Hey, Eric. 
You’ve got that word?” They understand that.  
Then we do language exchanges at our school. 
Our Spanish IV teacher comes in when I’m 
teaching Spanish II. He has Spanish IV when I 
have my ESL class. So we meet at least twice a 
week with our classes together. So the native 
Spanish speakers are with my Spanish II 
students. We’ll give them conversation and 
we’ll prep them and we’ll say, this is what we’re 
looking for. And they talk. A lot of ESL kids 
don’t know a lot of English so they’re forced to 
find a way to understand each other. We’ll do 15 
minutes of Spanish and 15 minutes of English 
for his class. We do a lot of that for listening as 
well. 	
Observed grammar translation method in three 
out of four observations for a total of 60 minutes 
out of four (60-min.) observations. Observed 
cognitive approach in four out of four 
observations for a total of 90 minutes of four (60 
min.) observations. Observed audiolingual 
method one out of four observations for a total of 
40 minutes of four (60-min.) observations. 
Observed the natural approach in two out of four 
observations for a total of 70 minutes of four (60-
min.) observations.	
Consistent
Observed audiolingual method for 40 minutes 
(CD used). A native speaker from the 
Dominican Republic spoke about how the 
accent is different from other speakers of 
Spanish.	
6b. What methods/approaches do you 
implement that focus on reading? 	
I do an article of the day. Not every day but 
every once in a while I’ll bring in an article 
where they search from a Web site, or from a 
Spanish paper. For example, in my Spanish 
class, I told them to go through the paper and 
find the cognates and if they’re learning present 
tense, they’ll have to understand it. But every 
time you see present tense, they’re like I can’t 
believe how much of this I can read. I already 
understand and recognize. So we do articles, 
reading the newspaper, songs. 	
Observed grammar translation method in three 
out of four observations for a total of 60 minutes 
out of four (60-min.) observations. Observed 
cognitive approach in four out of four 
observations for a total of 90 minutes of four (60-
min.) observations. Observed audiolingual 
method one out of four observations for a total of 
40 minutes of four (60-min.) observations. 
Observed the natural approach in two out of four 
observations for a total of 70 minutes of four (60-
min.) observations.	
Inconsistent
Though the grammar translation method was 
observed (60 out of 240 minutes) the method 
described by instructor was not observed. 	
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7. What methods or teaching approaches do 
you use to facilitate oral proficiency in your 
Spanish II classes?	
Oral proficiency probably I guess just forcing 
them to talk. I have a little button that goes on 
when they should be speaking Spanish. It’s kind 
of like a big thing because you can’t speak 
English. So just providing those opportunities.	
Observed cognitive approach in four out of four 
observations for a total of 90 minutes of four (60-
min.) observations. Observed the natural 
approach in two out of four observations for a 
total of 70 minutes of four (60-min.) 
observations.	
Consistent
Though instructor was not aware of the names 
of the methods she attempted, forms of the 
cognitive and natural approach were observed. 
(Instructor probably did not know she was 
implementing them.) 	
7a. Why do you use these methods/ 
approaches?	
I think they build confidence. The students want 
to learn more. They want to use it. 	
N/A
The rationale for the use of the method may not 
be observable. However, students seemed 
comfortable in the classroom. Seems like a low 
stress, high productivity classroom indicative of 
the natural approach.	
N/A
Note: The instructor made a concerted effort 
to make her rationale a reality. However, she 
lacks a wide philosophical base of how 
students acquire world languages. 	
7b. Please describe these methods/approaches 
to me.	
I also use partner stuff. Every day they don’t 
know if they’re going to be called on, so they 
have to be ready. 	
Observed cognitive approach in four out of four 
observations for a total of 90 minutes of four (60-
min.) observations.	
Consistent
Though the instructor did not know she was 
employing the method, pair work was 
observed as part of the cognitive approach.	
7c. Under what class circumstances do these 
approaches work the best?	
Usually it’s kind of a social class. I like them to 
feel like I like a noisy classroom. There’s a lot 
of talking going on. I like them to feel 
comfortable doing that. Definitely, it’s a risk-
taking class. 	
N/A
May not be able to observe optimal 
circumstances; however, observed the instructor 
employing the natural approach to reduce 
affective filter in the classroom (in two out of 
four observations for a total of 70 minutes of four 
(60-min.) observations. 	
N/A
Though the instructor did not know she was 
employing the method, the natural approach 
was observed, consistent with instructor’s 
rationale. 	
8. What methods or teaching approaches do 
you use to facilitate written proficiency in 
your Spanish II classes? 	
I need to do a lot better with writing. For our 
skits, we have to write them out. Peer reading to 
each other so they actually perform them. That’s 
one of the best ways. 	
Observed grammar translation method in three 
out of four observations for a total of 60 minutes 
out of four (60-min.) observations. Observed 
cognitive approach in four out of four 
observations for a total of 90 minutes of four (60-
min.) observations.	
Inconsistent 
The instructor was observed employing 
writing in the target language more than she 
assumes.	
8a. Why do you use these methods/ 
approaches?	
[Did not answer the question.] 	
N/A N/A
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8b. How would you describe these 
methods/approaches? 	
[Did not answer the question.]	
N/A N/A
8c. Under what class circumstances do these 
approaches work the best?	
Willing to look silly, I guess. 	
N/A
May not be able to observe optimal 
circumstances; however, instructor employed the 
natural approach to reduce affective filter in the 
classroom (in two out of four observations) for a 
total of 70 minutes of four (60-min.) 
observations. 	
N/A
Instructor was very approachable. It appears 
that students take risks learning the language 
in the classroom.	
9a. Why do you use the methods you do? 
I use the methods I do because I’m feeling 
success. At the end of every quarter, I ask my 
students what’s working for them and what’s 
not. All of these things I mention, the students 
tell me they’ve loved and they have learned. It’s 
just the feedback from them, so I guess its 
positive feedback. And because I learned in 
college that feedback from professors helps 
them be better teachers. I believe my ESL 
classes help me a ton in my Spanish classes. 
There’s a different focus. Because in order to 
learn English, you have to learn to survive. 
You’re going to have to talk so they really focus 
on cultural sensitivity and being risk-takers and 
making mistakes and using the language outside 
of a classroom. I didn’t get a lot of that in my 
Spanish training. But why wouldn’t it be the 
same in another language? 	
Observed cognitive approach in four out of four 
observations for a total of 90 minutes of four (60-
min.) observations Observed the natural approach 
in two out of four observations for a total of 70 
minutes of four (60-min.) observations.	
Consistent 
Instructor’s rationale aligns with observed 
methods.  
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9b. Do you teach the Spanish language the 
way you were taught? Please explain. 	
No. It was an awful experience. My experience 
was straight textbook and memorization. I try to 
make the experience more positive. 	
Observed cognitive approach in four out of four 
observations for a total of 90 minutes of four (60-
min.) observations. Observed the natural 
approach in two out of four observations for a 
total of 70 minutes of four (60-min.) 
observations. Observed grammar translation 
method in three out of four observations for a 
total of 60 minutes out of four (60-min.) 
observations. Observed audiolingual method one 
out of four observations for a total of 40 minutes 
of four (60-min.) observations.	
Consistent
Though the instructor used the grammar 
translation method for a fourth of the time, 
most of her instructional methods avoid 
textbook (none observed) and memorization. 	
10. What methods or approaches do you use 
the least in your classroom? And why?	
I actually don’t do a lot of TPR. I tried but it was 
hard for me. 	
No TPR approach observed. Consistent
Did not observe TPR in classroom.	
11. Is there anything else you would like to 
share regarding foreign language methods 
and approaches as well as ACTFL’s “five Cs” 
that has not yet been covered in this 
interview?	
One thing I really like about the five Cs is its 
focus on authenticity and we all know the world 
market, the world economy, and cultural 
sensitivity are so huge for anybody. I think the 
foreign language classroom is a good place for 
students to learn that. I tell them from day one 
that that’s my goal, to be culturally sensitive. At 
first they don’t understand, but again from 
experiences I’ve had so far, students say they 
realize they weren’t sensitive. I didn’t know. But 
the foreign language classrooms are the perfect 
avenues, because it’s part of the curriculum. It’s 
easy to talk about that kind of stuff.  
I’m definitely learning and evolving as a 
teacher. I’ve changed a little bit from the 
beginning. I feel I have more substance in my 
N/A
In all four observations the communication 
standard was implemented (for 200 out of 240 
minutes observed). The cultures standard was 
implemented in one observation (for 30 out of 
240 minutes observed). The LIA Club was 
inculcated into school system. The communities 
standard was implemented in one observation (for 
10 out of 240 minutes observed). The connections 
and comparisons standards were not observed. 
N/A
Instructor stated the five Cs are authentic but 
did not employ two of the five standards. 
Instructor is heavily involved with the 
“Latinos in Action” program and is able to 
inculcate the Latino community into the high 
school while improving the Anglo students’ 
Spanish skills.	
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teaching. At the beginning because my 
experience was so boring and I didn’t learn, I 
think it was more the other way of teaching 
rules. I’m very excited and hope the students are 
excited. We play a lot of games and I feel 
learning is going on. 	
20 questions analyzed	
16 consistencies 
80% consistent comparing answers from the 
interview with observations of classroom.
20 questions analyzed 
4 inconsistencies 
20% inconsistent comparing answers from the 
interview with observations of the classroom.	
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Carlos Fuentes Answers the 26-item Teacher Questionnaire 
 
Question and Response Summary of Observations Results
1. How often do you implement the five Cs 
in your instruction? 
Often (4)  
 
In one observation the connections standard was applied. In 
all four observations the communication standard was applied 
(but only in written form). The comparisons and cultures 
standards were only briefly and superficially applied. The 
communities standard was not observed. 
 
Inconsistent 
Did not observe the communities 
standard. The communication standard 
was not fully met due to the lack of any 
student use of target language. The 
comparisons and cultures standards were 
not sufficiently observed. 
2. How familiar are you with the 2009 
USOE world language standards the “five 
Cs”?  
Somewhat (2) 
In one observation the connections standard was applied. In 
all four observations the communication standard was applied 
(but only in written form). The comparisons and cultures 
standards were only briefly and superficially applied. The 
communities standard was not observed. 
 
Consistent 
Though the connections standard was 
observed, the instructor was only 
somewhat familiar with the standards. 
The comparisons and cultures standards 
were not applied properly. The 
communication standard was not fully 
met due to the lack of any student use of 
target language. The communities 
standard was not observed. 
3. I believe the five Cs facilitate language 
acquisition in the classroom. 
Agree (4) 
In one observation the connections standard was applied. In 
all four observations the communication standard was applied 
(but only in written form). The comparisons and cultures 
standards were only briefly and superficially applied. The 
communities standard was not observed. 
Inconsistent 
Though instructor believes the five Cs 
facilitate language acquisition he did not 
implement all of them. 
4. I implement the five Cs in my 
classroom.  
Agree (4) 
In one observation the connections standard was applied. In 
all four observations the standard was applied (but only in 
written form). The comparisons and cultures standards were 
only briefly and superficially applied. The communities 
standard was not observed. 
Inconsistent 
Though the connections standard was 
observed, the comparisons and cultures 
standards were not applied properly. The 
communication standard was not fully 
met due to the lack of any oral practice 
in the target language. The communities 
standard was not observed. 
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Question and Response Summary of Observations Results
5. I implement the communication 
standard in my classroom. 
Agree (4)  
In all four observations the communication standard was 
applied but only in written form. No oral practice in the target 
language was observed in any observations. 
Inconsistent 
The proper implementation of the 
communication standard was not 
observed. 
6. My students regularly communicate in 
both the written and verbal aspects of the 
target language. 
Agree (4) 
In all four observations written practice was observed but no 
oral practice in the target language was observed in any of the 
observations. 
Inconsistent  
No oral practice was observed. 
7. I implement the cultures standard in my 
classroom. 
Agree (4)  
The cultures standard was only superficially applied for 30 
minutes out of 240 minutes.  
Inconsistent 
Only superficially observed. 
8. My students regularly gain knowledge 
and understanding of other cultures. 
Strongly Agree (5)  
The cultures standard was only superficially applied for 30 
minutes out of 240 minutes. 
Inconsistent 
Only superficially observed. 
9. I implement the connections standard in 
my classroom. 
No Opinion (3)  
In one observation the connections standard was applied for 
30 minutes out of 240 minutes of observation. 
Consistent  
Only observed minimally.  
10. My students regularly connect with 
other disciplines and acquire information 
through the target language. 
No Opinion (3)  
In one observation the connections standard was applied for 
30 minutes out of 240 minutes of observation. 
Consistent  
Only observed minimally. 
11. I implement the comparisons standard 
in my classroom. 
Often (4) 
The comparisons standard was only observed for five minutes 
out of 240 observed minutes.  
Inconsistent  
Only observed minimally. 
12. My students regularly gain insight into 
the nature of language and culture. 
Strongly Agree (5) 
The comparisons standard was only observed for five minutes 
out of 240 observed minutes. 
Inconsistent  
Only observed minimally. 
13. I implement the communities standard 
in my classroom. 
No Opinion (3) 
Not observed. Consistent 
Not observed. 
14. My students regularly participate in 
multilingual communities at home and 
around the world. 
No Opinion (3) 
Not observed.  Consistent 
Not observed. 
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Question and Response Summary of Observations Results
15. My students often memorize the target 
language’s vocabulary, rules of grammar, 
etc. 
Strongly Agree (5) 
Students worked in the required course workbook or listened 
to instructor’s grammar lecture for 200 minutes out of 240 
minutes observed.  
Consistent 
Grammar translation observed in each 
observation. 
16. My students often listen, speak, read, 
and write the target language. 
Strongly Agree (5) 
Observed students listening to and writing responses in the 
target language for 20 minutes out of 240 minutes observed. 
Students were not observed speaking in the target language. 
Inconsistent 
Did not observe the proper 
implementation of the cognitive 
approach.  
17. My students regularly hear and mimic 
the target language. 
Agree (4)  
Students listened to the target language from audio and 
videotape for 30 out of 240 minutes; however, students never 
orally mimicked the target language. 
Inconsistent 
Did not observe the proper 
implementation of the audiolingual 
approach. 
18. My students regularly use the target 
language to accomplish real life tasks. 
No Opinion (3) 
Did not observe students using target language to accomplish 
real life tasks. 
Consistent 
Did not observe the natural approach. 
19. My students respond kinesthetically to 
commands in the target language on a 
regular basis. 
Disagree (2) 
Did not observe students stand, sit, touch, or move in general. 
No TPR method observed. 
Consistent  
Did not observe TPR approach. 
20. My students converse with each other, 
while I only involve myself when needed. 
No opinion (3) 
Did not observe instructor facilitate oral conversation between 
students. 
Consistent  
Did not observe the silent way approach. 
21. Grammar translation method is… 
Neutral (3) 
Observed grammar translation method in all four observations 
for a total of 200 minutes out of 240 minutes observed.  
Inconsistent 
Though instructor ranked this method as 
neutral it was the method the instructor 
employed the most. 
22. Cognitive approach method is… 
Neutral (3) 
This method was minimally observed 20 minutes out of 240 
minutes observed. 
Consistent 
Instructor’s ranking of the method fit the 
instructor’s employment of the method. 
23. Audiolingual method is… 
Effective (4) 
Did not observe the proper implementation of the 
audiolingual method. Students listened to the target language 
from audio and videotape for 30 out of 240 minutes; however, 
students never orally mimicked the target language. 
Inconsistent 
Instructor ranked this approach high but 
did not employ it properly or often.  
24. Natural communicative approach 
method is… 
Effective (4) 
Did not observe students using target language to accomplish 
real life tasks. 
Inconsistent 
Instructor ranked this approach high but 
did not employ it. 
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Question and Response Summary of Observations Results
25. Total Physical Response (TPR) 
approach method is… 
Less Effective (1) 
Did not observe students stand, sit, touch, or move in general. 
No TPR method observed. 
Consistent 
Instructor’s ranking of the method fit the 
instructor’s employment of the method. 
26. The Silent Way method is… 
Less Effective (2) 
Did not observe instructor facilitate oral conversation between 
students. 
Consistent 
Instructor’s ranking of the method fit the 
instructor’s employment of the method. 
12 consistencies 
46% consistent comparing answers 
from the questionnaire with 
observations of classroom 
14 inconsistencies 
54% inconsistent comparing answers from the 
questionnaire with observations of classroom 
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Carlos Fuentes Answers the 11-Item Interview Questions—Comparing Answers to Observations 
 
Question/Response: Carlos Fuentes Observation  Result
1. To what extent do you know or implement the 
American Council for the Teaching of Foreign Language 
(ACTFL) standards?  
To be honest, I don’t know that I pay attention a whole lot to 
those standards.a I teach the way I’ve seen others teach and 
the way I’ve seen other teachers teach as well.  
In all four observations the communication 
standard was applied (but only in written form). 
In one observation the connections standard 
was applied. The comparisons and cultures 
standards were only briefly and superficially 
applied. The communities standard was not 
observed.  
Consistent 
The instructor’s implementation of the 
connections standard was appropriate 
but short. The instructor’s 
implementation of the communication 
standard was weak, only in written 
form, failing to do any oral practice. 
The cultures standard was insufficient 
(10 minutes of the cultures standard 
was about how to glue piñatas 
together). He only glanced upon the 
comparisons standard in passing and 
did nothing with communities. 
1a. What do you understand the ACTFL standards to be 
in reference to the five Cs (communication, cultures, 
connections, comparisons, communities)? 
Mostly through demonstration. I focus on all the Cs. 
Communicate. There’s writing, reading, speaking, and 
listening. So we do a lot of hands-on and cultural experience. 
We do a lot of reading. We do a lot of writing. It depends on 
the level. Level II gets more into speaking, conversation. I 
don’t do full immersion especially at level I simply because I 
lose too many of them right away. They get frustrated so I 
don’t do total immersion at that point. 
He believes they are all related because if you understand the 
cultures that are represented by language you’re instructing 
in; to learn that language certainly communication is the 
most obvious.  
Connections we would use a lot in the classroom. I could 
make connections with your native language and the target 
language. I’m drawing those comparisons and similarities as 
well.  
NOT OBSERVABLE 
However, here are the ACTFL definitions of 
the standards.  
Communication. Communicate in languages 
other than English. 
Cultures. Gain knowledge and understanding 
of other cultures. 
Connections. Connect with other disciplines 
and acquire information.  
Comparisons. Develop insight into the nature 
of language and culture. 
Communities. Participate in multilingual 
communities at home and around the world. 
N/A 
Instructor seemed to grasp the meaning 
of the communication, cultures, and 
comparisons standards; however, he 
did not seem to grasp the meaning of 
the connections and communities 
standards.  
z Underlining indicates responses that I consider are pertinent to the question.
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In regard to cultures, he says if you understand the culture 
represented by the language you’re trying to learn or 
represent there are many cultures that speak Spanish for 
example. If you have knowledge of some of the cultures, it 
makes it a little easier to understand why certain things are 
said a certain way, why they are done a certain way, and that 
there is no easier way or a right way, only saying or doing 
anything. 
In regard to connections, there are a lot of connections 
between the way we say things and the way we do things in 
our culture. In my mind, connections wrap around everything 
because you’re connecting communication with culture, 
you’re connecting in our culture with another culture. You’re 
connecting the way you write compared to the way the 
people in the target language write. That would be my 
understanding of connections. 
In regard to comparisons, as you’re learning the target 
language, you’re always making comparisons between the 
way something is said in one language versus how it is said 
in another.  
You have to use it subconsciously—when you hear a 
cognate, for example, you make that comparison. Oh, this 
sounds like that. It has the same meaning. So there’s always 
comparison. But you’re always comparing cultures too, 
comparing why somebody celebrates a certain holiday a 
certain way, such as a specific way in the target language 
different from other cultures. You’re comparing why 
somebody in one culture says a word different in the target 
language, it makes sense. You can make that same 
comparison with the English language. We say things 
different here than they say them in the South or in Australia 
or Great Britain.  
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Communities, I think, refers to the community in which you 
live. There are various cultures particularly the Spanish. Not 
only do we have them in our own community who use a 
foreign language, and use Spanish as their primary language 
is my understanding so drawing on those Americans as 
comparisons, helps us make those references and 
comparisons and helps us with community issues. 
  
2. How familiar are you with the 2009 Utah State Office 
of Education (USOE) world language standards? 
(If he were to rate himself on use of the standards, on a scale 
of one to 10, he would place himself as a six or a seven.) 
In regard to standards, not very [familiar]. I’ve seen them. 
I’ve glanced over them. I haven’t studied them in depth. I 
was given them through 
e-mail about a year ago, last school year.  
Familiarity may not be observable. However, 
in all four observations the communication 
standard was applied for a total of 220 minutes 
out of 240 minutes observed, but only in 
written form. No oral practice in the target 
language was observed in any observation. The 
cultures standard was only superficially applied 
for 30 minutes out of 240 minutes. In one 
observation the connections standard was 
applied for 30 minutes of 240 minutes of 
observation. The comparisons standard was 
only observed for five minutes of 240 observed 
minutes. The communities standard was not 
observed. 
N/A 
Instructor stated he was familiar with 
state standards. However, observation 
showed the instructor’s implementation 
of the connections standard was 
appropriate but short. The instructor’s 
implementation of the communication 
standard was weak, only in written 
form, failing to do any oral practice. 
The cultures standard was insufficient. 
(Ten minutes of the cultures standard 
was about how to glue piñatas 
together.) He only touched upon the 
comparisons standard in passing and 
did nothing with communication.  
2a. Have you used them personally?  
Yes. I think probably most of my focus on some of the five 
Cs, certainly communication is the top priority for me. The 
cultures. Comparisons are very high as well. I like to draw a 
lot of comparisons between not only the culture but the way 
languages are structured.  
In all four observations the communication 
standard was applied for a total of 220 minutes 
out of 240 minutes observed, but only in 
written form. No oral practice in the target 
language was observed in any observation. The 
cultures standard was only superficially applied 
for 30 minutes out of 240 minutes. In one 
observation the connections standard was 
applied for 30 minutes of 240 minutes of 
observation. The comparisons standard was 
only observed for five minutes of 240 observed 
minutes. The communities standard was not 
observed. 
Inconsistent 
Though the communication standard 
was observed it was only in written 
form. Though comparisons was ranked 
“very high,” it was only applied for 
five minutes. The cultures standard was 
only minimally observed 10 minutes of 
the 30 observed being about how to 
glue piñatas together.  
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2b. Which seem most applicable to your current school 
situation? 
Communication, cultures, and comparisons.  
In all four observations the communication 
standard was applied for a total of 220 minutes 
out of 240 minutes observed, but only in 
written form. No oral practice in the target 
language was observed in any observation. The 
cultures standard was only superficially applied 
for 30 minutes out of 240 minutes. In one 
observation the connections standard was 
applied for 30 minutes of 240 minutes of 
observation. The comparisons standard was 
only observed for five minutes of 240 observed 
minutes. The communities standard was not 
observed. 
Inconsistent 
Though the instructor claimed the 
communication, cultures, and 
comparisons standards were the most 
applicable, the instructor only 
implemented the communication 
standard in written form, failing to do 
any oral practice. He only touched 
upon the comparisons standard in 
passing. The cultures standard was 
insufficient. Ten minutes of the 
cultures standard was about how to 
glue piñatas together.  
3. How familiar are you with the ACTFL five Cs?  
I’m familiar with them, similar to what we’ve talked about. 
In all four observations the communication 
standard was applied for a total of 220 minutes 
out of 240 minutes observed, but only in 
written form. No oral practice in the target 
language was observed in any observation. The 
cultures standard was only superficially applied 
for 30 minutes out of 240 minutes. In one 
observation the connections standard was 
applied for 30 minutes of 240 minutes of 
observation. The comparisons standard was 
only observed for five minutes of 240 observed 
minutes. The communities standard was not 
observed. 
Inconsistent 
Though the instructor claimed 
familiarity with the standards, the 
instructor’s implementation of the 
communication standard was only in 
written form, failing to do any oral 
practice, and 10 minutes of the cultural 
standard was about how to glue piñatas 
together. He only touched upon the 
comparisons standard in passing, and 
did nothing with communities. The 
connections standard was sufficiently 
applied but only for 30 of 240 minutes. 
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3a. What is your opinion of the five Cs?  
I think some of them are pretty good or very good. Others 
have various degrees of relevance in the classroom and 
where you teach. In some places it might be much more 
relevant in a community versus maybe the comparison areas. 
I think a lot of it has to do with what happens in the 
classroom.  
In all four observations the communication 
standard was applied for a total of 220 minutes 
out of 240 minutes observed, but only in 
written form. No oral practice in the target 
language was observed in any observation. The 
cultures standard was only superficially applied 
for 30 minutes out of 240 minutes. In one 
observation the connections standard was 
applied for 30 minutes of 240 minutes of 
observation. The comparisons standard was 
only observed for five minutes of 240 observed 
minutes. The communities standard was not 
observed. 
Consistent 
The instructor implied that a selective 
use of the standards would be good. 
This was consistent with his 
application of the standards in his 
classroom.  
3b. How does your department feel about the five Cs?  
There are three Spanish teachers, a German teacher, an ASL 
teacher, and a French teacher. We’ve talked about this e-mail 
from the state office about the five standards. I don’t know 
that we necessarily discussed the five Cs per se. We’ve 
talked about communication and culture and I don’t know 
that’s ever come up. We usually have a department meeting 
once a month. Most of the time it’s discussing school issues, 
how the department head goes to the meeting and gets 
information. We have one or two a year that focus on getting 
interest in foreign language classes, some things we can do in 
our class, and so on. The rest of it is just housekeeping stuff.  
We’ve mentioned it. When we talked about it we’d say, these 
are things coming down the pipe, which is good and now we 
have a structure. It’s something we can base things on.  
What we taught may not be the same as what was taught in 
the middle school. The problem is aligning that curriculum 
so when we have a level I student here, they were at the same 
level as the level I here the previous year. Level II at 
different schools should theoretically be the same.  
Did not observe department discussion. 
However, in all four observations the 
communication standard was applied for a total 
of 220 minutes out of 240 minutes observed, 
but only in written form. No oral practice in 
the target language was observed in any 
observation. The cultures standard was only 
superficially applied for 30 minutes out of 240 
minutes. In one observation the connections 
standard was applied for 30 minutes of 240 
minutes of observation. The comparisons 
standard was only observed for five minutes of 
240 observed minutes. The communities 
standard was not observed. 
N/A 
Perhaps the department’s lack of 
understanding about the five Cs is part 
of the reason this instructor only 
implemented two of the five standards.  
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3c. To what extent do you implement the five Cs in your 
classroom? 
Like I said, I have a strong emphasis on communication, 
cultures, and comparisons. Less so on communities and 
connections. When I say less so, I’m saying they have lesser 
degree of emphasis than the others. 
In all four observations the communication 
standard was applied for a total of 220 minutes 
out of 240 minutes observed, but only in 
written form. No oral practice in the target 
language was observed in any observation. The 
cultures standard was only superficially applied 
for 30 minutes out of 240 minutes. In one 
observation the connections standard was 
applied for 30 minutes of 240 minutes of 
observation. The comparisons standard was 
only observed for five minutes of 240 observed 
minutes. The communities standard was not 
observed. 
Inconsistent 
Though the instructor claimed a 
“strong emphasis” on the 
communication, cultures, and 
comparisons standards, the instructor 
only partially implemented the 
communication and cultures standards. 
Communication was in written form, 
failing to do any oral practice. Ten 
minutes of the cultural standard was 
about how to glue piñatas together. The 
comparison standard was only touched 
upon in passing.  
3d. Which of the five Cs do you emphasize the most? And 
why? 
I emphasize communication and comparisons. [Doesn’t 
answer why.] 
In all four observations the communication 
standard was applied for a total of 220 minutes 
out of 240 minutes observed, but only in 
written form. No oral practice in the target 
language was observed in any observation. The 
cultures standard was only superficially applied 
for 30 minutes out of 240 minutes. In one 
observation the connections standard was 
applied for 30 minutes of 240 minutes of 
observation. The comparisons standard was 
only observed for five minutes of 240 observed 
minutes. The communities standard was not 
observed. 
Inconsistent  
Though the instructor tried to 
implement the communication and 
comparisons standards, he only 
implemented the comparisons standard 
for five of 240 minutes observed, and 
his implementation of the 
communication standard was only in 
the written form with no oral practice.  
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3e. Which of the five Cs do you feel engages the students 
the most? 
That’s a good question. Sometimes culture does. It depends 
on what culture you are talking about or what specific 
country. If it’s some place where they’ve been, or likely to 
have been, I think there’s a little more interest in the culture. 
For example, Mexico, the neighboring countries. Most of 
them who have traveled it might be their most likely 
destination if they’ve gone to a Spanish-speaking country. So 
in that regard, culture probably has high emphasis or 
importance.  
But it’s less so when you’re talking about Nicaragua or Costa 
Rica or somewhere like that. I don’t even know where they 
are on the map. 
But other than that, communication. Everybody wants to be 
able to speak and their parents want them to be able to speak, 
so certainly communication in my opinion is the highest for 
me and them. 
I’m realistic enough to know they’re not going to be fluent 
like they want to be in Spanish I or in Spanish II. That’s the 
thing I get parents saying, “Will they be able to be fluent 
after having taken Spanish II?” If we lived in the country and 
spoke Spanish for six months, then yes. They could be fluent. 
But that’s not reality.  
In all four observations the communication 
standard was applied for a total of 220 minutes 
out of 240 minutes observed, but only in 
written form. No oral practice in the target 
language was observed in any observation. The 
cultures standard was only superficially applied 
for 30 minutes out of 240 minutes. In one 
observation the connections standard was 
applied for 30 minutes of 240 minutes of 
observation. The comparisons standard was 
only observed for five minutes of 240 observed 
minutes. The communities standard was not 
observed. 
Inconsistent 
Though the instructor attempted to 
implement the communication and 
cultures standards, they were not 
implemented sufficiently. 
Communication was in written form, 
failing to do any oral practice. Ten 
minutes of the cultures standard was 
about how to glue piñatas together.  
3f. Which of the five Cs do you implement the least? And 
why?  
The least would probably be communities. And after that 
would be connections. Although to me connections and 
comparisons are so closely related it’s hard to distinguish one 
from another in my opinion. But if I had to choose, it would 
be those two.  
In all four observations the communication 
standard was applied for a total of 220 minutes 
out of 240 minutes observed, but only in 
written form. No oral practice in the target 
language was observed in any observation. The 
cultures standard was only superficially applied 
for 30 minutes out of 240 minutes. In one 
observation the connections standard was 
applied for 30 minutes of 240 minutes of 
observation. The comparisons standard was 
only observed for five minutes of 240 observed 
minutes. The communities standard was not 
observed. 
Consistent 
The communities standard was not 
observed. The connections standard 
was only observed for 30 minutes. 
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4. What are your thoughts on how you believe a student 
acquires a foreign language?  
There are many ways [a foreign language] can be acquired. 
Ideally immersion would be the best way. Speak it or starve, 
essentially. But I don’t think you can just say, throw them in 
and they will get it by osmosis. They may be able to speak it 
but are they going to be fluent in reading it and writing it as 
well? You certainly need some training to go along with 
vocabulary and grammar. I think you learn it a lot of 
different ways—seeing it, hearing it, reading it, feeling it. 
You watch TV, hear it on the radio, reading a book. Those 
are all ways you learn a language. That’s the way you learn 
your native language. You speak like a two-year-old, like a 
baby. And you can’t read very well. You can only read little 
things. But you go along and you pick up little words and 
you begin using fragmented sentences. But at some point you 
have to get some education. Then once you get an education, 
you can start to be more proficient in reading and writing it.  
In all four observations the communication 
standard was applied for a total of 220 minutes 
out of 240 minutes observed, but only in 
written form. No oral practice in the target 
language was observed in any observation. The 
cultures standard was only superficially applied 
for 30 minutes out of 240 minutes. In one 
observation the connections standard was 
applied for 30 minutes of 240 minutes of 
observation. The comparisons standard was 
only observed for five minutes of 240 observed 
minutes. The communities standard was not 
observed. 
Inconsistent 
The lack of oral practice in the target 
language and the instructor’s minimal 
use of Spanish in the classroom were 
inconsistent with the instructor’s 
statements about immersion.  
5a. What is your personal philosophy in regard to foreign 
language instruction?  
I focus a lot on communication, the grammar, and 
vocabulary. I’m not sure that differs a lot from the rest of my 
department as far as my levels go. There might be a couple 
of individuals but our philosophy as a whole—I know there 
are some who teach like on the honors or AP courses where 
they are more focused on conversation and less on grammar 
and vocabulary. But I think I’d be in the same boat if I taught 
on level III or AP honor classes. We’d focus more on that 
and literature and those kinds of things as opposed to the 
ones I focus on in levels I and II.  
Personal Philosophy 
In all four observations the communication 
standard was applied for a total of 220 minutes 
out of 240 minutes observed, but only in 
written form. No oral practice in the target 
language was observed in any observation. The 
cultures standard was only superficially applied 
for 30 minutes out of 240 minutes. In one 
observation the connections standard was 
applied for 30 minutes of 240 minutes of 
observation. The comparisons standard was 
only observed for five minutes of 240 observed 
minutes. The communities standard was not 
observed. 
Consistent 
Instructor’s emphasis on grammar and 
vocabulary was consistent with 
observation. Students are required to 
purchase and use a grammar workbook 
that coincides with textbook.  
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5b. Does your philosophy differ from that of your 
department? If so, in what way?  
In regard to other teachers, I tend to give more emphasis on 
things than they do. I guess that’s because if a person can’t 
put a sentence together correctly, they don’t understand the 
language in its entirety.  
Difference in Department 
(Did not observe other members of 
department.)  
Difference in Department 
Instructor believes he puts more 
emphasis on grammar than his 
department.  
6. What methods or teaching approaches do you use with 
beginning level I Spanish, intermediate level II and III 
Spanish, or advanced levels, levels IV, Advanced 
Placement, and concurrent enrollment?  
In Spanish I there’s a light hearted atmosphere in learning the 
basic fun. I try to make it light hearted so they’re not too 
intimidated, being afraid to speak out. I’m afraid if it’s too 
structured, they become intimidated and they won’t learn.  
But in Spanish II, we’re a lot more structured. We’re 
focusing on specific points and we’re more focused on the 
academics.  
If I were teaching honors, I would focus on that much more. 
In my class, you’re coming closer to college prep and things 
you get in the university and you can hit the road running 
and you either have to keep up or you’re done.  
In Spanish I, I do a lot of translation and we have video clips. 
I give instruction with vocabulary. We also have some small 
audio clips and there are graphics that come with it. There 
will be some audio on CDs where they hear native speakers. 
I think that actually happens equally across I and II and on 
level III, I think it might be a lot more where you see more 
videos, where you see and hear actual speakers. You get to 
watch those more. We’ll watch videos. They want to watch 
in English but we put on the Spanish sound track so they 
hear the reality.  
Did not observe Level I, III, IV, AP, or 
concurrent enrollment. In Spanish II, observed 
grammar translation method in all four 
observations for a total of 200 minutes out of 
240 minutes observed. The cognitive method 
was minimally observed 20 minutes out of 240 
minutes observed. Did not observe the 
audiolingual method. Students listened to the 
target language from audio and videotape for 
30 out of 240 minutes; however, students never 
orally mimicked the target language.  
Consistent 
Instructor’s focus on grammar 
translation and use of audiolingual 
method was consistent with statements. 
6a. What methods/approaches do you implement that 
focus on listening?  
Mostly it’s just on audiotape where there’s a conversation 
going on and you extract information from it.  
Did not observe the proper implementation of 
the audiolingual method. Students listened to 
the target language from audio and videotape 
for 30 out of 240 minutes. However, students 
never orally mimicked the target language.  
Consistent 
Though implemented poorly, 
audiolingual method was observed. 
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6b. What methods/approaches do you implement that 
focus on reading? 
We’ll have short paragraphs or stories or dialogue and we 
read through those. You say what you think will happen or 
why this would happen. There are so many questions 
involved, higher level questions but also simple fact finding 
questions like what happened today?  
Observed grammar translation method in all 
four observations for a total of 200 minutes out 
of 240 minutes observed. The cognitive method 
was minimally observed 20 minutes out of 240 
minutes observed. 
Inconsistent 
Though the grammar translation 
method was observed (200 out of 240 
minutes), the method described by 
instructor was not observed. 
7. What methods or teaching approaches do you use to 
facilitate oral proficiency in your Spanish II classes? 
I’ll say a word and it’s like hear and repeat. I’ll split them 
into groups and if it sounds like we have some issues or the 
words are not quite right, I’ll go individually and say it 
multiple times until it becomes so they feel it. You can adapt 
that to similar situations. I will have oral tests and they’ll 
write a little dialogue with a partner and they’ll get up and 
present that dialogue.  
The cognitive method was minimally observed 
20 minutes out of 240 minutes observed. 
Inconsistent 
Though the cognitive method was 
minimally observed, the lack of oral 
practice in the target language and the 
instructor’s minimal use of Spanish in 
the classroom was inconsistent with the 
instructor’s statements regarding “hear 
and repeat” which were not observed.  
7a. Why do you use these methods/approaches?  
I hope the students will internalize the learning. 
N/A 
The rationale for the use of the method may not 
be observable; however, no oral proficiency 
was observed, although students might have 
some written proficiency.  
N/A 
Note: The surprising lack of target 
language in the instructor’s classroom 
and his failure to elicit student 
responses in the target language made 
the instructor’s goal implausible.  
7b. Please describe these methods/approaches to me. 
[He puts the students in groups and they do dialogue with a 
partner.] I get up there and present it and pronounce it for 
them. If it’s an example I’m giving them, they hear it and 
repeat it or they will internalize it, hopefully.  
The cognitive method was minimally observed 
20 minutes out of 240 minutes observed. 
Inconsistent 
Though the cognitive method was 
minimally observed, it was not 
implemented as described by the 
instructor. Students were never 
observed speaking in the target 
language.  
7c. Under what class circumstances do these approaches 
work the best? 
[I was able to infer that he thinks the best way is …] Placing 
students in groups, having them hear it and repeat it.  
He believes administering oral tests and having students 
write a little dialogue with partners and later on the students 
present the dialogue. 
N/A 
May not be able to observe optimal 
circumstances. However, the cognitive method 
was minimally observed 20 minutes out of 240 
minutes observed. 
N/A 
Though the cognitive method was 
minimally observed, it was not 
implemented as described by 
instructor. Students were never 
observed speaking in the target 
language.  344
 
 
 
8. What methods or teaching approaches do you use to 
facilitate written proficiency in your Spanish II classes? 
Through exams or quizzes where they have to answer 
questions. Sometimes there’s a response and you have to 
write a question that elicits that response.  
Observed grammar translation method in all 
four observations for a total of 200 minutes out 
of 240 minutes observed.  
Consistent 
Observed students taking numerous 
written quizzes and doing exercises 
from the text and workbooks.  
8a. Why do you use these methods/approaches? 
They work best on evaluation. That’s one of the best ways to 
evaluate. They can speak it as well but when they try to 
speak it, it’s a lot easier than if they just write it. Does that 
mean easier? No. Because it exposes them to whether they 
know something or not. Maybe they write an A instead of an 
O but in speaking they might be able to muddle their way 
through. If they can get away with it, they will try.  
N/A 
The rationale for the use of the method may not 
be observable. However, observed grammar 
translation method in all four observations for a 
total of 200 minutes out of 240 minutes 
observed. Students are required to practice the 
written language consistently in this classroom. 
N/A 
Instructor’s actions seemed to line up 
with his rationale almost to a fault. 
Students were not exposed to the oral 
language (speaking and hearing).  
8b. How would you describe these methods/ approaches?  
[Does not answer the question.]  
N/A N/A 
8c. Under what circumstances do these approaches work 
best?  
Like I said, I don’t know when they wouldn’t work. They 
work best on evaluation.  
N/A 
May not be able to observe optimal 
circumstances. Observed grammar translation 
method in all four observations for a total of 
200 minutes out of 240 minutes observed. 
Students are required to practice the written 
language consistently in this classroom.  
N/A 
Instructor seemed to think writing and 
grammar are applicable at all times.  
9a. Why do you use the methods you do? 
Audiolingual. Because you’re hearing as it’s actually spoken. 
Often from a native speaker. It’s more how you’d be exposed 
to it if you were to go to another country. I think that 
interests the learner more. I focus a lot on reading too 
because I think that’s another thing. In a foreign country, for 
example, you have to read signs, you have to read a menu, 
whatever. Reading is important as well. So if I were to say 
one more than the other, maybe audiolingual.  
Did not observe the proper implementation of 
the audiolingual method. Students listened to 
the target language from audio and videotape 
for 30 out of 240 minutes. However, students 
never orally mimicked the target language.  
Inconsistent 
Instructor indicated he uses the 
audiolingual method more than other 
methods; however, this was not 
observed. 
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9b. Do you teach the Spanish language the way you were 
taught? Please explain. 
I think I do probably use some methods the way I was taught. 
I don’t know that I use them to the same extent as I was 
taught. I use them but not to the same extent. I’ve used every 
technique: drills, skills, repetition, repeat, listen, watch, and 
read.  
Observed grammar translation method in all 
four observations for a total of 200 minutes out 
of 240 minutes observed. The cognitive method 
was minimally observed 20 minutes out of 240 
minutes observed. Did not observe the proper 
implementation of the audiolingual method. 
Students listened to the target language from 
audio and videotape for 30 out of 240 minutes; 
however, students never orally mimicked the 
target language.  
Consistent 
The methods observed in the 
instructor’s classroom fit the “drills, 
skills, repetition, repeat, listen, watch, 
and read.” He implied he was exposed 
to these methods as a student.  
10. What methods or approaches do you use the least in 
your classroom? And why? 
TPR. It was used on me and I thought it was childish. I’m 
just not that touchy-feel good that has to be required and I 
don’t like it on me so I don’t use it. 
No TPR observed in the classroom. Consistent 
Observations aligned with instructor’s 
comments. 
11. Is there anything else you would like to share 
regarding foreign language methods and approaches as 
well as ACTFL’s “five Cs” that has not been covered in 
this interview? 
Did I say how much I dislike TPR? In regard to audiolingual, 
I’m not opposed to doing it and I probably do most of the 
others. But I don’t think I do everything in every situation. I 
don’t do some things. Some methods I only use once a year. 
When we do a piñata, it’s not really Spanish learning but we 
focus on culture and we’re learning language per se.  
In regard to the five Cs, they’re all valuable. I don’t discount 
any of them. I think a lot depends on where you teach and the 
age level and what is the goal of the learner. Is the goal to 
become fluent when they can get a job? Or is it to graduate 
so you can go to college? I think these goals can influence 
the emphasis we put on them.  
N/A 
In all four observations the communication 
standard was applied (but only in written form). 
In one observation the connections standard 
was applied. The comparisons and cultures 
standards were only briefly and superficially 
applied. The communities standards was not 
observed. 
N/A 
Though the instructor stated that all of 
the five Cs are valuable, he did not 
implement them in his classroom. The 
instructor’s implementation of the 
connections standard was appropriate 
but short. The instructor’s 
implementation of the communication 
standard was weak, only in written 
form, failing to do any oral practice. 
The cultures standard was insufficient. 
Ten minutes of the cultures standard 
was about how to glue piñatas together. 
He only glanced upon the comparisons 
standard in passing and did nothing 
with communities.  
20 questions analyzed 
9 consistencies 
45% consistent comparing answers from the interview 
with observations of classroom.  
20 questions analyzed 11 inconsistencies  
55% inconsistent comparing answers from 
the interview with observations of 
classroom.  
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Don Quixote Answers the 26-item Teacher Questionnaire 
 
Question and Response Summary of Observations Results 
1. How often do you implement the 
five Cs in your instruction? 
Sometimes (2) 
 
In two observations the communication standard was observed. 
In three observations the cultures standard was observed. In two 
observations the connections standard was observed. In one 
observation the comparisons standard was minimally observed 
(10 minutes). The communities standard was not observed. 
Inconsistent  
Though instructor indicated that he only 
sometimes implements the five Cs in the 
classroom, the standards were generally 
observed. 
2. How familiar are you with the 2009 
USOE world language standards the 
“five Cs”?  
Somewhat (2) 
In two observations the communication standard was observed. 
In three observations the cultures standard was observed. In two 
observations the connections standard was observed. In one 
observation the comparisons standard was minimally observed 
(10 minutes). The communities standard was not observed. 
Consistent  
Though the instructor implemented 
many of the standards, the instructor 
seemed unaware of what the standards 
are.  
3. I believe the five Cs facilitate 
language acquisition in the classroom. 
No Opinion (3) 
In two observations the communication standard was observed. 
In three observations the cultures standard was observed. In two 
observations the connections standard was observed. In one 
observation the comparisons standard was minimally observed 
(10 minutes). The communities standard was not observed. 
Inconsistent 
The instructor claimed his methods of 
teaching were effective. Though 
unfamiliar with the five Cs, he 
implemented many of the standards. 
This seems inconsistent with a neutral 
response (3). 
4. I implement the five Cs in my 
classroom.  
Agree (4) 
In two observations the communication standard was observed. 
In three observations the cultures standard was observed. In two 
observations the connections standard was observed. In one 
observation the comparisons standard was minimally observed 
(10 minutes). The communities standard was not observed. 
Consistent  
All but the communities standard were 
observed.  
5. I implement the communication 
standard in my classroom. 
Agree (4) 
Observed communication standard in two observations for 100 
of 240 minutes observed.  
Consistent  
Communication standard observed.  
6. My students regularly communicate 
in both the written and verbal aspects 
of the target language. 
Agree (4) 
Observed communication standard in two observations for 100 
of 240 minutes observed. Only 20 minutes of writing in target 
language was observed.  
Consistent  
Communication standard observed.  
7. I implement the cultures standard in 
my classroom. 
Agree (4) 
Observed cultures standard in three out of four observations for 
130 of 240 minutes observed.  
Consistent  
Cultures standard observed. 
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8. My students regularly gain 
knowledge and understanding of other 
cultures. 
Agree (4)  
Observed cultures standard in three out of four observations for 
130 of 240 minutes observed. 
Consistent  
Cultures standard observed. 
9. I implement the connections 
standard in my classroom. 
Agree (4) 
Observed the connections standard in three of the four 
observations for 120 of 240 minutes observed. 
Consistent 
Connections standard observed. 
10. My students regularly connect 
with other disciplines and acquire 
information through the target 
language. 
Disagree (2) 
Observed the connections standard in three of the four 
observations for 120 of 240 minutes observed. 
Inconsistent 
Connections standard was observed.  
11. I implement the comparisons 
standard in my classroom. 
Often (4)  
Observed the comparisons standard in one out of four 
observations for 10 of 240 minutes observed. 
Inconsistent 
Though observed the standard was only 
minimally implemented.  
12. My students regularly gain insight 
into the nature of language and 
culture. 
Agree (4) 
Observed the comparisons standard in one out of four 
observations for 10 of 240 minutes observed. 
Inconsistent 
Though observed, the standard was only 
minimally implemented. 
13. I implement the communities 
standard in my classroom. 
Agree (4) 
The communities standard was not observed in any of the four 
observations.  
Inconsistent 
The communities standard was not 
observed.  
14. My students regularly participate 
in multilingual communities at home 
and around the world. 
No Opinion (3)  
The communities standard was not observed in any of the four 
observations. 
Inconsistent 
The communities standard was not 
observed. 
15. My students often memorize the 
target language’s vocabulary, rules of 
grammar, etc. 
Disagree (2) 
Observed grammar translation method (as part of TPRS) in two 
out of four observations for a total of 80 minutes out of four (60-
minute) observations. 
Inconsistent  
The grammar translation was second 
most used method. 
16. My students often listen, speak, 
read, and write the target language. 
Agree (4) 
Observed cognitive approach (as part of TPRS) in two out of 
four observations for a total of 20 minutes of four (60-minute) 
observations. 
Inconsistent  
The method was only minimally 
employed. 
17. My students regularly hear and 
mimic the target language. 
Agree (4) 
Observed audiolingual approach one out of four observations for 
a total of 10 minutes out of four (60-minute) observations.  
Inconsistent  
The method was only minimally 
employed. 349
 
 
 
18. My students regularly use the 
target language to accomplish real life 
tasks. 
Disagree (2) 
Observed the natural approach (as part of TPRS) two out of four 
observations for a total of 40 minutes of four (60-minute) 
observations. 
Consistent  
Did not observe. 
19. My students respond 
kinesthetically to commands in the 
target language on a regular basis. 
Agree (4) 
Did not observe students responding kinesthetically to 
commands in the target language though students did respond 
kinesthetically to some commands made in English. 
Inconsistent  
The TPR method was not observed. 
20. My students converse with each 
other, while I only involve myself 
when needed. No Opinion (3) 
Did not observe the silent way method.  Inconsistent 
Did not observe the silent way method. 
21. Grammar translation method is… 
Less Effective (2) 
Observed grammar translation method (as part of TPRS) in two 
out of four observations for a total of 80 minutes out of four (60-
minute) observations. 
Inconsistent  
Though instructor ranked this method as 
less effective, it was the instructor’s 
second most employed method after 
TPRS.  
22. Cognitive approach method is… 
Less Effective (2) 
Only observed cognitive approach (as part of TPRS) in two out 
of four observations for a total of 20 minutes of four (60-minute) 
observations. 
Consistent 
Instructor’s ranking of the method fit the 
instructor’s employment of the method. 
23. Audiolingual method is… 
Less Effective (2) 
Observed audiolingual approach one out of four observations for 
a total of 10 minutes out of four (60-minute) observations. 
Consistent  
Instructor’s ranking of the method fit the 
instructor’s employment of the method. 
24. Natural communicative approach 
method is… 
Most Effective (5) 
Observed the natural approach (as part of TPRS) two out of four 
observations for a total of 40 minutes of four (60-minute) 
observations. 
Inconsistent  
Instructor ranked this approach high but 
only employed it minimally. 
25. Total Physical Response (TPR) 
approach method is… 
Effective (4) 
Did not observe students responding kinesthetically to 
commands in the target language though students did respond 
kinesthetically to some commands made in English. 
Inconsistent  
Instructor ranked this approach high but 
did not employ it. 
26. The Silent Way method is… 
Neutral (3) 
Did not observe the silent way method. Inconsistent 
Though instructor ranked this method as 
neutral, the method was not employed. 
10 consistencies 
38% consistent comparing answers 
from the questionnaire with 
observations of classroom 
16 inconsistencies 
62% inconsistent comparing answers from the questionnaire 
with observations of classroom  
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Don Quixote Answers the 11-Item Interview Questions—Comparing Answers to Observations 
Question/Answer: Don Quixote Observations Results 
1. To what extent do you know or implement 
the American Council for the Teaching of 
Foreign Language (ACTFL) standards? 	
I know of them.a I’ve read through them. When I 
was going to school, we studied them and I taught 
every conceivable method. Basically I’m aware of 
them but I also have my own philosophy of what 
works in a classroom and what doesn’t work.  
	
In two observations the communications 
standard was observed for a total of 100 out of 
240 minutes. In three observations the cultures 
standard was observed for a total of 130 out of 
240 minutes observed. In two observations the 
connections standard was observed for 120 out 
of 240 minutes observed. In one observation the 
comparisons standard was minimally observed 
(10 min. out of 240 minutes). The communities 
standard was not observed.	
Inconsistent
The instructor claimed only a limited 
understanding of the standards; however he 
successfully implemented three of the five 
standards and touched on a fourth. 	
1a. What do you understand the ACTFL 
standards to be in reference to the five Cs 
(communication, cultures, connection, 
comparisons, communities)? 	
They set the standards and say what students 
should be able to communicate in these areas and 
develop efficiency in talking about certain things. 
Cultures, there are certain cultures that foreign 
language learners should learn. They should learn 
gestures. They should learn who the people are. 
They should learn the habits and cultures so they 
can connect. They are not really going to adopt 
that culture, but to learn about it will enable you 
to connect better. Connections, that’s where it all 
lies. I think it is the most important in speech 
communication. All others are pointing toward 
making a connection because you can take all the 
vocabulary and you take people out of the 
language, there’s no purpose for it, because it’s 
English, Korean, Spanish, it doesn’t matter. 
Comparisons, this is the least defined. Comparing 
NOT OBSERVABLE
However here are the ACTFL definitions of 
standards: 
Communication. Communicate in languages 
other than English. 
Cultures. Gain knowledge and understanding of 
other cultures. 
Connections. Connect with other disciplines 
and acquire information. 
Comparisons. Develop insight into the nature 
of language and cultures. 
Communities. Participate in multilingual 
communities at home and around the world. 
	
N/A
Instructor did not seem to have a sufficient grasp 
of the definitions of the five Cs. He did not 
mention the most important, communication. The 
instructor believes the connection standard is 
connecting with people instead of other academic 
disciplines, but instructor seemed to understand 
comparisons, cultures, and communities. 	
                                                 
a Underlining indicates responses that I consider are pertinent to the answers.  
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your culture to others. Comparing your language 
to others. I wouldn’t say it’s least important. It’s 
just the one that’s difficult to put your finger on. 
Communities I believe goes back to connections. 
How can you connect your community to 
Spanish? Especially here in this high school, with 
a huge Latino population? I think we’re about 
20% Latino here at this high school and because 
of the lack of standing in the Latino community, 
you have certain cultural issues that arise. 
Everything from bigotry to impacting how they 
communicate. 	
2. How familiar are you with the 2009 Utah 
State Office of Education (USOE) world 
language standards?	
I’ve read it. How close am I going to be quoted? I 
think those standards were written by people who 
learned the language a certain way 30 years ago 
and because the way they learned the language or 
were taught the language, that learning has 
influenced those standards that I don’t think keep 
up with current methodologies and the current, 
clear understanding of language acquisition. 	
Familiarity may not be observable; however, 
in two observations the communications 
standard was observed for a total of 100 out of 
240 minutes. In three observations the cultures 
standard was observed for a total of 130 out of 
240 minutes observed. In two observations the 
connections standard was observed for 120 out 
of 240 minutes observed. In one observation the 
comparisons standard was minimally observed 
(10 min. out of 240 minutes). The communities 
standard was not observed. 	
N/A
Though the instructor mentioned he had only 
briefly read the standards and that the standards 
don’t keep up with current methodologies, he 
successfully implemented three of the five 
standards and touched on a fourth. 	
2a. Have you used them personally? 	
I’ve read them. 	
In two observations the communications 
standard was observed for a total of 100 out of 
240 minutes. In three observations the cultures 
standard was observed for a total of 130 out of 
240 minutes observed. In two observations the 
connections standard was observed for 120 out 
of 240 minutes observed. In one observation the 
comparisons 
standard was minimally observed (10 min. out 
of 240 minutes). The communities standard was 
not observed.	
Inconsistent
The instructor did not state that he used the five 
Cs in the classroom; however, three of the five 
standards were readily observed and a fourth was 
touched on in the observations. 	
2b. Which seem the most applicable to your 
current school situation?	
I can’t answer specifically. I use TPRS, teaching 
In two observations the communications 
standard was observed for a total of 100 out of 
240 minutes. In three observations the cultures 
Inconsistent
The instructor did not claim to use the five Cs in 
the classroom; however, three of the five 353
 
 
 
proficiency through reading and storytelling the 
most. I can’t say this is the only way to learn a 
language but in my classroom, it’s been the most 
effective way. 	
standard was observed for a total of 130 out of 
240 minutes observed. In two observations the 
connections standard was observed for 120 out 
of 240 minutes observed. In one observation the 
comparisons standard was minimally observed 
(10 min. out of 240 minutes). The communities 
standard was not observed.	
standards were readily observed and a fourth was 
touched on in the observations.	
3. How familiar are you with the ACTFL five 
Cs? 	
(He rates himself on a scale of one to 10, as a 
two. He says he’s not really aware of them.) 
	
In two observations the communications 
standard was observed for a total of 100 out of 
240 minutes. In three observations the cultures 
standard was observed for a total of 130 out of 
240 minutes observed. In two observations the 
connections standard was observed for 120 out 
of 240 minutes observed. In one observation the 
comparisons standard was minimally observed 
(10 min. out of 240 minutes). The communities 
standard was not observed.	
Inconsistent
The instructor stated he was unfamiliar with the 
five Cs; however, three of the five standards were 
readily observed and a fourth was touched on in 
the observations.	
3a. What is your opinion of the five Cs?
They are an attempt to pigeonhole language 
learning. Not everyone is going to learn all the 
animals. And not everyone is going to learn—
everyone learns different things at different 
speeds. So you may learn the word for car and it 
flew by me but I picked up something else so 
that’s what I mean by pigeonhole. They are trying 
to get people homogenized. I’m not a very good 
homogenizer. I don’t think that’s how language is 
learned. They are guides. So that’s how I use 
them, as guides. In the summertime is when I go 
back and review all my material. I’ll review what 
the state has to say. I’ll review what ACTFL has 
to say. I can say to myself, “I can use this.” I’ll 
say, “I can modify this.” That’s when I do that.	
In two observations the communications 
standard was observed for a total of 100 out of 
240 minutes. In three observations the cultures 
standard was observed for a total of 130 out of 
240 minutes observed. In two observations the 
connections standard was observed for 120 out 
of 240 minutes observed. In one observation the 
comparisons standard was minimally observed 
(10 min. out of 240 minutes). The communities 
standard was not observed.	
Inconsistent
Though the instructor was critical of the five Cs, 
three of the five standards were readily observed 
and a fourth was touched on in the observations. 
Though he was critical he undoubtedly 
implemented most of the five Cs in his 
classroom. 	
3b. How does your department feel about the 
five Cs?	
We’ve tried. In our department meetings we 
haven’t been very successful in getting the 
Did not observe department discussion. 
However, in two observations the 
communications standard was observed for a 
total of 100 out of 240 minutes. In three 
N/A
Though the instructor stated his department was 
not successfully implementing the standards, he 
seemed to be successfully implementing three of 354
 
 
 
teachers to participate. I’m co-chair with the 
French teacher. We meet at least a couple of times 
a month. We talk about things we’d like to see but 
our success rate as far as getting other teachers to 
try to use this, or to homogenize it, we’re not very 
successful.  
	
observations the cultures standard was observed 
for a total of 130 out of 240 minutes observed. 
In two observations the connections standard 
was observed for 120 out of 240 minutes 
observed. In one observation the comparisons 
standard was minimally observed (10 min. out 
of 240 minutes). The communities standard was 
not observed.	
the five standards and touching on a fourth 
standard. 	
3c. To what extent do you implement the five 
Cs in your classroom?	
(He replies, “What are the five Cs?”  
I give him the terms and he replies) 
My class is almost 100% communicative in that 
I’m speaking and the kids are speaking. I’m 
asking questions and they’re answering my 
questions. When it comes to culture, culture we 
get from reading, culture we get from 
experiences, When we read a book, we’ll get out 
of the book the culture and we’ll talk about it as it 
comes up. Connections I do the same. 
Connections I get from life experiences. The kids’ 
life experiences. That’s the most important part. 
Do you know something? Six months after being 
in my class, they’re probably not going to 
remember squat but we remember the life lessons 
we’ve been taught. 	
In two observations the communications 
standard was observed for a total of 100 out of 
240 minutes. In three observations the cultures 
standard was observed for a total of 130 out of 
240 minutes observed. In two observations the 
connections standard was observed for 120 out 
of 240 minutes observed. In one observation the 
comparisons standard was minimally observed 
(10 min. out of 240 minutes). The communities 
standard was not observed.	
Consistent 
Though the instructor was confused about the 
definitions of the cultures and connections 
standards, they were observed in his classroom.	
3d. Which of the five Cs do you emphasize the 
most? And why? 	
It’s got to be either communication or 
connections. If you ask the students, it’s 
connections. It’s connections because you connect 
with the kids.  
	
In two observations the communications 
standard was observed for a total of 100 out of 
240 minutes. In three observations the cultures 
standard was observed for a total of 130 out of 
240 minutes observed. In two observations the 
connections standard was observed for 120 out 
of 240 minutes observed. In one observation the 
comparisons standard was minimally observed 
(10 min. out of 240 minutes). The communities 
standard was not observed.	
Inconsistent
Neither the communication nor the connections 
standards were observed as much as the cultures 
standard. 	
3e. Which of the five Cs do you feel engages the In two observations the communications Inconsistent 
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student the most? 	
It’s got to be connections and communication. 
	
standard was observed for a total of 100 out of 
240 minutes. In three observations the cultures 
standard was observed for a total of 130 out of 
240 minutes observed. In two observations the 
connections standard was observed for 120 out 
of 240 minutes observed. In one observation the 
comparisons standard was minimally observed 
(10 min. out of 240 minutes). The communities 
standard was not observed.	
Though the instructor stated that the connections 
and communication standards are the most 
engaging, the instructor implemented the cultures 
standard the most.	
3f. Which of the five Cs do you implement the 
least? And why?	
Probably communities. I say this because the 
others take precedence. There will be days in my 
class literally when I’ll say, “What do you want to 
talk about?” If you don’t connect with the kids, it 
doesn’t matter what you say. So you have to win 
their hearts. If you win their hearts, they’ll do 
anything for you.  
	
In two observations the communications 
standard was observed for a total of 100 out of 
240 minutes. In three observations the cultures 
standard was observed for a total of 130 out of 
240 minutes observed. In two observations the 
connections standard was observed for 120 out 
of 240 minutes observed. In one observation the 
comparisons standard was minimally observed 
(10 min. out of 240 minutes). The communities 
standard was not observed.	
Consistent 
The communities standard was not observed. 	
4. What are your thoughts on how you believe 
a student acquires a foreign language?	
I believe there is a silent period. Stephen Krashen 
said that all language learners go through a silent 
period, a period when they are listening and not 
asked to produce. I teach Spanish II, III, IV, and 
AP so my students have already gone through that 
whether it was a week, two weeks, a month. They 
probably already have gone through that so I can 
ask my students to participate and answer my 
questions on the very first day. I believe there’s a 
time factor. I believe in the 720 hours it takes to 
learn Spanish and it doesn’t matter how you’re 
taught, you’re not getting around it. 	
In two observations the communications 
standard was observed for a total of 100 out of 
240 minutes. In three observations the cultures 
standard was observed for a total of 130 out of 
240 minutes observed. In two observations the 
connections standard was observed for 120 out 
of 240 minutes observed. In one observation the 
comparisons standard was minimally observed 
(10 min. out of 240 minutes). The communities 
standard was not observed.	
Inconsistent
Though the instructor stated it takes “720 hours” 
to learn Spanish, the instructor did not implement 
the communication standard the most. 	
5a. What is your personal philosophy in regard 
to language instruction? 
I think my personal philosophy is kids learn by 
comprehensible input just like Krashen said. The 
	
	
	
Consistent
Observed the type of instruction described by 
instructor. 
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more comprehensible input you give them—if it’s 
incomprehensible then learning shuts down. So it 
has to be comprehensible. You have to 
understand what I’m saying. Otherwise it means 
nothing to you.  
 If I say something to you, let’s say I ask you a 
question. If you don’t understand anything, any of 
those words, it’s meaningless. So as long as you 
understand it, it’s comprehensible and it’s getting 
in. That’s worthy. So I believe it wastes class 
time. It’s not a good use of class time. Testing is 
not a good use of class time because it takes away 
from the opportunity to give them more 
comprehensive input.  
 I’ll come into the classroom and write five 
phrases on the board and I’ll take those five 
phrases and I’ll tell what they mean. Obviously, 
they have to be comprehensible. Then I would 
build a story out of those five phrases with the 
other words they know because I’m the one who 
taught them the words. I know what they know 
and what they don’t know. So I’ll build a story 
and while I’m telling the story to them, I’ll ask 
them questions. Because it’s interactive, and they 
have to respond and learning occurs.  
 I connect with kids. This method also allows me 
to use my personality. I’m kind of a ham so I can 
be emotional. I can act, and it’s fun for the kids. 
The more energy they give me, the more I give 
back to them. 
5b. Does your philosophy differ from that of 
your department? If so, in what way? 	
[He says the other foreign language teachers] tend 
to be old school in grammar stuff and vocabulary 
stuff. They write on the board and we’ll test you 
at the end of the week. I don’t like that method. 
I’ll do a little of what they do. 	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
(Did	not	observe	other	members	of	
department.)		
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Instructor believes colleagues in department place 
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too much emphasis on grammar. 
6. What methods or teaching approaches do 
you use with beginning level I Spanish, 
intermediate levels II and III Spanish, or 
advanced learners levels IV, Advanced 
Placement, and concurrent enrollment? 	
The method I use is called TPRS. It’s basically 
storytelling. It was developed by Blaine Ray. 
Years ago I started using various methods and I 
thought it was rather unique. It was very 
successful. Telling a story and acting it out with 
questions as I was telling the story but it got to be 
such a burden that I was exhausted at the end of 
the day. At the same time I heard that someone in 
California had tried the same thing and in 2003 I 
heard this guy was doing the same thing. It turned 
out that he had taken that concept of telling a 
story and asking questions and put it together 
with a classroom management program or 
classroom management system. That was exactly 
what I was looking for. I saw it and knew it was 
exactly what I wanted to do. I haven’t gone back.  
 When I get to the more advanced classes, then 
we will as it comes up study the language per se 
and go to Krashen’s principles. What happens is, 
they start asking the questions. Because by the 
time they are advanced, they are starting to see 
the pattern. You have to teach those patterns so 
you’re asking what does the A mean at the end of 
the word. By the time they are advanced, they’re 
starting to see those things so they will ask you 
and you don’t have to teach. I never had anyone 
ask, “What’s going on here?” What made that 
ending? You don’t have to teach. I’ve never seen 
that ending before. What made it flip to that 
ending, and so forth? 	
Did not observe Level I, III, IV, AP, or 
concurrent enrollment. 	
 
In Spanish II, observed grammar translation 
method (as part of TPRS) in two out of four 
observations for a total of 80 minutes out of four 
(60-min.) observations. Observed cognitive 
approach (as part of TPRS) in two out of four 
observations for a total of 20 minutes of four 
(60-min.) observations. Observed the natural 
approach (as part of TPRS) two out of four 
observations for a total of 40 minutes of four 
(60-min.) observations. 
Observed audiolingual approach one out of four 
observations for a total of 10 minutes out of four 
(60-min.) observations.	
Consistent
Observed TPRS as described by instructor. 
	
6a. What methods/approaches do you Observed grammar translation method (as part Consistent 358
 
 
 
implement that focus on listening?	
[He uses the TPRS method. He’ll speak in 
Spanish when telling stories. He believes it is all 
about TPRS.]  
 
	
of TPRS) in two out of four observations for a 
total of 80 minutes out of four (60-min.) 
observations. Observed cognitive approach (as 
part of TPRS) in two out of four observations 
for a total of 20 minutes of four (60-min.) 
observations. Observed the natural approach (as 
part of TPRS) two out of four observations for a 
total of 40 minutes of four (60-min.) 
observations. 
Observed audiolingual approach one out of four 
observations for a total of 10 minutes out of four 
(60-min.) observations.	
Observed students listening to the target language 
via the stories used in the TPRS method.	
6b. What methods/approaches do you 
implement that focus on reading? 	
We read every day. After we’re done reading the 
story, then we’ll tell the story without looking at 
it. As they memorize the story, they’ll memorize 
what happens in the story and they’re using their 
speaking ability, their language, their acquired 
language in their own words. Then I’ll pass out a 
longer version of the story and they will read 
through that and translate it as they go.  
	
Observed grammar translation method (as part 
of TPRS) in two out of four observations for a 
total of 80 minutes out of four (60-min.) 
observations. Observed cognitive approach (as 
part of TPRS) in two out of four observations 
for a total of 20 minutes of four (60-min.) 
observations. Observed the natural approach (as 
part of TPRS) two out of four observations for a 
total of 40 minutes of four (60-min.) 
observations.	
Observed audiolingual approach one out of four 
observations for a total of 10 minutes out of four 
(60-min.) observations.	
Consistent
Observed students reading in the target language 
via the handout that is part of the stories used in 
the TPRS method.	
7. What methods or teaching approaches do 
you use to facilitate oral proficiency in your 
Spanish II classes?	
Like I said, the kids are constantly answering my 
questions [from the stories]. The kids have to 
answer in Spanish. It’s effective. The hardest 
thing to do in a Spanish class or any foreign 
language class because they know that every 
stupid situation is contrived. They know it’s not 
real. You say “You’re in a hotel.” They know 
they’re not in a hotel. 	
Observed grammar translation method (as part 
of TPRS) in two out of four observations- for a 
total of 80 minutes out of four (60-min.) 
observations. Observed cognitive approach (as 
part of TPRS) in two out of four observations 
for a total of 20 minutes of four (60-min.) 
observations. Observed the natural approach (as 
part of TPRS) two out of four observations for a 
total of 40 minutes of four (60-min.) 
observations.	
Observed audiolingual approach one out of four 
observations for a total of 10 minutes out of four 
Consistent
Observed students speaking in the target language 
as they answered questions from the stories used 
in the TPRS method.	
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(60-min.) observations.
7a. Why do you use these methods/ 
approaches?	
The storytelling is a way to take them out of the 
classroom and transport them to another 
adventure. 	
N/A
The rationale for the use of the method may not 
be observable. However students seemed fully 
engaged in the lesson.	
N/A
Observed both the instructor’s mastery of the 
TPRS method as well as engaged students. 	
7b. Please describe these methods/ approaches 
to me.	
[Already answered above.] 	
Observed grammar translation method (as part 
of TPRS) in two out of four observations for a 
total of 80 minutes out of four (60-min.) 
observations. Observed cognitive approach (as 
part of TPRS) in two out of four observations 
for a total of 20 minutes of four (60-min.) 
observations. Observed the natural approach (as 
part of TPRS) two out of four observations for a 
total of 40 minutes of four (60-min.) 
observations.	
Observed audiolingual approach one out of four 
observations for a total of 10 minutes out of four 
(60-min.) observations.	
Consistent 
Observed the TPRS method as described by the 
instructor.	
7c. Under what classroom circumstances do 
these approaches work the best?	
If you can involve the kids and have them act out 
what’s going on in the story, so if the kids are 
hams in drama, that sort of thing, it doesn’t work 
well with a bashful kid. You can’t learn any 
language if you don’t participate. If you are 
engaged, you learn. It doesn’t matter who you are.	
N/A
May not be able to observe optimal 
circumstances; however, TPRS method was 
observed. Observed grammar translation method 
(as part of TPRS) in two out of four 
observations for a total of 80 minutes out of four 
(60-min.) observations. Observed cognitive 
approach (as part of TPRS) in two out of four 
observations for a total of 20 minutes of four 
(60-min.) observations. Observed the natural 
approach (as part of TPRS) two out of four 
observations for a total of 40 minutes of four 
(60-min.) observations.	
N/A
More than kids who are “hams,” the instructor 
must be theatrical and have a command of the 
target language.	
8. What methods or teaching approaches do 
you use to facilitate written proficiency in your 
Spanish II classes?	
Let’s say we learned a story and I’ve gone 
through the whole story. I pass out a sheet of 
Observed grammar translation method (as part 
of TPRS) in two out of four observations for a 
total of 80 minutes out of four (60-min.) 
observations. Observed cognitive approach (as 
part of TPRS) in two out of four observations 
Consistent 
Observed grammar translation as part of TPRS as 
described by instructor.	
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paper that’s divided into 140 squares and they 
write the story. I’d say you have to write 75 
words in five minutes. If they only write 65, they 
get 10 points or 8 points. There’s a skill I use. 
Then they have to use the structures they learned 
that day. Remember, I’d write five structures on 
the board. You can call them vocabulary. I prefer 
the term structures. They have to use both 
structures when they write the story. Sometimes 
they’ll come to class and I’d say they have to 
write an original story. This gets them thinking. 
I’ll let them ask me for words. They use me as a 
living dictionary. 	
for a total of 20 minutes of four (60-min.) 
observations. Observed the natural approach (as 
part of TPRS) two out of four observations for a 
total of 40 minutes of four (60-min.) 
observations.	
Observed audiolingual approach one out of four 
observations for a total of 10 minutes out of four 
(60-min.) observations.	
8a. Why do you use these methods/ 
approaches?	
I use TPRS because it allows me to be in the 
classroom. It allows me to connect with the kids. I 
don’t have to say, “Open the book to page 75, and 
do the work sheet.” It’s communicative so it gets 
them speaking. So from day one, I say “You are 
going to leave my classroom speaking Spanish.” 
They can’t believe it but that’s what happens. It 
really allows them to progress at their own speed. 	
N/A
The rationale for the use of the method may not 
be observable. However, observed grammar 
translation method (as part of TPRS) in two out 
of four observations for a total of 80 minutes out 
of four (60-min.) observations.	
N/A
Instructor’s actions appear to line up with his 
rationale.	
8b. How would you describe these 
methods/approaches to me?	
[Already answered above.]	
Observed grammar translation method (as part 
of TPRS) in two out of four observations for a 
total of 80 minutes out of four (60-min.) 
observations.	
Consistent
Observed the method described by instructor.	
8c. Under what classroom circumstances do 
these approaches work the best?	
[Already answered above.]	
N/A
May not be able to observe optimal 
circumstances; however, observed grammar 
translation method (as part of TPRS) in two out 
of four observations for a total of 80 minutes out 
of four (60-min.) observations.	
N/A
The instructor appeared to be able to create the 
circumstance he desired through the storytelling 
of TPRS; however, it requires great energy and 
language command on the instructor’s part as 
well as students who are willing to learn from this 
novel teaching method. 	
9a. Why do you use the methods you do?  
[Already answered.] 	
Observed grammar translation method (as part 
of TPRS) in two out of four observations for a 
total of 80 minutes out of four (60-min.) 
Consistent 
Observations of the instructor aligned with 
interview comments. TPRS was readily observed 
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observations. Observed cognitive approach (as 
part of TPRS) in two out of four observations- 
for a total of 20 minutes of four (60-min.) 
observations. Observed the natural approach (as 
part of TPRS) two out of four observations for a 
total of 40 minutes of four (60-min.) 
observations. 	
as per instructor’s interview comments.  
	
9b. Do you teach the Spanish language the way 
you were taught? Please explain.	
Absolutely not. The grammar approach is where 
they are going into language and studying 
languages per se. That’s more of what I did. That 
and dialogue. But I don’t use that method. I touch 
on it but I do it in a more natural way. I use TPRS 
at levels I, II, and III but in AP, I do more 
grammar and analyze the language. I use TPRS at 
all levels. 
	
Observed grammar translation method (as part 
of TPRS) in two out of four observations for a 
total of 80 minutes out of four (60-min.) 
observations. Observed cognitive approach (as 
part of TPRS) in two out of four observations 
for a total of 20 minutes of four (60-min.) 
observations. Observed the natural approach (as 
part of TPRS) two out of four observations for a 
total of 40 minutes of four (60-min.) 
observations.	
Observed audiolingual approach one out of four 
observations for a total of 10 minutes out of four 
(60-min.) observations. 
	
Consistent
Instructor employed TPRS; however, he may 
have employed the grammar translation method 
more than he was aware.  
	
10. What methods or approaches do you use 
the least in your classroom? And why?	
The silent way. Although I do touch on it, but not 
really. 
	
Observed grammar translation method (as part 
of TPRS) in two out of four observations-for a 
total of 80 minutes out of four (60-min.) 
observations. Observed cognitive approach (as 
part of TPRS) in two out of four observations- 
for a total of 20 minutes of four (60-min.) 
observations. Observed the natural approach (as 
part of TPRS) two out of four observations for a 
total of 40 minutes of four (60-min.) 
observations.	
Observed audiolingual approach one out of four 
observations for a total of 10 minutes out of four 
(60-min.) observations. 
	
Consistent
Did not observe the silent way approach.	
11. Is there anything else you would like to 
share regarding foreign language methods and 
N/A
Observed grammar translation method (as part 
N/A
Though the instructor was critical of the five Cs, 
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approaches as well as ACTFL’s “five Cs” that 
has not yet been covered in this interview?	
Methods have to be interactive. No matter what 
else, it has to be interactive. I mean the learner 
has to be part of the process and he’s going to 
answer questions. That means you’re going to 
answer back in some way, whether it is to be 
physically or verbally, somehow you get the 
answer back. 
 With TPR you can only go so far. Maybe four 
weeks would be plenty. I’d be out of my tree 
wanting them to say something. Kids come to me 
saying, “I didn’t learn anything in Spanish I.” I 
know they’re doing a good job in the junior highs. 
I don’t care how they teach. It doesn’t matter to 
me. We have these ladder meetings. As long as 
they’re having a good time. If it’s not fun for the 
kids, they’re not going to take Spanish III. So the 
only way they’re going to be successful in 
language is when you maintain the enthusiasm 
they had when they started learning another 
language. That changed everything for me.  
 TPRS. Here’s the story. Blaine Ray has written 
some stupid little stories and they’re so nutty, 
they remember them. You could take those stories 
and I’d take them home so the more I read, I got 
all the method stuff out. I thought, How am I 
going to do this? It pointed to TPRS. He lives in 
Utah now. Now he just travels around promoting 
the TPRS. Krashen agrees with Blaine Ray. 
Everything I read on Krashen has great 
philosophy but you can’t take principles and teach 
a class; it’s like grammar. The only people who 
care about grammar are language teachers. 
Nobody else cares. That’s what I think of the five 
Cs.  
	
of TPRS) in two out of four observations for a 
total of 80 minutes out of four (60-min.) 
observations. Observed cognitive approach (as 
part of TPRS) in two out of four observations 
for a total of 20 minutes of four (60-min.) 
observations. Observed the natural approach (as 
part of TPRS) two out of four observations for a 
total of 40 minutes of four (60-min.) 
observations. 
Observed audiolingual approach one out of four 
observations for a total of 10 minutes out of four 
(60-min.) observations.	
three of the five standards were readily observed 
and a fourth was touched on in the observations. 
Though he was critical, he undoubtedly 
implemented most of the five Cs in his 
classroom. It was apparent that the instructor is a 
strong advocate of the TPRS method. Perhaps he 
is not aware of how much the TPRS method 
employs the five Cs. 	
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21 questions analyzed	
13 consistencies  
62% consistent comparing answers from the 
interview with observations of the classroom	
21 questions analyzed
8 inconsistencies  
38% inconsistent comparing answers from 
the interview with observations of the 
classroom	
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El Jefe Answers the 26-Item Teacher Questionnaire
 
 
 
El Jefe Answers the 26-item Teacher Questionnaire 
 
Question and Response  Summary of Observations Results
1. How often do you implement the five 
Cs in your instruction? 
Often (4) 
In all four observations the communication and 
cultures standards were applied. In one 
observation the communities standard was applied. 
In one observation the comparisons standard was 
minimally applied. The connections standard was 
not observed. 
Consistent 
Three of the five standards were observed. The 
comparisons standard was only minimally 
touched on. No connections standard observed. 
2. How familiar are you with the 2009 
USOE world language standards the “five 
Cs”?  
Very (4) 
In all four observations the communication and 
cultures standards were applied. In one 
observation the communities standard was applied. 
In one observation the comparisons standard was 
minimally applied. The connections standard was 
not observed. 
Consistent 
Three of the five standards were observed. The 
comparisons standard was only minimally 
touched on. No connections standard observed. 
3. I believe the five Cs facilitate language 
acquisition in the classroom. 
Strongly Agree (5) 
In all four observations the communication and 
cultures standards were applied. In one 
observation the communities standard was applied. 
In one observation the comparisons standard was 
minimally applied. The connections standard was 
not observed. 
Inconsistent 
The instructor’s implementation of the standards 
did not warrant a response of (5). Only three of 
the five standards were observed. The 
comparisons standard was only minimally 
touched on. No connections standard observed.  
4. I implement the five Cs in my 
classroom.  
Strongly Agree (5) 
In all four observations the communication and 
cultures standards were applied. In one 
observation the communities standard was applied. 
In one observation the comparisons standard was 
minimally applied. The connections standard was 
not observed. 
Inconsistent 
The instructor’s implementation of the standards 
did not warrant a response of (5). Only three of 
the five standards were observed. The 
comparisons standard was only minimally 
touched on. No connections standard observed. 
5. I implement the communication 
standard in my classroom. 
Strongly Agree (5) 
In all four observations the communication 
standard was applied. 
Consistent 
Communication standard was observed. 
6. My students regularly communicate in 
both the written and verbal aspects of the 
target language. Strongly Agree (5) 
Observed communication standard in four 
observations for 180 of 240 minutes observed.  
Consistent 
Communication standard was observed. 
7. I implement the cultures standard in 
my classroom. 
Strongly Agree (5) 
Observed cultures standard in four observations 
for 60 of 240 minutes observed. 
Inconsistent  
Though observed consistently, the time allotted 
did not merit the instructor’s response (5). 366
 
 
 
8. My students regularly gain knowledge 
and understanding of other cultures. 
Strongly Agree (5) 
Observed cultures standard in four observations 
for 60 of 240 minutes observed. 
Inconsistent  
Though observed consistently, the time allotted 
did not merit the instructor’s response (5). 
9. I implement the connections standard 
in my classroom. 
Strongly Agree (5) 
Not observed. Inconsistent  
Standard not observed.  
10. My students regularly connect with 
other disciplines and acquire information 
through the target language. 
Agree (4) 
Not observed. Inconsistent  
Standard not observed. 
11. I implement the comparisons standard 
in my classroom. 
Often (4) 
Observed comparisons standard in one observation 
for five of 240 minutes.  
Inconsistent  
Though observed, the time allotted does not merit 
the instructor’s response (4). 
12. My students regularly gain insight 
into the nature of language and culture. 
Strongly Agree (5) 
Observed comparisons standard in one observation 
for five of 240 minutes. 
Inconsistent 
Though observed, the time allotted does not merit 
the instructor’s response (5). 
13. I implement the communities standard 
in my classroom. 
Agree (4) 
Observed communities standard in one 
observation for 10 of 240 minutes. 
Inconsistent  
Though observed, the time allotted does not merit 
the instructor’s response (4). 
14. My students regularly participate in 
multilingual communities at home and 
around the world. 
Agree (4) 
Observed communities standard in one 
observation for 10 of 240 minutes. 
Inconsistent 
Though observed, the time allotted does not merit 
the instructor’s response (4). 
15. My students often memorize the 
target language’s vocabulary, rules of 
grammar, etc. 
Strongly Agree (5) 
Observed grammar translation method in four out 
of four observations for a total of 150 minutes out 
of four (60-minute) observations. 
Consistent 
Instructor’s ranking of the method fit the 
instructor’s employment of the method. 
16. My students often listen, speak, read, 
and write the target language. 
Strongly Agree (5) 
Observed cognitive approach in two out of four 
observations for a total of 60 minutes out of four 
(60-minute) observations. 
Inconsistent  
Instructor’s ranking of the method fit the 
instructor’s employment of the method. 
17. My students regularly hear and mimic 
the target language. 
Agree (4) 
Audiolingual method not observed. (Though the 
instructor played a videotape in the fourth 
observation, it was in English with Spanish 
subtitles). 
Inconsistent  
Instructor’s ranking of the method fit the 
instructor’s employment of the method. 
18. My students regularly use the target 
language to accomplish real life tasks. 
Agree (4) 
Observed the natural approach method in one out 
of four observations for a total of 20 minutes out 
of four (60-minute) observations. 
Inconsistent  
Instructor’s ranking of the method fit the 
instructor’s employment of the method. 
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19. My students respond kinesthetically 
to commands in the target language on a 
regular basis. 
Agree (4) 
The TPR method not observed.  Inconsistent  
Instructor’s ranking of the method fit the 
instructor’s employment of the method. 
20. My students converse with each other, 
while I only involve myself when needed. 
Agree (4) 
The silent way method not observed. Inconsistent  
Instructor’s ranking of the method fit the 
instructor’s employment of the method. 
21. Grammar translation method is… 
Effective (4) 
Observed grammar translation method in four out 
of four observations for a total of 150 minutes out 
of four (60-minute) observations. 
Consistent 
Instructor’s ranking of the method fit the 
instructor’s employment of the method. 
22. Cognitive approach method is… 
Effective (4) 
Observed cognitive method in two out of four 
observations for a total of 60 minutes out of four 
(60-minute) observations. 
Inconsistent  
Instructor’s ranking of the method fit the 
instructor’s employment of the method. 
23. Audiolingual method is… 
Effective (4) 
Audiolingual method not observed. (Though the 
instructor played a videotape in the fourth 
observation, it was in English with Spanish 
subtitles.) 
Inconsistent  
Instructor’s ranking of the method fit the 
instructor’s employment of the method. 
24. Natural communicative approach 
method is… 
Most Effective (5) 
Observed the natural approach method in one out 
of four observations for a total of 20 minutes out 
of four (60-minute) observations. 
Inconsistent  
Instructor’s ranking of the method fit the 
instructor’s employment of the method. 
25. Total Physical Response (TPR) 
approach method is… 
Effective (4) 
The TPR method not observed. Inconsistent  
Instructor’s ranking of the method fit the 
instructor’s employment of the method. 
26. The Silent Way method is… 
Less Effective (2) 
The silent way method not observed. Consistent 
Instructor’s ranking of the method fit the 
instructor’s employment of the method. 
7 consistencies 
27% consistent comparing answers 
from the questionnaire with 
observations of classroom 
19 inconsistencies 
73% inconsistent comparing answers from the 
questionnaire with observations of classroom 
 
368
369 
 
 
Appendix U 
 
El Jefe Answers the 11-Item Interview Questions
 
 
 
El Jefe Answers the 11-item Interview Questions—Comparing Answers to Observations 
 
Question and Response Observations Results  
1. To what extent do you know or implement the 
American Council for the Teaching of Foreign 
Language (ACTFL) standards?  
My understanding is very general.1 I think they very 
much follow on how we implement what they are 
expecting us to teach. So there is constant 
communication and comparison and so on. We do 
that and they leave it up to us.  
 
Observed communication standard in four 
observations for 180 of 240 minutes 
observed. Observed cultures standard in four 
observations for 60 of 240 minutes observed. 
Observed comparisons standard in four 
observations for five of 240 minutes. 
Observed communities standard in one 
observation for 10 of 240 minutes. 
Connections standard was not observed. 
Consistent 
The instructor readily implemented the 
communication and cultures standards. Did not 
implement the connections standard and only 
briefly touched on the comparisons and 
communities standards but in such a way as to not 
really implement them. 
1a. What do you understand the ACTFL 
standards to be in reference to the five Cs 
(communication, cultures, connections, 
comparisons, communities)?  
They are basic things that we’re supposed to relay 
to the students so they can understand and learn the 
language. They need to understand the people who 
speak the language. Cultures is something we teach 
to respect all cultures. All cultures are different. 
That doesn’t mean they are bad; it’s that we have to 
understand them. Connections. I think there are 
times when we feel that we are apart from the rest 
of the world because we belong to a different 
culture and sometimes a different language. But the 
reality is that we have so many common things that 
we are closer than farther apart.  
NOT OBSERVABLE 
However here are the ACTFL definitions of 
standards: 
Communication. Communicate in 
languages other than English. 
Cultures. Gain knowledge and 
understanding of other cultures. 
Connections. Connect with other disciplines 
and acquire information. 
Comparisons. Develop insight into the 
nature of language and cultures. 
Communities. Participate in multilingual 
communities at home and around the world. 
N/A 
Instructor seemed to understand the cultures 
standard but did not seem to understand the 
connections standard. The instructor failed to 
comment on communication, comparisons, and 
communities standards.  
2. How familiar are you with the 2009 Utah State 
Office of Education (USOE) world language 
standards? 
I am very familiar because I work with them and 
was involved in the process of developing the 
Familiarity may not be observable. 
However, observed communication standard 
in four observations for 180 of 240 minutes 
observed. Observed cultures standard in four 
observations for 60 of 240 minutes observed. 
N/A 
Instructor stated he is very familiar with state 
standards; however, the instructor readily 
implemented the communication and cultures 
standards, Did not implement the connections 
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curriculum. We met with people from the Utah 
Office of Education and we talked about what 
needed to be taught at different levels. We had to 
compromise. We had to come to an agreement on 
what was needed in level I and level III and so forth. 
There is not much difference between the state 
office of education versus applicable standards.  
Observed comparisons standard in one 
observation for five of 240 minutes. 
Observed communities standard in one 
observation for 10 of 240 minutes. 
Connections standard was not observed. 
standard and only briefly touched on the 
comparisons and communities standards. 
2a. How have you used them personally? 
I use them at various times.  
Observed communication standard in four 
observations for 180 of 240 minutes 
observed. Observed cultures standard in four 
observations for 60 of 240 minutes observed. 
Observed comparisons standard in one 
observation for five of 240 minutes. 
Observed communities standard in one 
observation for 10 of 240 minutes. 
Connections standard was not observed. 
Inconsistent  
Though the instructor readily implemented the 
communication and cultures standards, he did not 
implement the connections standard at all. The 
instructor touched on the comparisons and 
communities standards but in such a way as to not 
really implement them.  
2b. Which seem most applicable to your current 
school situation? 
I believe they are applicable to the foreign language 
department. 
Observed communication standard in four 
observations for 180 of 240 minutes 
observed. Observed cultures standard in four 
observations for 60 of 240 minutes observed. 
Observed comparisons standard in one 
observation for five of 240 minutes. 
Observed communities standard in one 
observation for 10 of 240 minutes. 
Connections standard was not observed. 
Inconsistent  
Though the instructor stated that the standards are 
applicable to his department, he did not implement 
them fully in the classroom. The communication 
and cultures standards were readily observed but 
he did not implement the connections standard at 
all. The instructor touched on the comparisons and 
communities standards but in such a way as to not 
really implement them. 
3. How familiar are you with the ACTFL five 
Cs? 
I am very familiar on a scale of one to 10, I am an 
eight. 
 
Observed communication standard in four 
observations for 180 of 240 minutes 
observed. Observed cultures standard in four 
observations for 60 of 240 minutes observed. 
Observed comparisons standard in one 
observation for five of 240 minutes. 
Observed communities standard in one 
observation for 10 of 240 minutes. 
Connections standard was not observed. 
Inconsistent  
Though the instructor stated he was very familiar 
with the standards he did not fully implement them 
in the classroom. The communication and cultures 
standards were readily observed but he did not 
implement the connections standard at all. The 
instructor touched on the comparisons and 
communities standards but in such a way as to not 
really implement them. 
3a. What is your opinion of the five Cs? 
They are kind of a standard, a model. 
Observed communication standard in four 
observations for 180 of 240 minutes 
Inconsistent 
Though the instructor implied that the five Cs are a 
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 observed. Observed cultures standard in four 
observations for 60 of 240 minutes observed. 
Observed comparisons standard in one 
observation for five of 240 minutes. 
Observed communities standard in one 
observation for 10 of 240 minutes. 
Connections standard was not observed. 
standard/model for the classroom, he did not fully 
implement them. The communication and cultures 
standards were readily observed but he did not 
implement the connections standard at all. The 
instructor touched on the comparisons and 
communities standards but in such a way as to not 
really implement them. 
3b. How does your department feel about the five 
Cs? 
We implement them. We meet two or three times a 
month. Generally we meet on the first Friday of the 
month. We have a Chinese, German, French, Latin, 
ASL, and two Spanish teachers. I am also the 
department chair.  
 
Did not observe department discussion.  
However, observed communication standard 
in four observations for 180 of 240 minutes 
observed. Observed cultures standard in four 
observations for 60 of 240 minutes observed. 
Observed comparisons standard in one 
observation for five of 240 minutes. 
Observed communities standard in one 
observation for 10 of 240 minutes. 
Connections standard was not observed. 
N/A 
Though the instructor claimed the five Cs are 
implemented in the language department, he did 
not fully implement them in his classroom.  
3c. To what extent do you implement the five Cs 
in your classroom? 
I use them at different times. If I’m going to use 
communication, I mix that with the others, then I 
make connections and cultures and combine with 
communities. That’s my way of teaching.  
 
Observed communication standard in four 
observations for 180 of 240 minutes 
observed. Observed cultures standard in four 
observations for 60 of 240 minutes observed. 
Observed comparisons standard in one 
observation for five of 240 minutes. 
Observed communities standard in one 
observation for 10 of 240 minutes. 
Connections standard was not observed. 
Inconsistent 
The connections standard was not observed. The 
communities standard was employed in such a 
way as to not fully implement this standard.  
 
3d. Which of the five Cs do you emphasize the 
most? And why? 
I have to say cultures. Because in order to answer 
this question on culture, you have to embrace it. 
You can’t do it if you hate the culture. So culture is 
the heart and the soul.  
 
Observed communication standard in four 
observations for 180 of 240 minutes 
observed. Observed cultures standard in four 
observations for 60 of 240 minutes observed. 
Observed comparisons standard in one 
observation for five of 240 minutes. 
Observed communities standard in one 
observation for 10 of 240 minutes. 
Connections standard was not observed. 
Consistent 
Observed cultures standard in four observations 
for 60 of 240 minutes observed. 
3e. Which of the five Cs do you feel engages the Observed communication standard in four Consistent 372
 
 
 
student the most?  
Culture. Because it is the heart and soul.  
 
observations for 180 of 240 minutes 
observed. Observed cultures standard in four 
observations for 60 of 240 minutes observed. 
Observed comparisons standard in one 
observation for five of 240 minutes. 
Observed communities standard in one 
observation for 10 of 240 minutes. 
Connections standard was not observed. 
Observed cultures standard in four observations 
for 60 of 240 minutes observed. 
3f. Which of the five Cs do you emphasize the 
least? And why? 
Communities. Communities involve what has been 
done for the last 100 or 200 years. Communities is 
the aspect that is going to change. It is more 
difficult to teach the communities aspect of it. In 
cultures, it is the heart of the language.  
 
Observed communication standard in four 
observations for 180 of 240 minutes 
observed. Observed cultures standard in four 
observations for 60 of 240 minutes observed. 
Observed comparisons standard in one 
observation for five of 240 minutes. 
Observed communities standard in one 
observation for 10 of 240 minutes. 
Connections standard was not observed. 
Consistent  
Though the communities standard was observed, it 
was employed in such a way as to not really 
implement this standard.  
 
4. What are your thoughts on how you believe a 
student acquires a foreign language? 
Practice, practice, practice. Speaking the language. 
There are different levels. But an easier way would 
be to speak it but in order to speak it, you have to 
learn it so there are different steps I use depending 
on the level. The first step I teach is to try to 
understand what they read. Then when they 
understand it, they then can go on to communication 
and that occurs.  
 
Observed grammar translation method in 
four out of four observations for a total of 
150 minutes out of four (60-min.) 
observations. Observed cognitive method in 
two out of four observations for a total of 60 
minutes out of four (60-min.) observations. 
Audiolingual method not observed. (Though 
the instructor played a videotape in the fourth 
observation, it was in English with Spanish 
subtitles.) 
Observed the natural approach method in one 
out of four observations for a total of 20 
minutes out of four (60-min.) observations. 
Consistent 
Observed instructor heavily employing grammar 
translation coupled with some cognitive method.  
5a. What is your personal philosophy in regard 
to language instruction? 
(He believes being bilingual and a native, is helpful. 
He has a different perspective on teaching and 
learning Spanish because of being a native speaker.) 
5b. Does your philosophy differ from that of 
 
 
 
 
 
 
Consistent  
The instructor stated that the teacher shouldn’t 
“[be] better than the kids.” A low affective filter 
and high approachability was observed in his 
classroom. This was consistent with his stated 
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your department? If so, in what ways?  
I think our department works very much as a unit. I 
agree that language instruction, learning a language, 
isn’t being better than the kids or how we teach it. I 
tell the teachers, use the method that works for you. 
Our goals are the same. We try and bring the 
students to language acquisition. Another final 
destination. It doesn’t matter how we get to point B 
as long as we get to point B.  
 
(Did not observe other members of 
department.) 
 
Instructor said he believed the language 
department is cohesive.  
6. What methods or teaching approaches do you 
use with beginning level I Spanish, intermediate 
levels II and III Spanish, or advanced learners 
level IV and Advanced Placement, and 
Concurrent enrollment? 
I’d say the most common way is scaffolding. You 
teach them one subject and then you have to attach 
to the next one. That’s scaffolding, where you’re 
building on top of what has been learned. I think I 
use that in all of them.  
Other than that, I like another technique. I use 
cooperative learning. Cooperative learning is when I 
put them in groups, two or three people, and the 
benefit of that is if one person in the group 
understood the culture, that person can help the 
others. We have high repetition having to 
understand as we’re listening. 
Did not observe Level I, III, IV, AP, or 
concurrent enrollment.  
In Spanish II observed grammar translation 
method in four out of four observations for a 
total of 150 minutes out of four (60-min.) 
observations. Observed cognitive method in 
two out of four observations for a total of 60 
minutes out of four (60-min.) observations 
Audiolingual method not observed. (Though 
the instructor played a videotape in the fourth 
observation, it was in English with Spanish 
subtitles.) 
Observed the natural approach method in one 
out of four observations for a total of 20 
minutes out of four (60-min.) observations. 
 
Inconsistent  
Though the instructor used the cognitive approach 
in his Spanish II classroom, he employed the 
grammar translation method much more (150 
minutes grammar translation to 60 minutes 
cognitive approach).  
 
The instructor did not seem to understand the 
terminology for language teaching methods.  
6a. What methods/approaches do you implement 
that focus on listening? 
[He uses CDs or tapes. If he plays a tape so they can 
replay the story, he then has them answer in the 
workbook or on a worksheet.]  
 
Observed grammar translation method in 
four out of four observations for a total of 
150 minutes out of four (60-min.) 
observations. Observed cognitive method in 
two out of four observations for a total of 60 
minutes out of four (60-min.) observations 
Audiolingual method not observed. (Though 
the instructor played a videotape in the fourth 
observation, it was in English with Spanish 
Inconsistent  
Did not observe the audiolingual method. Though 
a videotape was played in class, there was no 
workbook or worksheet and the presentation was 
in English with Spanish subtitles which did not 
apply to listening to the target language.  
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subtitles.)  
Observed the natural approach method in one 
out of four observations for a total of 20 
minutes out of four (60-min.) observations. 
6b. What methods/approaches do you implement 
that focus on reading? 
[I inferred from his responses that he wants the 
students to fill in the blanks. They have to choose 
the best vocabulary/grammar to make sense of the 
story and we have to see if it makes sense according 
to subject. He does this with past tense and future 
tense.]  
 
Observed grammar translation method in 
four out of four observations for a total of 
150 minutes out of four (60-min.) 
observations. Observed cognitive method in 
two out of four observations for a total of 60 
minutes out of four (60-min.) observations. 
Audiolingual method not observed. (Though 
the instructor played a videotape in the fourth 
observation, it was in English with Spanish 
subtitles.) 
Observed the natural approach method in one 
out of four observations for a total of 20 
minutes out of four (60- min.) observations. 
Consistent  
Observed grammar translation for 150 out of 240 
minutes observed.  
7. What methods or teaching approaches do you 
use to facilitate oral proficiency in your Spanish 
II classes? 
I talk to the students. For example, I’ll say, “What 
did you do on the weekend? What else can you tell 
me?” I’ll ask them to tell me in Spanish.  
 
Observed grammar translation method in 
four out of four observations for a total of 
150 minutes out of four (60-min.) 
observations. Observed cognitive method in 
two out of four observations for a total of 60 
minutes out of four (60 min.) observations 
Audiolingual method not observed. (Though 
the instructor played a videotape in the fourth 
observation, it was in English with Spanish 
subtitles.) 
Observed the natural approach method in one 
out of four observations- for a total of 20 
minutes out of four (60-min.) observations. 
Consistent  
Observed cognitive method in two out of four 
observations for a total of 60 minutes out of four 
(60-min.) observations. 
7a. Why do you use these methods or 
approaches?  
So I can understand what they are learning. It helps 
me know about the students’ learning. Then you 
know how much they know.  
 
N/A 
The rationale for the use of the method may 
not be observable; however, written 
responses to textbook questions assigned in 
the class as well as student teacher 
interaction could be tracked by instructor and 
N/A 
The rationale given by instructor fits what was 
observed in the observations. 
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progress evaluated.  
7b. Please describe these methods/ approaches to 
me. 
If I want my students to be good writers, I will go 
with the drama approach. If I want my students to 
speak the language faster, I would use the speech 
approach using skits in survival method. 
 
Observed grammar translation method in 
four out of four observations for a total of 
150 minutes out of four (60-min.) 
observations. Observed cognitive method in 
two out of four observations for a total of 60 
minutes out of four (60-min.) observations 
Audiolingual method not observed. (Though 
the instructor played a videotape in the fourth 
observation, it was in English with Spanish 
subtitles.) 
Observed the natural approach method in one 
out of four observations for a total of 20 
minutes out of four (60-min.) observations. 
Inconsistent 
No skits or “drama” were observed.  
7c. Under what classroom circumstances do 
these approaches work the best? 
Casual. Put them on the spot. I say non-threatening. 
Because if you don’t do it our way, the first thing 
the kid is going to do is get frustrated. When they 
make a mistake, when it’s casual, they are not 
afraid.  
 
N/A 
May not be able to observe optimal 
circumstances, however observed grammar 
translation method in four out of four 
observations for a total of 150 minutes out of 
four (60-min.) observations. Observed 
cognitive method in two out of four 
observations for a total of 60 minutes out of 
four (60-min.) observations 
Audiolingual method not observed. (Though 
the instructor played a videotape in the fourth 
observation, it was in English with Spanish 
subtitles.)  
Observed the natural approach method in one 
out of four observations for a total of 20 
minutes out of four (60-min.) observations. 
N/A 
Though the instructor did not realize he was 
employing the method, the natural approach was 
observed, consistent with instructor’s rationale. 
8. What methods or teaching approaches do you 
use to facilitate written proficiency in your 
Spanish II classes? 
I use a lot of drama. I have them write a story. I use 
them also in the tests. I ask them to use the present 
perfect tense and mix it up with the past tense and 
Observed grammar translation method in 
four out of four observations for a total of 
150 minutes out of four (60-min.) 
observations. Observed cognitive method in 
two out of four observations for a total of 60 
minutes out of four (60-min.) observations. 
Inconsistent 
Though grammar translation method was 
observed, drama and story writing were not 
observed.  
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imperfect tense.  
 
Audiolingual method not observed. (Though 
the instructor played a videotape in the fourth 
observation, it was in English with Spanish 
subtitles.)  
Observed the natural approach method in one 
out of four observations for a total of 20 
minutes out of four (60-min.) observations. 
8a. Why do you use these methods/ approaches? 
Because if they cannot write, they will not feel 
confident. They are more likely to write about it 
than to speak it. So if you first help them put it in 
writing, they have to understand, and hopefully 
produce the language orally.  
N/A 
May not be able to observe rationale; 
however, a low affective filter and high 
approachability were observed in the 
classroom. 
N/A 
Rationale aligns with observations. Though the 
instructor did not realize he was employing the 
method, the cognitive approach was observed. 
8b. How would you describe these methods/ 
approaches?  
We use translating.  
 
Observed grammar translation method in 
four out of four observations for a total of 
150 minutes out of four (60-min.) 
observations. Observed cognitive method in 
two out of four observations for a total of 60 
minutes out of four (60-min.) observations. 
Audiolingual method not observed. (Though 
the instructor played a videotape in the fourth 
observation, it was in English with Spanish 
subtitles.) 
Observed the natural approach method in one 
out of four observations for a total of 20 
minutes out of four (60-min.) observations. 
 
Consistent  
Grammar translation method was observed.  
8c. Under what classroom circumstances do 
these approaches work the best?  
There is nothing worse than giving them a story that 
is boring. Real life. It should be about a subject they 
like. Sometimes they write about a Hispanic culture 
or they talk about current events.  
N/A 
May not be able to observe optimal 
circumstances 
 
 
N/A 
Response: Did not answer question. 
9a. Why do you use the methods you do?  
I teach the way I do because I know it works. What 
happened is we have to identify our style of 
Observed grammar translation method in 
four out of four observations for a total of 
150 minutes out of four (60-min.) 
Inconsistent 
Though the instructor referenced the cognitive 
approach, he employed the grammar translation 
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learning. In this case, we’re dealing with teenagers 
and maybe the topics have to be different.  
I like what I call survival. Survival is number one I 
think. It’s more important that my students 
understand how to say it and how to do it instead of 
memorizing. I’m a drama person. I would say that is 
my strength. But in drama, I use survival. For 
example, you teach it in a way people use it. It 
doesn’t do any good to teach something to the kids 
if they don’t care about it. I need to make sure they 
understand the Spanish language.  
observations. Observed cognitive method in 
two out of four observations for a total of 60 
minutes out of four (60-min.) observations 
Audiolingual method not observed. (Though 
the instructor played a videotape in the fourth 
observation, it was in English with Spanish 
subtitles.)  
Observed the natural approach method in one 
out of four observations for a total of 20 
minutes out of four (60-min.) observations. 
method with its memorization, much more than the 
cognitive approach (150 minutes grammar 
translation to 60 minutes cognitive approach).  
 
 
9b. Do you teach the Spanish language the way 
you were taught? Please explain. 
What used to work when I was a teenager doesn’t 
work now. The approach to education has changed 
so much. Like the old school Catholic method. We 
memorized the rules, etc. Abstract has to be part of 
it but I don’t want to take the risk. 
I want them to make a mistake. Because I think they 
learn from their mistakes. The way I was taught, I 
wasn’t allowed to make mistakes.  
This instructor is a native of Mexico. Of 
course he took Spanish classes the same as 
students in America take English classes.  
Inconsistent 
Though the instructor implied he does not want his 
students to memorize the rules, he overwhelmingly 
employed the grammar translation method which 
requires memorization on the part of the student.  
10. What methods or approaches do you use the 
least in your classroom? And why? 
[He didn’t answer this question but made these 
comments.) Because I’m not a good storyteller, 
some people like to teach using songs. You’ve got 
to go more to the heart of it. It’s not only teaching 
the kids, even though you know their strengths.  
 
Observed grammar translation method in 
four out of four observations for a total of 
150 minutes out of four (60-min.) 
observations. Observed cognitive method in 
two out of four observations for a total of 60 
minutes out of four (60-min.) observations. 
Audiolingual method not observed. (Though 
the instructor played a videotape in the fourth 
observation, it was in English with Spanish 
subtitles.)  
Observed the natural approach method in one 
out of four observations for a total of 20 
minutes out of four (60-min.) observations. 
Consistent  
Did not observe TPR or TPRS methods. 
11. Is there anything else you would like to share 
regarding foreign language methods and 
N/A 
Observed communication standard in four 
N/A 
The instructor seemed to feel that he cannot 
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approaches as well as ACTFL’s “five Cs” that 
has not yet been covered in this interview? 
I wish we could create an environment where we 
could actually use those in the school system like 
teaching experiences in Mexico where they can talk 
without being graded.  
observations for 180 of 240 minutes 
observed. Observed cultures standard in four 
observations for 60 of 240 minutes observed. 
Observed comparisons standard in one 
observation for five of 240 minutes. 
Observed communities standard in one 
observation for 10 of 240 minutes. 
Connections standard was not observed. 
implement the five Cs in the classroom. Perhaps 
that is why he only regularly implemented the 
communication and cultures standards and the 
other three were not fully implemented.  
21 questions analyzed 
10 consistencies  
48% consistent comparing answers from the 
interview with observations of the classroom 
21 questions analyzed 
11 consistencies  
52% inconsistent comparing answers from 
the interview with observations of the 
classroom
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Letter from William H. González, Ph.D. 
 
January 28, 2012 
 
 
To Whom It May Concern: 
 
Re: Audit Trail Debriefing/Final Remarks Dissertation: Paul S. Kirby 
After numerous readings of Paul Kirby’s dissertation research study pertaining to the use of 
ACTFL standards five Cs and also foreign language instruction methods and approaches, I have 
come to the conclusion that the research methods employed by Mr. Kirby, the steps taken to 
ensure valid data and results, and the conclusions drawn have been to the highest standards. I 
was truly impressed to see Mr. Kirby take every effort to ensure the anonymity of the research 
participants, the honesty of the data, and the value of the conclusions. 
I have worked with Mr. Kirby academically for 25 years—initially as Chair for his master’s 
degree in language and literatures in the early 1990s—and have considered it a privilege to 
observe his professionalism, his attention to detail, and his academic curiosity. Furthermore, I 
find this study a perfect research topic for someone I have viewed for many years as a “Master 
Teacher.” Without question this dissertation has adhered to the academic standard that is 
required in our field of study. I can recommend without reservation this dissertation as a 
valuable addition to the ever-expanding qualitative field of research in foreign language 
instruction. 
I am particularly impressed with the implications of this study—the problems discovered, the 
voids exposed, and the conclusions that were brought to light. It confirmed a suspicion I have 
had for many years—that the ACTFL standards are not being embraced by teachers at multiple 
levels. In question RQ4 it became obvious that ACTFL fails to mandate which 
methods/approaches support ACTFL five C standards. This study has clearly shown (in RQ5) 
that foreign language instructors’ perceptions of methods/approaches are not aligned with the 
observed classroom implementations. Mr. Kirby, with his expertise in foreign language 
instruction, has clearly identified the shortcomings in the current system in the state of Utah and 
has given solid recommendations at the school, district, and state levels for implementing 
efficiencies in the ACTFL standards five Cs.  
I was impressed with the depth and breadth of research data Mr. Kirby employed in this 
dissertation. I met personally with him on numerous occasions to review his analysis and was 
never disappointed with the manner in which his analysis was reviewed and summarized. His 
findings were always clear and concise. His work was without bias. It is clear to me that Mr. 
Kirby has met the highest standard in relation to this work of instructional research.  
 
In sum, the researcher, I believe, has completed an important work in uncovering a major 
challenge facing foreign language instruction at the high school level. The research gathered 
from this qualitative study will aid university teacher training programs, the World Language 
Department at USOE, school districts, and local school sites. This research will ultimately assist 
public school students who are learning world languages. It has been my honor to have been a 
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participant in an audit trail process which included a meticulous running log of decisions related 
to the research. It is clearly evident that this dissertation is the result of hundreds of hours of 
intensive research and analysis. I look forward to following the outcome of this seminal work in 
the field of foreign language instruction.  
Regards, 
 
 
Willam H. González, Ph.D. 
Professor of Languages and Literature, Emeritus 
University of Utah 
Member North American Academy of the Spanish Language 
(801) 533-8266 
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Letter from Gregory C. Stallings, Ph.D.  
 
January 31, 2012 
Audit Trail Final Comments 
To Whom It May Concern: 
I have read through Paul Kirby’s research study on the use of the ACTFL standards in Utah 
schools several times and I am convinced that he has conducted his research in a very 
professional manner. I do not see any evidence of bias in his comments and findings. He has 
conducted himself in a very scientific, detached manner, taking care not to overtly criticize the 
teachers when, for example, they claim to be implementing the ACTFL standards yet they fail 
to do so in practice. There is clearly is no fidelity between perception and implementation. On 
the other hand, Mr. Kirby is aware of some of the good things that a few of the teachers are 
doing as they implement the standards intuitively.  
Ever since Mr. Kirby approached me about serving as an auditor for the audit trail of this 
dissertation, he has conducted himself in a most professional manner. He communicated many 
times with me in order to make sure that I was receiving the materials in a timely manner. He 
sent me supplemental materials in order to help me to better understand the ACTFL five Cs so 
that I could make an informed, unbiased assessment of my own of his observations and 
findings. Having been a part of this audit trail, I have learned much. I am likewise surprised at 
the void ACTFL has in mapping recommended teaching methods and approaches to ACTFL 
five C standards. 
I have been impressed since the early stages of his study with the detailed nature of Mr. Kirby’s 
classroom observations and with the thoroughness of his interviewing techniques. He did a great 
job in representing and coding for the reader what each classroom experience was like for the 
teacher, students, and observer. He has taken great care to make accurate grids of his findings so 
that the reader can clearly see how the teachers’ comments compare with their classroom 
practices. His insistence on detail (amount of time spent on teaching certain things, percentages 
pertaining to statements versus practice, etc.) is very helpful for the reader to come to his or her 
own conclusions concerning Mr. Kirby’s observations and conclusions. His analysis accurately 
reflects the correlation between the statements of each teacher and their actual implementation 
of the ACTFL five Cs in the classroom. 
I believe that Mr. Kirby’s study is an important one in that it should serve as a wake-up call for 
schools in the state of Utah. Schools need to be responsible to the five standards which the state 
and local universities have promoted so much in order to improve the learning experience of our 
children.  
Sincerely, 
 
Gregory C. Stallings 
Associate Professor of Hispanic Literatures and Cultures 
Department of Spanish and Portuguese 
3166 JFSB 
Brigham Young University 
Provo, Utah 84602  
(801) 422-1273 
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Letter from Douglas C. Jensen, Ph.D. 
 
26 January 2012 
 
Audit Trail Final Comments  
 
After multiple reviews of the data and conclusions contained in Paul Kirby’s research regarding 
the ACTFL five Cs and their implementation in the classrooms of several Utah high school 
Spanish teachers, I am satisfied that Mr. Kirby has been more than reasonably thorough and 
consistent in his observations and conclusions. I find that Mr. Kirby has drawn conclusions free 
of demonstrable bias, even giving the subject teachers the benefit of the doubt when comparing, 
for example, disclosure statements versus multiple observations of the teacher in action.  
 
Even while Mr. Kirby’s conclusions are clear and even somewhat predictable based on the 
observation documents, his commentary is balanced and dispassionate, based on an objective 
analysis of the teachers’ own descriptions of their practices and methods. I commend Mr. Kirby 
for his restraint when comparing some of the teachers’ claims with his own first-hand 
observations of their classroom techniques.  
 
There are some strong statements to be made about the general failure to communicate and 
implement both the ACTFL standards and the Utah State Office of Education standards. 
Although Mr. Kirby might not want this point to be the primary concern of his research, he has 
demonstrated—perhaps unwittingly—the existence of huge communication gaps among state 
personnel, administrators at both the district and school levels, department heads responsible for 
implementing policy, and individual teachers. One can only imagine what students themselves 
might understand about standards and how to measure their own language learning process.  
 
Since Mr. Kirby’s observations show a general ambivalence toward the standards, the 
possibility exists that he, as observer, could simply repeat over and again that the teacher is 
unaware of the standards or considers them unimportant and therefore does not use them. 
Instead, due to his own familiarity with both the standards and good practice in language 
teaching, he is able to attribute compliance with the standards even when the teacher is possibly 
not even aware that they are being implemented. This is a point that deserves some particular 
mention, since another observer might overlook the standards’ presence in the classroom at all.  
 
In summary, I have looked at all of Mr. Kirby’s materials, and I am satisfied that there is no 
evidence of researcher bias affecting the research, nor is there inconsistency in his treatment of 
the data from one case to another. In my opinion, this researcher has taken every necessary 
measure to arrive at his conclusions in the most clear and objective way. Everyone involved in 
the profession in the state of Utah should take note of this important and revealing study. 
 
 
 
Douglas C. Jensen, Ph.D. 
Associate Professor of Spanish 
Utah Valley University  
Jensend0@uvu.edu  
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CURRICULUM VITAE 
 
 
PAUL S. KIRBY 
 
 
6010 Diamond Hills Lane 
Holladay, Utah 84121 
(801) 272-3036 (residence) 
(801) 826-6014 (office/school) 
Paul.Kirby@canyonsdistrict.org 
 
POST-SECONDARY DEGREES 
 
1988 B.A., Spanish, University of Utah 
1989 B.A., Political Science, University of Utah 
1991 M.A., Spanish Language and Literature—Medieval emphasis, 
University of Utah 
2001  M.Ed., Masters of Education, Educational Leadership and 
Policy, University of Utah 
2012  Ph.D., Utah State University (Curriculum and Instruction) 
 
OTHER POST-SECONDARY SCHOOLS ATTENDED 
 
1987, 1989 Studied Spanish language and literature at the Universidad de 
Salamanca (Spain), medieval emphasis. 
1997-1998 Matriculated in summer graduate seminars, Utah State 
University. 
1995 Secondary teaching certificate, state of Utah (subjects: 
Spanish, history). 
 
CERTIFICATE 
 
2000 Utah Administrative/Supervisory certificate. 
 
PROFESSIONAL EMPLOYMENT (partial list) 
 
2010-present Assistant principal, Hillcrest High School, Canyons District, 
Utah. 
2000-2010 Assistant principal, Brighton High School, Canyons/Jordan 
Districts, Utah.  
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2003-2008 Adjunct Spanish instructor, Utah State University, EDNET1 
                                                 
1 EDNET is short for “Educational Network,” an educational satellite broadcast system 
of classes sponsored by the Utah State Office of Education presented to various schools 
throughout Utah. 
 Concurrent Enrollment classes, Murray Extension campus. 
Sep 1999 to July 2000 Assistant Principal/Intern, West Jordan High School (West 
Jordan, Utah). 
  
June 1995-June 1999  Foreign Language Department chair, Spanish Teacher, Jordan 
School District, Copper Hills High School (West Jordan, 
Utah). 
1991-1999  Adjunct Spanish instructor, Utah State University, EDNET 
Concurrent Enrollment classes. 
1996-1999  Adjunct Spanish instructor, Utah State University, EDNET 
Concurrent Enrollment classes. 
1994-1995  Spanish teacher, Judge Memorial High School (Salt Lake 
City). 
1993-1994 Spanish teacher, Rowland Hall-St. Mark’s School (Salt Lake 
City). 
1993-1994 Spanish teacher, Treasure Mountain Middle School (Park 
City, Utah).  
1987-1992 Teaching Assistant, University of Utah, Foreign Language; 
Department. 
  
AWARDS AND HONORS (partial list) 
 
2011 Assistant Principal of the Year (UASSP). 
2008 Chinese Bridge delegation team (Beijing, China). 
1999  “Outstanding Teacher” award, Copper Hills High School.  
1998-present Reader-consultant for Advanced Placement examination in 
Spanish language and literature for Educational Testing 
Services (Trinity University and Clemson University). 
1998 Member, “Who’s Who Among American Teachers.”  
1997-1999 Recipient of EDNET program development grants for public 
education courses. 
1997 Recipient of Fulbright-Hays “Scholars Seminars Abroad.” 
Spent six weeks in México studying the challenges and 
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opportunities in education for the 21st century. 
1997 Nominated teacher from Copper Hills High School for 
“[Governor] Huntsman Award for Excellence in Education.” 
1994 Recipient of diploma Superior de Espanol (DELE) from 
Universidad de Salamanca, Spain. 
1991 Member, Phi Kappa Phi Honor Society. 
1989 Member, “Who’s Who Among Students in American 
Universities and Colleges.” 
1989 Graduated Cum Laude, Political Science (B.A.). 
1989 Member, Phi Sigma Iota (international foreign language 
honor Society).  
1988 Graduated Cum Laude, Spanish (B.A.). 
1988 Member, Owl and Key Honor Society. 
1987 Member, Skull and Bones Honor Society. 
1987 Recipient of Sigma Phi Epsilon National Scholarship Award, 
“Dubach Scholarship.” 
1986 Member, Golden Key National Honor Society for Juniors and 
Seniors. 
1986 Member, Pi Sigma Alpha Honorary Society for Political 
Science Majors. 
1986-1987 Recipient of Air Force-ROTC POC scholarship award. 
1984 Recipient of Air Force-ROTC scholarship award. 
1983-1984 Recipient of Air Force-ROTC outstanding freshman cadet. 
1984 One of six recipients of Freshman Council “University of 
Utah Freshman Scholarship Award.” 
1983 Member, Phi Eta Sigma, national freshman honor society.  
1983 Recipient, Presidential Scholarship, University of Utah. 
1983 Recipient, Deseret News (Salt Lake City daily newspaper). 
“Sterling Scholar,” first place state winner, vocational 
education. 
1983 Recipient, “Honors at Entrance” scholarship, University of 
Utah. 
1983 Recipient, Music Departmental Scholarship, University of 
Utah. 
1983 Recipient, Hill Air Force Base Administration Club 
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scholarship. 
1983 Recipient, Elks Club outstanding national scholarship. 
1983 Recipient, Union Pacific scholarship. 
 
MEMBERSHIP IN PROFESSIONAL SOCIETIES, 
ASSOCIATIONS, ORGANIZATIONS 
 
Member, Utah Education Association (1993-1999) 
Member, American Federation of Teachers 
Member, Sigma Iota (international foreign language honor society) 
Member, American Council on the Teaching of Foreign Language (ACTFL) 
Member, Spanish Advanced Placement College Board 
Member, Jordan School District LRE Committee (least restrictive environment), 2003. 
Member, Utah Association of Secondary School Principals. 
Member, National Association of Secondary School Principals. 
Member, Utah Public Education Content Coordination Committee (1999, 2000) 
Member, State EDNET Content Committee (2001, 2002). 
 
PROFESSIONAL WORKSHOPS, CONFERENCES, 
CONVENTIONS ATTENDED 
 
2003-2007 Incident Command Emergency Training, Jordan School District. 
1999-2003 Utah Association of Secondary School Principals Leadership 
Conference, Park City, Utah. 
1999 Fifth annual Rocky Mountain Middle Level Education 
Symposium, Utah State University, Logan, Utah. 
1998 Inservice training, “Preparing Teachers for the EDNET,” Jordan 
School District. 
1998 School to Careers, Utah State University, Logan, Utah. 
1998 Block Scholarship, Salt Lake City. 
1998 Advanced Placement Foreign Language Seminars, statewide 
inservice training: “The Wonders of Ancient Greece,” Jordan 
School District. 
1997 Inservice training: “Rights, Responsibilities, and Respect,” 
Jordan School District. 
1997 Inservice training, “Individual Projects,” Jordan School District. 
1997 Advanced Placement Foreign Language Seminars statewide. 
1996 American Council on the Teaching of Foreign Language 
(ACTFL) inservice training, University of Utah, Salt Lake City. 
389 
 
 
1996, June Instructional Strategies Workshops. Utah State Office of 
Education, Salt Lake City. 
1996, 1997,  Advanced Placement foreign language seminars, statewide,  
1998, 1999 Copper Hills High School. 
1995, August   “Portfolios and Products,” Jordan School District, Sandy, Utah. 
1995, August ACTFL inservice training, Salt Lake Community College  
1994, February  Cooperative Teaching Tribes Seminar, Park City School District 
(Park City, Utah). 
1993, June ACTFL inservice training, Salt Lake Community College. 
1992, June ACTFL inservice training, University of Utah. 
1991, August ACTFL inservice training, University of Utah. 
1991, January Teaching Methods Seminar, University of Utah. 
1990, August ACTFL inservice training, University of Utah.  
1989, August ACTFL inservice training, University of Utah. 
1988, August ACTFL inservice training, University of Utah. 
 
PROFESSIONAL WORKSHOPS, CONFERENCES, 
CONVENTIONS, PRESENTED OR FACILITATED 
 
2011 Presenter, ACTFL Standards Used in World Language Classes. 
UASSP summer conference, Park City, Utah.  
1999 Presenter, EDNET Distant Learning, Copper Hills High School 
Jordan School District. 
1998 Presenter, “Schools to Careers,” Copper Hills High School. 
1996 Presenter, “Using TPR (Total Physical Response) in the 
Classroom,” Copper Hills High School. 
1995 Facilitator, “Teaching Oral Proficiency in the Classroom,” Park 
City, Utah. 
 
PUBLICATIONS 
 
Kirby, Paul S. (1991). The religious and mystic elements in El Quijote de la Mancha. 
Unpublished master’s thesis, University of Utah, Salt Lake City. 
Kirby, Paul S. (1997). The variance of architectural styles in Mexico. Fulbright paper 
Published on ERIC (Educational Resources Information Center). 
Kirby, Paul S. (2012). Research into the utility of standards in foreign language 
instruction. Unpublished doctoral dissertation. Utah State University, Logan.  
